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Part I: Submission Instructions

A, Applieation Completion

| Review and follow all directions carefully when completing this application.

2. Clearly label all attachments as specified in the application,

B, Application Deadline

Applications, irrespective of postmark or email date, musl be received by 4:00 p.m. on or before
Wednesday, August 15, 2012, All submissions must include one original and three (3) addilional

paper copies. An electronic copy should also and be emaited to Lol Fearon,

considered on a rolling basis and feedback will be provided through an
stricts ave encouraged to submit applications in by the early submission
for feedback and potential resubmission,

Applications will be
iterative process. Di
deadline of July 13, 2012 to allow time

PLEASE NOTE: Alf applications become the property of the Connecticut State Department of

Education (CSDR) and are subject to the vules of the Freedom of Information Act.
C. Mailing and Delivery Information

Please email electronic versions in pdi format to Lol Fearon: lol.fearon{@cl.gov.

Overnight Mailing and Hand Delivery Address:

Connecticut State Department of Education Comecticut State Depariment of Education
Bureau of Accountability and Improvement

Bureau of Accountability and huprovement
.0, Box 2219, Room 227 165 Capitol Avenue, Room 227
Hariford, CT 06106

Hartford, CT 06145-2219
Attention: Lol Fearon, Bureau Chief Attention: Lol Feavon, Bureau Chief

ailing Address:




D,

Ir,

Timeline

Process - Date
Information nbout Alliance Districts sent to LEAS May 25, 2012
June 6, 2012

Connecticul State Board of Educntion approval of

uidelines
Informational meeting with eligible distvicts

June 11,2012

Submission of applications;.feedback and _.
Approvals provided to applicants on rolling basis

Early submission deadline; preliminary
submissions encouraged

Tuly 13,2012

Application final due dale

August 15, 2012

Projected date for awarding funding - conditiona!

Sepiember 2012

upon approval of plans
CSDE monitoring of plan implementation and

September 2012 ~ August 2013

preparation of year 2 applications

Application Approval Notice

Approvals will be granted through the summer,
August 31, 2012, if feasible. The iterative process may

Questions

Al questions regarding the Alliance applicatio

with a goal of districls receiving approval by
require more time for some districts,

n process should be directed to:

Lol Fearon
Bureau Chief
Bureau of Accountabitity and Improvement
Connecticut State Department of Education
Telephone: (860) 713-6705
Ewmail: Jol.fenron{det.pov




Part IT: Alliance District Overview

Al

~@SPE-approval;-of-an

Proposals for the use

Introduction
Public Act [2-116 establishes a process for identifying 30 Alliarce Districts — the districts with the
lowest distict performance index scores statewide — and allocates to these districts $39.5 million
in increased Education Cost Sharing (ECS) funding in the upcoming fiscal year, The Alliance
District program is intended to help districts raise student performuance and close (he achievement
gap. Zach district’s receipt of its designated allocation is conditioned upon disirict submission, and

ﬂ-j1iance—Disl-riet—Planwfmtihercxpendih]t'aoilfllis,new“hmrement_af

conditional funds in the context of the district's overall slrategy 10 improve academic achievement,

Alliance District Plans are locally conceived, evidence-based reform plans that propose detailed
lans must propose reform activity over the entire

initiatives for improving student achievement. P
Iti-year objectives and

{ive-year period of the Alliance District designation and include specific, mu
performance targets. The State Department of Bducation will review each Plan on an annual basis,
and approve plans that align with the goals of the program. Approval of plans in years two through
five will be predicated upon progress towards the described performance targets, among other

factors,

of Alliance District funding will be considered in the context of the quality of

the overal} strategy for reform proposed in the Plan, as well as the degree of alignment between the

proposed use of funds and the overall strategy,

LEligibility Requirements
Only districts listed in Appendix A are eligible to apply for
Sharing fiinds.

Alliance District Bduecation Cost

Responsibilities of Approved Applieants

Each approved applicant must:
1. work cooperatively with the CSDE team;

2. provide any information that the CSDE requests in a (imely manner; and

3. cooperate with the fiscal and programmatic compliance reviews that the CSDE will conduct,

Review of Applications
The Department will issue approvals using au iterative pracess and will provide technical

assistance o districts whose plans are not immediately approved.




E.

Application Procedure
The materials in this section provide a summary of the companents of an Alliance District Plan

and provide guidance regarding the overarching colcepts introduced in the Alliance District
application process. The application begins it Part 111, The application is divided into three

sections; all three sections are required.

Section I: Overall District Iinprovemen| Strategy

This section requires Alliance Districts to describe a long-term, district-wide strategy. Districts

mustalso describe key imdividual tefor iiitiattvesh riiecontextoftheir-overalbapproachto——
improving student performance and narrowing the achievement gap.

Section IT: Differentiated School Interventions

This section requires Alliance Districts to atliculate a tiered approach to school intervention based
upon relative school performanee and needs, and 1o address obligations to intetvene in low
petforming schools created by Connecticut’s approved NCLB waiver.

Scotion 111 Budget

This section requires dist

sources to the reform initiatives outlined in the above two sections.

how efficiencies identified by the District, and funds from other sources, are leveraged o

maximize the impact of Alliance District dollars. Detailed budgetary information is required for
how planned expenditures for Alliance District

Forms have been included in a separate Excel

ricts 1o show that they have aligned Alliance District and othex funding
Districts should also describe

year ohe initiatives. In addition, districts tust s
fands Tor each year of Alliance District designation.

document.
Use of Bvidenee and Data

Alliance District Plans must document student performance areas of greatest concern and include
an evidence-based explanation of how the use of Alliance District funds will lead 1o improved
student performance. Acceptable applications will demonstrate a strong connection between the
actions proposed in the ptan and improved student performance in identified areas of concern.

Substantinl Majority Requircment
Alliance District funding is intended to initiate new reforms and expand existing programns of
reform,

Districts mus( reserve the substantial majority of conditional funding for new reform cfforls, or the
expansion of existing reform efforts, that are directly linked to improving student achievement.

Districts tay consult with the Burcau of Accountability and Improvement for additional guidance

on 1his voinl.
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11. Menu of Distriet Reform Initiatives

Below is a menu of options that is intended to guide the selection of reform programs:
e Ways to strengthen the foundational programs in reading to ensure reading masiery in
kindergarten through grade three with a focus on standatds and instruction, proper use of
data, intervention strategies, current information for teachers, parental engagement, and

professional development for teachers;

Additiona) learning time, including extended school day or school year programming

‘adiviinlstered by sehiool personnel-or external-partners; -
A talent strategy that includes, but is not limited to, teacher and school leader recruitiment

and assignment, career ladder policies that draw upon guidelines for a model teacher
evaluation program adopted by the State Board of Ecueation, pursvant (o section 10-151b
of the general statutes, and adopted by each local or regional board of education, Such
talent strategy wifl include provisions that demonstrate increased ability to aftract, retain,
promote and bolster the performance of staff in accordance with performance evaluation
findings and, in the case of new personnel, cther indicators of effectiveness;

Training for school leaders and other staff on new teacher evaluation models,

Provisions for the cooperation and coordination with early childhood ecducation providers
lo ensure alighment with district expectations for student entry into kindergarten, including
funding lor an existing local Head Start program;

Provisions for the cooperation and coordination with other governmental and community
programs to ensure (hat students receive adequate support and wraparound services,

including community school madels;

e Any other programs of reform, subject o approval by the Commissioner.

In addition to the plan components listed above, the Department encourages school districts to

combine conditional Alliance District funding with other resources, to loverage

think creatively to
urees, and to

Alliance District dollars to identify and leverage efficiencics, to seek additional reso
find innovative ways to use the conditional funding to design their school reform programs.

Competitive QOpportunities

Certain reform initiatives offer the opportunity for a district to partner with external institutions,
which will facilitate the planning and implementation process with additional guidance and, in
some cases, additional funding, Districls may choose (o engage in a compelitive process for
participation in these external partherships, Competitive opporfunities operate on an expedited
timeline. For guidance on (hese opportunities, see (he supplomentary materials or contact the

Bureau of Accountability and Improvement to oblain materials.




Connecticul State Department of Education
Alliance District Application: 2012-13
COVER SHEET

Name of District: Danbury Public Schools

Name of Grant Contact: Dr. Bill Glass

“Ploner(203)797-4724— 1 Faxr(203)790=2875— - Emait-glassw@danbury-k 1 2:cbus—

Adgdress of Grant Contact;

Dr. Bill Glass '

Danbury Public Schools

Administration Center

63 Beaver Brook Road
Danbury, CT 06810

Name of Superintendent: Dr. Sal Pascarella

Signature of Superiniendent:

Name of Board Chair: Mrs. Gladys Cooper

Signature of Board Chais:

Date:
Please indicale if plan approved by local board of education: Yes wilh regard to concept atxd

subntission to the CSDE — however, the final submission will be re-presented at the first BOE meeting

of the new school year.
Date of Approval: June 27, 2012

I[ nol, ptease indicate date at which plan wil! be presented to local board of education:

Note: Due to the iterative process by which Alliance District Plans will be submitted, reviewed,
returned, and re-submitted, seeking local board of education approval may be most appropriate toward

the conclusion of the application process.

Districts must obtain board approval, but should submit completed plans regardless of whether

approval has been oblained.




Part I1I: Application

Secfion I: Overall District Improvement Strategy

Districts are required 1o arficulate a multi-year, district-wide strategy for improvement, {he wltimate
goal of which should be to improve student performance and to narrow the achievement gap.

w_u____A._QmuﬂLSLL&L&gv and Key Reforan Initintives: Nayvative Questions

Pléase respond i brief warralive To1i (0 The following questions regarding your disfricl’s GveTRll ™

strategy and key reform initiatives.

1. What is your district’s overall approach toward improving student performance and closing tt

achievement gap?
["The Danbury Board of Edueation aligns all enhancement efforts to the adopted Belief Statements that
guide the work and decision-making of the district. The Belief Statements are as follows:
We believe that. ..
e Children are our first priority and that all educational decisions must be made in their best
interest and should be based upon solid educational research, the best available evidence and
validated experiences,
e Each child is unique with individual talents and needs, each has intrinsic worth and each child
can become a life long learner and achigve success,
»  Rach child must have ample opportunity to meet (he outcome expectations of the Leariting
Tree with regard to the content knowledge, universal lifelong learning skills and attitudes and
atiributes of character that comprise the curriculum for the Danbury Public Schools,
o We must hold our educators, board members, employees, students and their parents/guardians
to high expectations for learing, development and comportment and the educational :
community must make a concerted effort to engage and contimiously involve parents in the
education of their children, B
s We, ns cducators, board members, employees and parents/guardians are accountable to the |
community at large for the education of our children and that cotlectively, we must work as a
team to promote high lovels of achievement and success for our students,
» In a Professional Learning Community, it's more about learning and less abowut teﬂchiug,
¢ We must continuously maintain safe and orderly learning environments based upon mual
respect, trust and cooperation in order to support student and staff achievement,
Consequently, all of our improvement efforts focus on (hree overarching actions: E

Continuously develop and improve the professional skills and capabilities of all adults
employed by the Danbury Public Schools with an emphasis on teachers and administrafors,
Focus all cfforls on student-centered learning as informed by the strategic use of formative
and summative data, strict and universal adherence 1o the district’s adopted wuilten

G

b
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curriculum, and the implementation of research-based best instructional and leadership

practices.
1 Ensure that each school’s Quicome Achievement Plan and the district’s Instructional
that all actions are continuously and

Enhancernent Plan guide atl improvement efforts and
routinely monitored and adjusted accordingly to increased vertical and horizonial

alignment and district-wide instructional cohesion.
sese critical actions and guiding beljefs promotes a high degree of focus

The continuing adberence to i

s acommondisitict=wide-focts:on =

: *mrtﬁe"-ali‘giunén!roﬁlheﬁvbillenﬁétightﬂncivlestedrﬁ'rufific—'ﬂl
instructional improvement,
district levels by individual subgroups

Data is continuously disnggregated at the clagsroom, school and
ymy the planning and delivery of

and at the individual student level, This information is used to info
instruction,

wocess is recursive in nature, As student learning gaps aud idiosyncratic weaknesses in teaching

The
they become the basis for professi onal development

and administrative practices are identified,
initiatives,
ional reficction on adult teaching and leadership

The district adheres to an ongoing process of profess
ve findings so as to guide he implementation,

actions. Staff development is aligned to these reflecti
monitoring and adjustment of all improvement initiatives.

istrict is to continuously improve the performance capabilities of all teachers
o increase the achieverent levels of all students while sitaultancously
closing all identified achievement gaps. Therefore, our primaty improvement approach is to build
greater professional capacity at the adult level while maintaining a relentless focus on the nitimate
impact that our improvement effotts bave on student learning and development.

The ultimate goal of the d
and adminiatrators in order (

We also beliove that there are many students who simply heed the gift of additional ibstructional time
{0 master our curricutum. Whils some students demonstrate appropriate levels of mastery within the
curvent academic ciivironment, there are many others who do not. Therefore, there is a need to
increase ifstructional time at the kindergarten level and to provide supplemental tearning opporiunities

for selected students at all elementary, middle and high school grade levels.

ment and improvement is an increiental process that occurs over time.

reated by the concept of a raditional school year heeds to be
for the purposes of systemic enhancement, a mote

Lastly, organizational develop
While the artificial 10-month window ¢
recoghized as the prevailing anual timeframe,
realistic timeframe is a three to five year window.

tions articutated in this appiication should be considered to be

Given the aforementioned, ali ac
1l be measured with annual assessment tools as well as long-

mulliyear initiatives even though they Wi

range trend measurements.
—_—

tized reform initiatives, including how

2. Deseribe the rationale for the selection of the district’s priori
e-based initiatives.

such selection reflects data on identified student needs and the use of evidenc
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Full-Day Kindergarten and Incrensed Tutoring Support for Students:

Full-Day Kindergarten
Recent educational research has
offective strategies to help close achieverment gaps.

shown that enrly interventions, such as full-day kindergarten, are

Further, a full-day kindergarten program, as opposed to a half-day progratn, provides double the

itical educational skills and content, o address learning 7

_{-amountoftime-fortenchers.to.focus.on critical equch(ion
dcficiis and to attend fo the wide spectruin of developmental needg Uit reffected e typical===
kindergarten classroom. Additionally, research has also argued thal students are far more apt to
develop social skills at a faster rate and deeper level in a full-day program.

wironment of the two models by placing more
arent vofunteerts, the percent of

for those students who are in full-
year, at one of our mos

g only 65% of

While the district has worked to mitigate the disparate et
para-educators i the half-day programs and encouraging more p
students exiting kindergarten who score at a DRA Level 4 is greater
day programs when compared to our half-day students. For example, this
challenged elementary schools, 90% of the full-day students exited at a Level 4 whil

their hall-day kindergarten peers achieved a Level 4,

We have conducted a data review on the efficacy of our full-day kindergarien program compared (0
our half-day program in order to determine the degree of student academic proficiency that remains by
(he end of grade five, Fifih grade is the terminating elementary grade for our district. The table below
indicates that those students who began their academic careers in fuil-day kindergarten classes out

performed their peers who participated in half-day kindergarlen programs,

Further, our Jargest growing subgroup is our Hispanic students, This group represents a major
he six-year trend analysis (grades K —

challenge for the district with regard to the achievement gap. T
5) indicates even greafer growth for this targeted group.

Matched Cohorl Analysis of Full-Day Kindergarten vs. Faif-Day Kindergarten Programming
from Kindergarten throupgh Grade Five L
{ Pull-Day Half-Day Full-Day Half-Day
Proficient and All Students All Students Hispanic Hispanic
Above Grade 5 _ _
81.0 75.0 71.4 60.9 ]

Currently, our district provides one full-day kindergarten program at each of our clementary schools
wilh the exception of our regional magnet school, The remaining kindergarten programs are all half-
day programs. Therefore, approximately one third of our students receive a full-day progtam while the
rest ave in half-day programs. It is our intent to move 10 universal full-day programming within threo
years with phase one occutring in September 2012. At the conclusion of phase three in 2015, the
district will have aclicved universal full-day kindergarten. It is our intent to continue this practice on a

permanent basis.

_

Inerensed Tutoring Support for Students




he location of a pilot initiative thal was based upon the
nal Interventionists were indivichals who
ents before school,

In 2008, ohe of our elementary schools was t
introduction of Instructional Interventionists. The Instructio
provided individual and small groups supplemental literacy tutoring to selected stud

during school (in addition lo their vegular literacy block) and afer school.

o have positive results over a four-year period. {See table below] While additional

10 principal and teachers have reported that they saw a clear
heir literacy block snd the work of the

T'his pilot proved |
initiatives were also put into place, tl

comnection between what the students were learning in ¢

&legson-plangamdilie==

=l torcentionTir siae the [enciiors were supply g the 1nterventonstswillith
principal was moniloring their work,

Instcactional Interventionists Initiative - % Proficient or Above in Reading #J
Grade 3 Grade 4 | Grade 5
2008 47.8 72.9 70
2011 63.4 74.1 80.0

We believe that this is an example of an initiative that can be replicated and brought to scale Lo support

the literacy growth of students in other iclentified scheols,

evel the middte school interventionists will be primarily placed at the sixth grade

level. They will focus on teaching students effective study skills as well as literacy and math support,
At the high school level the intexventionists will be placed at the ninth and lenth grade levels. There
will be three target areas for support. The first avea is Lo provide support for those students who have
repeated ninth grade and need supplemental instructional suppott. The second area of focus will be for
have been identified as needing

targeted students who are in the ninth grade for the first time but who
who are at the tenth grade level and who

supplemental support, The third group will be those students
need speciffc insiructional suppott. The services will be provided via a push-in model for grade nine
since there are no study halls at this level. The tenth grade students will be pulled from study halls for

the instruciional support.

At the secondary 1

Inerensed Direet Support to Students: Bilingual Eduention Teachors and Counsclor/Dean of

Students

Bilingual Education Teachers
The district’s largest performance gap is evident
Learners and all other students. [See table below]

betweeu our students who arve English Language

NCLB CMT and CAPT Unadjusted Proficiency for ELL Students and All Students
CMT Math BLL Malh All Reading ELL. | Reading All |
2009 59 8l 25 68
2010 753 86.5 42.7 73.7
2011 72.5 85.6 43 74.8
CAPT Math ELL Math Al Reading ELL Reading All
2009 20 57 Py 62




2610 22 582 (3.7 63.2 |
[2011 [ 8.8 57.9 4.5 564 |

As previously noted, this population of students is becomibg increasingly poorer as evidenced by the
increase in the percent of BLL students receiving free or reduced lunches, Also, as noted, the percent
of ELL, students who ave arriving at the Bilingual Reception Center with interrupted and/or limited

school is also increasing, Consequently, we need to provide a smaller teacher lo student ratio for our

~——Fmosi-challengihg Studentsubgrotp—His-cairbeaeieved- o headdnionorone-newbHigual
teacher at the elementary, middle and high schoo! levels for a total of three new teachers to service this

population during the 2012-13 schoo! year,

Counselor/Dean of Students
Danbury High School is the largest high school in the state. Although Danbury is the seventh largest

city in Connecticut, the district is fortunate in that we do not experience many of the challenges that
our Jarger counterparts experience. However, there is one area that is of great concern. Specifically, of
the 2,836 students at Danbury High School as of this past June, 504 of these students had 19 or more

unexcused absences.

Our teachers and adminisivators at the high school have been repotting an increasing lack of student
work ethic and an overall lack of focus on academic effort, This relatively new perspective has run
parallel with a changing demographic profile of the district. Two years ago our poverly rate as
measured by our Free/Reduced Lunch count was in the mid thirties. This year it rose to 50.1%.
Farther, our Hispanic student population continues to grow and many of our poorest students come
from this subgroup. These may be factors that are contributing to the dramatic unexcused absence rate,

Additionally, the level of failures that freshmen students experienced this year has increased over the
previous year and is alarming, [See table below]

Grade 9 Failure Rate Percentages by Semester
Course Semestor One Semester Twa
English | 36,7 28.7
World Studies 29.7 293
Algebra | 15.2 19,6
Pre Algebra 12,9 253
Biology 27.7 26,5

While part of this increase can be atfributed to increased academic expectations, a recent reduction in
the overall number of instructional levels (tracks) at the high school and the introduction of new and
more rigorous curricula, it is still of significant concern and a robust intervention nceds to be
introduced 1o address the unacceptable failure rate and the dramatic rate of unexcused absences.

The introduction of a Counsetor/Dean of Students will not only allow the district to provide greater
attention and support to these students but will also reduce some ol the time our assistant principats
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ﬁ)enrl on these Kinds of issues. it doing so, we believe that the assistant principals will be able to
spend more lime in classrooms monitoring instruction under the direclion of our Associate Principal
for Instruction. We are moving away from the approach of assistant principal as disciplinarian. We are

maoving toward a model that develops the teacher observation and enhancement process with an
emphasis on improving the individual abilities of each administrator to diagnose an instructional
episode with great clarity and precision against a common standard of performance. The
administrative union is supporting this modification in job deseription. We are partnering with
ReVision Learning Partnership lo develop the diagnostic skill of our administrators while also helping

—===s={{fem to-create instructlonaiFnprovenentn

have all our administtative leam spending more time in

The expected outcome from this initiative is to
h the ultimate goal of improved student

classrooms supporting teacher growih and development wit
fearning and mastery of content, To this end, we arc working fo calibrate each administrator’s ability

(o recognize teacher behaviors that either enbance or impede student learning and fo work with each
teacher to build capacity around a cornunon set of research-based instructional practices. This approach
includes all aspects of the instructional delivery process from lesson planning, to instructional
delivery, to formative and swininative assessiment of student progress. Cuirently, our principals and
assistant principals engage in this kind of work but in a far less informed manner and with far less
inter-rater agreement and reliability, Consequently, this mitiative will bwild the overall capacity of
ench administrator in a manner that will realize a degree of sustainability that we have not as yet

achieved within the district.

Teacher and Administrator Talent Development:

lixternal Acndemie Coaches: PD/Teacher Enhancement

As noted, Danbwry High School is experiencing a substantial humber of academic chalienges.
Teachers have repeatedly indicated that they are feeling ill equipped to address the needs of our
students who ave English Language Learners, They are also concerned about the tack of work ethic
that is being demonstrated by a sighificant percentage of students and the increased failure rates. These
is an expected increase in rigor that will be driven by the Common Core Stale Standards and teachers

are concerned about how their planning, instruction and assessment will need to change to address the

CCSs.

All of these issues are contribuling factors in the increasing cohcern expressed by our leachers that
they are not as capable of meeting the academic needs of our students as they once felt they were,

We will be requesting that Wifliam Howe from the Cobneclicut State Department of Education partner
cultural sensitivity and multicultural awareness (o

with Danbury 1o implement a training initlative on

assist our staff in developing and degper understanding of the nature of our students and the challenges
they face. Further, we will request guidance on specific instructional and motivational enhancement
strategies that our educators can implement in support of our students and their academic, emotional
and social development,

nal Developnient Plan will be

Additionally, a key component of our new Teacher Bvaluation/Professio
ff. Further, we envision using

a focus on the enhancement of all members of our Bilingual and ESL sta
these specially trained and certified staff to support the professional growih, understanding and

FeseriptionsHinEvE: swiEedeliverstvimonehingapproach=
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development of all other certified staff with regard to the best educational practices for English
Language Learers, Therefore, a major emphasis will be placed on increasing the professional talents,
skills and capabilitics of all members of our Bilingual/ESL Department.

This issue is alse exacerbated by somewhat of a disconnection in the overall alignment of instruction
between the middle and high schoot levels. The experiential nature of middle school education in our
district abuts a very different experience for students when they become freshmen. This represents

another challenge that needs to be overcone, o

Consequently, we intend to work in a continning manner with external consultants (hat can serve as
imbedded professional developers/coaches for our secondary teachers in the core academic areas.
These coaches will work to help align the actual teaching that oceurs at the elassroom level while also
helping to enhance our teachers® colleetive ability to meet the changing needs of our student

population,

The lollowing represent arcas of fooused training!

Effective Losson Design and Planning Strategics
Rest Practices for Instructional Delivery and Increased Student Engagement

Designing and Implementing High Quality Critical and Creative Thinking Questions
Providing Diagnostic/Prescriptive Feedback (o Students

Techniques for Teaching to the Common Core State Standards

Enhanced Use of Student Achigvement Data

Coaching/Tratning sessions will be presented individuatly and in smali group seftings based upon the
identified needs of the participants. District Currieulum Adminisirators and the Associate Principal for
Tnstruction will help guide the implementation of this component in conjunction with the Deputy

Superintendent.

ST1ODP Coaches

A second major area of intervention is al the adult performance level, As previously noted, our district
believes that a high leverage instructional improvement stralegy is to be found in.the ongoing
development of a teaches's planning, delivery and assessment skills,

To this end, we propose to augment our district’s multi-year investment it the Sheltered Instruction
Observation Protocol (SIOP) training initiative through the addition of SIOP coaches at the secondary
ievel, Many of our sccondary level teachers have indicated that they struggle teaching the Bnglish
Language Learners (BLLs) in their classes. They note that while the SIOP training has helped them to
understand how to modify (hei planning to include language acquisition objectives, there is stilt a
sighificant need to help them modify their actual teaching to meet the unique needs of ELL students.

Compounding this problem is the fact that a five-year profile of our BLL students reflects increased

poverty. [See table below]

Percent of English Language Learners receiving Free/Reduced Lunch
[ 68% .

2008
15




2009 69%
2010 75% _
2011 78%

2012 82%

Further, our Bilingual Reception Center has been reporting an increase in the frequency of students
arriving in our country with inferrupted and/or very little schooling.

\inig At TeaTIing process: Consequenty;,

=Thisclialfenge is amplified By tie dynamic mture of e feaching

the need to have real-time coaching during the actual teaching episode coupled with support before
and after a piven lesson is imperative, Although we have spent in the vieinity of $100,000 on SIOP we
believe that our outcome expectations will not be achieved without this additionai level of embedded

and ongoing professional development.

It is important 1o note that the areas of focused training indicated below are intentionally directly
aligned to the conching and small group training sessions that are going to be implemented for all
identified teachers via our planned coaching initiative, However, they will be modilied according o
the SIOP training mode! developed by the Center for Applied Linguistics. For example, when the
lesson planning training/conching sessions are implemented teachers will learn how to create two
objectives for each lesson. The first objective will be derived from the distriot’s curriculum while the
second objective will entail a “language acquisition” objective, which is a fundamental component of

the SIOP model.
Bffective SIOP Lesson Design and Planning Strategies
Best Practices for Instructional Delivery and Increased Student Engagement for English

Language Learnets
Desighing and Impiementing High Quality Critical and Creative Thinking Questions

Providing Diagnostic/Prescriptive Feedback o Students
Techniques for Teaching to the Common Core State Standards

Enhanced Use of Student Achievement Data

Supporting the SIOP Teachers: Planniug the Coaching Component

The following deseribes the process for coaching a group of teachers who have participated in the
SIOP Model professional developiment initiative and need to work together to implement the model in
their classrooms. These SIOP Model (eams ave composed of teachers who work at Danbury High
School,

The coach will play an essenlial role in the SIOP Model implementation process by praviding stability
and consistency to {his professional development experience, The coach’s encouragement and support
will help teachers develop and maintain fidelity to the model throughout the schooi yeai.

‘The coach will work with other educators in the school and district to plan professional development

sessions and follow-up activities.
Because real change takes time, both teachers and coach should view S1IOP implementation as a mukti-

year undertaking,
A 3-year struclure for the “SIOP Coaching Component” at Danbury High School is provided below.

The SIOP Coach will,

Year One:




Form a small team of 4 to 6 SIOP trained teachers who will support each other in

[ ]
implementing it during the year. Preferably, 2 or more members of the team will teach the
same subject so thal they can plan together and share materials;
+ DParticipate in or lead SIOP Mode! professional development workshops;
o Convene the team regularfy to practice and discuss techniques related to the SIOP features so
(hal teachers feel they ave being supporied in their implementation of the SIOP Medet;
«  Observe the team members’ classes several times during the school year to guide the teachers
—and:to-identify-their-successes-and.challenpes; . .
s« Lead he teachers it sharing lesson plans and planning together; A
+  Use the SIOP rating seale o checklist to guide discussion of the teachers’ progress toward
competency in SIOP Model teaching;
»  Discuss with other facully membess the successes of SIOF implementation. Examples: a
10D Minute” during faculty meetings; bandouts; posting on the school website or bulletin;
+  Agree to work with the teamn for 3 years to ensure consistency in SIOP implementaiion und
team building;
+  Keep records and create data files to help demonstrate {he effectiveness of SIOP Model
teaching,
Year Two!

Rorm additional STOP Model (cams, each coordinated by a member of the Year One teany,
Conduct a series of SIOP professional development workshops for other members of the
school faculty;

Continue fo observe in the SIOP leachers’ classrooms;

«  Lead SIOP teachers in developing skills for peer coaching;
Compile successful losson plans into bindexs or post them on the school website for internal

circulation;
«  Collect and analyze data on student achievement.
Year Three:
¢ for teachers in other schools in (he middle

Conduct SIOP Medel professional developmen

schools;
« Develop a district-wide suppor! system for SJOP Model ieachers, that could include, study
groups, teaching teams, and lesson plan sharing, materials crealiott opportunities, among other
activities;
Continue to collect data on student achievement and analyze results;
Publish research resulis and materials developed by members of the teaching teams;

Desigh action research projects in which various teaching techniques or methods are tried out,

[ ]
»
L]

The following is taken from a compendium of research and supports the distriet’s approach to

instruction for Tnglish Language Learners.

The achievement gap between English language learners and their English-proftcient peers in U.S.
schools is persistent and well documented (California Department of Bduealion, 2004; Lee, Qrigg, &
Donabue, 2007; Siegel, 2002). Research shows that among in-sehool factors that contribute to student
achievement, teachers have the biggest impact, Given this, it is inperative that all teachers know how
to make academic content comprehensibie to learners who are not yet proficient in Bnglish.

One promising approach to improve the academic performance of English language learners is the
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SIOP (Sheltered Instruction Observation Protocol) Model, an empitically tested, research-based model
of sheliered instruction developed by researchers at California State Universily, Long Beach, and the
Center for Applied Linguistics under the auspices of the National Center for Research on Educalion,
Diversity & Excellence (Bchevarria, Vogt, & Short; 2008}, The SIOP Maodel is a lesson planning and
delivery system that incorporates best practices for teaching academic English and provides (eachers
with a coherent approach for improving the achievement of their students, Using strategies and
techniques that make academic content comprehensible to students, teachers present curricular content

concepts that ave aligned with state standards. While doing so, teachers are developing students’

'_W_?de_]ﬁic_“En_glﬁﬁkH'lmiwabﬁtcddmmnFreadmg;=w1=iiin,EiistﬁiT*g%ﬁTd?smTﬁkhigEiu _
addition lo buiiding their scademic vocabulary.

Tucorporating the SIOP Model into Existing School Programs angd Reform Initiatives

The SIOP Model is based on effective instructional practices that have been scientifically validated
and found to be effective over time. Features such as teaching o objectives, focusing on vocabulary
development, expiaining academic tasks in a clear fashion, explicitly teaching and vsing learning
strategics, asking higher ovder questions, grouping students to achieve differentiated instruction, and
assessing student comprehension are but a few aspects of the SIOP Model that are found in virtualty
every other appsoach to teaching and learning, Thus, the SIOP Maodel offers a way to consolidale the
fentures of effective instruction inte one instrument, making it compatible with a variety of methods

and approaches associated with current reform efforts.

What is the STOP Maodel?
The Sheltered Instruction QObservation Protocol {SIOP) Model is a research-bused and validated insfructional
model that has proven effective in addressing the seademic needs of English tenrners throughout the United

States. The SIOP Mode! consists of eight inferrelated components: lesson prepatation, building background,
comprehensible input, strategies, interaction, practice/application, lesson delivery, and review/assessinent.
Using instructional strategics connected to each of these componants, teachers are able to design nnd doliver
lessons that attend ta he acadenic and linguistic needs of Bnglish learners. _

H(S10P)”

Criterin for the selection of tho “Sheltered Instruction Observation Protoco
The decision making process for selecting appropriate stalf development topics and activities is driven by the

needs of students, staff, and accountability requirements.
Since the education of Bnglish Longuage Learners (BLL's}) is now clearly a shared responsibitity of ESL,

bilingual, and mainstrenm staff, it is imperative that all teachers and administrators ave a common tanguiage
and pedagogical approach to their education.
The following were the criteria used o select the SIOP as a professional development activity for all:

Reseavch-based
Useful (o ESL, bilinguai, and mainstrenn teachers
Effective for ALL regular education studonis and essentin for ELL's

{Observable

'"Middle School Matlematics Conch
In a simitar manner, we have a need to expand our middle school instructional coaching model,

Currently we have a Literacy Conch that services our lwo middle schools in grades 6-8. She has been
with the district for three years. A three-year trend analysis suggests that the intervention is gaining

traction and helping 1o raise student achievement. [See table below]

[ Reading Percent Proficient or Above
[ Yew | Grade 6 I'Grade 7

| Grade 8
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(12009 759 79.5 75.5
[ 2011 80.2 81.9 83
Writing Percent Proficient or Above
Year Grade 6 Grade 7 Grade 8
2009 74.8 1699 77.9
201 8.6 "~ 174.8 80.7 N

[See table below]

Fowever, our performance in mathematics reflects almost the opposite trend line,

Mathematics Percent Proficient or Above

Grade 8 ‘l

Yenr Grade 6 Grade 7
2009 89.5 83.8 81.7
2011 84.6 82.7 85.4

Consequently, we need to build upon our middle school instructional coaching model through the
addition of a coach to work with teachers and administeators in the avea of mathemalics.

The same type of training/coaching focus arcas will be addressed in the mathemalics coaching
initiative as with the previously referenced coaching and small group training activitics in order to

promote greater vertical and horizontal instructional alignment.

Teacher Byaluation/Professionat Development Plans and Instruetional Enhancement Cadre

Substitutes

Tencher Evaluation/Professional Development Plans
The district will be implementing the new Teacher Bvaluation/Professional Development Plan per

state requirement. Simply having a new plan does not ensure high quality implementation. In order to
ensute that this plan is effectively implemented, there is a need to provide {raining resourees over a

period of years,

The district adheres to the concept of Circular Thinking with regard to our developmental efforts. The
three key components reflect interplay between Teacher Evaluation, Professional Development and
School/District Improvement, The district views the Teacher Evaluation Process as 4 reflective
experience facilitated by self-roflection and reflection aided by one or more colleagues. Via this
process, a given siaff member identifies hissher strengths and areas in need of enhancement. Areas ol
strength are labeied and discussed so they occur proactively and not at a subconscious level. Areas in
need of refinement serve as the bagis of a personai needs assessiment that informs professional
development. Consequently, professional development is directly connected to the reflective process

of teacher evaluation,

Professional development activities are thus directly related to the skill development of the given
teacher. In and of itself, this relationship does little to improve student performance. [t is only when
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(e ihird element is added that the potential for enhancing student learning can be realized. When

opment of the professional with an eye to school and

teacher rellection is counted with the devel
lity. This is the nature of (he

district improvement, the true power of circular thinking can become # rea
district’s efforts with regard to Talent Development. Talent Development is a means to an end and that

endt point is increased student performance.

In order to facilitate this process, a Teacher Bvaluation/Professional Developmont Task Force has been
created and has spent the past year working on a plan to make manifest the district’s vision, This

approacl is-at the very core ot our Belief statements. -

lization of our vision to a complete realization of our

vision. This work began a number of years ago when the district started to employ fulltime literacy
and numeracy coaches, technology teacher leaders, and initiated a yearlong lraining series on
Cognitive Coaching. We also implemented small Professional Learning Communities, conducted
Book Stutdies, created formal Peer Coaching and Action Research components of our existing Teacher
Evaluation/Professional Development Plan and began the process of Administrative Relreats designed
to promole greater degrees of educator refiection leading to more focused and sustained training and

development initiatives,

We are working to transition from a pattial rea

ve in the direction of more role-specific and individualized pro fessionat
¢ch, PLCs, book studies, acdminisirative retreats,

ristrators, SIOP and Cognitive Coaching and
gvels of

We will continue to 1no
development using our job-embedded coaching approa

inter-rater agreciment/reliability calibration for all admil
the relntionship between reflection, development and enhancement teading to increased |
student achievement,

I of training as a direct outgrowth of our teacher evaluation

We have also implemented the STOP mode
£ Executive Coaching for some ol our principals.

progress as well as introducing the concept 0

Consequently, the transition from a one size fils wl] brand of professional development (o a job-
embedded, evaluation-informed approach is well underway.

the administrator levels are fully in sync with this

Further, our union leadership at the teacher and
articipants in our ongoing transformation

concept. The leaders of the two unions have been active p
efforls.
“gwareness sessions” in January, February, and May that will

provide information on our most recent developmental efforts and an associated timeline for full
impiementation of the new plans. We will have our hew evaluation guide completed, at least in dralt
form, by the end of the school year and this material will be reviewed and discussed with all certified
staff members before they teave for the summer. In August, this material will again serve as the basis
for a daylong professional development session leading ino the pilot year of implementation,

It is our intention to provide general

Concutrent to this effort, our administrators will conlinue their participation in owr multiyear series on

effective leacher evalualion practices.
|
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The district will be contracting with ReVision Learning 1o serve as external traineys and performance
validators to ensure that all of our administrators are able to conduct highly effective instructional
observations. All of the school-based and district-wide administrators will be engaging in this multi-
year initiative to foster inter-rater reliability and n greater calibration of observation and evaluation
skills and subsequent feedback to teachers throughout the administrative ranks, Fuither, the training
will promote the development and implementation of a common professional language based upon

performance rubrics.

Lastly, the training will also inchude enhancing the ability of each evalualor to creale and jrovids Righ
quality prescriptive feedback to all teachers in order to guide the improvement of their professiona
practice,

As part of the overall effoit to increase teacher efficacy, teachers and administrators will need time to

engage in professional conversations around the topies of using student work and other forms of data
to diagnose learning deficits, create instivctional interventions to address identifled deficits and share

rescarch-based best practices.

Professional developers will be needed to help facilitate training sessions, materials will be needed to
support the implementation of all training activities and substitutes will be required to allow teachers

to meet in data feam and grade level/depariment meetings. While the district is already providing
resources to support this work, the Alliance District funding wilt be used to increase the frequency of

the sessions and the quality of external trainers/facilitators.

The training program has been developed through ongoing conversations with ReVision Learning
Partnership, LLC. The following modules will serve as the basis of the multi-year training initiative:

Phase One - Content/Procedure: Pre-assessment of each administrator’s current level of proficiency
with regarding to conducting high quality observations, developing effective evaluation language,

providing oral and written feedback and related support

Phase Two - Cantent/Procedure: Three-Day calibration and observation training module for 21 contact
hours in order to build greater inter-rater agreements and inter-rater reliability :

Phase Three - Content/Procedure: Individual debriefing for cach administrator regarding personal
assessment of hisfher current fevel of evaluation performance capability and to begin to identify arcas

of refinement and growth
Phase Four - Content/Procedure: 14 hour retreat to establish individual goals and the development of
individual growth pians and (o build individual leadesrship profiles

Phase Five - Content/Pracedure: Individual coaching to develop and strengthen each administrator’s
evaluation skills and abilities

Ongoing/continuing support to be determined at the conelusion of Phase Five
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Instructional Enhancement Cadre Substitutes
The district has ehgaged in a pilot approach to the developroent of small professional leaiing

communities (PLCs) in the area of literacy development. These pilots have been well received by
teachers and principals and (hey report that they are in a better position to implement the district’s
curriculum and related assessments once they complete their participation in a given PLC,

vers have been very concerned, as have principals, that there will be a break in

However, teac!
schools to patticipate in the PLCs. Each PLC typically

instructional continuity when they leave their
asses onicea week fora niarking

s for many weeks so feachers pian on being away fiom (lieie!
period.

was developed last year in which a number of substitutes were trained
_These substitutes covered the classes of teachers participating
was addressed since the substitutes

Consequently, a pilol approach
in the district’s literacy delivery model
inn the PLCs. In doing so, the concern wilh instructional continuity
were able to follow each teacher's fesson plans for reading and writihg instruction,

The district seeks to expand this successful pilot through the training and use of Instructional

Enhancement Cadre Subslitules,
1. List the multi-year, measwrable performance targets that will be used to gauge student success.
What metrics, including ways to monitor student outcoies and indicators of district and school

personnel activity, will be pus in place to track progress towards performance targels? ~
Danbury will be using a two-part process to address Narrative Question 3. First, we will use
Performance Target Metrics (See Appendix A) to benchmark and track increases in student
achievement for all students as well tho accelerated performance of students who are in traditionaliy

undetrachieving subgroups.
{ action monitoring process wili be used to benchmark and track jmprovements in

Secondly, an adul
imstructional and administrative efficacy (See below)

effect. This initiative was piloted this

f traditional practices combined with
will be used to ensure fidelity

A hierarchical monitoring process has been recently put into
year and proved fo be successlul. The process inciudes a series o
some newer approaches, Specifically, the following monitoring actions

of implementation coupled with individual and group accountability:
. Traditional monitoring by the principals to include lesson and unit plan reviews, routine

classroom visits, and the specified monitoving actions associated with the implementation of
the new Teacher Bvaluation Plan. At the secondary level, the Depattment Heads will also be
involved in formative observations. This process will be expanded using the SIOP
implementation guide with those tcachers who have been lrained in SIOP,

. Once the new Teacher Evaiuation Plan is completed, we will be able to calibrate the actual
proficiency level of each certified educator. This will be accomplished through a rubric-based
model of performance evaluation, For each domain and expected adult behavior, there will be
an associated series of proficiency levels indicaling the exact level at which a given educator is
performing with regard to the yeferenced behavior. 1 is our intent to provide metrics ort the
number of staff members who are performing at each level with an annual expectation for
improvement. Therefore, we will adopt a performance evaluation model that is baged on a

-
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hierarchy of proficiency levels similar {o the five levels of the CMT or CAPT. Ench year we
will expect to see each educator move up in his/her level of performance on the given
behavior(s) which are the identified area(s) for growth. As we implement this process, we will
be able (o benchmark a given educator, grade Jevel, department and school, as well as the
district as a whole.

Each school has Instructional Data Teams and a School Data Team in place. The Deputy
Superintendent will meet wilh ench principal, each month to review progress based on all
availabie data for a given month, This will aid in the overall monitoring of the district’s

enhancement efforts and provide formative data that can inform in-course modifications to ihe
school and district improvement plans. Therefore, principals will be providing statistical
information on a formative basis that will be continuously reviewed. Data Rounds and the
metrics that are articutated in each school’s Qutcome Achievement Plan will also serve to
illustrate the degree of progress at any given time. :

The distriet has a District Data Team in place that schedules all schools to make instructional
presentations each year to the team. The Superintendent and Depufy Superintendent co-chair
this team.

The Board of Rducation has established The District Enbancement Collaborative that is an
instructional monitoring group comprised of teachers, priveipals, central office administrators
and Bonrd of Education members, The Alliance District Tnitiative will become part of the
rowtine monitoring aspects of this group.

An Instructional Review Team hag been newly created to conduct instructional reviews at
selected schools. This process was piloted this past school year. The reviews were conducted
over (wo to three days multiple times this year at each participating school. Bvery classroom
was visited and an andit was conducted based upon the school instructional improvement plan,
To date, four elementary sehools have undergone Instructional Reviews and all teachers at the
high school who have been trained in SIOP as part of the pilot, The district will continue to
implement the Instructional Review process as a comprehensive monitoring and accountability
too! in conjunction with the Alliance District Initiative. Given that the district bas two schools
who have been identified as Review Schools and they are our two high sehools (Danbury High
School and The Alternative Center for Bducation) we will allocate at least 10 review days for
these two high schools with a team of 16 adiinisirators/department heads serving as audit

team members,
Ageregated information on the progress of ail Alliance District Initiative components will be
review with the Board of Education on an ongoing basis during regular board meetings. T his

action will help to increase accountability and will become part of the public record,

4. How will reform initiatives interact/coordinate with other resources (¢.g., Title I, Part A; Title I,
Part A Teacher Quality; Title LI, Part A English Language Acquisition funds; Priority School District

funds; Summer School funds; philanthropic funds)?
The district has a history of leveraging many funding sources to support the ongoing development of

our instructional program, We have been aggressive with regard fo writing competitive grants and
using multiple Aimding sources to drive our priority initiatives.

To this end, we have obtained a renewal Nellie Mae Grant to support our improvement cfforts at the
high schoo! fevel. In a similar fashion we were awarded a Math and Science Partnership Grant o~ |

23




"

support coaching initiatives in the STEM (science, technology, engi neering and mathematics) areas.

We have also blended Title 1, Title 1T and Titte 1T entitlement funds with general fund budget funds to

support our improvement plans.

We continue to use Priovily School District Grant funds and Accountability Grant funds fo support the

previously mentioned improvement efforts.

TFor example, we have used PSDG Rinds biemded witlgemeral fund budget vevehue: to-support-the—
current level of full-day kindergarten progranuning. We have used Titie [1I funding to drive our
current STOP training initiatives, We have used this funding siream to cover the entire cost associated
with the Center for Applied Linguistics training program.

We have also used Title 11 funds to cover the funds associated with employing a humber of FTEs of
cur current bilingual/ESL staff.

We have used the Accountability Grant for literacy improvement (o support instructional
interventionists at a humber of schools, This funding streain has been biended with general fund

budget money.

ac funding at the secondary jevel to begin our training initiative designed

We have been using Neltie M
This initiative has been coupled with

10 ethance the leacher evaluation skills of our administrators.
local professional developiment funding.

our approach is a blended funding modei in which we have worked to leverage &

Consequently,
f our priority improvement areas.

number of funding sources in support ©
ation of the key initiatives that will be used in suppotl of

our efforts to raise the achicvement fevels of all students while targeting the closing of all achievement
gaps. Rach of the illustrated initiatives will be accomplished via this blended funding model. This will
allow us (o sustain the efforts beyond the life of the Alliance District Initiative.

The folloswing graphic is a symbolic represent
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Tt is important to hote that the Danbury Board of Rducation has agreed, in principle, to the idea of a
shared expenditure burden so that at the end of the proposed five-year lifespan of the Alliance District
Initiative, 50% of the cost of the entire modei will be funded by the general fund budget, The full
execution of fhis concept will be predicated upon the prevailing fiscal climate af the lime when the

Alliance District Initiative slate funding ends.

Shared Funiing Plan_to Support fhe Maintennnee of the Idenil{ted Improventent Inltinfives

relorolies those casts assoclated with maininining siaff positions ~ those nilatives that are nol In Elis

Note: "Reeurving costs”
snining and PD/Teacher Enhinnconent Conching

eategory include Teacher Bvatuation/PD Ty
Tecurving costs including Al Day K 50% Phase {n to BOE

Year All Day K Grant Funding

2012-13 350,000 1,700,600 1,475,000

2013-14 245,000 1,700,000 1,725,000 ' 70,000
2014-15 420,600 1,700,000 2,145,400 862,000
2015-16 1,700,000 2,145,000 1,672,500
2006-17 1,760,000 2,145,000 1,072,500

4. Please indicate how the District consulted with relevant stakeholders regarding the
development of the Altiance District Plan by including a list of all stakeholders with which
you have consulted and a brief description of the input received from each group.

S.

The following groups were solicited lor their input:

+ The Danbury Board of Bducation ~ supportive of the overall approach and particularly
sensitive fo closing gaps for selected subgroups of students and the long-term funding

capabilitics
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overall direction of the proposal with specific advocacy for key initiatives positioned at a given
administrators Jeadership level (K-5, 6-8, 9-12, district-wide)

The City-Wide PTO comptised of the feadership from each school’s PTO - suppottive of any
initiative to enhance the instructional opportunities of subgroups of children and to provide
additional support at the individual schoof tevel for targeted students with particular emphasis

on Full-Day Kindergarten
Teacher Union Representatives— overall supporl for the direction of the proposal with a

{7 s The disirict's Administrative Council comprised of all administrators — suppottive of the

*
cautionary note on (he amount of time teachers may be mvay from instruction foi fraining
purposes

»  Administrative Union Representatives — overall support for the direction of the proposal and
iraining support for administeators with regard (o teacher evaluation

¢ A varicty of teachers at the elementavy, middle and high school levels — patticularly supportive

of increased stalf and training/coaching
+  Waesterh Conneclicut State University — particularly s

provided for adult growth and development
Municipal leadership including the Mayor and Director of Finance — supportive of lhe overall

upportive of the components that

L]
concept and interventions

«  The CSDE staff assigned to monitor the district as a District In Need of Improvement —
indicated that the project initialives were well positioned with regard to raising student
achievement and closing identified instructionat gaps

+  Head Start Leadership — highly suppottive of the carly childhood intervention component

B, Key District Initiaiives
f each key individual reforn initiative — both

Using the following chart, please provide a description o
existing programs and those planned through the Alliance District process and other planning

processes — that the distriet will undertake in the next five years in service of ifs overall strategy.
Districts should include a separate chart for each key iniliative.

e Overview: Please describe the initiative briefly, including the purpose of the planned activities
and their underlying rationale. Please indicate whether the jnitiative is drawn fron the menu of

reform options provided in this application.

[ proposing to expand an existing reform and the existing reform has, in the past, led to
increases in student performance, please deseribe the extent to which the reform has improved
student performance and include suppotting data.

If proposing fo expand an existing reform and the existing reform has not led to increases in
student achievement, please describe how the cutrent proposal differs from previous reform

efforts, and why it is likely to succeed where the previous effort did not.

Iive Year Steategles and Implementation Steps: List the steps the district will take over the
next five years to implement the initiative,
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+  Year One Implementation Steps Description: Describe in greater detail the implementation
steps that will occur in the 2012-13 school year,

+  Yoears of Implementation: Indicate the anticipated Jength of the proposed initiative,
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Key District Initiative
Please copy/paste template on the following pages for each additional reform initiatlve,

New ‘clw-r-mi;:xisting Reform? £ New X Bxisting - Expansion

NOTE: This inliiative Is drawn from the menu of reform options provided in this applieation (Increased Time)
plements one futl-day kindergarten class in cach

arten classes are half-day programs. The only
v for Inlornational Studies magnet,

Ovorview: Universal Full-Day Kindergarten - Danbury currently im
elementary schoal that has a kindergarten population. All other kinderg
-excepiion lo this model is fouid at our. inter-dislrict. Wesiern Conneeticut Academ
school, whicl has universal full-day kindergarten as part of its CSDE approved operations pan.

A semple of the increased rending achievement levels found between owr full-day kindergarten programs coimpared 10 our

half-day kindergarten programs iHlustrates the efficacy of a full-day prograny

School Hall-Day Program DRA Scores Fril-Day Program DRA Scores
Morris Street School 132,06 56.5

Ellsworth Avenue Schizol 38,2 54.8

South Strect Sehoal 03.4 94,7 ]
Sindley Rough School 30.3 457

Slieiter Rock Schioo! 554 8.4

ay kindergarten programs within the district until universal
he district, The full-day kindergarten

Consequently, the district seeks to increase the number of Rull-d
actices designed to enhance the

full-day kindergarton progeamming is realized in all schools throughout
programming will vefleet increased time to implement developmentally appropriate pr

social, emotional and academic skills and attributes of studenis,

Flve Yenr Strategles nnd Implemoniation Steps:
Year One: 2012-2013 — Phase One add five sehools
Year Two: 2013-2014 — Phinse Two adld fhieg seltools

Vear Three: 2014-2015 — Phase Three ndd threg scliools

o each newly opened full-day kindergarten ctassraom,

The district wifl provide alf appropriate Rirniture and equipment t
and materfals for each newly opened futl-day

Additionally, the disticl will supply ail other necessary instructional supplios
kindgergarien classroom.

Year I Lmplementation Steps Descrlption:

Year One 2012-2013 ~ Phase One: Park Avenue School, Grent Plain School, Pembrake School, Hayestown Avene
School, Morvis Strect School (Please note; these sehiools were seleeted beenuse of availnble space to accommotinte
the additionnl Idndergarten programs, During the conrse of the next two yeal's, district teadership will work with
the principats of the remnining school to identify/erente space te secommodate all additional full-dny kindergarien

classrooms)
Vear Two 2013-2014 - Phase Two: South Street School, Elisworth Avenue Schooi, King Street School

Vear Three 2014-2015 — Phase Three: Shelter Rock Schaol, Stadloy Rough School, Mill Ridge Primary Schoo!
(universal full-day kindergarten nchieved thronghout the district)
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Years of Imptementation;

I

Year 2
N Yeay feve I e = Injeamentailon wilt conhisee an a perianent basls from (b ni lorward
Yeard
Yenr 8
1§
New o1 Existiug Reform? {1 Néw X Existing - Expansion

NOTE: This inftintive is drawn from the ntenu of reform options provided i this applieation (Inerensed Thne)
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Overview! Increasing achievement for all studeits and closing the ELL gap vin three feey strplepies:

Strategy 1. Instraetional Interventionisis (Plense note that Strategy 1. is designed to address the learning needs of
ALL students, While this includes Bnglish Language Learners, it nlso nddresses all other subgroups of students atel
is not exclusively designed to address the needs of ELLs in Iselatlon)

As previously noted, one of our clementary schools piloted a tutoring intervention that inerensed the amount of fiterney
instruction to students via an Insiructional Iaterventionist mode! of supplemental fearning time. The supplemental time was

provided before, durlng and afier the regular school day.

When selected students were provided with this service during the schoc| day it was in licu of their pmticipation in special
subject ares classes such as ml and music. Shudents were never pufled from the samo speeial subject area class for an
extended period of ime. Rather, they were rotated among the special area clusses so as Lo nol fose the benefit gained from

participating in those classes.
& of instruction in literacy, Students were
district’s End Of Unit Literacy

Consequently, participating students veceived a “double, triple or quadruple dos
ty iflustrated, this pitot program facilitated

selected bascd upon their performance on the Developmental Reading Test, the
Assessmonts avd their performance on the CMT, where applicable. As previous
incrensed achicvement levels during the pilot project.
The district seeks (o increase the saturation of this approach to addilional ciementary schools and Lo our secondary schools
10 address the academic needs of identifled students in the literacy and mathematics areas. It should be noted that while this
stralegy is designed to address all students who need supplemental instuctional in litesacy, our English Language Lepners
will clearly be a primary target group for this initiative.
g of Bilingun! Teachers As sreviously noted, the district’s largest achicvement gap is Tornd
Our student poplation (s becoming increasingly poorer, Many of these students are
English Lahgunge Learners, Consequently, their families do ot have ihe available income to provide them with
supplemental cutoring, ‘There is also the associated challenge hat our mainstream acadermic teachers have in addressing the
unique needs of this population. While we have engaged in the STOP lvaiting program, there is a continuing nged to

provide experl instruction by certified bilingual teachers.

Strategy 2. Increased Staffin
with onr English Language Learners,

‘Pl district is seeking (o reduce (he siudent to tencher ratio within this population by providing one additional bitingual

education teachier at the clemenlary, middle and high school levels,

and created an elemeniary school that serves as a Spanish language

maghel school for those stadents/families who wish to avail themselves of this option. We have done tie spme thing at the

middie school level. Howover, there is a need 10 mrovide more teachers who are capable of meeting the unique needs of

these students. A recent demographic review reveals thal we are in need of an additiona} ELL teacher at Stadley Rough
dlo School and an additional BLL teacher al Danbury

Elementary Scheol, an additionad ELL leacher af Rogers Park Mid
High School to increase our ability to provide diveet services to our Rispanic student population. The ew bitingual

teachers will participate in SIOP traluing,

In the recent past, we have magnetized the district

as with Strategy 1, Strategy 3 1s desipnied to nddress the
Lenrners. Howover, while we bave found

¢ the mathematical skills to solve problems, thereis A clear learning obstacte

wiih those ron-Buglish proficient students whe hind not yet developed the Innguage enpabilitics to be able to read
malh woril problems in English. Therefore, while they may actunfly knew how 1o do the niallt computation to solve
n glven problem, they do not liave enough command of the English tanguage to allow tiem to use (he problen-
solving sldlls they possess. Consequently, this strategy will again place a greater emphasis on liclping teachers to
develop the skills necessary to suppord our English Language Learners). The Mathematies Coach will also
participnte in SIOP training, The distict currenily amploys a full-time literacy conch nl the muiddle school fevel and her

time
work has helped to improve our performance in rerding and wrlting. We seek to add a full-time mathematics conch at the
middie school level Lo complement the work of owr full-time literacy coach.

3. Middle School Mathemgties Coach {Plense note,

Strategy
s of ALL stidents which, ngain, includes English Language

leprning need
that many of our ELLs actunily hav
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Five Yenr Siralegles and Implenientalfon Steps for Instruetlousl Inferyertlonisis:

The natute of this initiative is (o provide immedine aeadeimic support io surdents who are ideitifled as being in nced o supplemental instruction.
Cansequently, this §s not i Intialive {hat can be phinsedsin. Rather; alt instructional interventionists witl siart providing academie support to sludents a1
the heginning of the schiool year.
ear. These dnys will be Yfront loaded” beginning Immediately in September nnd
taals that will be used (o determiing (he degreo to whivh the achievement

Thoy will work for four days cach week for approximately 110 days per y
ats are inerensing thelr acrdeatlo performange, # is wise lo pravide the

leading up to the CMTs and CAPT, Siice fliese bwo assessments are (e prinagy
gaps are closing and the assoclaled deteriination of the degree to which al stade
nost nmoitd of sipport prior (o (he lesting window.

Newly hired intervestionists wili be provided with tralning o asstnie ticir witering and small group instructional roles.
16 of (e infesventionists will then bo assigued (0 selected schools at Ui clomentary fovel as delermined by o roview of sfudént onuteonte achicvement
ilt be assigned to 1lie high sehool and the

dula. § infervemtionists will be assigned to the 1wo nviddle schaols at five per cach schioe! and e remalning 10w

altemative high school,
Targeied students will be assessed on a frequent basis 1o deternng growili and (ke datn trom those nssessntehts witl alsa be used to Inform suditional

instrictionaf cfRoss,
The role of the herventionists will be 1o provide ene-to-one or smelf group luloring instruclion to identifled shudents. This approach will serve as Tier
Twe SRBI iterventions. Al the elesientary level fliey will work with these stidents who have decoding, fuoney and crenprehension needs In Hieracy.
The students witle whom o Interventionfsts will work wil bo Identified based upon the onicenies from the Devefapriental Reading Assessment, (ho
Adts Speciatist in each particlpating sehool il

Developmentat Spelling Assossment and otlier formalive lileracy assessnients. The cediffed Language
assipn the interventionists on a fexible group basis, The partlclpating sehools hiave beeit Identified vin CMT resulis and (e results from local fonmalive

nssessments, They ere afto atmong the most economically cheltenged sehools 1 the distrdel as deteanined by the Free/Rediteed Lunch ¢oml. Qrowih nnd
suecess of this inilintive whi bo mensired on the CMT, CAPT and tocal comnion formative assessnients, The overall goal will be te ntove those studenls
who aro scoring ot io Below Basie fovel (o g lensi the Basle level ond preferably to Profigicnt. At this Lime, we have found What s eppronch is the best
0t for aur distriel with regard fo incréased student achiievement, cosi chectivencss and instrctionn! eMcacy.

inforce either literasy or math skills, Qae group of Interventfonisks will therefore wotk
asls wilk be on mathentatical concegls as they relate lo the Connten Core

ith \Westem Capnectient Stale University fnvalving sludenis in the Mnsters
wm, The reading interventlonists will be sefccled in o
upen writlag and, agaln, the areas of

At the secondnry level the interventionists will be ssigned to re
wilh studeids exclusively in the area af matliematics. The instmetional cnple
Sinte Standards, These interventionists wil! be selecied vin w angngement w
of As Progran. Math mnjor will serve as (he poo! from which the malis interventionksts wilf be drav
simifar mannes based upon their work and concentratlan In lteracy, At the secondary tevel, emphnsls will be ptaced

fapus reflected in the Common Core $1ate Standards,
Fonr interventionists wi! be atlecaled (o each of our two middle schieols and the tenraining 10 witl be alipeated to the high seliook. They will he placed
swith stuedents based apon inpul fron owr reading, English and matheratics teackiers, ovr Lileency Coach, aur princippds and o district-wide Humonities
and STBEM Cuericalum Administialors, Our secondary Department Heads for she referenced contend areas will formially assign the interventionlsts nad
manitar thedr perfrmance, Student outconte achiovesent dala from Uio CWT and CAPT assessmcnts as well as the dislrict's comnion {omintive
assessments will bg used to initinlly identify participating shidents and the ongoing CPAs and individuatized assessments witl bo used to inform decisions
regarding continalion or madiftcation of progeamming.
and n version of SIOP training condueted by the districls, The CSDE sponsored CALE

Allinterventionists will participate in irshting on the LAS Links
twasday fratnlug initintive on working with and suppert ELLs will e provided for the secondary interventionists,

Ermphiasis wil! also be placed on llie developmenial tevels of Englisht Longirage Leamers 08 fiey Jeam 19 speak ond communicals in anather inugunge.

This mitlative is rolatively low cost, 1t witl Do funded at appraximately $10,000 per laterventionist. This mmeunt can be phased e the disirict's operating
Budgel ot the conclnsion of tiie Allinnee District Grant fuitding eycle, \We have r long hisfory of parinezing with the University of Bridgeport and Westem

Canmpeeticnt State University using an internsiip appronch in which npiversity stidents serve as fulemsfinlerventionisis within eur distrlel. \e have also
disteict wish to serve i e inferventionist capackly so they can demonstrale it

fawnd that promising teacker candidales who nro not yei hired by our
instructional skills and abifities, Consequently, wo do not bellove it fhere will be o deanth of quali fed enndldates o serve in this role,

Five Year Strategies and lmplementation Steps for Lucreased Bilingual Tenehels: :
The nature of (sis iniliative is to provide immediate acacomic support to Bnglish Language Leancrs who are Spanish-

speaking students. Consequently, as with the previots initintive, this is not an initiative that can be phased-in, Rather; it is
our intent, peading approval of this applieation to inmedistoly hire thres Spanish Bilingual teachers.

articlyate in the disteler’s new teacher training program, The will also ba paired with a mentor
} 1) p

Al newly hired teachiers
d direction from the appropriate principals and from the Currloulum

and provided with tho neeessary guidance an
Administrator for Bilinguel Education,

Five Year Strategles and Implententation Steps for Middle School Mathematics Coacly:
Year One 2012 — 2013t Provide a middle schonl math coneh to alt math tenchers in grades 6 - 8
Yenr Twvo 2013 = 2017: Continue {l:e middle sel:ool math %o]ﬂching vole and bulld the position into the district’s

regular operating budget by 2017
]




Year ! Implementation Steps Description for lustyuctionnl Interyentionists:

As noléd aboverthis hiiriative Will be Tully imiplentéited i year die with-all subsequént yéavs Tollowiig the same protoco!
including training in $1OP. :

Yenr 1 Implementation Steps Deseription for Inereased Bilinguz! Teachers:

As Doted above, this initiative will bo fiully implemented In year ono and continuing for alt subseduent years including
training in SIOP.

Year 1 Implementation Steps Deseription for Middle School Mathematics Congly

- Hire a middte school math conclt

. Orlent coach n the district’s nstructional mode! nnd traln in SIOP

- Implement conching activities

Malntnin ongoing debrlefing sessions with coacl

Monltor degree of improvement for nll participating teachers

fmplement ongoing professionnl development sesslons for groups of teachers that are based upon
instructional deflcits identiffed by the conch that are veflected in the professional praetices of more than

one teacler
Years of tmplementntion for pll three strategles:
Year2
Yenrd
Yeprd
¥ Yenr 5§ — this inltistive will he haplemented cach year for five years beghintog In Septentber 2012 )
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New or Existing Reform? X New 0 Existing

NOTE: This inttlative Is not drawn from the menu of veform optlons provided in this application {Incrensed Time)

Overview: CounsclorDenn of Sfudents — As previously noted, there is a significant failure rate at Danbury High School
coupled with an unaccoplable number of students with 19 or more wnoxcused absences,

A survey was conducted which invelved the entire facully requesting Information on why this undesirable paiter of
student behavior was being seen. The results of the survey were surprising. Only approximately 25% of the reason for the
problematic student behavior was aftributed 1o a fack of academic skills while the remaining 75% was nttributed (o tinlted

mativation and a generat lack of concern with regard {0 atiending school and gradvating on time,

Clearly, there is a need Lo provide a strategic intervention {hat is targeted at the ninth grado tovel, The vature ol the
challenga would be addressed bost via 2 counseling approach as opposed to a disciplinary approach. Therefore, the concep!

ol & Counselor/Dean of Studonts was created 1o help address the probiems with student motivation and attendance.

It is imporfant to note that heve is a large cnsefond of students for each existing counselor, which precludes their
redeptoymont to nddress the articuiated concerns.

Flve Year Strateglos nid Tmplementation Steps:
Again, as with the previous initiative, the nature of this inilintive is to provide immediate counseling support 1o Freshimen

students via the counseling doan, Again, this is nol an initiative that can be phased-in. The Counselor/Dean of Students will
be hired pending approval of this application in September and will rentain in place permanently or witil the problem is

ameliornted,

Yenr 1 impiemontation Steps Desexiption:

Hire the Counselor/Dean of Sudaills

Provide a comprehenslve orlentation o

Identify sitideits With néeds best nddrossed viathis Intervemtion e
Fully implement the approach and monitor:to.determing elficoy aud potental modifieationsiadivsinen(s (o lie approach

Years of Implententation:
Year 2
Year s
Year 4
Year §- this Initintive will De lmtleniented ench yenr for ftve years beglanlig In Seplember 2012 or il e coneern ls eratiented
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New or Bxisting Reform? O New X Bxisting - Expansion

NOTE: This initintive Is deasn from the menu of reform options provided In this appliention (‘Tnlent Development)

There has been an incrense in the number of students

Overview: Tencher mul Admintstvator Talent Dovelopment -
ors, Additionally, the district

living in poverty in Danbury. Many of these students are also English Langunge Learn
recently reduced the number of acadeiic tracks at the high school while also implementing new and far more rigorous
curricuiunt in 50 different instructional areas, Consequently, our teachiors are reporting that they are challenged to meet the
imstructional needs of many of ovr studenis, The district has worked for n number of years wilh a part-timme math coach
previded by Bducation Conneetion, T his effort has helped (o raise our matl scores At the secondary level and we seek to
expand this suceessful concept into the other coro academic areas at the high sclool tevel,

Purther, while we have conducted extensive SIOP training we hive not provided imbedded coaching
imptementation of the STOP stralegies.

10 support the

vould be to provide embedded corching via external coaches at the high

This aspect of our overatl enhancement effort v
ho have or will be trained in the SIOP wiodel,

school level in the core aeademic areas and to alt teachers w

Five Year Strategles and Lnaplementation Steps:
Yenrr One 2012 2013 Provide conches to Grade Nine core academle tenchers and (o all SIOP frained teachors
Vear Tivo 2013 — 2014: Expand conching in the eore aendenic arens to (cachers in Grade Ten while continuing the

SIOP coaching
Yenr Thice 2014 — 2015 Expand coaching it the corc acndentle areas (o teachers in Grade Eleven while continuing

thie SIOP canching
Year Four 2018 —2016: Expand coaching in the core aeadentic aveas to tenchers in Grade Twelve while continuing

the SIOP conching _
Year Five 2016 — 2017: The extornal conching provided fo Wigh school tenchers s to STOP tralned teachers will e
phased ont since it is the distrlet’s betief that we will have build capacity by this polnt i time.

Year 1 Inptementntion Steps Descviption:
Identify external coaches for core neademtie arens and SIOP trained teachers

Ovrlent all coaches in the distriet’s instruetional model

- lntplement coaching activities

Mainialn ongoing debriefiug sessions with all coaches

- Monl{or degree of improveutent for all parielpating tenchers

Implement ongoing professionnl dovelopiment sesstons fur groups of feachors thnt are based upon
instructional defici(s identiffed by the coaches that are reflected in e professionnl practices of more than

one tepclier

Years of Implenentation:
Yearl
Yeard
Yenrd
¢ years beghming In September 2012 howwever, none of the vefereaced conching

Yenr & this fndtlative will be implemented each year fur §iy
nd of the grant pertod

pos(ttons in ths infilative will become i permnncnt poshtion within the distrlet at (he e
_J
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New or Existing Reform? X New {1 Existing

NOTE: This initiative is deawn from the menu of reform options provided in this applieation (Teacher Evaluation)

The dlstrict Ias developed a inilial professional
I of the district’s administrators nve gone

ilh regard to n their observation,
ent development into a long-ringe
in the aren of teacher evaluatlon.

Overview: Tencher and Administralor Talent Development —
relationship with ReVision Leaming Partnership. Through this ¢ollaboration, a
(hrough an assossment process (o delermine their curvent Jevel of proficiency w
documentation, confereneing and evaluation skills. The district secks to extend thisrec
training indtiative designed to build substantial capaclty within the administralive ranks

Tive Yenr Strategles nndt Implententation Steps:
Yenr One 2012-2013: Contracl with RoVislen Learning Parinership to provide am ultt-year traming Inltlative for
all of the dlstrict's administrators on effective evaluntion steategies, Implement

Year Two 2013-2014: Providing continulng coaching and adiministrallve sepport, ns needed

Year | Implomontation Steps Deseription
Condue! Pre-Assessment of all administrators {completed June 20172)

Allgn findings to the Robert Marzano Evaluation Maiiel
Individual debriefing with ench adminlstrator and initial plncemont along a proficiency contlnuum
Flve day Callbration and Observation Tnstitnte: Implementation of trainlng serles on effective observation

and data capturing
Creation of mdividual growth plans for ench administrator bascd upon the resulis of the Calibratlon nud

Observation [nstituto
16 Howr Retrent ont CSDE Common Leadership Indientors
Conthoued Individual support for administrators (yenr one and year hwo)

Years of Tmplementation:
X Vear 2 to nehleve Mt hinpldementation Inchrding necessary ludivtdunl coachlng

Year 3
Yeard

Year §
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New or Existing Reform? 0 New X Existing

NOTE: This Initintlve is drswn from the menu of reform aptions provided in this application (Reading)

Overview; Rending Enlinncement — The district has engaged in a pilot initiative to create small learning academies on
the tlopic of rending enhancentent at the elementary prade levels witl a focus on K-3. Theough this pilot, Professional

ities (PLCs) were created to explore the viability of fuli-day lraining sessions for clementary teachars,

Loarning Comnun
hich is based, In part, upon the Colwmbln Readers and

The pilols foeused on the distriet’s Balroced Literacy model, w
Writers Workshop approach, The work of othor tending literncy resenrchers has been used to infornt the developnient and

implementation of this approach,

As noted, teachers and priucipals whe participated In the pilets were cxtremely suppottive of the concept mnd felt thal the
sessions were highly valuable and supported their ongoing development. However, they were concerned about leaving

their classrooms and having them covered by a per diem substitule.

This component of the Atliance District initiative will allow the district to train a cadre of high quality substitutes in the
district’s literacy delivery modet and relnted straiegies. Consequently, when teachers are participating in the PLCs, the
irained substitutes can continue to implement our literacy program. Qur regular ciassroom teachers witl still complete the

fesson plans but the substilutes will be frained to Implement the plans.

Five Yenr Strategles and Linplementation Steps:
Year One 2012-2013: Tratuing for the first cohort of Cndre Substitutes will be conducted and the fivst coharf of

ciementary teachers will partlieipate in the PLC inltlntlve
Year Two 2013-2014: Trainiug for the second cobort of Cadie Substitutes will be conducted if necessary due {o

possible attrition of previously tralned substitites and tho second coltord of slementary teachers will participate in

the PLC iitiative
Yenrr Three 2014-2015: Training for additional Cadre Substitutes wiil bo condueted as necessary due to possible

nttdtton of previously trained sibstltutes and the third cohort of elementary teachers will participate in the PLC

inttiative
Yenr Four 2015-2016: Traing for the fourdh cohort of elementnry tenchers will parlicipate in the PLC Initlative
Year Five 2016-2017: Trainlig for the {ifih and inst eohart of elemenlary tenchers will partleipate in the PLC

initintive

Yenr 1 lmplemeontation Steps Descr%ption:h
ldentily Cadre Substitutes in accordanee witl the district’s hiving protocol

Providing rraining to Cadre Substilutes on the district’s BDalanced Literacy Model
Identily the first cohort of elementary teachers to participate in the PLC initiatlve
Conecurrently, develop the curyrleuum for the PLC

Schiedule the PLC dates and malke all loglsticol arrangements
Create an assessment instenment to mensure the efficncy of the PLC

- lmplement the PLC _
Provide conching to PLC participants vin each seliool’s Language Arts Speelnlist as they work fo

implenient the new literney strategles
Evnluate the offectivensss of the inftiative using the assessment instrunzent

Years of Implementation:
Yeoar 2
Year 3
Year 4
X Year 5 to achieve fall Implementation
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Section 11: Differentinted School Interventions

Connecticut’s Approved NCLB Waiver and Requirement of Tiered Approach to School

Achievement

Connecticut’s recently approved appli
Behind (NCLB) created a modified set of obligations

catlon for a waiver from certain provisions of No Chikd Loft
for school districts to infervene in their schools

on a tiered, differentiated basis.

To facilitate Alliance Districts’ ability (o create a strategy consistent with their obligations under both
Connecticul’s NCLB waiver and the Alliance District conditional funding process, the CSDE s
providing information in this subsection on the specific obligations created by the waiver.

ools, Districts have the option

Allignce District Plans must propose differentiated interventions for sch
of funding these interventions using their aliocations of Alliance District funds, but it is not required

thal Alliance District funding be used tor this purpose.

Distriots must tier their schools and explain overall sivategics for improving student achievement

within each tier.

Districts must also provide specific reform plans for low performing schools in three phases as

described below,

1.

Phase I: Interventions in Focus Schools —2012-13

As a condition of Connecticut’s NCLB waiver, districts are required to develop and implement
interventions in certain low performing schools. Pursuant to the waiver, schools with certain
low performing subgroups will be identified as Focus Schools. District-specific lists of Focus

Schools have been provided in a separate document. Plans musf be in place and operational at
Focus Schools in the 2012-13 school year. For a list of tecommended initiatives, sec Part 11,
Subsection H, Distiicts must provide evidence that they have engaged in a process of strategic
redesign and targeted intervention, and that they will monitor student progress and revise their
plans on the basis of data gathered from the monitoring process for the duration of the Alliance

- District designation.

Phase I and IT; Low Performing Schools — 2013-14 and 2014-13

Low performing schools that are not Focus Schools or Turnaround Schools must receive
targeted interventions in the 2013-14 and 2014-15 school years. District-specific lists of these
Jow performing schools have been provided in a separate document, Districts must seiect a
subset of these schools (at feast half) to begin interventions in 2013-14, If, in the judgment of
the district, interventions can feasibly be implemented in all low performing schools in 2013-
14, then districts may intervene in all low-perforning schools in 2013-14, Any remaining low

performing schools must veceive interventions it 20£4-15. In this part of the application,
districts must provide an explanation of the process they will engage in during the 2012-13
schoo! year to support these Phase II schoals as they dingnose and plan for the interventions

wing year, This section of the applicalion does not require

that will be implemented in the follo
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a plan for the school-specific interventions themselves, as these will be developed over the
course of the nex! year,

1. Differentinted School Intervention Timeline

Stages of Seool Inprovement | Date
Pliase I Interventlons: Focus Schools (2012-13) PR BT e
Districts create redesign plans for interventions in 'ocus Schools June —Aug, 2012

Districts begin to implement interventionsfredesigns in Focus Schools | Sept. 2012 _

Bhiase 1T Titervenfions:. Othardow perfornung schools (2013-14) -
Districts conduct needs assessments in at least half of other low

Sept. — Dec.- 20!2

performing schools
Districls create redesign plans for interventions in at ieast half of other | Jan. - June 2013
low performing schools

Sept. 2013

Districts implement interventions in at least haif of other low

performing schocls
Phase 111 Interventions: Other low performing schools (2014-15). - e .
Districts conduct needs assessments/ analyses in other low performing | Sepl. — Dec. 2013

schools

Districts create redesign plans for interventions in remaining low Jan, —June 2014
performing schools

Districts implement interventions in other low performing schools Sept. 2014

Districts may consult with the Bureau of Accountability and Improvement for additional guidance

on this process.

A. Tiered Approach to School Improvement

system for schools based on their

Please address how your district has designed a tiered intervention
Iy about how (o

needs, This section relates (o alt schools in the district, and asks you to think strategical
hest meet the needs of schools performing at different levels. This may involve removing requirements
frat place an unclue burden on schools that are performing well or showing substantial progress. This

ive an individualized description of your interventions in specific schools, but
in different tiers of schools.

your district will

section does not regu
instead asks for your overal! strategy to improve performance for students

In the space below, describe the process used 1o tier schools and the approach that
take Lo support each tier of schools.

If the CSDE identified auny of the district’s schools as Turnaround, Focus, or Review, these schools
must be included in the “Schools that require most significant support and oversight” category. The
distriet is, however, welcome to include more schools in this tier. If the CSDE did not identify any of
ihe district’s sehools as Turnaround, Focus, or Review, then the district may use its own judgment to

determine whether any schools should be classified in this tier,
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Even if a district’s schools bave similar performance as measured by the SPI, we encourage the district
to use other factors - potentially including graduation rates, growth, progress over time, and subgroup
performance — (o tier schoals and develop differentiated strategies for support and intervention,

Tier One

List of Schools in
Tier One

Classificntion
Criterin for
schools in Tier
One

District Approach (o
Supporting Schools in Tier
One

Schools that require the
least suppord and
oversight/should be
given the most freedom:
These schools should be
identified because of
their high performance
and/or progress over
time.

- Academy for
Interhational
Studies Magnet
School

- Great Plain
Elementary
School

These schools have
either achieved
AYP for the pas!
three years or a
combination of
AYP and Safe
Harbor for the past
three years

Leadership:

[ - Monthly meetings with Deputy
Superintendent

- Participation in the Teacher
Bvaluation Training Series

Instruction/Teaching:

[ - Participation in the district’s
regularly seheduled professional
development sessions

- Language Avts/Matkemalics
speelalists provided

-Specialists participation in
bimanthly deparfment meetings for
content professional development

- Participation in Prolessional
Learning Communities (projecled
12-13: new teachers; grades 4-5
mumoeracy, grades full day K and gr
2 literacy. Intorns provide refense
time for PL.Cs,)

- Supplemental tutoring may be
provided ponding funding

Effcotive Use of Time: ]

Currletduny

I Schools will follow the district’s

adopled cwrriculum nid associated
comnnon formative and summative

assessmenis

-Speclalists participation in
bimonthly departinent mestings for

curricula development

-Monifhly K.5 and 6-12 focused

vertleal alignment meelings

39




Use of Datq

— r o E 1 []

- Participation in the Instructional
Data Team maetde! and the School
Data Team model

School Bnvironment: .
- Maintain support via the district’s
anti-bullying policy and associated

sleategies

Family and Cemnnmidy:

[~ Maintain all current
conmmunication vehicles including

Schaol Messenger and Parent

Postal when opene

Tier Two

List of Schools in
Tier Two

Classifieation
Criteria for
schools in Tier
Two

District Approach to
Supporting Schools in Tier

Two

Scliools that require
moderate suppor! and

oversight:

These schools should be
identified because they

are not yet high

performing but do not
require interventions as
intensive as lower lier

schools.

~ Bllsworth
Avetie
Blementary
School (ELL)
- Hayestown
Avenie
Elementary
School (HA)
- King Street
Primary School
(KSP)

- King Street
Intermediate
School (KST)
- Mill Ridge
Primary School
(MRP)

- Park Avenue
Schoo! (PA)

- Shelter Rock
School (SI{R)
- Pembroke
Blemenlary
School (PE)

These schools have
made AYP or Safe
Harbor two of the
past three years

Leadership:

Al of the suppors as the highest
tier one scliools plus; More
frequent visits from the literncy,
mntlrematics, science, BSL and
Bitingual and special education
central office administrators Focits
determined by School’s Outcome
Achievement Plan,

Principal Monthly meatings with
Literacy Tean: PE, STR, ELL
{projected 2012-13); MRP, KSI,
KSP, SHR (projegled 2013-14)

Principal Monthly meetings with
Curriculum Team: RP

Pringipal Monthly meetings with
ESL Dvirector: (projected 12-13:
8TR, HA, RP; projected 13-14:
ELL, $8, BV)
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- Morris Street
School (MS)

- South Street
Elementary
School (SS)

- Stadley Rough
School (STR)
- Broadview
Middle School
(BV)

- Rogers Park
Middie School
(RP)

Instruction/Teaching:

All of the supporis as the highest
tier one schools plus: The option of
participating in the Instructional
Review Process, and/or increased
job-embedded professional
development, and/or instructional
conches, and/or SIOP conches
anddor ndditional bitingual staff

Professions] Learning Coramunity
meetings for targofed schools based
on numerncy needs (projected
2012-13: 8§, ELL, PE)

Numeracy Interns to work under
direction of Math Specialists Lo
provide math support fo identified
studenrs: (projected 12-13: PR,

ELL)

RP, BV, BLL, 8, HA, MS: 4
iderventionists per building,
Eiementary focus: literacy; Middle
School: literacy & numeracy

Math Coach (projected 12-13
IFTHE shared between BV & RP)

HA, §S, HLL, PA: resources for
smbedded professional

dovelopment with Teacher’s
Collogo consuliamt

Additional ESL/Bilingual Teacher:
Rp

.

Effective Use of Time:

[ All of the supports as the highost
tier ono schools plus: Increased
sipmer schoo! time, and/or
supplemental instroctional (woring

Block Schieduling: RP

Curviculum;

All of the supporls as the highest
tier one schools plus:
Differontinted support by

curriculum sdministrators and
instruciional specialisis
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Use of Dala:

All of the supports as the highest
tigr ono schools plus: Availability
of additional onsite coaching by
the district's adnrinisivator for
agsessment and daia

Interns: Provide relepse for
elementary grade level data
meelings. mereased opporiunities
for these tered schocls {projected
2012-13)

School Bnyiromment:

All of the supports as the highest
tier one schools plus: Preferential
consideration for supplemental
training on sehool climate and anti-

bullying strategios

School Clithate Advocale; RP, BY
(projecied Aug-Sept)

Family and Community:

All of the supports as the highest
tier one schools plus: Prefeventinl
consideration for supplemental
parent oulreach and engagement
Rinding

Tier Thrce

List of Schools in
Ticer Three

Classification
Criterin for
sehools in Tier
Three

Distriet Approach to
Supporting Schools in Tier
Three

Schools that require
maost signifleant suppott

and oversighs:

If your district contains
Foecus, Turnaround, or
Review schools, these

schools have been

provided to you by the
CSDE (as measured by
the School Performance

Index and 4-year
graduation rates),

~ Danbury High
School

- Alternative
Center for
Excelience (ACE)

These schools have
heen identified aw
Review Schools by
the CSDE

Leadership:
[ See Piase Two form |

nstruction/Teaching:

[ See Phase Two form ]
Blfective Use of Time:
[ See Phase Two form ]
Curriculum;

See Phase Two form ]

Use of Data:
[ Sce Phase Two form )
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Schoo} Enviromnens:

| See Phase Two lorm

Pamily and Conunnuity;

["Sec Phase Tha form

Distriota-withl2eeus-andfor-
other-Calegory-Four-erFive-
sehools-please-disrogard-this-
eell-Instead-fill-out-Phased-
and-Rhase-H-speeiflo-forng-

below,




B. Iuterventions in Low Performing Schools

1, Phase I — Focus Schools (2012-13 School ¥Year)
For each Focus School in your distyiet, create a school redesign plan using the template below. For any
additional Focus Schools, please copy/paste this template in the following pages.

Foeus Sehools ] Grades Served: _ l # of Students: ]

Diagnosis -

4. What are the areas of greatest nced in the school? (subjects, grade levels, subgroups of

students)
Please note that this should be informed by assessment data and qualitative assessments.

b. What are the reasons for low performance in this school? (Please provide evidence)

I_

Performance Targets'

0. How will the district measure the success of the intervenlion? j
b, How will the district monitor scheol progress?

Areas of School Redesign R 3
What actions will the district and school take to cusure:
a. That strong school leadership, including an effective principal, and a system that

positions schoo! leadeys for success, is in place?
b. That teachers are effective and able to deliver high-guality instruction?

and, if not, that a plan will be implemented to

¢, That time is being used effectively,
learning and

redesign the school day, weel, or year to include additional time for student
teacher collaboration?

L.

That a strong instructional program is in place, one which is based on student nceds and |

d,

! Note that, in Angust 2012, the CSDE will provide each school with individualized performance
targets for student achievement and graduation rates for the “all students” group and each subgroup. In
this section, you should describe other measurable indicators of success — these may include
attendance, discipline incidences, assessments other than the state assessment, or atty other

intermediate metrics that demonstrate suceess.
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ensures that the instructional program is research-based, rigorous, and alighed with
Common Core State Standavds?

I

That data is used to inform instruction and for continious improvement, and that time is

.
nrovided for collaboration on the use of data?

f. That a school environment exists which addresses school safety and disciptine and also
addresses other non-academic faciors that impact student achievement, such as students’
social, emotional, and health needs?

g, That ongeing mechanisms are in place which provide for family and community
engagement?

F"ll(”"g i T _:,‘:,__‘.,:. 'r’- S ‘\‘-“- -h_',,f-i','—.":’:\ ‘!. f_..f= : '15- Ok ..“‘._. R : = ‘-‘v - -. DTN

a. How much funding will be made availabie for the interventions in this school?

b, What sources of funding will you use for this purpose (funding sources may include, but

are not limited to, Allisnce District funding, Title I funds that were previously reserved
for Supplemental Education Services (SES) or Public School Choice, Priority School

District funds)? [

I
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2. Phase 1 Subsct of other low performing schouls (2013-14 School Year)
Please provide an expianation of the process your district will engage in during the 2012-13 school
year to support schools as they diagnose and plan for the interventions that will be inplemented in the
folfowing year. This section does not require a plan for the school-specific interventions themselves,

as Lhese will be developed over the course of the next year,

Selection: of Schools - R TR T TR R ,
serforining schools that will be part of the Phase I cohort.

+ Please list the subsel of low |

Dunbury High School
Alterpative Ccnt_er foxj Ex_ceklcg\ce

Data Examination -~ #7o
¢ [low will your district

focus for improvement?
The Deputy Superintendent will lead a team to conduct an Instructional Review of both

schools. This year the district implemented this new diagnostic/preseriptive approgeh
with great success. The Instructional Review Team is comprised of central office
curticulum administrators and principals from schools other than the school that is
being reviewed. The team uses the schoal’s approved improvement plar as (he basis
for the establishment of a visitation template. The team works with the school’s
admitistration to craft the visitation template and the logistics o f the multi-day visit,
All staff from the school meet prior (o the visitation series (o receive an overview of
the purpose of the visit and the process that will be followed, The team then conducts
the visitation series and a follow-up prosentation of findings is made to the staff,

support Phase II schools as they examine data (o select areas of

A component of the presentation of findings includes a detailed illustration of the
supportive interventions that the team and district will provide to the school. This may
include differentiated professional development, deeper levels of diagnostic

information on student performance via the analysis of formative and summative
its as well as data gained from a detaiied review of samples of stucent

assessment resu
vy the district’s

work. Another form of support can be increased onsite suppott !
curriculum administrators.

In nddition to the Instructional Review, the district wil] provice both schools with
nereased time from our district administrator in charge of data collection and analysis.
This individual has extensive experience gained from the time she wotked as a data
analysis for Education Connectiot. She is capable of conducting very detailed analysis
of student outcome achievement data as well ag program evaluation, She will work
under the direction of the Deputy Superintendent and the Associate Principal for
Instruction, The Associate Principal has instructional responsibility for the alterna

school as well as the high school.

tive

The distiict will also work with the high school Departiment Heads. There isa
department head for each of the foilowing areas: ELL and World Language, English,
Mathematics, Science and Social Studies. These individuals work closely with the
district level cutriculum adminisirators. All of these individuals will parfner withthe | |
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teachers and administrators from both schools as they engage in the Schoel and
Insteuctional Data Team sessions.

Consequently, district adminis(rators will team with building level s(aff to conduct a

comprehensive analysis of student outcome achievement data and actual tenching and
adminisua(ive plﬂctices As these scssions are comp[ctcd thc findings will bc used to

Diagnosis

What assessment tool will your district use to conciuct nceds assessmonts that addtef;s the

following areas: quality of leadership, quality of instruction, curriculut, use of data, use
of time, school climate, and partnerships with parents and the community? (Please attach

B
tool to this application or describe the process the distriet will take to provide such tool
over the course of the year.)

Analysis of CAPT scores
Analysis of AP scores
Analysis of SAT scores

Aunalysis of common formative assessments
Data collected from the multi-day yearlong Instructional Review Process that reviews

the state of instructional practice, curriculum quality and fidelity of implementation,
the use of data by all appropriate individuals and the effective use of lime.

Dala collected from a survey that was administered to staff and parents illustratibg
their thoughts regarding the school climate and degree (o which effective pavinerships
have been established with parents and the community. This survey was conducted

during the 2011-2012 school year and a follow-up survey will be implemented, as

1ECessaty.

Which person(s) will be responsible for conducting the negds assessments?

While the needs assessment process will engage the services of a wide range of
individuals, the Deputy Superintendent will have overall responsibility for the
implementation and analysis of tho needs assessment. He will lead a team that is
representative of the staff, parents, Governance Councils, district administrators and

Board of Education 1cplesen1at1ves

Goal Setting "~

How will you provide support for schools in the poal-selling process?

The district has a robust process for goal setting that is vertically and horizontally
aligned, The Board of Education sets its goals in conjunction with the Superintendent,

The Board of Education is currently in the process of updating its most recent five-year
goals document, The Connecticut Association of Boards of Education, via the
Lighthouse Training Initiative, is supporting this effort. This is a multi-year training
program designed to build capacity within the Board and to engender a shared sense of
purpose and commitment. The Superintendent has aligned his goals to this effort and

the finalization of the Five-Year Plan.

will make all necessary modifications pending the completion of the training series and |
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The Deputy Superintendent aligns his goals with those of the Superintendents. All
principals and central office administrators align their goals to those of the Deputy
Superintendent. All staff members aligh their goals 1o those of (heir respective
principal and central office curriculum administrator.

This process is
Plan in October that undergoes a format review process. Once the p

published.

lan is approved il i

The district’s Theory of Action, Belief Statements and Vision Statement serve to

inform this process, The plans are continuously monitorec
Team and by the district’s Data Team (The Danbury Enhancement Col

TDEC) on a routine basis. Feedback is provided oh an ongoing basis.

laborative aka

ave considered “living documents” and can he modified at will according to

The plans
are submitted electronically, which

the changing needs of each school. The plans

conducted annually and each school submits an Outcome Achievement

{ by each school’s Leadership

5

Tutervention Selection -+

supports case of modification.

*

What are the criteria y

ou will use to select appropriate interventions for low performing

schools?
Al improvement initiatives in the distict ate always identified and adopted in
curvent educational reseavch, Each school’s

conjunction with a thorough review of
Leadership Team in conjunction with the District Data Team will review and nionitor

the review, selection, and implementation of all improvement initiatives.
are currently underway have proven to be

Many of the improvement initiatives that
£ data and standards-based curricula, These

very successful such as the strategic us¢ 0
initiatives wili continue while the district maintains its prac

the most current educational research and literature on best instructional and leadetshi

praclices.

A large part of lhe ephancement process will focus on the improvement of adult
professional bebaviors, This process will be tightly aligned with the soon-to-be adopt

Teacher Evaluation and Professional Development Plan,

tice of constantly reviewing

ed

N

|

e THow will you ensure that schools select appropriate interventions that are likely to lead to

increased student performance? ,
w will review

The District Data Team and the team conducting the Instructional Revie
all interventions., ALL interventions will also need to be approved via the district’s

formal review protocol,
The interventions thal are being used currently were selected based upon the most
cutrent educational research available at the time and all new interventions will be

based upon the most cutrent educationnl research, Our latest CAPT scores ingicate
substantial growth in targeted areas. This suggests thal our ongoing improvetent

| efforts are well positioned,
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We have had difficulty obtaining the resources necessary to allow us to fully
implement the deslred initiatives, Consequently, in Danbury, it has been less aboul not
knowing what to implement and more about having the resources to support the
implementation of what we know we have to do to address student achievement and

improvement in adult professional behaviors,

Planning for Implementation

+  How will you support schools in the development of comprehensive implementation

plans?
As previously noted, there is a comprehensive support process in place that promotes

veriical and horizontal aligmment of alf improvement plans throughout the district, This
process includes technical support from the central office curriculum adminisirators

and senior administration,

Additionally, the process also has a feedback component so that the development of
cach plan reflects an iterative process, This process ensures the successful completion

( f‘pngh plnp

<,

and eventual approval

nplemented?

Monitoring
How will you monitor schools to ensure that interventions are it

]
The district maintains an ongoing monitoring and accountability process that promoles

“fidelity of implementation” throughout the school system. This is a multifaceted
process.

The Deputy Superintendent meets with each principal each montl in a private meeting
lo reviesv progress to date and to help plan next steps, Theso meelings are based upon
the ongoing implementation of erch school’s Outcome Achievement Plan. This

process will continue as one of many monitoring tools and supports.

The Danbury Enhancement Coliaborative (TDEC) serves as the Disirict Dala Teamn,
which is charged with the continuous monitoring of all school improvement plans, This
group includes Board of Education members and the Superintendent and Depuly
Superintendent as well as teachers and administrators. This process will continue
including requiring formal annual presentations before the group by all appropriate

schools with their Leadership Teams,

As previously noted, the district has been piloting the concept of Inslructional Reviews.
This model will be continued and expanded to support the ongoing monitoring of all

interventions.

Lastly, formative assessmet data is collected regularfy. These data will be reviewed
by the appropriate central office curriculum administrators and the findings will be
shared with the Superintendent and Deputy Superinfendent to support monitoring
efforts to determine the efficacy of all interventions while also identifying areas for

additional support and attention.
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»  How will you monitor schools to ensure that interventions lead to increases in student

achicvement?

The process articulated above will be used to addyess this question, as well as the
previous question, However, in addifion 1o this process, particular emphasis will be
placed upon the monitoring of formative assessments via the school and instructional

data teams.

Each school's principal will guide this monitoring, Further, the disirict’s administrator
in charge of testing and assessment will continuously monitor student achievement

outcome data to assist in determining the degree to which {he interventions are baving
the desired offect and to help in the identification of additional supportive actions that

need

to be taken (o assist each school in achieving its goals,

Timelineg =77

Picase provide a timeline that ensures that all Phase 2 schools have complete School
Redesign Plans by June 2013.

Seplember 2012: Overview of the charge and related performance expectations with ail
staffin each identified schoo!l and needs assessment/survey implementalion

October — November 2012: Implementation of the iterative process of plan
development based upon a comprehensive review and longitudinal analysis of student
outeome data, performance as measured by the SPI, graduation rates, and subgroup
performance, Board of Education priotities and feedback from staff and parents
December 2013; Public review of (he drafl plans by stakeholders to include staff,
parents, students representatives, School Governance Council, and The Danbury
Enhancement Collaborative (District Data Team)

January - February 2013: Rinalization of draft plans including budget review and the
incorporation of selected components into the local budget and other funding sources,

as appropriate
March 2013: Submission of draft plans to the Board of Education for review and

tentative approval

April 2013: Publication of the Board-approved/adopted pians
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Scetion ITT: Budget (See accompanying budget materials)

Key Initistive Budget Summary: Please use the table attached in additional materials (o
provide a high-level budget that summarizes the funding the district wilt allocate to cach key
initiative described in Section B. For each initiative, provide the existing resources and, it
applicable, the Alliance District funding that will be allocated to the initiative.

1,

Key Initiative Budgets for Allinnce District Funding (for new key initintives and the
expausion of cxisting key initintives): For each key initiative that will be launched or
expanded with Alliance District funding, please provide a line-by-line budgel that details the
uses of the Alliance District finding for 2012-201 3, as well as the use of other funds and the
leveraging of efficiencies, Also indicate the total Alliance District funding the district
anticipates allocating (o the initiative in years two through five, Provide a separate budget for
each initiative. Note that the total of the key initiative budgets should, in total, equal a
substantial majority of the Alliance District Funding allocated to the district,

3. Budget for Alliance Distriet Funding for Other Purposcs
a. If you propose using any Alliance District funds for purposes other than for initialing or

expanding reform initiatives, please provide & line by line budget for 2012-2013.

In the event that your budget proposes using any Alliance District funds for purposes
other than new reforms, or the expansion of existing reforms, please attach operating
budget for 2012-2013. Also provide a one page sunmnary explaining the need for such
expenditures. Please note that any expenditure of Alliance District funds not allocated
for the initiation or expansion of refornm initiatives must be justified in this sununary.
(Districts may submnit operating budget for 2012-13 in electronic format only)

Note: The total of the budgets provided in Parts 2 and 3 should, in sim, equal the total Alliance
District funding allocated to the district (see Appendix A for this amount),

4. Total Allinnce District Funding Budget: Provide an BD 1[4 budget that includes all Alliance
District funding expenditures. The total of this ED 114 budget should equal the sum of the
budgets provided in Parts 2 and 3 and should, in sum, equal the total Alliance District funding

allocated to the district (see Appendix A for this amount).
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List of Appendices;

Appendix A — List of Eligible Districts and Amount of ECS Funds

Appendix B - Legislation

Appendix C - Statemen! of Assurances
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Appendix A: List of Allinnce Distriets and 2012-13 Alliance Distriet Funding

Appendix B: Alliance Disfrict statutory references from PA 12-116 An Act Concerning

Tducational Reform

Ansonia 539,715
Bloomfield 204,550
Bridgeport 4,404,227
Bristol 1,390,182
Danbury 1,696,559
Deirby 280,532
East Fartford 1,714,744
Enst Haven 489,867
East Windsor 168,335
Hamden 882,986
Hartford 4,808,111
Killingly 380,134
Manchester 1,343,579
Meariden 1777411
Middletown 796,637
Naugatuok 635,149
New Britain 2,654,335
New Haven 3,841,903
New London 809,001
Norwalk 577,476
Norwich 1,024,982
Putnam 179,863
Stamford 920,233

| Vernon 671,611
Waterbury 4,395,509
West Haven 1,381,848
Winchester 207,371
Windham 763,857
Windsor 306,985

! Windsor Locks 252,306
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Sec, 34, (NEW) (Bffective July 1, 2012) (a) As used in this section and seetion 10-262i of the general statutes,

as amended by this act:
(1) "Alliance district” means a school district that is in a lown that is among the lowns with the lowest district
performance indices.

(2) "District performance incex"” means the swm of (he

rending, writing and science.

district subject performance indices for mathematics,

for nathematics” means (hirty per cent multiplied by the sum of the

(3) "District subject performance index
eral statites, for a district for mathematics

mastery test data of record, as defined in section 10-262F of the gen
weighted ns follows; (A) Zero for the percentage of students scoring below basic, (B) twenty-five per cont for

the percentage of students scoring at basie, (C) fifty per cent for the percentage of students scoring at preficient,
(D) seventy-five per cent for the percentage of students scoring at goal, and (E) one hundred per cent for the

percentage of students scoring at advanced.
(4) "District subject performance index for reading" means thirty per cent mulliplied by the sum of the mastery
test datn of vecord, as defined in section 10-262f of the goneral statutes, for a district for reading weighted as
follows: (A} Zero for the percentage of students scoring below basic, (B) twenty-five per cent for (he percenlage
of students scoring at basic, (C) fifty per cent for the percentage of students scoring at proficient, (1D) seventy-
five ver cent for the percentage of stucdents scoring at gonl, and (I3) one hundred per cent for the percentage of

students scoring at advanced.

(5) "District subjeet performance index for writin
test data of record, as defined in section 10-2621 0

g" menns thitty per cent multiplied by the sum of the maslery
 the peneral statutes, for n district for writing weighted as

follows: {A) Zevo for the percentage of students scoring below basic, (B) twenty-five per cont for the perceniage

of students scoring at basic, {C) fifty per cent for the percontage of stuclents scoring at proficient, (D) seventy-
five per cent for the percentage of students scoring at goal, and {E) one hundred per cent for the pereentage of

students scoring at ndvanced.
(6) "District subject performance index for science” means ten per cent multiplied by the sum of the mastery
test data of record, as defined in section 10-2621 of the general statutes, for a distriet for science weighted as

follows: (A) Zero for the percentage of students scoring below basic, (B} hwonty-five por cent for the percentage
f students seoring at proficient, (D) seventy-

of students scoring at basic, (C) fifty per cent for the percentage o
five per cent for the percentage of students scoring at goal, and (E) one hundred per cent Tor the percentage of

students scoring al advanced,
% means a school district that is in a town (hat is among the ten lowest district

s are ranked highest to lowest in district performance indices scores.
(b) For the fiscal yenr ending June 30, 2013, the Commissioner of Bducation shall desigoate thirly schoo!
ict designated as nn altiance district shall be so designated for a

districts as aliiance districts. Any school distric
period of five years. O or bofore June 30, 2016, the Depariment of Educntion shall determine if there are any

additional allinnce districts.

(7} "Educationnl reforny district
performance indices wlhen ali i

(c) (1) For the fiscal year ending June 30, 2013, and each fiscal year thercafter, the Comptrolier shall withhold
Tunds received over the amount the town received

from a town designated as an alliance district any increase in
for the prior fiscal year pursuant to section 10-262h of the general slatutes, as amended by this act, The
Comptrolter shall transfer such funds (o the Commissionet of Education.

(2) Upen receipt of an application pursuant to subsection (d) of this section, the Commissicher of Education
may award such finds to the local or regiona! board of education for an alliance district on the condition thal
such funds shall be expended in accordance with the plan described in subsection (d) of this section and any '
guidelines developed by the State Noard of Rducation for such funds, Such funds shall be used to improve
student achievement in such atliance district and to offset any other loca! education costs approved by the

commissioner,
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(d) The local or regional board of education for a town designated as an alliance district may apply to the
Commissiongr of Bducation, at sich time.and in such manner as the commissioner proseribes, (o recoive nny

increase in finds received over the amount (he town reccived for the prioy fiseal year pursuant to section 10-
2621 of the general statutes, as amonded by this act, Applications pursuant to this subsection shall include
objectives and performance targels and a plan that may include, but not be limited to, the following: (1) A tiered
system of interventions for the schools under the jurisdiction of such board based on the needs of sucl: schools,
(2) ways to strengthen the foundational programs in reading to ensure reading mastery in kindergarton to grade
three, inclusive, with a focus on standards and instruction, proper use of data, intervention strategies, current
information for teachers, parental engagement, and tenchey professional development, (3) additionnl learning
time, inchiding extended school day or schocl year programming administered by sehool personnel or external
partners, (4) a talent strategy that inchides, but is not limited to, tencher and school leader recruitment and
assignment, carect ladder policies that draw upon guidelines for a model teacher evaluation program adopted by

the State Board of Educalion, pursuant to section 10-151b of the general statutes, as amended by this act, and
adopted by each local or regional board of education. Such {alent strategy may inelude provisions that
demonstrate increased ability Lo aftract, retain, promote and bolster the performance of staff in accordunce with
performance evaluation findings and, in the case of new personnel, other indioators of effectiveness, (5) iraining
for school lenders nud other staff on new teacher evaluntion models, (6) provisions for the cooperation and
coordination with oarly childhood education providers to ensure alignment wiih district expectations for student
entry into kindergarlen, including funding for an existing loeal Head Start pragram, (7) provisions for the
cooperation and coordination with other governmental and community programs to ensure that studes receive
adequate support and wraparound services, including community school models, and (8) any additional
caregorios or poals as determined by the commissioner. Such plan shal! demonstrate collaboration with key
stakeholders, as identified by the commissionor, with the goal of achieving efficiencies and (he alignment of
intent and practice of cuirent programs with conditional programs identified in this subsection, The
commissioner may require changes in any plan submitted by a loeal or regionai board ol education before the
conunissioner approves an application under this subsection.

() The State Board of Education may develop guidelines and criteria for the adminisiration of such funds under

this section,
() The commissioner may withhold such funds if the local or regional board of education fails (o comply with

the provisions of this section. The commissioner may renew suclt funding il the lacal or regional board of
education provides evidence that the school district of such boavd is achisving the objectives md performance

targets approved by the conunissioner stated i tho plan submitted under this section,

{g) Any local or regional bonrd of education receiving funding under this scction shall subwit an awual
expenditure repart to the commissioner on such form and in such manner as requoested by the comumissioner.
The cominissioner shall dotermine if {A) the local or regional bonrd of education shall repay any funds not

expended in accordance with the approved application, or (B) such funding shonld be reduced in a subsequent
fiscal year up (o an amount equal to the amount that the commissioner determines is out of compliance with the

provisions of Lhis subsection, ,
(h) Any balance remaining for each local or regional board of education at the end of any fiscal year shall be

carried forward for such local or regicnal board of education for the next fiscal yenr.

STATEMENT OF ASSURANCIS

CONNECTICUT STATE DEPARTMENT OF EDUCATION
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THE APPLICANT: _Salvatore Pascarella

STANDARD STATEMENT OF ASSURANCES
GRANT PROGRAMS

PROJECT TITLE: Alliance Didrrict Applicaion for State Education
Cost Sharing Funds 2012-2013 :

HEREBY ASSURES THAT:

Danbury Board of Education
(insert Agency/School/CBO Name)

. The applicant has the necessary legal authority to apply for and receive the proposed grant;

. The filing of this application has been authorized by the applicant’s governing body, and the undersigned
official has been duly authorized to file this application for and on behalf of said applicart, and otherwise to

act as the authorized representative of the applicant in connection with this application;

. The activities and services for which assistance is sought under this grant will be administered by or undes
the supervision and control of the applicant;

. The project will be operated in compliance with all applicable state and federal iaws and in compliance with
regulations and other policies and administrative directives of the State Board of Education and the

Connecticut Staie Department of Education;
. Grant funds shai! not be used to supplant funds normally budgeted by the agency;
Fiscal control ar;d accounting procedures will be used to ensure proper dishursement of ail funds awarded;

. The applicant will submit a final project report (within 60 days of the project completion) and such other
reports, as specified, to the Connecticut State Department of Education, including information relating to
the project records and access thereto as the Connecticut State Department of Education may find

necessary;
. The Connecticut State Department of Education reserves the exclusive right to use and grant the right to use

and/or publish any part or parts of any summary, abstract, reports, publications, records and matenals
resulting from this project and this grant;

If the project achieves the specified objectives, every reasonable effort wiil be made to continue the project
and/or implement the results after the termination of state/federal funding;

The applicant will protect and save harmJess the State Board of Education from financial loss and expense,
including legal fees and costs, if any, arising out of any breach of the duties, in whole or part, described in

the application for the grant;

At the conclusion of each grant period, the applicant will provide for an independent audit report acceptable
to the grantor in accordance with Sections 7-394a and 7-396a of the Connecticut General Statutes, and the
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applicant shall veturn to the Connecticut State Department of Bducation any moneys ot expended in
accordance with the approved program/operation budget as determined by the audit;

REQUIRED LANGUAGE (NON-DISCRIMINATION)
1) References in this section to “contract” shall mean this grant agreement and referencos to “contractor”

shall mean the Granleo,

For the purposes of this seetion, “Commission” means the Connnission on Human Rights and
Opporlunities,

For the purposes of this section “minority business enterprise” means any small contractor or supplier of

materials fifty-one percent or more of the capital stock, if any, or assets of which is owned by n person or
persons: (1) Who are active in the daily affairs of the enterprise, (2) who have the power (o direot the
management and policies of the enterprise and (3) who are members of a minority, as such torm is defined
in subsection () of section 32-9n; and "good fith” menns {hat dogree of diligence which o reasonable
person would exercise i the performance of legal duties and obligations. “Good faith efforts” shall include,
but not be lhnited to, those reasonable initial efforts necessary to comply with statulory or regulatory
requirements and additional or substituted offorts when it is deiormined that such fnitial efforts will not be

sufficient to comply with stich requivemonts,

2) (a) The contractor agrees and warranis that in the per[‘brmance of the conlract such coniractor will not
diseriminate or permit discrimination against any person or group of persons on the grounds of race, color,
religious creed, age, maritaf stalus, national origin, ancestry, sex, mental retardation or physical disability,
including, but not fimited to, blindness, unless it is shown by such contractor that such disability prevents
performance of the work involved, in any manner prohibited by the taws of the United Statos or of the sfate
of Connecticut. ‘Fhe contractor further agreos fo take affirmative action to Insuro that applicants with job-
related qualifications are employed and that employees are treated when employed without regard to thour
race, color, religious creed, nge, marital status, nationaf origin, ancestry, sex, menfal retardation, or physicnl
disability, meluding, but not limited to, blindness, untoss it is shown by such contractor that such disability
prevents performance of the work wvolved; (b) the conlractor agrees, i alf solicitations or advertisements

for employees placed by or on behalf of the contractor, to state (hat it is an "nffirmative action-equal ;
opportunity employer" in accordance with regulations adopted by the Commission; (¢) the contractor agrees '
1o provide each labor union ot representative of workers with which such contractor has a collective
bargaining agreement or other contraet or inderstanding and ench vendor with which such contractor has a

contract or understanding, a notics to be provided by the Comulssion advising the labor unfon or workers' ‘
representative of the confractor's commitments ander this scetion, and to post copios of the notice in
conspicuous places available to employees and applicants for employment; (d) the contractor agrees to
comply with each provision of this section and scctions 46a-68¢ and 46a-68f and with eacl reguiation or
relevant order issued by said Comnission pursuant to sections 46a-56, 46a-68¢ and 46a-681; (e) the
contractor agreos to provide the Commission on Human Rights and Opportunities with such information
requrested by the Commission, and permit access to pertinent books, records and accounts, concerning the
employment practices and procedures of the continctor as relate to the provisions of this section and seclion [E

46a-36.

1) Determination of the contractor’s good faith efforls shall include but shall not be lmited to the following
factovs: the contractor’s employment and subcontracting policies, patterns and practices; affirmative
advertising, recruiiment and training; technical ussistance activities and such other reasonable activities or
efforts as the Commission may preseribe (hat are designed to ensure the patticipation of minority business

enlerprises in public works prajects.
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4) The contractor shall develop and maintain adequate documentation, in a mauner prescribed by the
Commission, of its good_fnith efforts.

5) The contractor shail inchude the provisions of section {2) above in every subconiract or prrchase order
entered into in order to fulfil} any obligation of a contract with the state and such provisions shalf be
binding on a subcontractor, vendor o manufacturer unless exempted by regulations or orders of the
Commission. The confractor shall 1ake such action witli respect (o any such subcontract or purchase order
as the Commission may direct as a menas of enforcing such provisions including sanctions for
noncompliance in nccordance with section 46a-56; provided, if such contractor becomes involved in, or ks
threatened with, fitigation with a subcontractor or vendor as a result of such direction by the Cominission,
the contractor may request e state of Connecticnt to enter into any such litigation or negotiation prier

thereto to protect the interests of the state and the state may so enter.

6) The contractor agrees Lo comply with the regulations referred to in this section as the term of this
contract and any amendmonts thereto as they exist on the date of the contract and as they may be adopted o

amended from time to time during the term of this contract and any aimendinents thereto.

73 (a) The contractoy agrees and warrants that in the performance of the contract such confrncior will not
discriminate or permit discrimination against any person or group of persons on the grounds of sexual
orientation, in any manner prohibited by the faws of the United States or of the state of Connecticut, and
that employees ave treated when employed without regard to their sexual orientation; (b) the contiactar
agrees to provide enclt iabor union or representative of workers with which such contractor has a colleotive
bargaining agreement or other contract or understanding and each vendor witli which such contractor has a
contract or understanding, & notice to be provided by the Conunission on Human Rights and Opportunitios
advising the labor imion or workers’ representative of the contractor’s conmitments under this section, and
to post copios of he notice in conspicuous places available Lo employees and applicants for employment;
(c) the contractor agrees to comply with each provision ol this section and witli ench reguiation or relevant
order issued by said Commission pursuant to section 468-56; (<) tho contractor agrees {o provide the
Commission on Human Rights and Opportunities with such information requested by the Comimission, and
permil aceess to pertinent books, records sind accounts, concesiing the employment practices and
procedures of the conlractor whicls velate to the provisions of this section and section 46a-56.

8) The contractor shalt include the provisions of section (7) above in every subcontract or purchase order
entered into in order ta fulfill any obligation of a comtract with the state and sueh provisions shall be
binding on a subcontractor, vendor or manufacturer unless exempted by regulations or orders of the
Commission. The coniractor shail take such action with respect to any such subcontracl or purchase order

as the Commission may direct as a means of enforcing such provisions including sanctions for
noncompliance in accordanee with section 46a-36; provided, if such contractor becomes involved in, or is
threatened with, litigation with a subcontractor or veidor as & result of such direction by the Comunission,

the confractor may request the state of' Connectiout [o entor into any such litigation or negotiation prior
therelo to protect the interesis of the state and the state may so enter,

The grant award is subject (o approva! of the Connecticut State Departinent of Bducation and availability of
state or federal funds,

The applicant agrees and watrants (hat Sections 4-190 (o 4-197, inclusive, of the Connecticut General
Statutes concerning the Personal Data Act and Sections 10-4-8 to 10-4-10, inclusive, of the Regulations of
Connecticut Stale Agencies promulgated there under ave hereby incorporated by reference.

I, the undersigned authorized officinl; hereby certify that these nssurances shall be fully implomented,
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Superintendent Signature:

Name: {typed)
Title: (fyped)

Date:

/ foﬂg

™
~ 7

7

Saivatore Pascarell

Superintendent

Aungust 2, 2012
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2. Key Initiative Budgets for Alliance District Funding

using Alliance District funding for 2012-13.

Reform Initiative:

Element

Posifions

Amount

Pcrsonal Servioes-Salarics

$1,110,000

:,!-_
',u AR

_'.f-

Pcrsonal Serv;ces Beneﬁts

SR 8
Purchased Pmperty

000

R

Otbcr Purchascd Profcssmnal Serwccs

T N L R T T
et oS n}[ '?‘t’:; Lk
A Wraa o M rR A U S Feiani

AR
SR A S

W

Othcr Objccts -

s

.r-,

Total

$1 696 559

b. Years 2 through 5: Provide the total amouat you anticipate spe

for this Reform Injtiative.

a. Year I: Please fill out the tables below for each reform initiative that you propose

nding in years 2 through 5

FY 2013-14 | RY 2014-15 FY 2015-16 | 'Y 2016-17
Element Amount{ Amount Amouni Amount

Personal Services-Salaries $1,110,000] $1,110,000{ $1,1 10,000] $1,110,000
Personal Services-Benefits $370,000]  $370,000]  $370,000 $370,000
Purchased Professional Services $216,559 $216,559 $216,559 $216,559
Purchased Property $0 $0 $0 $0
Other Purchased Professional Services $0 30 $0 $0
Supplies $0 $0 $0 $0
Property $0 $0 $0 $0
O{her Ob_)ecls $0 $0 $01 . $0
SRS R T B o)
$1,696,559 $1,696,559 81,696,559 $1,696,559
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4. Budget for Totnl Alliance District Funding

District;

Town Ceode;

ED114 DISTRICT SUMMARY BUDGET WORKSHELT

Danbury

FUND;_11000
SPID ; 1704]
CODE FY 2012-13
OBJECT (School Year 2012-13)
Program; 82164
Chart field 1:_170002
100 Personal Services/Salarics $1,110,000
200 Personal Services/Employee Benefits $370,000
400 Purchased Proverty Services $216,559
600 Supplies §0
700 Property $0
890 Otber Objects $0
TOTALS $1,696,559
CODE
100 63 Personnel Positios $1,110,000
400 Flynn ReVision Learning $150,000
Fducational Consulting 66,559
$216,559

Education Connectlon
Total




Extended Extended Extended Extended
Grad Rate Grad Rate Grad Rate Grad Rate
Perf Perf Perf Perf
Target Target Target Target
2013 ELL 2014 ELL 2015 ELL 2016 ELL

73.9 853 90.7 96

80 85.4 90.8 96




Appendix A

Student Performance Target Metrics

The performance targets will be measured through the district’s hierarchical monftoring system as defined below:

Instructional Data Teams: Analyze data at the student and subgroup level. Teams meet bi-weekly to monthly depending on the school,
School Dats Teams: Anzlyze data at the schoo! level including subgroups. Teams meet monthly.

Instructional Review Team: Analyzes data 2t a school and districy fevel including subgroups. Team meets weekly

District Data Team: Analyzes deta at a district level including subgroups. Team meets monthiy

Danbury is commirtted to using Data at a deep leval to improve learning. The District Administrator far Special Projects and Data Analysis provides diseggregated data to Data teams at all levels, facilitates data

m:m_ﬁam:.amuBmuoa_.zmmoqmzﬂﬁmswums&iwac_%_mﬁmﬂoawmi%mmo<ma=%§ﬂmam_<mw.gmvouao:éaﬁﬁi._ﬂw building and district wide administraters to analyze data and the impact of
intervention/changes that have been made.



Overview:

All local assessment goals were set to raise the achievement of all students and accelerate the achievement of specific subgroups. Goals are 3s follows:

Goals 2012-2017 (All percentages appliad to 2011 baseline data)

«  Year One:
«  Year Two:

»

No goals were set for subgroups of fess than 10 students.

SPI Geals based on 2003-2012 Results: SP1 Goals set to move to a minimum of 50% of the difference between baseline data and the target of 85%.

have goals set to move them beyond that mark by 2016. See separate Danbury excel spreadsheet.

[ inimiative

2% increase for the following subgroups: Total, Asian, White, 3% increase for the following subgroups: Black, Hispanic, ELL, FRL, Sped
3% increase for the following subgroups: Total, Asian, White, 5% increase for the following subgroups:
Year Three: 5% increase for the following subgroups: Total, Asian, White, 10% increase for the foliowing subgroups: Black, Hispanig, ELL, FRL, Sped
Year Four: 7% increase for the following subgroups: Total, Asian, White, 14% increase for the following subgroups: Black, Hispanie, ELL, FRL, Sped

Year Five: 9% increase for the following subgroups: Total, Asian, White, 18% increase for the following subgroups: Black, Hispanic,

Black, Hispanic, ELL, FRL, Sped

ELL, FRL, Sped

Schools/subgroups already meeting the 80% mark or zhove

i Full Day Xindergarten

Benchrnark Student Data Measures

Summative Student Data Measures

Developmental Reading Assessment- Fall, Winter

Tutorizl Support- Elemantary

Bilingual Education Teachers

Developmental Reading Assessment- Fali, winter

Developrnentl Reading Assessment- Spring

Developmental Reading Assessment- Spring
CMT -SP1

ML.S. Mathk Coach

Developmental Reading Assessment- Fall, Winter
Benchmark Assessments 56-11 Fall, Winter, Spring
Course Exarn Data- DHS- End of Semester 1 and Sernester 2

Developmental Reading Assessment- Spring
CMT- SPY
CAPT-SPL

Benchmark Assessments 6-11 Fall, Winter

Benchrark Assessments Spring
CMT-SPI

External Academic Coaches- Secondary

SICP Coaches. DHS

Benchmark Assessments 6-11 Fall, Winter
Course Exam Data- DHS- End of Semester 1 and Semester 2

Benchmark Assessments Spring
CMT-SPL
CAPT-SPY

Dean of Discipline

Benchmark Assessments 6-11 Falf, Winter
Course Exam Data- DHS- Engd of Semester 1 and Semester 2

Benchmark Assessments Spring
CAPT-SPI

Number of students with 5 or more vnexcused ghsences per quarter

Number of students with 20 or more unexcused absences




Developments! Reading Assessment Goals: K-5

Subgroups: Total, Aslan, White, Black, Hispanic

Towi | Total | Towl | Towl | Totat % H
Geal | Goal | Goal | Goal | Goal | Asizn | Aslon | Asian | Asiam | Aslan Biack | Black | Black | Elack | Black | Hisp | Hisp | Bisp | Misp | Hisp
2- |1 (14 |as- |6 | 1z- 13- | 14 |15 16- | White | White | White | White | White | 22- 13- 114 |15 | 12 13- b |15 | 1e
13 14 15 16 17 13 14 15 16 17 12-13 | 13.14 | 14415 | 25-15 | 1617 1 13 14 15 16 17 13 14 |15 1 |17
K Half
Qay 467 4773497 | 517 537 ) 482 | as2 | S12| 646 666 )| 596 €06 ] €261 s7.3| 503 g0l 831l s7a| ez | 84z 292t 322 | 382 50 54
K Full
Day 489 | 493 | 519 76 721 608 | 812 &38 76 78 71 72 74| 57.3] 553 | 533) 563 603 | 728 | ves| 33| 42| a&i =0 54
Grade 1 47| 5571 577 | 557 | 617 | 5811 58.1] 621t 6ag | 6661 682 8.2 712 1] 661 6491 6791 TS| 602 | 622 424 | 454 | 494 | 402 | 442
Grade 2 57.5 | 58.54 80.5i 625! 645 62 63 5 ¢ 857 | 877 807 817 | 837 7al 741 ss1l vuil 752 74 78] 47 50 541 58| &2
Grade 3 5961 606 | 625) 545 | 666 | 677 687 ) 707 | 814 | 834 | 764| 77&| 794 | 25| 7a5| 685 | vas] 7ss ) vey| ss7 ) avz | sor | se7|se7 | 627
L Grade 4 686 | 706§ 7261 725 | 758 &2 §3 651003 | 10231 953 963 | 983 | &48: 866 s06) 835 376 74 78| 56.6 | 556 ) 438 | 676 | 716
Grade 5 67.7 | 687 | 70.7 | 727 qﬁ_ €82 ) €32 | 712 ] 8521 872 | 802 ] g812] #32] si19| 839 779) 509 849 s02 | sa2! 567! 597 | 37! 67.7 d..L
Subgroups: ELL, FRL , SPED
T,ﬁ ELL ; ELL 1 BLL | ELL mmr%n»p FRL | FRL | FRL | SPED { SPEL | SPED | SPED | SPED
2. 1 13- |14 |15 | 16- | 12e (13- |14 | 25- |15 |12 (13- |14 [ 35- | aee
13 |34 16 117 113 |14 {315 |16 |17 |13 14 s 5 17
K Half
Day 325 135513953527 1567 |3461376 141634673761 1631 193] 233 (234 274
K Fult
Day A17 | 4470128714351 475 a1 | 44| ag| 41} 24| 124 1541 1942737 313
Gradel | 423|453 {498 | 538 | 578} a61 f29a | 532 461 {490 202 | 232 2721313 35.1
Grade2 | 281 | 311|352 | 39 [ 431 0 2731503 | 543 | a73 {563} 257 | 287 | 227 | 36.7 | a0
Grade3 {245 | 2781218 | 358 [ 998 ) e0.7 | 527 | 567 | 457 | 527 98| 1287 168 | 20.8 | 2a8
Grede4 | 2831313 12531393 | 483|578 | 608 | 648 |s78i608| 1l 210 254(29.4] 324
GradeS | 235 | 265|205 | 345 | 385 { 57.5 | 60.5 | 545 | 57.5 1 60.5 1 202 | 23.2 | 273 | 31.2 | 352




Course Exam Goals for Danbury High School:

The use of exam data for goal setting was done to focus an student understanding of content while removin
rates. We understand that not all students excel in test taking and at the district level we exam exam passi

Course Exam Goals: Subgroups: Total, Asian and White

g the subjectivity of other grading factors that you would find in dzte points such as course passing
ng rates in combination with course passing rates and attendance.

Mwnmm__ MM.M_ MMM_ Total Total Asian | Asian Astan Astan Asian white White ‘White White White
12 13- 14 Goal 15- | Goal 16- | Goal 12- | Goal 13- | Goal 14- | Goal1s- | Goal 15 Goal12- | Goal13- | Goal 14 | Goalls- | Goal1s-
13 12 13 1s i7 12 14 15 15 17 13 14 s 16 17
o oA BILINGUAL 7| 8| 10| 120 5 7.0 9.0
PRE ALGEBRA BIL SPANISH S2 83| 183 | 213 233 253 5 7.0 3.0
PRE ALGEBRA GS 5L 5161 526 548 38.6 58.6 o} 0.3 923 45,1 471 48,1 511 531
PRE ALGEBRA G5 82 5421 55.2 | 572 59.2 1.2 c 57.0 59.0 £1.9 65.9 67.9 69,5 718
PREALGEERA S1 54 55 57 =5.0 81.0 73.7 757 40.3 /2.3
PRE ALGEBRA 52 242 | 282 272 282 312 70 8.0 47.0 458.0
ALG1GS51 708 | 71B| 738 758 7R 79.3 80.8 823 4.8 8.8 72.3 73.3 753 773 79.3
ALGEBRA1 GO S2 538 =48 | 568 53.8 a0.8 74.2 75.2 772 79.2 812 51.1 52.2 54.1 56.1 581
ALGEBRA 151 51 52 54 56.0 58.0 &z 43 a5 47.0 45.0 58.4 59.4 61.4 63.4 65.4
ALGEBRA L 52 456 | 455 | 42.6 50.6 52.6 68.7 89.7 71.7 73.7 75.7 43.2 49.2 512 53.2 55.2
MWMMWN&%HQCZQC\D_. 5.2 7.2 9.2 11.2 13.2
Mwm_mwm% o SUHNGUAL 236 | 245 | 266 26 30.6
.hl—.mmm.mb 251 519 | 528 | 548 56.9 53.9 §7.5 8.5 70.5 725 74.5 59.1 80.1 62.1 4.1 66.1
ALGEBRA 252 804 | 614 B3.2 65.4 87.4 69.7 70.7 737 74.7 787 £5.9 66.9 68.9 70.9 7298
STATS AND DATA ST 86 27 39 51.0 82.0 £7.0 £89.0 g5.1 861 - 90.1 521
STATS AND DATA §2 853 | 86.3| 883 §0.2 32.3 876 89.0 52 53 95 §7.0 §9.0
BIOLOGY G9 51 =3 54 56 38.0 £0.0 57.2 58.2 60.2 63.2 84.2 66.5 67.3 6%.5 715 73.5
B8I0LOGY G952 38 40 43 44.0 48.0 45.3 463 48.3 50.3 52.3 43.3 49,3 513 53.3 55.3
BIOLOGY S 611 621 | 641 65.1 3.1 70.4 714 3.4 754 77.4 63.7 64.7 65.7 68.7 70.7
BIOLOGY 52 416 4256 | 446 6.6 42.6 30.6 316 336 356 376 58.9 60.9 §2.5 64.9 86.9
CHEMISTRY 51 58.2| 57.2| 59.2 612 63.2 65.5 54.5 66.5 B8.S 70.5 64.9 65.8 £7.9 65.9 719




._m.wnu“q MMMh ﬁ MMM_ Total Toral Astan Asian Asian Asian Asian White White White White White

2. a3 14 Geal15- | Goal 16- | Goal12- | Goal 13- | Goal14- | Goal1S- | Goal 16~ | Goal12- | Goal 13- Goal 14- | Goal 15- | Goal 16-

- 12 15 15 7 13 14 1z 16 17 13 14 1s p) 17
CHEMISTRY 52 357 | 477 | 487 517 53.7 392 40.3 428 44,2 A53 S54.8 55.8 57.6 58.8 B1.6
GEOMETRY G5 51 92 93 45 57.0 95.0 87.0 85.0 823 93.2 95.3 97.3 89.3
GEOMETRY GS S2 53 59 71 73.0 75.0 403 42.3 58.7 6.7 7.7 73.7 75.7
GEOMETRY 51 587 | 57.7 | 587 517 637 71z 722 74.2 76.2 78.2 62.7 63.7 65.7 67.7 68.7
GEOMETRY S2 42, 433 | 453 47.3 49.3 55.8 56.2 8.2 60.8 62.8 43.8 44.8 45.8 43.8 508
CVICS 32 83 25 87.0 85.0 0 9 100.0 100.0 7389 79.9 g19 83.9 Bt 9
ENGLISH 1 69 52, 424 ) 444 | 464 48.4 50,4 | 44.9 459 47.9 84.9 5.9 508 51.9 539 55.9 578
ENGLISH 1 55 52 708 | TLE | 738 756 77.86 83 84 36 88.0 $0.0 783 78.2 813 83.3 853
ENGLISH 151 833 | 84.8| 868 8.8 50.8 100.0 100.0 920.3 823
ENGUSH 152 65.6 | 66,61 B5.5 70.6 72.8 1000 100.0 57.0 58.0
EMGLISH 2 51 438 ] 448 | 458 43.8 50.3 56.2 57.2 59.2 61.2 63.2 53.4 S4.4 56.4 58.4 £0.4
ENGUSH 252 464 | 47.4 | 494 Sl4 53.4 562 57.2 59.2 61.2 63.2 £l 82 o4 66.0 68.0
ENGLISH 3 57, 56.8 | 57.8 | 55.8 61.8 €3.3 59.9 50.9 82.9 649 66.9 7i2 72.2 74.2 78.2
EMGELISH 3 52 679 | 829 | 708 72.9 749 77 78 80 82.0 24.0 787 79.7 317 83.7
ENGLISH 4 51 4171 4271 447 456.7 a3.7 42 43 as 47.0 438.0 52 53 55 57.0
ENGLISK 4 §2 779 785 | 8049 229 549 BS.6 586 68.6 706 72.6 84.2 85.2 37.2 292
MOQODERN WORLD S1 £48 | 858 | B7.S g8a.3 918 353 86.2 83.2 503 523 883 85.3 913 83,3
MOTERN WOQRLD 52 806 | 8151 836 856 276 98 89 101 100.0 100.0 83.2 89.2 912 93.2
TRANSITIONAL ENGLUSH 52 3121 322 | 342 362 382 Q 0 570 55,0 ) [ 29.2 .2
TRANSITIONAL ENGLSH 52 457 | 47.7 | 48.7 5.7 53.7 o Q 73 757 0 0 32,0 34.0
US HISTORY 51 53.6 | 54.6 | 566 53.6 60.6 54 53 57 59.0 &61l.0 56.1 57.1 55.1 511 631
US HISTGRY 52 704 714 734 75.4 7.4 68.7 68.7 717 73.7 75.7 75.8 76.8 73.8 0.8 g2.8
Mw AISTORY BILPORTUGUESE | 1 | 52 77.0 79.0 7.0 9.0 50.3 a3
oy TSTORVBILPORTUGUESE | coo| sea| ses|  sos|  c2s 7.0 9.0 727} 7s7
US HISTORY BIL SPANISH S1 541 553 | 571 58.1 61.1 7.0 8.0 2.0 9.0
US HISTCRY BIL SPANISH 52 18.2( 182 | 212 23.2 25.2 74 3.0 7.0 3.0




mwwm_w .mww_ mwwﬁ Toml | Tetal asian | Asian | aAslan  lasan | asan | white | white | white | whie | whie
12 13 14 Goal 15- | Goal 16- | Goali2- | Goal 13- | Goal 18- | Goal 15~ | Geal 18- | Goal12- | Goal13- | Gozila- | Goal 1s- Goal 156-
= i | |3 17 13 14 15 16 17 13 14 15 16 17
Mmoa.o STUDIESBILSPANISH | oo ¢ | 835 | 855 575 £9.5 7.0 $0 10001  100.0
Mmoab STUDIESBILSPANISH 1 o | 46| 4 50.0 52.0 7.0 2.0 57.0 59.0
WORLD STUDIES G9 298| s08| szg 543 56.8 3.8 64.9 66.5 70 9.0 55.9 50.8 §2.9 64.9 86.9
WORLD STUDIES G9 52 w| 77| 79 810 83.0 734 Ta4 76.4 70 80 85.6 85.6 $8.6 0.6 0.6
Course Bxam Goals: Subgroups: Black, Hispanie, ELL
Black Black Black Black Black Mispanic | Hispanic | Hispanic ; Rispanic | Hispanic 4
Geal12- | Goal13- | Goalld- | Geal16- | Goal17- | Geal12- | Goaliz- | Goal14- | Goal15- | Goal 16- M_WMS_ Wm Hmoa_ mw_, pmmom_ umw_. MSH MM. M.S_
13 14 15 17 18 13 14 15 16 17
PRE ALEEERA BILINGUAL
PANISH St 5.2 11.2 152 152 232 3 11 15 15.0 23.0
PRE ALGEBRA BIL SPANISH 52 20 23 27 310 35.0 1295 2725 265 30.5 345
PRE ALGEBRA GS 51 463 43.3 53.3 573 61.3 548 576 1.6 558 §9.6 48.3 518 558 59.8 63
PRE ALGEBRA 69 52 36.3 36.3 233 473 513 58.6 616 §5.6 69.6 738 37.6 20.5 a5 48.6 526
PREALGESRA 51 £0.7 847 568 59.2 638 878 718 613 643 65.3 723 76.3
PRE ALGEBRA 52 64.0 68.0 155 15,5 22.5 265 30.5 1¢.7 13.7 177 217 257
ALG 1 G553 575 ¥0.5 735 735 825 6a.2 712 75.2 79.2 83.2 50.1 531 574 61.1 §5.1
ALGEBRA 1G9 S2 59.7 52.7 6.7 70.7 74.7 514 546 58.4 524 6.2 38.3 a3 453 58.3 53.3
ALGEBRA 151, 205 a5 475 515 555 518 54.8 58.8 §2.8 6.8 a2 45 49 530 57.0
ALGEBRA 1 52 23 21 35 39.0 430 17.6 50.6 54.6 58.5 82.6 524 55.8 55.4 53.4 674
ALGEBRA 1 BILINGUAL
SPANISH 51 74 10.4 124 18.4 224 72 10.2 14.2 18.2 222
ALGEBRA 1 BILNGUAL .
SPANISH 52 64 264 334 7.4 414 24.5 276 318 356 39.6
ALGEBRA 2 51 363 36.3 433 47.3 513 455 435 525 363 50.5 53 58 80 64.0 62.0
ALGEBRA 2 52 53 s6 60 64.0 58.0 54.3 57.3 613 65.3 £8.3 63 56 70 74,0 78.0
STATS AND DATA §1 1028 | 1068 53.7 91.7 95.7 99,7 | 1037 |




o2 [Gon 25 | Go 15 | otz | otar | | g | Mapeic | i | o ol | 1 Goal | €1 Goal | €U Gl | B4 Goal

13 14 is 17 12 13 12 1= 16 17
STATS AND DATA 52 78.5 80.5 .76.5 79.9 23.9 875 919
BIOLOGY G9 51 43.3 46.3 50.3 54.3 583 40.6 43.8 7.6 518 55.6 128 158 8.8 233 27.8
BIQLOGY G8 52 27.2 30.2 34.2 38.2 42.2 321 35.1 28.1 43,1 47.3 7.7 10.7 4.7 18.7 2:7
2I0LOGY 51 56.1 58.1 63.1 §7.1 711 61.1 4.1 £€3.1 721 76.1 61.2 64,2 682 7.2 78.2
BIQLOGY 52 43.4 4.4 50.4 54.4 58.4 33.5 365 40.5 445 48.5 229 259 29.9 23.9 373
CHEMISTRY 51 46.8 48.8 53.8 578 618 47.6 50.6 548 58.6 §2.6 40.8 £3.8 47.8 518 55.8
CHEMISTRY 52 354 38.4 42,4 46.4 50.4 43 45 50 S4.0 58.0 363 38.3 43.3 47.3 51.3
GEOMETRY G5 51 100.0 100.0 93.9 96.9 1c0.0 100.0 100.0 3 6 10
GEOMETRY G§ 52 100 100 75.7 78.7 2.7 35.7 80.7 3 & 10
GEOMETRY 51 54.4 574 61.4 65.4 €9.4 511 54,1 58.1 62.1 66.1 44,6 476 518 55.8 59.6
GEOMETRY 52 34.8 378 418 45.8 45.8 434 45.4 50.4 54.4 53.4 53.7 56.7 60.7 64.7 68.7
avics 258 93.5 100 100.0 100.0 76.7 78.7 337 877 L7 71 74 78 82.0 36.0
ENGLISH 1 GBS, 251 381 424 45.2 50.1 8.z 41.8 45.8 49.3 53.8 128 15.8 19.8 23.8 7.8
ENGLISH 1G9 S2 B2.4 6e.4 70.4 74.4 78.4 65.4 68.4 72.4 76.4 0.4 356 388 42.6 46.6 5C.6
ENGLISH 151 100.0 i00.0 76.5 80.5
ENGLISH 152 98.7 100.0 £4.0 58.0
ENGLISH 2 51 28.4 314 354 39.4 43.4 25.6 426 45,6 50.6 54.6 1.8 2 13.8 228 26.8
ENGLISH 2 52 334 264 0.8 48.4 45.4 38.2 412 a5 49.2 53.2 1s.1 181 221 26.1 30.2
ENGLISH 351 40.8 433 27,8 518 55.8 51.2 54.2 58.2 62.2 66.2 it 31 35 38.0 43,0
ENGLISH 3 52 66.2 £9.2 73.2 77.2 g81.2 583 613 65.3 €8.3 78.3 46.3 49.3 53.3 57.3 613
ENGLISH 4 51 2486 27.8 31.8 358 28.6 41 &4 48 52,0 56.0 2.3 113 15.3 1%.3 23.3
ENGLISK 4 52 78.3 823 6.3 803 943 73.1 76,1 80.2 84.1 881 51.8 64.5 68.3 718 76.8
MODERN WORLD S1 23.4 354 80.4 94.4 98.4 82 85 20 54.0 8g.0 76.7 8.7 837 877 817
MODERN WORLD 52 851 88.1 92.1 96.1 100.0 70.5 73.5 77.5 215 255 575 60.5 64,5 685 12.5
TRANSITIONAL ENGLISH $1 303 383 373 413 4532 26.3 253 333 373 41.3
TRANSITICNAL ENGLISH 52 48.5 515 55.5 59.5 63.5 42.5 45.3 49.5 33.5 57.5
US HISTQRY S1 613 54.3 68.3 723 76.3 43.9 52.8 56.9 80.5 64,9 331 371 41.1 45.1 48,1
US HISTORY S2 69.7 727 76.7 30,7 84,7 6§76 70.6 74.6 78.6 82,6 57 60 54 58.0 7.0




Black Black Black Black Black Hispanic | Mispanic | Hispanic | Wispanic | Hispanic
| i I | ELL Goal
Goal12- | Goal13- | Goal 2~ | Goal1s- | Goal 17- | Goal12 | Goal13- | Goalds | Goal 15- | Goal 16 obl Beivic sl B o
13 14 15 17 18 13 12 15 16 17
Mm HISTORY BIL PORTUGUESE 0 cas N - e et 050
Mw HISTORY BIL PORTUGUESE s R s o o st sb
US HISTORY BIL SPANISH 51 553 583 628 §6.3 70.8 S4.a 57.4 614 65.4 §3.4
US HISTORY BIL SPANISH 52 187 227 %7 30.7 327 19.4 224 264 204 3.4
M_o?o STUDIES BiL SPANISH 23 26 30 94.0 92.0 832 26.2 0.2 4.2 s3.2
Mmo»hb STUBIES BiL SPANISH 459 289 52.9 6.9 60.9 465 256 536 576 516
WORLD STUDIES 68 426 456 49.6 53.6 57.5 20.8 438 478 518 558 152 18.2 222 262 20.2
WORLD STUDIES 68 52 634 66.4 70.4 744 734 748 778 818 858 9.8 572 50.2 542 532 62.2
Course Exam Goals: Subgroups: FRL and Sped
FRLGoal | FRLGoal | FRLGoal | FRLGoal | FRLGoal | oo | SPed | Sped ) Sped | Sped
1218 15312 3215 1516 7617 Goal 12- | Geal 13- | Goal 14 | Goal 16- | Goal 17-
: 13 14 15 17 18
PRE ALGEBRA BILINGUAL
B
iy 7.5 10.5 145 185 725
PRE ALGEBRA BIL SPANISH 52 195 225 265 305 345
PRE ALGEBRA GS ST 49.2 522 562 50.2 54.2 326 366 40,6 456 486
PRE ALGEBRA GS 52 514 54.4 58.4 624 g6.a 773 86.3 843 882 923
PREALGEBRA 51 56.3 59.3 63.3 67.3 713 353 383 433 473 513
PRE ALGEBRA 57 17.3 203 2.3 223 323 23 2 30 34.0 320
ALG 1G3S1 68.5 718 755 78.5 235 78 81 8s 20.0 93.0
ALGEERA 1 68 52 50.8 538 578 618 658 485 515 555 59,5 62.5
ALGEBRA 1 51 49.9 52.9 56.9 60.9 £4.9 56.1 9.1 £3.1 67.1 711
ALGEBRA 152 47 50.1 541 s8.1 521 4 47 51 550 58.0




Sped

3 Spe

il el Vil b e e Wf__ > | e iz mm .
Mwm_mwmm%mwm_czmck 59 85! 129| 69| 208
M.WMMwmm_Ume_szc.»r 327 357 39.7 43.7 477
ALGEBRA 2 51 39.4 4z2.4 A5.4 50.4 54.4 23 26 3¢ 34.0 280
ALGEBRA 2 52 53.3 563 60.3 64.3 €8.3 47.4 49.4 54.8 58.4 §2.4
STATS AND DATA SL 4.5 £87.5 $1.5 25.5 9.5
STATS AND DATA S2 216 848 838 52,6 96.5
BIOLOGY G9 S1 42,1 £5.1 49.1 531 57.1 39 42 a8 50.6 54.0
BICLOGY G352 30.6 33.6 378 416 45.6 32.2 35.2 282 43.2 47.2
BICLOGY 81 60,0 63.0 §7.0 710 75.0 50.2 53.2 572 g1.2 £5.2
BIOLOGY 52 35.6 38.6 42.6 46.6 50.6 29.5 325 36.5 43.5 4.5
CHEMISTRY 81, 453 48.2 523 56.3 60.3 332 36.3 40.3 45,3 483
CHEMISTRY $2 39.9 42.9 46.9 50.9 54.9 159 18.9 229 26.9 308
GEOMETRY &9 S1 843 873 912 253 993
GECMETRY G9 52 763 79.3 33 gr3 813
GEOMETRY 51 522 55.2 58.2 63.2 67.2 53 56 6Q 64.0 68.0
GEQMETRY 52 42.8 268 50.8 52.8 5.8 30.6 33.6 37.6 41.6 45.8
Chvics 73.7 787 8.7 84.7 £3.7
ENGUSH 1 G9 S2 38 41 45 48.0 33.0 45.9 488 52.8 56.9 0.5
ENGUSH 1468 52 63.5 £6.5 70.5 74.5 785 851 S11l §5.1 981 100.0
ENGUSH 151 795 825 86.5 90.5 §94.5 |
ENGUSH 152 56.8 59.8 63.8 67.8 718
ENGLISH 2 51 34 37 41 5.0 49,0 273 30.1 321 331 421
ENGUSH 2 52 39,1 42.1 451 30.1 54.1 25.6 28.6 326 366 40.6
ENGLISH 3 %1 51.9 4.9 388 62.9 £5.9 29,2 32.2 36.2 40.2 44.2
ENGLISH 352 832 65.2 70.2 74.2 78.2 62 65 &9 72.0 77.0
ENGLISH 4 51 413 45.3 45.3 53.3 57.3 25.2 28.2 322 36.2 40.2
ENGLISH 452 78.7 B2.7 86.7 90.7 54.7 735 78 g2 86.0 $0.0




FRUGoal | FAL Goal | #RL Goal | FAL Goel | FRLGoal | 509 . e e e s e
e LR EEETI FTEV b by iy o T
MODERN WORLD 51 8161 S5 386| 26| 66| 781] 771| 81|  esi| @4
MODERN WORLD 52 53| 783 s23| 83| 03| w4l 73a| 72|  sia|  asa
TRANSITIONAL ENGLISH 51 308| .s|  avs| a8 ass
TRANSITIONAL ENGLISH 52 a3 45 50]  sen|  sso
US HISTORY 51 63| 93| 33| sv3| 613 62 57 71| 7so|  see
US HISTORY 52 42| &12| 712| 752|792 504 s34|  sta|  s1e|  teas
US HISTORY Bil, PORTUGUESE @3] 1000
51
US HISTORY Bil PORTUSIESE col|  eso
US HISTORY BIL SPANISH 51 78] 63|  ss|  ess| 728
US HISTORY 3L SPANISH 52 05] 235 5| 38| 3ss
WORLD STUDIES B SPANISH 27| 8s7] w7l e7| w9
WORLD STUDIES Bl SPANISH ws| 5| sus| s8] eis
WORLD STUDIES 65 5] 425) a6si  s0s|  sas|  a33|  ass| s0s|  ses|  sas
WORLD STUDIES G 52 A7) 74Tl 87| 27| w3 753|  783| 822|865  so3




Benchmark Assessment Goals: These goals will be set once we have our Fali Benchmark Data. The Benchmark assessments reflect the rew Common Cor

2 and are aligned bath horizontally and vertically 6-12.
This data is used a1 the teacher leve! to monitor and adjust instruction. The data is used 2t the District levei to examine and revise curriculum.

Year One: 2% increase for the follawing subgroups: Tetal, Asian, White, 3%
Year Two: 3% increase for the following subgroups: Total, Asian, White, 6%
Year Three: 5% increase for the following subgroups: Total, Asian, White,
No goals were set for subgroups of less than 10 students,

incraase for the following subgroups: Black, Hispanic, ELL, FRL, Sped
increase for the following subgroups: Black, Hispanic, ELL, FRL, Sped
10% increase for the following subgroups: Black, Hispanic, ELL, FRL, Sped

-

Towi | Total | Total | Total | Total | Asian | Asian | Asian | Asian | Asian . . . . . Black | Black | Biack | Black | Black
MMMWBN_% 13 13 12 15 16 12 |13 14 |1s. 15 | White | White | White | White | White

12- 13- 14- 15- iB-
22 5, -

13 14 15 16 17 13 14 15 16 17 BB 11304 11415 | 1516 | 1617 13 14 15 16 17
English

Benchmark Grade 6
Essay

English
Benchmark Grade 7
Essay

English
Benchmark Grode 8
Essay

English
Benchmark English 1
Esgay

English
Benchmark English 2
Essay

English
Benchmark Enghsh 3
Essay

English
Benchmark English 4
Essay




Benchmark Tota! | Tatal | Tewt 4mﬂm_ Total | Asian bmm: Asian | Asian | Asian white | White | White | White | White Black | Black | 8lack | Black | Black

Goals 12- 13- 13- i5- 18- 12- 13- 14- 15- 16- 1213 | 1374 | 2415 | 1515 | 16-17 12- 13- 14- i5- 16-
i3 14 15 6 17 13 14 15 15 17 13 14 15 16 17

Socizl Swdlies

Senchmark DBQ | 57 8

Sodal Studies

Eenchmark DBG Grade 7

Social Studies

Benchmark DB Graded

social Studies Werld

Banchmark DBQ | Studies

Soctal Studies Madern

Benchmark DBQ | Warld

Social Studies Us

Benchmark DBQ | History

Math

Benchmark Grade &

Assessment

Math

Benchmark Grade 7

Assessment




Benchmark
Goals

Total
1z-

Total

14

Toral
13-
15

Total

15

Total
15-
17

Asian
12-
13

Asian

14

Asian

16

Aslan

17

White
12-13

White
13-14

White
14-15

‘White
15-16

White
158-17

Black

14

Black
14~

Black

16

Black
18-
17

Mazth
Benchmark
Assessment

Grade 8

Math
Banchmark
Assessment

Grade §

Math
Benchmark
Assessment

Grade
10

Math
Benchmark
Assessment

Grade
11

Sdence
Benchmark
Assessment

Grade 6

Science
Benchmark
Assessment

Grade 7

Sciance
Benchmark
Assessiment

Grade 8




Benchmark
Goals

Totai
12-
13

Total

14

Total
14~

Total

15

Total
16-
17

Aslan

Asian
14-

Asian

16

Asian

17

white
12413

White
13-14

White
14-15

White
15-16

White
16-17

Black

13

Black

12

Black
14-

Black

15

Black
16-
17

Sdience
Benchmark
Assessment

Grade 9

Science
Eenchmark
Assessment

Grade
10

Senchmark Goal Subgraups: Hispanic, ELL, FRL and SPED

Benchmark Goals

Hisp
M-NI
13

Hisp
13-
14

Hisp
1a-
15

Hisp

16

16-
7

Hisp

ELL
12
3

ELL
13-
ia

ELL
14~

ELL
15-
15

ELL
16-
17

FRL

DR¥

FRL
13-
14

FRL
14-

ERL

18

FRL
16-
17

Sped
12-

13

Sped
12
14

Sped
14~

English Benchmark
Essay

Grade &

English Benchmark
Essay

Grade 7

English Benchmark
Essay

Grade 8

English Benchmark
Essay

English 1

English Benchmark
Essay

English 2

English Benchmark
Essay

English 3

English Benchmark
gssay

Engligh 4

Social Studies
Benchmark DBQ,

Grade 6

Social Studies
Benchmark DBG

Grade 7




Hisp | Hisp | Misp | Hisp | Risp | ELL ELL ELL ELL ELL FRL FRL FRL FRL FRL Sped | Sped | Sped
Benchmark Goals 12- 13- 13- 15- 16- 12- 3 14- 5 16- 12- 13- 14 15- 16- 12- 13- 14~
i3 14 15 18 17 i3 4 15 16 17 13 14 i5 16 17 i3 14 is

Sodial Studies
BenchmarkpBq, | O°0¢ ®
Social Studies World
Benchmark 0BQ Studies
Social Studies Modern
Banchmark DBQ Warld
Sodal Studies us
Benchmark DEQ History
Math Benchmark

&
Assessment Grade
Math Benchmark Srade 7
Assessment
Math Benchmark
Assessment Graded
Math Benchmark
Assessment Graded
Math Benc¢hmark Grade
Assessment 10
Math Benchrark Grade
Assessment i1
Science Benchmark
Assessment Grade &
Science Benchmark

7
Assessment Grade
Science Benchmark
Assessmeant Grade 3
Science Benchmark
Assessment Grade $
Science Benchmark | Grade

ASsessment

pie|




OHS Attendance: Reduce the number of students with 20 or more unexcused absences

Danbury has the largest HS in the State with a mobility rate of 36 to 28%
o be successful they must attend dlass regularly, In the 2¢11-2012 scho

from M5 1o HS. Both the size of the DHS and the mobillty factor contribute to our chall
ol year the District defined and implernanted » systemn wide attendance policy.

Counselor/Dean of Students

[ an

w

A_le

ELL

FRL

DHS Number of Students with 20 or more
unexcused absences

2011

504

147

21

61

158

211

SPED

77

Year one goal- Reduce All, White, Asian,
Black and Sped by 1%, Hispanic, ELL, FRL
by 3%

2012

452

144

17

263

205

Year wwo goal- Reduce All, White, Asian,
Black and Sped by 3%, Hispanic, ELL, FRL
by 6%

2013

143

59

149

198

75

Year three goal- Raduce All, White, Asian,
Black and Sped by 5%, Hispanic, ELL, FAL
by 10%

2024

479

140

244

142

pisle]

75

73

Year four goal- Reduce All, White, Asian,
Black and Sped by 7%, Hispanic, ELL, FRL
by 14%

2015

137

52

233

136

7L

Year five goal- Reduce All, White, Asian,
Black and Sped by 9%, Hispanic, ELL, FRL
by 18%

2016

w

459

51

226

132

178

5%

enges regarding attendance. We ynderstand that in order for students
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Addendum to Danbury Year 1 Alliance District Application

iments on benalf of my school district and

1 am making the following commi
plication to the Connecticut State Department of

By adding my signaiire to this dosument,
fihis distrlet’s Alliance District ap

incorporating such commitments as part o
Bducation (CSDE).
ith fedoral thmelines and requirements, the district wiki work

with the CSDE to craft and implement school redesign plans, subject to CSDE approval, for {ts Focus Schaols in the

fall semoster of 2012-13, zvd 10 address its Review Schools in the 2013-14 and 2014-15 schoo! years, This work
will require the following steps for Focus and Review Schools: the district will attend CSPE training sessions;
achools will undergo instructional and operationai avdits to understand the root causes of low student achievernent
and agsess the schools’ needs 1o address these issues; (he district will work with the CSDE to develop schoo!
redesign plans; and the district will implement the proposed interventions upon receiving CSDE approval. Funds
allocated for this purpose will be held unell the interventlons are appraved.

+  Pyalation-Informed Professional Revalopment: n fight of the now sfatutory requirement that districts transition
from the current CEU system to a job-embedded, evaluation-in formed professional development model by the 2013-
14 schoot year, the district will begin prepavation for this transition during the current school year, The district will

attend CSDE fraining sosslons refated to this subject,

¢  New school accountability systemn: The distriot will work with the CSDE to ensure a successful transition to the new
school accountability system deseribed in Connecticut’s approved BSEA walver application, The districl’s stadeont

performancae goals will be sct in accordance with the walver’s presceibed targets,

»  Low-Performing Schools Interventions: In agcordance w

The distriet will work with the CSDE to ensure the sucaessful tmplementation in the district of

¢+ Common Core:
RBalanced Assessment Consortium's assessments,

Comumon Core State Standards and the Smartey

«  Stratepic Planning and Prepuration of Year 2 Allinnge Application: The district will pacticipate in a subslantial
planning process, in partncrship with the CSDE, to prepate its Year 2 application. The district wiil be prepared to
medify the current flve year implementation plan described in its Year 1 application.

+  Monitoring and Implementation Support: The district will work with the CSDE to implement best practices in the
[mplementation of the district’s approved Inftiatlves, and 1o ensure compliance with relovant federal and state

regutations. The district will also work with the C8DE to develop structures, measures, znd procedures for the
ongoing monitoring of reform initiatives included in Allfance District Plans, On the basls of such data, monitaring
systoms will track, on ap interim and anmual basis, fidelity of plan Implementation, anticipated Inprovement In adul

practices, and progress towards achiovement of student outcomes.

+  Educator Evaluation! The district will work with the CSDB to cnsure that its educator evaluation system is in
alignment with the Connecticut Guidelines for Bducator Evaluation, including all associated timelinos. The district

acknowledges that the CSDE’s approval of its Alliance District application does not constitute approval of its
evaluation system ot its allgnment with approved stato guidelines. :

The district will work with the CSDE and partners auch as the UConn Neag Center for Behavioral Education and

Research, if designated by the CSDE, fer the pupose of collaborating regarding the implementation, observation,
assessmient, and evolution of the distrlct’s early grade literacy initiatives. Such coilaboration is oxpected to start this

year and sirongthen in_ﬂ_%m yours, if the early grade literacy Inltiatives advance and are again approved.

i W

P :
Superintendent of Schools






