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Part IIT: Application

Section I; Overall District Improvement Strategy

Districts are required to articulate a multi-year, district-wide strategy for improvement, the ultimate
goal of which should be to improve student performance and to narrow the achievement gap.

A, Overall Strategy and Key Reform Initiatives: Narrative Questions
Please respond in brief narrative form to the following questions regarding your district’s overall
strategy and key reform initiatives.

1. What is your district’s overall approach toward improving student performance and closing the
achievement gap?

The West Haven Public Schools is committed to a holistic approach to improving all schools, with a concentrated
effort of support to our Title 1 and Tier 11l schools. The foundation of our philosophy is embedded in the
research base and practices of the Connecticut Accountability for Learning Initintive (CALI}. CALlincludes data-
driven decision making, effective teaching strategies, performance-based benchmark tasks and assessments, school
climate and curricula which is consistently practiced and reviewed in our district. All school leaders and staff have
been trained in these practices during the past three years and we will continue this course utilizing this
professional development and data based model,

Our main goal is for all teachers to become instructional leaders and decision makers in order to best support the
youngsters within their school building; and, for our leaders to be better able to support them in this effort, rather

than relying on outside experts to control classroom performance.

Reform will focus upon the key district initiatives:

(1) Talent Development Strategy: The development of teacher leader capacity within each school to suppoit
classroom teachers, and eventually, providing that career ladder for teachers. Teacher leaders wil! be selected for
curticulum (CCSS), literacy, mathematics, and language arts.

(2) K=3Literacy Interventions: The emphasis on non-fiction reading, writing genre, listening and speaking at
early grades, Ways to strengthen the foundational programs in reading to ensure reading mastery in kindergarten
through grade 3 with a focus on standards and instruction, proper use of data, intervention strategies, cuwrrent
information for teachers, parental engagement and professional development for teachers.

(3) Early Childhood Services: Improve and expand early childhood education and services for our population
reinforced with cooperation and collaboration with early childhood education providers. Includes wrap around
services targeted to Tier Ill schools (Review] before and after schoo! programming, community programs, and
summer programs for special education youngsters, as weil as targeted youngsters in grades K and 1.

{4} Teacher and Administrator Evaluation: Creation of a new teacher and administrator evaluation system

coupled with appropriate training for school leaders and other staff.

(5) Parent/Community Engagement and School Climate: Actively engage parents of students and the

community in the educational planning and support for students.

temic an 1 n i ' ilmpre ¢ All initiatives are
supported by and delivered through intense, systemic, embedded and consistent professional development, which
continues to be conducted over the next five years, To this date, all CALI professional development has been
delivered to all staff and reinforced/monitored within the school setting by district coordinators, instructional
Jeaders and the assistant superintendent. New staff recelves foundational training in data driven decision making,
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research based instructional strategies and curriculum design. This process has produced growth as detailed in our
State Renort delivered to our partners in early June and attached to this decument as a reference (Distriet
Improvement Progress Monitoring Report, June 2012). Any and all professional development, regardless of the
funding source, must tie into the school systems and individual school’s needs with no exception allowed. Professional
development is designed at the district level to support individual school’s identified needs based on assessment
data, teacher observations/evaluations, teacher/leader surveys and other state data. Professional development
oppertunities will be funded both from local, state, federal and community resources (i.e., Discovery Grant through
Graustein; Readiness Grant funding for all community early childhood providers),

2. Describe the rationale for the selection of the district’s prioritizedlreform initiatives, including how
such selection reflects data on identified student needs and the use of evidence-based initiatives.

o ldentification istric ced of improvemel 1 50
reforming schoaols, [n 2009, the newly hired Superintendent of Schools and the new Assistant Superintendent of
Schools, along with other school leaders determined that curricula in all content areas was sadly lacking,
antiquated, and non-specific. Concurrently, instructional data {other than the CMT/CAPT) to support the definition
of student needs or growth was non-existent. [t became imperative that a common language of curricalum across
grade levels and content areas needed to be established immediately, foliowed by consistent use and
finplementation of curricula across all schools. The articulation of what was most important to teach across grade
levels (both horizontally and verticaily) was a critical need to ensure equity to access across the district’s schools.

Leadership training for teachers in both curriculum design/ aiigmnen' t, as well as assessment, occurred. This
training was then followed by the teacher designed common formative assessments and benchmark assessments
using Rigorous Curriculum Design. We now find that we require greater support to our classroom teachers while
they are learning new methodology, instructional strategies and curriculum. Thus, we have chosen an embedded
approach to providing professional development through the use of highly trained colleagues within their schools.

Another need which was identified in 2009 was the lack of collaboration and coordination among early childhood
providers. As a result of that need, we established an Early Childhood Committee composed of childcare providers,
community and private early childhood programs (Head Start and community programs), healthcare providers
(mental health providers, city health department, dentists), early childhood educators, United Way of Greater New
Haven, parents, and the Mayor's office representative, The Early Childhood Committee has been charged with
coerdinating resources, supporting each other, sharing curriculum and supporting parents.

Key reform initiatives (CALI} or what we prefer to call a professional growth maodel for district and school
improvement, contimie to be our framework for improvement. We continue to use this framework to support
any and alt initiatives: (1) Curriculum development, implementation and continual curriculum review, with an
emphasis on reading comprehension and mathematics improvement; (2) Use of the district data (developed by
teachers for teachers), the use of state and national assessment data, and the use of other meaningful data
{attendance, graduation) to drive the decision making process to monitor and improve instvuction; (3) Use of
research based instructional strategies in the classroom and the monitoring of practice through embedded
professional development support, and (4) Monitoring and refinement of school climate plans, which are designed
10 encompass parent/community school and district involvement and provide greater opportunities for parents to
better understand the school and classroom goals.

Note: All teachers have been trained in the understanding of curricula development and practice and we will
continue reinforcing the importance of the ‘active cwrricula’ throughout the next five years.

Prior to 2009, district data was dependent primarily upon the interpretation of the CMT/CAPT., Other than science
and writing data, mathematics and reading scores indicated that we were not moving toward the goal of all
youngsters being proficient. The demographics of the district were changing quickly and we were not addressing
their special education or English language learner needs. To that end, we requirved better information to inform
our direction, progress and resource needs. Benchmark assessments have been created by our teaching staff, K- 12,
and most recently updated to interface with and align with the Common Core State Standards. The data is now in
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place to support decisions within the classrooms as well as in the district. A data system allows easy access Lo
multipte types of data including, but not limited to, suspension and expulsion data, attendance data and other
assessment data used for providing baseline information on youngsters in reading, mathematics, and science. We
will continue the data driven decision making process, accompanied with new data bases such as the CCSSand
universal screening data, as well as maintaining scheduled data teams in all schools, during the next five years.

The use of research based instructional strategies that are proven to work if used consistently and with fidelity,
is an area which requires professional development throughout the grade and content levels. The emphasis is on
utlizing strategies which enable all youngsters to access the curriculum.

The modification of adult actions such as utilizing appropriate, purposeful instructional strategles, especially for
reading instruction, need to be part of schoo! reform efforts and explicitly taught to all school leaders and staff,

That continues to be an ongoing key reform effort, most recently to be reinforced through an embedded
professional development strategy. We have seen growth in that body of evidence through purposefully addiressing
leadership roles and identifying and recording adult behavior evidence. All leaders have begun the training
involving understanding what specific adult behaviors are desired, followed by the method of collection. We will
continue to identify targeted strategies and adult behavfors that require greater consistency and fidelity in their
use,

*Please note: The rationale for selecting these initiatives provided West Haven with the framework to build teacher
and leader knowledge and practice and was initiated prior to becoming a Partner Scitool District. This
framework will remain throughout the Alliance District Plan. The preliminary 2011-2012 state data, though just

received, indicates that we are stowly moving in the right direction to improve our schools. For more evidence of

(1} r lengthytoa his section, pleasen i of grawth noted in our Distri
Improvement Progress itoring R 't for the £SDE, conducte e 2012 and attach i
document, as well as placed in the overview of our existing initiatives.

3. List the multi-year, measurable performance targets that will be used to gauge student success.
What metrics, including ways to monitor student outcomes and indicators of district and school
nersonnel activity, will be put in place to track progress towards performance targets?

In 2010, West Haven began implementing the Data Drivep Decision Making Process to better inform the teaching and
learning process, as well as to monitor student growth through CFA and benchmark assessments. We will continug to
atilize the CALI Data Driven Decision Making process to examine teaching and tearning effects, to monitor student
progress, to identify and monitor adult actions, and to develop action research at the school level. Additionally, this
process may be considered a professional growth mode! in that ail teachers have the opportunity to examine the effects of
their teaching and learning strategies using timely data regularly. Another name for these groups is the Professional
Learning Community (Dufeur) with data. -

Growth has been evident al many grade levels, subjects, and content areas. We have worked on extending Steps 4 and 5
whicl: focuses upon the fidelify and consistency with which specific strategies are used to change both adult and student
behaviors,

The following provide the reader(s) with our plans to continually monitor through the data team process, student
performance, teacher involvement and adult behavior:

e All schools will continue with scheduled collaboration time by grade level/content area K — 12 (secondary schools
2 times per week; intermediate and elersentary schools, 1x every 10 day cycle).

e Professional development in the DDDM Process to new staff and staff needing refiesher course wilt ensure
fidelity of process.

«  Monitor progress of each data team through on site involvement on teams by district coordinators: collect agendas
and data for schoo! data teams monthly.

s Display data walls in all schools for staff and community to see growth in specific targeted nnits/skills.
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* ® * »

Use data from multiple sources 1o determine school climate needs, progress and interventions.

Monitor changes in adult behavior through the collection of data team interventions.

Monitor data team emphasis on steps 4 and 5 on a monihly basis and intervene where appropriate.

Procure internal teacher leader support and external suppott to coach/facilitate the work of teadership and teacher
teamns as they analyze adult action and student outcome data refated to implementation of units of instruction
aligned to CCSS and identify sirategies to improve teaching and learning using the DDDM process,

Annual, measurable performance targets that will be used to gauge stadent success are well defined in our district
improvement plan, and include the following for the 2012 - 2017 school years:

Increase 16 DPI points (state assessment data) over a six year perlod (3 DPlannually growth), with a razor
focus on growth for special education, BLL and school based cohorts (6 DPLannual growth).

Increase to 80% of the student population achieving at or above proficiency in mathematical concepts
utllizing a standardized easure (Symphony Math); i.e, grade 2 youngsters demonstrating proficiency of
70% in the fall, will increase to 75% in the spring. Baseline data being gathered - new assessment.

Utilizing Symphony Math as a district benchmark and a progress monitoring too), all students will be tiered
according to district established proficiency cut scores and monitored utilizing the instrument three times
per year. Baseline data being gathered - new assessment.

A minimum of 80% of all second grade students will be proficient in reading (level 28 NF) as indicated by
the spring administration of the Developmental Reading Inventory (DRA} by June 2017,

Annaally, a minimum of 80% of all students, K - 10 will be proficient in reading as indicated by the
administration of the DRP test,

Increase the percentage of youngsters at or above the proficiency ievel in math, reading and language arts
on district commeon agsessments administered three times per year.

Increase to 90% the number of youngsters mastering the six traits of writing and writing proficiency, K ~
12, as measured by district established portfolio assessment, Base line data being gathered — new
assessment,

Increase the engagement of parents of students in the educational process and planning for students by
10% annually as measured by literacy participation activities, grades K-12.

Ingrease the number of students by 109 annually who move from one stage of English Language
Acquisition to a higher level of English Language Acquisition as measure by the LAS-LINKS. (Most recent
data indicates that we are meeting, if not surpassing the 10% marker with an average 25% growth of the
number of youngsters achieving reading mastery at grade 3; 13% at grade 4; and over 28% at the high school.

Adult actions are explicitly measured throughout our Plan and are intended te be used to monitor the
impiementation of our initiatives. Without changes in adult behaviors, student growth canhot occur at an
apgressive pace. We have been collecting data throughout this past school year and while in some areas we have
not met our target, we will continue to set high expectations in this area, To that end, we have set the Tler 11
indicators at 100% over the next six years for all teachers to perform specified adult behaviors with fidelity and
consistency. They are measured and monitored using wallkthrough data (collected), survey data, and the results of
student achievement data, to name a few. Please refer to our most recent
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4. How will reform initiatives interact/coordinate with other resources (e.g., Title I, Part A; Title II,
Part A Teacher Quality; Title I, Part A English Language Acquisition funds; Priority School District
funds; Summer School funds; philanthropic funds)?

All reform initiatives under our district framework for improvement {CALI) must be reflected in any current
funding strand (state or federal) and any future funding strand. Every funding strand supports the improvement
plan; no program, initiatlve or resource will be supported by ANY funding source if it does not support the District
Improvement Plan,

s Title I, Part A supports staffing of reading and mathematics staff (reading teachers/mathematics coaches)
and supplemental mathematics and reading materials aligned with our curriculum. Funding also supports
the development of a curriculum aligned with the CCSS. Title I funding provides district wide professional
development in ali areas aforementioned. As we were identified as a District In Need of Improvement, we
utitized this funding to complement our system professional development efforts including leader training
in adult behavior observations and Identification, instructional strategy training, data driven decision
making training, and school climate training and implementation. The professional development model
(CALI) is systemic and all professional development in this district is linked together. There (s no
fragmentation; all professional development focuses on the use of data to improve instruction, monitoring
of student progress, the use of curricula, and the use of research based instructional strategies. We will be
utilizing this funding in the same fashion: to complement local funds/Alliance funds to support the
identified initiatives.

« Title Il supports the same professional development strands as our Plan outlines, We do not vary from the
district and school plans to improve instruction. This funding may be used occasionally to support non
Title 1 schaols provide the same type of supplemental instruction to students that is in place in our Title 1
schools. Funding will be used to support training of all staff: {1} in the use of reading strategies toimprove
early reading skills; (2} in the teaching of writing strategies through lab based models; (3] attendance te a
varlety of state/RESC identified sessions; (4) training in the new evaluation model, and (5) supporting
teacher requests which align with this plan.

» Title IN1, Part A English Language Acquisition funding, while limited, is combined with local funds, as
well as Title I funding, to support our professional development needs for all teachers in our district as we
addvess the targeted instyuction of the ELL population in reading, as well as accessing content and early
literacy skiil areas. All teachers teach this population and all teachers require additional information and
training in the use of these research based instructional strategies.

e Family Resource Center state funding supports our early childhood and family needs. The Center is
located in our most needy school - REVIEW Scheol (Savin Rock Elementary Schoel). Funding to this site
is supported with a combination of state and local funding. The district provides funding for a variety of
early childhood and family activities, as well as the coordinator of the FRC. The FRC is represented within
our Early Childhood Contmunity Committee. We merge all early childhood efforts across community and
school to avoid duplication of efforts, as weil as to maximize services to our early childhood population and
the community; thus, the activities and resources to and from the FRC align with our community and school
needs.

o Summer School Programming., We do not receive any Priority School Distrlct funds or Sammer
School/Extended School Hours Funding as we are not a Priority School District. We use local funding
combined with IDEA funding to operate a 4 week summer program for at risk kindergarten (entering)
and at risk first graders. This is our first year attempting to address the early childhood needs of our
youngsters. We do not have full day kindergarten. We will continue to fund this program and monitor the
results of these at risk youngsters during the course of the school year.

5




*  Wrap Around Services/Extended School Hours Programming. This type of programming is funded
through Title [ funding in our four eligible schools (Carrigan Intermediate, Forest, Savin Rock and
Washington Elementary Schaols). The Community House provides us with after schoal programming and
other types of wrap around services for our youngsters in the form of a before and after school program
which operates all year round. This community based agency works with our curricutum and with us to
support our family and student needs throughout the school year. We are increasing ouwr support to this
agency to ensure that we have better communication between the schools, as well as increased use of our
technology.

5. Please indicate how the District consulted with relevant stakeholders regarding the development of
the Alliance District Plan by including a list of all stakeholders with which you have consulted and a
brief description of the input received from each group.

Our Alliance District Plan development, (District lmprovement Plan), has included a variety of stakeholders,
including teachees, teacher union representation, community leaders, principals, content area coordinators, and
parents (names are available upon request}. The input received from our team has been a resounding, "stay the
coursel”

Teachers and teacher leaders, alike, have stated been very vocal about the level of professionalism the district plan
and district philosophy (framework for change) has brought to the teaching staff. 'The majority of teachers (survey)
have indicated that they are able to effect change in their classroom with confidence; that they are finally using and
understanding how curriculum, when used correctly and consistently, successfully addresses student needs; and,
further, that instructional strategies must be implemented with fldelity and consistency in order to affect student
performance.

Community leaders are truly involved in all we are doing, and understand our plan of action to improve student
performance. They interface with us, boih from a sharing of curriculum, as well as a sharing of resources, in after
school programming, Early Childhood Committee, Readiness Councit and throngh our parent/community activities.
Parents are beginning to feel that they better understand what we are attempting to do and why we have made our
changes. They want to continue our efforts to improve instruction for all and communication with our community.
Changes from our education community will be an enhancement to our Plan. We will be increasing our professional
development model to inclide much more lab settings to he used for professional developiment; teacher coaches for
support to teachers during the school day; and additional vesources to support all youngsters in reading, writing

and mathematics.

B. Key District Initiatives
Using the following chart, please provide a description of each key individual reform initiative — both

existing programs and those planned through the Alliance District process and other planning

processes — which the district will undertake in the next five years in service of its overall strategy.
Districts should include a separate chart for each key initiative,

* Overview: Please describe the initiative briefly, including the purpose of the planned activities
and their underlying rationale. Please indicate whether the initiative is drawn from the menu of
reform options provided in this application.

If proposing to expand an existing reform and the existing reform has, in the past, led to
increases in student performance, please describe the extent to which the reform has improved
student performance and include supporting data.
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If proposing to expand an existing reform and the existing reform has not led to increases in
student achievement, please describe how the current proposal differs from previous reform
efforts, and why it is likely to succeed where the previous effort did not.

Five Year Strategics and Implementation Steps: List the steps the district will take over the
next five years to implement the initiative.

Year One Implementation Steps Description: Describe in greater detail the implementation
steps that will occur in the 2012-13 school year.

Years of Implementation: Indicate the anticipated length of the proposed initiative.




Key District Initiative
. Talent Development Strategy: Curricula alignment to €CSS to increase mathematics and leadmg/wr;tmg
studem performance supporfed through the development and use of teacher leaders as measured by state
assessments with the goal of no less than 16 DPI over a six year period (3 DPI growth annualy).

New or Existing Reform? x New Existing {embedded PD is new reform initiative)

Overview: The West Haven Public School System has made a concerted effort 1o build teacher and administrator
instructional capacity within the nine schools over the past three years. The Connecticut Accountability for Learning
Initiative (CALI) model has provided us with a framework and focus with which fo develop all staff knowledge of
curriculum development and enactment, data team development by content area, grade level, school level and district levet,
and the use of research based instructional strategies.

Consistent implementation of curricula snd cotnmon formative assessments demonstrate a slow, but steady growth in
student performance. Common formative assessment data run through our data teams is extremely useful in changing
daily instruction and targeting student needs in preparation for the end assessments. This is best typified, in part, through
the analysis of our CMT data at grades 3 and 4 {lwough matched cohort comparison in Mathematics and LA by
subgroups, as well as whole grade levels for the 2010 — 2012 data points:
* Increass in proficiency rates over 4% ecach in mathematics, reading and writing;
¢ Black/African American 7% increase in math proficiency and flat for reading;
o Hispanic 2% increase in mathematics, 10% increase in reading and 0% increase in writing;
F/R CMT 3% increase in mathematics, 3% increase in reading and 6% increase in writing;
special education 9% increase in veading and 26% increase in writing (N=36);
ELL increase from 0.0% (grade 3) to 31.3% (grade 4 N=32) in reading, 31.6 increase in writing (N=38).

*Also note: Grade 4 — 5 matched cohort comparisons showed similar results with reading whole group demonsirating 5%
increase in proficiency raies in reading and writing. Subgroup analysis shows similar increases as grades 3-4, with the
exception of mathematics (critical point of vesource and cwrricula changes). Grades 5-6 matehed cohort comparisons
deinonstrated 20% increase in reading (the n=399 youngsters who were supported using an embedded professional
development model at Carrigan Intermediate School), This data supports our decision to transition to an
embedded professional development model using our literacy staff,

We realize that investment in human resources as it relates specifically to leadership development is critical to sustaining
and impacting the improvement efforfs of owr district. Therefore, we will support the PK — 12 math and reading/language
arts curricitla aligned with CCSS through transition fiom a group professional development madel {albeit some will be
ongeing) to an embedded professional developmeni model, Most importantly, however, the teacher leaders will be
provided the opportunity to take their knowledge and skills in curriculum development, data analysis and instructional
strategies and become resources to their school peers as they have never done before. Point in case, while the development
and consistent implementation of curricula, common formative assessments and data teams in mathematics and
reading/language arts in the 2009 — 2011 school years by feachers for teachers was a major accomplishiment in our district,
the effort lacked the support within the schoo! building by feachers for reachers, The teacher leader role will support
school-wide and content specific data teams, reading, writing, language arts and mathematics support to the classroom
teacher as we move forward to implementing curriculum linked to performance based tasks, The Alliance Grant will
support the engoing training costs, additional materials, and development of our teacher leaders {curriculum, literacy, and
mathematics), our literacy teachers, and our mathematics and literacy/reading coaches.

Teacher leaders are selected based on (1) their expertise in the development of curriculum utilizing the Rigorous
Curriculum Design Model; (2) their ouistanding daily use of curriculum as the roadmap for guiding instruction; (3) their
demaonstrated ability to define and creaie effective instructional practices; (4) their extensive knowiedge based in particular
content aréas; and (5) their ability to support thelr peers within the school and classroom. Teacher Jeaders supported by
this grant include professional development for teacher curriculum leaders, literacy teacher leaders, and
mathematics/literacy teacher coaches. We have identified 100 teacher curriculum leaders (which include two high school
department heads - English/Language Arts and Mathematics) and exposed them to Siarter Balanced resources, specific
training in performance based assessments, and application/inferpretation of the new Common Core State Standards,

8




All teacher teaders will directly support the classroom teachers through on-site, embedded professional development
relative to deeply understanding the shifts in the CCSS curriculum, as well as the skills necessary to teach those *shifts’ in
the classroom.

1. A, Curriculum Teacher Leadors: Teacher support understanding the cuvriculum roadmap in mathematies and
reading/language arts, PK — 12 {new). Teacher leadership in the area of curriculum development are represented by
approximately 100 individuals, (with a minimum of 4 teachers at each elementary school and 20 teachers at the
infermediate, middle and high school) who were chosen based on their skill in the development of our previous curricula
and common formative assessments using Rigorous Curriculum Design process, and/or their skills in using cwrriculum
Observers to our process, which included professors from Quinnipiac and neighboring school districts, are amazed at the
professional discourse among these leams of teachers as they began the process of understanding the CC88S. These teachers
will now be available to lead and support their colleagues in the interpretation of the currlcula, as well as the
implementation of the performance tasks. We will be working with the curriculum teacher leaders as they continue to
revise and create existing and remaining curriculun units and provide them with updated information regarding the
changes made through the Smarter Balance Consortivim. These feacher curriculum leaders will remain in place throughout
the next five years as we revisil the curriculum on a regular basis. All staff is aware that these individuals are resources
within the buildings, as they have been defined as such by both the district and school based administrators.

The long range plan is to continue to build on the strengths of these individuals, including the two Department
Heads who were also identified and used as teacher curriculum leaders, as they work with classroom teachers to better
deliver the curricula, as well as provide embedded professional development te their colleagues in developing and
delivering performance based tasks. Substitutes will be provided to allow teacher sharing and demonstiation of key
lessons. These leaders will be encouraged to attend any professional development training offered within the state to
improve their teaching, learning and communication skills. Additionally, we will be supporting all of our tegchers through
our own systemic and targeted professional developinent plan which includes imptementing effective instructional
strategies, performance based task development and use jn ¢lassroom instruction, strategies for youngsters o access non-
fiction, instruction of speakers of other languages. and six traits of writing, to name a few topics, High Schoal teacher
curticulum leaders (Department Heads are also curriculuin leaders) as part of their regular responsibilities will be
providing greater suppott to the classroom teacher through interpretation of the CCSS standards; appropriate use of new
curriculum and the demonstration of performance based tasks .

I. B. Reading Cansultants/Literacy Teachers, K-12 (existing and expanding)

Over the past decade, the reading consultant’s role in our schools have focused much on providing individual or small
group suppori to our most needy voungsters. We have redefined the role of our reading consultants to have a dual purpose
of (1) modeling of research based reading interventions, and (2} direct support to Tier 3 youngsters.

Our reading consultants are the experis (siate certified) in the field of reading. They will be taking a leadership role in
ilie day to day operations of reading/language arts, K — 12, They will be utilizing current research to reinforce our etforts to
have over 80% of our grade 2 youngsters reading at a DRP level of 28 by June 2017. Additionally, they will be
responsible for modeling within classrooms the importance of teaching our youngsters the skills to access a wide variety
of content (nonfiction). This is in stark contrast to their pravious role which has been one on one support fo youngsters and
littte impact relative (o supporting the regular classroom instruction or instructor (Tier 1. They will now embed
professional development within the classrooms modeling guided reading, flexible grouping strategies and reacing
strategies. Again, they ave the experts in reading and writing. They will support teachers as they develop their reading
skills through modeling lessons using the new curriculum as their gulde.

Literacy teachers (Tifle I) will continue to support our SRBI efforts in the provision of support to our Tier 2 and Tier 3
youngsters. As teachers wrote the curriculum for reading/language arts, they not only developed their literacy classroom
design, but also constructed listings of resource needs in elignment with the new state standards,




Our reading program at the high schoal is READ 180 and is designed to support adolescents stil! at the developmental
reading level, The middle school has two developmental reading teachers who team teach to support our most needy
reaclers within the classroom setting. The remedial reading teacher {certified} will focus on supporting all classroom
teachers better smderstand how to effectively instruct the adolescent reader especiaily in the area of text connections. High
school and middie schoel select staff will be trained (o become trainers in the University of Kansas research based
strategies. Through this model, teachers will be better equipped to assist adolescents access the content.

1. C. Mathematics coaches, K — 8 (new),

We will begin our second full year of utitizing a new reseurce to match our mathematics standards. We have reorganized
our mathematics resources across the elementary schools as they were not sufficiently addressing support to our schoaols,
We will hire four mathematics coaches/facilitators, so as to support all K-8 mathematics classroom teachers, rather than
supporting coborts of youngsters. Coaches will be trained in delivering support to classrootn teachers through modeling
within the classroom. Coaches will be assigned 1o provide embedded professional development and support te ail
classroom teachers within their assigned schools so as to improve Tier | instruction for ail youngsters. Each coach will be
assigned to two schools and will target, using our data, classrooms to support in the defivery of mathematics, as well as the
use of data and new resources. Additionally, these coaches will provide school based professional development in the use
of new mathematics software, smart board use and the enactment of the curriculum. This position differs from the role of
the teacher curricular leaders (includes Dis) in that they focus on not only the curriculum changes, but more so they are
the experts in mathematics content and will be used to demonstrate mathematic instruction and grouping strategies.
Teacher curriculum leaders will be supporting classroom teachers to better understand the CCSS curriculum, as well as
begin acquiring skills to model the delivery of the instruction within their buildings and as being part of the data teams,
will be able to address any interpretation and implementation on a daily basis of the new curriculum, These
particular coaches are not assigned to classrooms. They are assigned io schools to support teachers as they strive to better
understand the content of mathematics. Math coaches have expertise in the content area of mathematics AND how it
translates to the new CCSS curriculum. They do not have classroon assignments, unlike the teacher curriculum leaders.

We anticipate that this inltiative will fead to increases in student performance as has curricula alignment with the
CMT/CAPT and GLEs and as detailed in our State Progress Monitering of DIP, June 2012 (attached. We will use

some of the Alliance funding for professional development of teacher leaders/administrators, as well as for some
positions.

Five Year Strategies and Implementation Steps:

i. All teacher leaders (coaches/consultants/facilitators) will continue to write and deliver to classroom teachers the new
CCSS curricula in reading and mathematics and support their school grade level teams. (Spring 2012 — Spring 2014)

2. All teacher leaders (coaches/consultants/facilitators and school Jeaders) will receive training in performance based tasks
that align to the CCSS as it relaies to both reading/writing and mathematics, (Spring 2012 - Spring 2015)

3. Teacher leaders/coaches/consultants/facilitators and school leaders will model in the classroom for other grade level
teachers, the practice of performance based tasks as it relates to expanding the possibilities in teaching and learning. (Fall

2012 - Spring 2017)

4. Practice with classroom teachers the use and design of performance fasks to effect change in adult behavior of teaching,
The teacher becomes the facilitator rather than the sage on stage. (Spring 2013 — Spring 2017). Surveys will be used to
ascertain effectiveness of support.

5. Teachers and administrators will be trained through RESC support, as well as in house staff, 1o better identify and
quantify changes in adult behaviors as they use performance based tasks to increase student performance. (Spring 2014 —
Spring 2017) Student performance and teacher survey used to determine effectiveness of support.
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Year 1 Implementation Steps Description:

1. Continue developing teacher leaders in the writing of curricula and CFAs which align to the CCSS. (Winter 2012 -
Spring 2013) through specifically designed/targeted professional development conducted on a monthly basis.

2. Train teacher leaders to better support their colleagues as they implement the new curricula. (Fall 2012 - Spring 2013).

3. Support teacher leaders with the necessary embedded professional development from our district coordinator,
mathematics conches, reading consultants and external trainers, to better enact the curriculz using performance based tasks.

{Winter 2012 — Spring 2013).

4. Target areas of greatest support need for classroom teachers and provide district wide, specific training in research
based strategies, especially as it relates to our ELL and speciaf education cohorts. {Winter 2012 - Spring 2013).

5. Coordinators will develop and implement a plan to support all curriculum leaders in the development of their skifls as it
yelates to both content and modeling of instruction. Professional development will be designed to strengthen their
communication skills, content area knowledge through targeted professional development from content area experts: and
‘embedded professional development by experts in the field to sharpen their delivery skills,

Years of Implementation:

X Year2
X  Yeard
X Yeard
X YearSs
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Key Distriet Initiative

1I,_K —3 Literacy Interventions: To increase reading, writing and mathematics performanee over the next six
years by a minimum of 16 DPI points (2 DP! annually) for whole group as neasured by the state assessments in order
to meet/increase fargets established by state for whole and subgroups (3DP1 annually),

New or Existing Reform? X New Existing

Overview: Many changes were necessary in program design and delivery for X-3 classrooms. As over 100 teachers
spent Hme unpacking the standards of the CCSS, we also had key individuals reviewing our reading and writing
textbooks, and appropriate resources to support our roadmap for improvement, along with establishing a literacy
philosophy for grades K ~ 3. This came about after we saw flat growth in CMT scores over the past two years. We
analyzed the variables and along with the CCSS, constructed a framework which varies tremendously from the past.

It is anticipated that with these major changes in literacy, grades K — 3, with the integration of embedded professional
development and opportunities for teachers to become leaders within their own school, we will see growth in student
achtevement beginning with our first benchmark assessment.  We will be strengthening our corg instructiot: versus puil out
support. Classroom teachers will begin to better understand that they have the knowledge and ability fo meet the needs of
all voungsters in their reoms. The model for K-3, and indeed for all of our grade levels, represents a major departure from
the past titeracy design where change was reliant upon teachers making instructional decisions based on their application of
sound professional development combined with professional conversations iu their data team meetings. The missing
element was ongoing professional developraent during the course of the school day to ensure the feasibility of success.

‘This change in practice places evalvation in every ]eade1 s job, Time has been provided within all schedules (K — 12} to
review data {data teams) and now with embedded PD opporiunities, to continue learning ‘on the job’. We believe that this
transition logically and methodlcally moves our staff to the next Jevel of quality and begins our clear definition of effective
practice.

We are strengthening the core curriculum and the amount of time spent in the language arts and mathematics areas. The
district will emphasize reading, writing, thinking, listening and speaking as our mantra for desigring successful
instructional lessons, In summary, major changes occurred as a result of analyzing the readiness of our youngsters coming
into kindergarien and first grade. therefore, we

Aligned curriculum to CCSS
Created a literacy philosophy for grades K - 3
Created a district goal: All classroom lessons will exhibit use of reading, writing. thinking, listening, speaking
skills,

o Created centers in the kindergarten classroom which included our speech and language consultant, ELL teacher
and Literacy teachers

»  Purchased multiple copies of fiction, non-fiction text and manipulative materials for group work

¢ Increased teacher time with groups of youngsters in both mathematics (90 minutes) and language arts (90
ninutes)

+ Increased the use of science and social studies nonfiction to impact reading achievement
Create more teacher coaches to support classroom teachers and schedule them with a greater amount of time into
the K-3 classrooms

o Provide classroom teachers with specific strategies and resources to Improve teaching of Enghsh language
learners and special education youngsters {embedded professional development).

«  Access to reading and mathematics software and teaching resources for high risk youngsters

Clearly, with emphasis on improving the core instruction for all youngsters at K-3, we will begin to see a more rapid
movement toward student success, Moving to embedded professional development and teacher /administrator
evaluation allows for the development of staff within their scheol setting and provides continual access to
classroom teachers for support
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1. A. Writing Curricula Review and Changes (new): Our petformance in writing has always been our highest
performance area; however, with the advent of the CCSS we must change our curriculum. We recogunize the new
standards wil} require knowledge of all three types of writing. To that end, we have alveady rewritien the reading/language
arts curricula to better reffect that need and recognize the need to train all teachers in all forms of writing, K - 12, New
curricula have been written to address the CCSS and are accompanied with common assessments.

I, B. Embedded Professiona)} Development Across K-3 Classrooms (new):  We will be continually developing the
orofessional learning community (schools) with content experts guiding a shared understanding of effective teaching
strategies. To this end, embedded professional development in reading and writing will be conducted by teacher leaders, as
well as by external consultants. The external consultants will continue providing professional leaming for our reading
consultants, as well as for our department heads and teacher leaders. Their expertise guarantees that we are continually
learning cutting edge research. instructional strategies and teaching pedagogy, as well as support in the design of classroom
instruction. With the expertise in reading by Dr. Nancy Boyles, SCSU), in writing by (Tricia D’ Amore, SCSU) and in
ELL by (Bonnie Bishop, Lead and Learn), we wilf provide embedded professional development, to all school staff,
including teacher leaders (reading consultants, teacher carriculum leaders, and mathematics coaches), in order to further
their content knowiedge.

These are experts in their field and will be furthering the skills of our teacher leaders so as to better prepare them to support
classroom teachers. They will also be training them to operationalize research based interventions in the classrooms
through modeling of instruction. Thus far, three external consultants are providing the bulk of professional development
within the elementary schools; one for writing, instruction of reading for ELL youngsters, and reading support.

11, C. Writing Lab Classrooms and External Professionaf Developer (new): An external writing consultant (Trish

D’ Amore, SCSU) will focus on providing owr most needy schools (Tier 3) beginning with grade 1, with the content area
knowledge to support writing within a lab seiting, The writing lab will provide the selting for embedded professional
development in the writing process for classroom teachers, including teacher leaders and reading consultants. Additionally,
this design develops another leacher feader with expertise in the area of writing instruction and research. Within the first
grade (Fall) and kindergarten (January 2013), we will identify a classroom teacher (o become the expert/teacher leader in
the area of writing. Teacher selection will be done jointly by the scheol based reading consuliant, district coordinators and
principal. Selection characteristics will include an individual who is eager to continue their professional learning, have a
sound understanding of the new CCSS curriculum and are effective teachers. This teacher will house the lab for training
by all teachers within grade 1. [t is anticipated that the following year (2013) will include a 2™ grade lab setting and
thereafter, through grade 3 (2014). Staff will see writing and conferencing in action and further, will learn the connections
between reading, writing, speaking, listening and thinking. Much training will be provided all K-3 teachers in the
development and use of writing rubrics, conferencing, portfolio development, as well as the types of wriling. However, we
are focusing on support within the lab setting beginning with grade 1 in September 2012 and grade K in January of 2013,
Data will be maintained on a pre/post basis (rubric to determine growth along all three types of writing, along with CFA
pre/post assessment) to determine growth over time. It is anticipated that our teacher leaders in writing will be able to
sustain the labs and train new ieachers each year,

[1. D. Materials (o support the reading/language arts curricula (new). Our reading/language arts curriculum is also
undergoing major revision. We have reviewed reading materials and have selected additional support from Liferacy How
in the selection of appropriate text and materials for our K — 3 classrooms. Training in the use of these materials, as well as
tratning in the Daily Five (nanagement system) will be conducted during the first professional development day in August
2012 and monitared through targeted adult behavior ‘tallies” by the principals and coordinators.
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1L, E._Elementary, K-3, Reading Facilifator (new), Qur district requires more support 1o our early literacy program.
Reading consultants and literacy teachers in grades K — 3 require more largeted and embedded professional development
support from our district. A new reading/language arts/writing facilitator position will be required to support our K-3
interventions in all elementary schools. This individual will have many years of successful expetience as a reading
consultant at the elementary level. The consultant will support the targeted schools first (Review schools), followed with
additional support to those schools which require more need based on student number, This position will be charged with
the creation of stronger early elementary literacy programs and will report to the Assistant Superintendent. Our goal is to
change up what has been and replace the existing programming with cutling edge resources and classroom instruction
through the assistance of this school focused position.

ILF. Technology (new). A reading skill and mathematics skili support sofiware will be wtilized by K — 3 classrooms to
support student needs. This software will also be used by the before and after schoof program in our highest need schools
{Title T~ Lexia and Symphony Math).

11.G. Targeted Subgroup Support (existing and extending): ELL embedded training relative to the strategies most
successfui for all teachers to use with the ELL population will continue in our highest need schools (Bonnie Bishop, Lead
and Learn). The ELL expert consultant will provide embedded professional development (o all ELL instructors, special
education teachers, and classroom teachers, reading consuitants and reading consultants in our highest need schools, As a
result of this professional development, we have seen growth in our LAS Links assessment._41% of eur ELL population
has reached proficiency. This design includes intensive professional development, teacher assignments, demonstration of
successful research based instructional sirategies within the classroom, and, thereafier, continual support by our reading
consultants, teacher leaders and ELL instructors. We are moving this forward to improve Tier | instruction in the
classroom for our ELL population as it has been very effective.

Additionally, all special education subgroup needs are addressed through stafT training in all of the disirict’s embedded
professional development (reading/mathematics/writing) so as to better use curricula for all youngsters. Past practice did
not use the general education curricula for teaching and learning support of owr special needs population. Rather, the
special education staff focused on utilizing strategies without ties to the general edacation curricula, to attempt to improve
student access to the curricula. This does not work. We now have our special education staff attend ali general education
training (embedded and not), and further, they are part of the curricula writing team along with the ELL teachers.

Five Year Strategies and Implementation Steps:

1. Tmplementation of the new writing and reading/language arts curricula and common formative assessments with the
support of the teacher leadersimentors. Fall 2012 —Fall 2015

2. Embedded professional development with internal reading speciatists, as well as external reading/language arts
consultanis will be conducted and practiced with the consultants and the school leaders, within the classrooms, with an

emphasis on grades K — 3. Fall, 2012 — Spring, 20135,

3. Writing lab with external professional developer support will be established beginning in grade I and emphasized
throughout K —4. Fall, 2012 — Spring, 2017.

4. New reading/wreiting materials will be purchased, disseminated with professional development training, with equalized
access across the district. (note: a new reading series will be purchased only if it meets our needs for alignment with the
CCSS, as wel as the needs of our population). Fall 2012 - Spring 2017,

5. Performance based tasks will be reinforced across the K-3 classroom with the support of the new reading facilitator.
Fali 2012 — Spring 2017.

6. Intense readinig support will be provided 10 all teachers in order to ensure that student ELL cohorts, sped cohoris and
other student cohorts will best benefil from the strategies best designed to match student need. Fal! 2012 — Spring 2017.
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Year 1 Implementation Steps Description:
1. Implementation of new reading/language arts and writing curriculum. Fall 2012

2, Embedded professional development beginhing with writing labs (grade 2 and 1) and reading embedded support K - 3,
Fall 2012

3. Daily Five classroom management program, time management program for reading, grades | and 2. Fall 2012,
4. New materials purchased to support newly aligned curriculum and student need. Summer 2012 — Winter 2012,
3. Performance based tasks practiced within the K-3 ¢lassroom setting. Fall 2012,

6. Reading strategies for specific student cohorts (ELL/Sped) emphasized through embedded professional development.
Fall 2012 - 2013

7. Literacy How Year 2 Program interventions for assessment and early reading will continue to support teachers leam

how to tink targeted student needs to research based strategies. (Year 2. Fall 2012 — Fall 2013 — addition of Savin Rock
Elementary School)

Years of Implementation:

X Year2
X VYearl
X VYeard
X  Years
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Key District Initiative
111._Early Childhood Seryices: To increase the quality of early childhood programming for all youngsters as
evidenced by an increase in the number of youngsters able to read and access content proficiently by the end of
grade 2.

New or Existing Reform? X New x Existing
and extending

Overview:

West Haven was a disteict with Priority School District funding until 2002, During that period of time, most of the
funding was utilized to support all day kindergarten. We no longer have that resource, thus the programming costs
are prohibitive. To that end, we have been creative during the past two years and attempted to extend learning
time through summer programming, maximize teaching and learning time in the classroom and, in general, placed a
great emphasis on the resources and professional devetopment necessary for owr teachers to be successful, We
also, through the use of AARA and Jobs Bill funding, hired an Early Childhood Coordinator. With that funding no
longer available, we will utilize this funding stream to maintain the position and continue our efforts to develop our
early childhood program within the schools and the community. The Earty Childhood Council will continue to the
vehicle with which we coordinate services across the community (health, social, behavioral and educational), as
well as share resources so as t¢ maximize our impact. The specific role of this individual is to: (1) Increase
coordination and communication with atl community childcare providers to maximize CCSS impact on student
readiness; (2) Increase parent and community involvement at childcare facilities and public schools; and (3) Ready
our youngsters for kindergarten. Our Las Links assessment was administered to all incoming kindergarten
youngsters for the first time this year. We will post test in May and anticipate that we will see growth as a result of
changes in our program design, curriculum support to our childcare centers and collaborative professional
development,

11 A, Alignment of educational standards, curricula, assessiment (existing and extending). Continued development and

alignment of the Early Childhood Curriculum PK — 12 with the CCS. This process will continue with an emphasis in PK —
K. Currently, our curriculum is ready for implementation this September.

1T, B. Prafessional development (existing) for the community, school system and parents has been extensive this past
year. We have focused upon the enactment of a curriculum that supports our regutar education popuiation, as well as our
special needs and ELL population. Data teams will examine benchmark assessment data, CFAs, and other indices to
determine appropriate interventions. Research based strategies specific to these groups of youngstors continue to be
focused upon in order to prepare youngsters for their next steps and teachers will continue (o receive staff development.
We will support classroom teachers through our teacher leaders, reading teachers, mathematics coaches, and reading
consuttants throughout the school yvear.

1. C. Emphasis on listening/speaking/reading/writing (existing and extending). All kindergartens and some first grades
focused on the development of learning centers last year. Centers were staffed by the classroom teaches, the ELL
tnstructor, the speech and language teacher, and the reading constitant. All individuals followed a carriculum and utilized
CFAs to determing stadent growth and needs, This year, we will be modifying the centers based on the new cusriculum,
include numeracy, and new materials purchased to support the initiative.

1. D. Early childhood screening_ (existing and extending). Prior to last year, our district did not have any way of
ascertaining the developmental leve} of our youngsters. To that end, through our comamunity Early Chiidhood Committee,
we created a process with specific academic, behavioral, health, communication and social screenings for parents and their
youngsters to go through to betier prepare for meeting their needs on their first day of school. The screening has been very
successtul and we will prepare on continuing the process.

HI.E. Family involvement (new) has been particularly lacking for the prekindergarien/kindergarten program, While it is
very strong at the schoo! level, we need to ramp up the support and programming for parents. Duving our Literacy Week
of the Child, we identitied parent and family needs to focus on this coming school year. Title | Funded.
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Five Year Strategies and Implementation Steps:

1. Completion, review, and modification of curricula aligned to the state standards and the use of performance based tasks
to measure growth in all four areas of child development for grades PK — K. Winter 2012 - Fall 2017.

2. Professional development five year plan will focus on strengthening teacher skills in the delivery of language
development curricula and numeracy and instruction of second Tanguage learners within the context of a center model.
Winter 2012 — Fall 2017,

3. Expansion of high quality learning centers into all grade 1 classrooms with an emphasis on the use of performance
based tasks, speaking skills, independent reading, writing, and listening skills, as well as numeracy, Fall 2013 — Spring
2015.

4. Barly childhood sereening for entry into kindergartes will continue to be refined and will include a greater number of
commnity agencies available to support families. Winter 2012 - Spring 2017.

6. Expansion of stimmer programming for at risk prekindergarten, special education, kindergarten and grade 1 youngsters
from four weeks to five weeks, with the intent to maintain growth over the summer months and better prepare our
youngsters for September start. Summer 2012 - 2017,

5. Early Childhood Commitiee wilf continue fo become a driving force within the comnunity which bonds the family with
the school system, private day care providers, community child services. health services, and bebavioral health services
which provide one stop shopping for families and increases unduplicated support to families, Subcommittees of the Early
Childhood Committee will continue to meet on a monthly basis and create venues for parents to access information to
support their youngsters, Fall 2012 - Fall 2017,

Year 1 Implementation Steps Description:

1. Teacher leader/mentor support to classroom teachers in grades PK ~ K in the form of embedded professional
development focusing on understanding and implementing the new curricula standards, Fall 2012 - Fall 2013.

2. Embedded professional development in center development, including the purchasing and use of center materials that
best deliver the new curricuia. Fall 2012 — Fall 2013,

3. Re-examination and revision of Early Childhood Screening and Grade | Universal screens to ensure we are accurately
identifying student needs. Fall 2012 - Winter 2012.

4. Professional development both within and outside of the classroom in the delivery of instructional strategies which
develop strong listening, reading. speaking and writing skills for all classrooms, Fall 2012 — Spring 2013.

5. Development of a strong family plan developed by the Early Childhood Connitiee to use in all elementary schools,
private daycare and community agencies. Fall 2012 — Fail 2013.

6. Increased use of the Family Resource Center by other school attendance areas as a vehicle to provide ELL support to
the ELL family in order to reinforce the use of the English language in the home, while better understanding the leaming
oceurring in the grade PK — 2 classrooms. Fafl 2012 - Fal 2013.

Years of Implementation:
X Year2
X Yeard
X Yeard
X YearS$
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Key District Initiative
1V. Teacher and Administrator Evaluation: To develop and implement a new evaluation system which aligns with
state guidelines and provides appropriate training and support to improve teacher and leader quality and refention.

New or Existing Reform? x New {3 Existing

Overview:

West Haven has a teacher evaluation model which addresses some of the new state guidelines, specifically, a tiered support
system for improvement and peer assistance, The administrator’s evaluation model vequires a complete overhaul. We
have been meeting with the teacher’s union during the past vear fo begin the process of ascerfaining our next steps and the
defining the direction we plan on moving in. A teacher and administrator team will be enlarged to include more staff and
district coordinators. The goal this year wilf be to develop a plan which aligns with the state guidelines for implementation
the foliowing school vear and to provide appropriate professional development to ensure a smooth transition. It is very
possible that we will adopt the state model, SEED, as it aligns with our effort to provide embedded professional
development and a departure from a CEU system.

Clearly, we will be strengthening our core instruction versus pull out support. Classroom teachers will begin to better
understand that they have the knowledge and ability to meet the needs of all youngsters in their rooms. The fransition to
the use of embedded professional development, combined with our use of CALT as our philosophy, represents a major
departure from the past professional development design. We have spent two years laying the foundation and common
language for moving to our next step; school specilic — embedded professionat development. The district has established
training for our new teachers, as well as retraining for our staff that requires refresher training in the CALI modules.

With data driven decision making in place, as well as our common assessmends and benchmark assessments, we provided
the school with the tools to focus on steps 4 and 5 of the DBDM process where change is reliant upon feachers making
instrugtional decisions based on data, Those DDDM collaboration times are prescheduled into K-12 classes and regularly
allow for teachers to develap (heir expertise in teaching. The application of sound professional development combined
with professional conversations in their data team meetings was right on target. The missing element was ongoing
professional development during the course of the school day to ensure the feasibility of snceess, as well as sccure
teacher leadership and ownership of student learning. This change in practice places evaluation in every leadgr’s job,

Time has been provided within all schedules (K — 12) to review data (data teams) and now with embedded PD

opporiunities, to continue learning *on the joby’,

We belleve that this transition philosophically, logically and methodically, we will move our staff to the next level of
guality and begins our clear definition of effective practice and readies us for a new teacher evaluation model.
Teacher and administrator evaluation will neatly fit within the context of our instructional model, coupled with embedded
professionai developnient support to classroom teachers. We will be better informed as to what specific targeted needs our
teachers require in order to ensure student success. The professional learning communities are in place, albeit, some are
better than others. These communifies become closer as they realize they are in charge of their learning. With a new
evaluation design, they are also better able (o be supperted on a regular basis,

It is anticipated that Alliance funding will support this effort.
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Five Year Strategies and Implementation Steps:

I. Review state guidelines, legislation and current evaluation systems and establish a plan for both the teachers and
administrators to use foward implementing the new systems. Winter 2011 — Spring 2013.

2. Improve teacher and leader quality and retention through collaboration with teachers/administrators and ACES PDSI
Teacher Evaluation Team to develop a plan for implementing teacher evaluation mode! according to new state guidelines.
Fall 2012 — Spring 2014

3, Differentiated professional development for small groups of teachers identified by areas of need according to analysis of
data gleaned from teacher evaluation process. Fall 2013 — Spring 2017

4. Implement new evaluation system for both teacher and administrator groups. Fall 2013 - Fall 2017

5. Ongoing coaching of building leaders, teacher evaluators relative to increasing capacity to support staff continuously
through the process. Spring 2013 ~ Fall 2017

6. Coaching of administrator evalvators (building/district level)., Spring 2613 — Falt 2017

Year 1 Implementation Steps Description:
1. Create team of adtninisfrators and teachers to work as a team and develop the evaluation plans based on the new state

legislation and guidelines. Fall 2012,
2. Attend all staff development focused on the new guidelines and legislation on teacher/administrator evaluation, as well
as coltaborate with ACESPDSI Teacher Evaluation Team. Fall 2012 - Spring 2013,
3. Professional development for all teachers and evaluators on aligning teacher practice rubrics in new evaluation system
with instructional practices necessitated by CCSS implementation. Fall 2012 — Fall 2043
4. Begin coaching of teacher evaluators/building adlmmstratms relative to the:
o Effective use of observation rubrics
¢ Using walkthroughs and learning walks to identify building-level areas of need
¢ Conducting effective collaborative conversations (cognitive coaching) — goal-setting, midyear, summative ---to
promote teacher effectiveness Spring 2013 - Fall 2013 :
5. Begin coaching of building ieaders
e Effective use of student learning indicator daia and stakeholder feedback data to inform leadeyship decisions
s Effective uses of teacher evaluation data to design, implement, and monitor the success of pd {argeted to meet
teacher need.
¢ Developing a reflective leadership practice
s Using peer observalion protocols to promote leadership growth. Spring 2013 — Spring 2014

Years of Implementation:
X Year2
X Year3
X  Yeard
X  Year$
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Key District Initiative

V., Community/Parent Coordination (school climate): To actively seek out and engage the commusity in order to

better effect school perceptions and impact the development of a positive sehool climate.

New or Existing Reform? 0 New X Existing

Overview:

In order 10 continue our reform process in the public schools, we need to ensure that parents ave well informed, active ina
variety of ways, and supportive, Awareness of school goals and tearning activities coupled with a variety of involvement
venues beyond attending banquets and sports events creates the mutually respectful organization between school and the
community.

V. A. School Governance Councils must be active organizations within the buildings. Curvently, all sehools have active
Councils, They are beginning their first full year of activity with goals established. Training witl be extended through the
CSDE offerings.

V. B. Coordination and collaboration with corpmunity agencies and resources must increase. Currently, we have used our
Early Childhood Council to garner all community resources together to increase resource access and communication,

V. C. Update school climate plans as part of the school improvement process and includes interventions specific to each
schoo! to support a respectful environment.

V. D, Establish School Compacis in each building each year to provide parents with educational goals and focus by grade
level.

All of these vehicles have successfully progressed over the course of last year and will continue into this school year. We
have data to suppott marked differences in suspensions, expulsions and disciplinary interventions as a result of these
targeted interveations. Families and community agencies have much more information about our district initiatives, as
well as acgess to school data. ‘We will continue to coltect disciplinary data, atong with parent, community and staff survey
data to monitor the success of our interventions. See aftached State Progress Monitoring of DIP, June 2012, for
evidence of past success in this avea. ‘

Five Year Strategics and Implementation Steps:

1. Maintain active and purposeful School Governance Councils within each school, regardless of the *high need status’,
Fall 2012 — Fall 2017

2. Coordinate and collaborate with outside community resources to better support school system needs, i.e., Yale
University. U of New Haven, West Haven Community House, United Way, to name a few. Spring 2012 - Fall 2017

3. Maintain active schoo! climate plans that focus on mutual respeet for each other, [ali 2012 ~ Fall 2017

4. Establish school compacts across all schools that inform parents as to the grade level foci in each building coupled with
ways to support these targeted interventions at home. Fall 2012 - Fall 2017

Year 1 Implementation Steps Description:
1. All schools will continue School Governance Councils with a specific target for the coming school year. Tall 2012

2. Coordination with the University of New Haven will begin with the establishment of a variety of programs:
mentor/mentee program; targeted high school program for our entering freshmen; credit courses for high school students
and teacher training for implementation of our new STEM program in engineering to be offered this Fall, 2012 - Falt 2013
3. Coordination with Yale University will continue through our Science summter program, and our school year science
alliance. Summer 2012 - Fall 2013

4, Schoal climate plans will be updated using the new state climate surveys in a data driven decision making process and
implemented immediately. Survey data will determine plan content and interventions, as well as using data from any and
all disciplinary infractions. Fall 2012 — Fall 2013

5. School compacts have been established in Title [ schools. All schools will have School Compacts that clearly identify
grade level/school targets. Compacts wiil be reviewed and updated using new data for targets. Fall 2012 — Winter 2012,

Years of Implementation:
- X Year2
X Yearl
X Yeard
X Year$§
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Tier List of Schools | Classification Criteria | District Approach to
in Tier for schools in Tier Supporting Schools in Tier
Schools that require Tier I Leadership:
the least support and o« CMT SPI>85 EE;C]I sf,c‘hoo] currently :ms aE "
. \ school improvement plan which
o?ersig ht/should be Mackille CMT SPI Hisp aligns with the disirict plan and
given the most 275 specific interventions. Schools
freedom: s CMTF/R required using the school data
These schools should be IP>75 team to examine the data and
identified because of Bl SPI>75 i‘dentify specific areas they will
their high performance S focus on _and define the
¢+ Reading interventions they will be
a_nd/ Or progress over DRA/DRP responsible for imptementing
time. scores growth with consistency and fidelity.
model Schools are assigned a district
\ coordinator to support them as
s Mathematics and | | they work through establishing

reading priorities and interventions.
benchmark The school principals will be
assessment beld aceountable for monitoring

the development of the
intervention plan which will t
hen be expiained and supported
by the school governance
council in each building. Each
schaol will be requested to
partner with a minimum of hwo
comnmity businesses for
support in the changes,
Extensive parent involvement
will be expected from these
schools.

Instruction/Teaching:

All ingtruction/teaching backs
into vegularly scheduled
DDDM teams by grade
level/content area. District
coordinators monitor data
teams, review agendas and
participate in instructional and
school based data teams,
Instructional strategies are
defined and addressed utilizing
benchmark, universal and
common assessment data on a
prescheduled basis. Data walls
are required to be displayed
within buildings to demonstrale
active use of information. This
data is used to also provide
needs assessment information
as the district tailors
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professional development for
the disirict, but more
importantly to address the
inunediate needs of our Tier Tl
schools. All strategies must be
research based and
implemented with consistency
and fidelity and is monitored
through disirict coordinators
and the data team process.
Coordinators are assigned to
schools and review
implementation of research
based sirategies. Review of
data used to inform instruction
and teaching. Support provided
in classroom (embedded)
through teacher cusricula
leaders, coaches and district
coordinators.

Effective Use of Time:

Time on task monitored by
coardinators and principals
using walk through procedures.
Time for reading and
mathematics at elementary and
secondary level recently
changed to 90 minutes for
English LA and 60 for
mathematics. Additional
nonfiction reading reqtired
through science and social
studies content arcas to
maximize instructional time.
All instruction is menitored on
a daily basis by the coordinator,
the district hiteracy coach and
mathematics coach and the
assistant superintendent. The:
district has redesigned the
delivery mode) for instruction
by requiting better use of
flexible grouping, block
scheduling and the itincrant
teaching schedule. Art and
music instructors have a
cutriculunt which complements
the reading/LA and math
instructional pacing guide, thus
maximizing our instractional
opportunities. ‘

Curriculum;
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District curricula required as is
adherence to the common
assessment schedute. District
curricula monitored by
Coordinators to ensuve fidelity
of implementation througl: on
site participation in dafa teams
and regular coltection of '
assessiment data. Teacher
curriculum leaders receive
training from district on CCSS
and content to better able them
fo support classroom teacher in
real time. Al PD is embedded
in the classroom {o bring the
curricula to life in a realistic
sefting. The curriculwin is
consistent in all schools;
however, the resources to
suppott the curriculum varies
based on our district data, e.g.,
Lexia reading software is used
regularly in our Title 1 schools,
and Read 180 is used in our
High School. The curriculum is
aligned to the CCSS and as we
have done with all new
curriculums, we will be
monitoring our roadmap and
making continual changes as
required during the next five
years. Changes are made based
on teacher input.

Use of Data:

Data Driven Decision Making
is required within each building
and at the district level. Data
teams are both
instructionai/grade level data
teamns or school data teams, All
are prescheduled and submitted
to district oftice to dispatch
coordinator support to the
teams., Scheduled time for data
team meetings are a4 minimum
of once per 10 day cycle in
elementary and intermediate
schools and 2x per week in each
secondary school. DDDM
process used for
instructional/grade level teams,
schoo! level teams and district
level teams, District
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reading, LA, social studies,
science, special education and
ELL) are scheduled iito data
teams to monitor progress and
adult actions. Data walls
maintained and monitored.
Aitention paid to steps 4 and 5
(translation of data into planned
and measureable acfion
statements), Data used to
inform professional
development and resource
needs for the school, as well as
changes in instructional design.
The use of data is required in
everything the district does, e.g.
we require data (o support
requests for additionat
instructional support or
resouices.

School Environment:

School Climate Plan required
which details interventions to
be used this year. School
Climate survey conducted and
data used 10 modity plan.
District reviews the plans and
makes recommendations. The
schools are required to address
time on fask that is relevant,
meaningfil and purposeful
knowing that Tier | instruction
wiil only benefit, thus school
climate will benetit. Some
schools utilize the 5 Pillars
Pragram of Respect: others
have created their own
objectives with the help of
training from JoAnne Freiberg.
The district has [0 cerlified
CALIl wrainers in School
Climate {(administrators).

Family and Community;

| School Compact/School
Governance Council required
across the school district even
though only state mandated
in high need schools. Maintain
support to school through
district professional
development which will be
onsite. Elaine Zimmerman, is
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fvolved in three of our
schools through the MCAS
Project and she continues to
suppott us in the literacy
section of this grant. All
activities monitored through
ntinutes and attendance to
both Governance Council
meetings, as well as
attendance by the Early
Childhood Coordinatar,
Assistant Superintendent and
Superintendent. The Early
Childhood Coordinator, as
part of her responsibility on
the district level, is to plan
Literacy trainings for parents
and community, as well as
literacy activities at schools
during the school year.
Community agencies and
child care providers are also
included in all parent/family
activities through the Barly
Childhood Committee, chaived
by the Assistant
Superintendent and the
Mayor's office.

Schools that require
moderate support and
oversight:

These schools should be
identified because they
are not yet high
performing but do not
require inferventions as
intensive as lower tier
schools,

Tier II

Pagels

Carrigan
Intermediate
(5,0)

Bailey

Haley

CMT SPI71 -
85

CMT SPI Hisp
>62

CMTF/R
SPI>62

Bl. SPI>62
Reading
DRA/DRY
scores growth
model
Mathematics and
reading
benchmark
assessments

Leadership:

Principal and teacher leadership
team. Each school currently
has a school improvement plan
which aligns with the district
plan and specific interventions.
Schools required using the
schoo! daia team to examine the
data and identify specific areas
they will focus on and define
the interventions they will be
responsible for implementing
with consistency and fidelity.
Schools are assigned & district
coordinator to support them as
they work through establishing
priorities and interventions.

The school principals will be
held accountable for monitoring
the development of the
interveniion plan which wili
then be explained and supported
by the school governance
council in each building. Each
schoot will be requested to
pariner with a minimum of two
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community businesses for
support in the changes.
Extensive parent involvement
will be expecied from these
schools.

Instruction/Teaching:

Research based strategies
targeted by data teams; adult
behaviors monitored and
charted. All
instruction/teaching backs into
regularly scheduled DDDM
teams by grade Jevel/content
area. District coordinafors
monitor data teams, review
agendas and participate in
instructional and school based
data teams. Instructional
strategies ave defined and
addressed utilizing benchmark,
universal and common
assessment data on a
prescheduled basis. Data walls
are required to be displayed
within buildings to demonstrate
active use of information. This
data is used to also provide
needs assessinent information
as the district taitors
professional development for
the district, but more
mportantly to address the
immediate needs of ow Tier 11
schools. All strategies must be
research based and
implemented with consistency
and fidelity and is monitored
through district coordinators.
Coordinators are assigned to
schools and review
implementation of research
based strategies. Review of
daia used to inform instruction
and teaching. Suppori provided
in classroom (embedded)
through teacher curricula
leaders, coaches and district
coordinators.

Effective Use of Time;

District established. Minimum
amount of time. Time on task
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monitored by coordinators and
principals using walk through
procedures. Time for reading
and mathematics at elementary
and secondary level recently
changed to 90 minutes for
English LA and 60 for
mathematics. Additional
nonfiction reading required
through science and social
studies content areas. All
instruction is monitored on a
daily basis by either the
coordinator, the district literacy
coach and mathematics coach
and the assistant superintendent.
The district has redesigned the
delivery model for instruction
by requiring better use of
flexible grouping, block
scheduling and the itinerant
teaching schedule, Artand
music instructors have a
curriculum which complements
the reading/L.A and math
instructional pacing goide, thus
maximizing our instructional
opportunitiss.

Curriculum:

District eurricula requived as are
CFA/benchmark assessment
schedule, District curricula
monitored by Coordinators to
ensure fidelity of
implementation. Teacher
curriculum leaders receive
training from district on CCSS8
and content to better able them
to support classroom teacher.
All PD is embedded in the
classroom to bring the curricula
to life in a realistic sefting. The
curriculum is consistent in all
schools; however, the resources
to support the curriculum varies
based on our district data, e.g..
Lexia reading software 1s used
vegularty in our Title | schools,
and Read 180 is nsed in our
High School. The curitculum is
aligned to the CCSS and as we
have done with all new
curriculums, we will be
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monitoring owr roadmap and
making continyal changes as
required during the next five
years. Changes are made based
on teacher input.

Use of Data:

Scheduled data teams,
monitored agendas and
meetings, data walls,
aggregation of adult action
changes required. Attention to
F/R, sped, Hispanic subgroups.
Chart subgroup cohorts. Data
Driven Decision Making is
required within each building
and at the district level. Data
teams are both
instructional/grade level data
teams or school data teams. All
are prescheduled and submitted
to district office to dispatch
coordinator support to the
teams. Scheduled time for data
team meetings are a minimum
of once per 10 day cycie in
elementary and intermediate
schools and 2x per week in each
secondary school. DDDM
process used for
instructional/grade level teams,
school fevel teams and district
leve] teams. District
Coordinators {(mathematics,
reading, LA, social studies,
science, special education and
ELL) are scheduled into data
teams to monitor progress and
adalt actions. Data walls
maintained and monitored,
Attention paid to steps 4 and 5
{transkation of data into planned
and measureable action
statements). Data used to
inform professional
developmerit and resource
needs for the school, as well as
changes in instructional design.
The use of data is required in
everything the district does, €.g.
we require data to support
requests for additional
instructional support or
Tes0UIces,
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Schoo! Environment:

School Climate Plan required.
Monitored using survey data,
collaboration data with area
businesses, disciplinary daia.
School Climate Plan required
which details interventions to
be used this year. School
Climate survey condueted and
data used fo modify plan,
District reviews the plans and
makes recommendations. The
schools are required to address
time on task that is relevant,
meaningful and purposeful
knowing that Tier | instruction
will only benefit, thus school
climate will benefit. Seime
schools utilize the 5 Pillars
Program of Respect; others
have created their own
objectives with the help of
training from JoAnmne Freiberg.

Family and Community:

School Governance Council,
School Compact reqoirement;
collaboration with Community
House wrap around services.
School Compact/School
Governance Council required
across the school district even
though only state mandated
in high need schools, Maintain
support to school through
district professional
development which will be
onsite, Elaine Zimmerman is
invotved in three of our
schools through the MCAS
Project and she continues to
support us in the literacy
section of this grant. All
actlvities monitored through
minutes and attendance to
both Governance Council
meetings, as well as
attendance by the Early
Childheod Coordinator,
Assistant Superintendent and
Superintendent. The Early

Childhood Coordinator, as
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‘| partof her responsibility on

the district level, is to plan
Literacy trainings for parents
and community, as well as
literacy activities at schools
during the school year.
Community agencies and
child care providers are also
included in all parent/family
activities through the Early
Childhood Commitlee, chaired
by the Assistant
Superintendent and the
Mayor's office.

Schools that require
most significant
support and oversight:
If your district contains
Focus, Turnaround, or
Review schools, these
schools have been
provided to you by the
CSDE (as measured by
the School Performance
Index and 4-year
graduation rates).

Tier 111

Savin Rock —
Review school
{only school
identified by
state in a
category for
improvement)

Washington
Forest
WHHS

CMT SPI<70
CMT SPI Hisp
<62

CMT F/R
SPI<62

Bl. SP1 <62
Reading
DRA/DRP
scores (growth
model}
Mathematics and
reading
benchmark
assessments
High school
graduation rate >
90%

Leadership:

Principal, assistant
superintendent. appointed
leadership team meets bi-
weekly to discuss goal progress
within school wide data teams.
Teacher leaders in the Tier [
schools receive concentrated
support in the understanding of
curriculum, the enactment of
curriculum, content knowledge,
and instructional strategies.
Teacher leaders are more
heavily scheduled into these
schools to support classroom
instruction,

Changes in school leadership,
both administratively and
instructionally, will occur as
necessary and has already been
done in two of these schools.

Each school currently has a
school improvement pian which
aligns with the district plan and
specific inferventions. Schools
required using the school data
team to examine the data and
identify specific areas they will
focus on and define the
interventions they will be
responsible tor implementing
with consistency and fidediry,
Schools are assigned a district
coordinator to support them as
they work through establishing
priorities and interventions. In

these schools, the district
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coordinators are highly visible.
The school principals will be
held accountable for menitoring
the development of the
tntervention plan which will ¢
hen be explained and supported
by the school governance
council in each building. Each
school will be requested to
partner with a minimum of two
contmunity businesses for
support in the changes.
Extensive parent involvement
will be expected from these
schools,

Instruction/Teaching:

Intraduction of new sofiware to
support Tier HI instruction
wnder SRBI. Afler school
programming through
Community House using our
sofiware and curricula o
support student tearning.

Title 1 support in these schools
with the exception of WHHS,
All instruction/teaching backs
into regularly scheduled
DDDM iteams by grade
level/content area, District
coordinators monitor data
teams, review agendas and
participate in instructional and
school based data teams.
Instructional strategies are
defined and addressed utilizing
henchmark, universal and
common assessment data on &
prescheduled basis. Data walls
are required (o be displayed
within buildings to demonstrate
active use of information. This
data is used to also provide
needs assessment information
as the district tailors
professional development for
the district, but more
importantly to address the
inunediate needs of our Tier 11
schools, All strategies must be
research based and
implemented with consistency
and fidelity. Classroom
application of strategies is
monitored through district
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coordinators within classrooms
and within data team meetings.
Coordinators are assigned to
schools and review
implementation of research
based strategies. Review of
data used o inforn instruction
and teaching. Support provided
in classroom (embedded)
through teacher curricula
leaders, coaches and district
coordinators.

Effective Use of Time;

Tirne on task monitored by
coordinators and principals
using walk through procedures.
Time for reading and
mathematics al elementary and
secondary level recently
changed to 90 minutes for
English LA and 60 for
mathematics. Additional non-
fiction reading required through
science and social studies
conient areas in order to
maximize instructional ime. .
All instruction is monitored on
a daily basis by the coordinator,
the district literacy coach and
mathematics coach and the
assistant superintendent. The
district has redesigned the
delivery model for Instruction
by requiting better use of
flexible grouping, block
scheduling and the itinerant
teaching schedule. Art and
music instructors have a
currictlum which complements
the reading/LA and math
instructional pacing guide, thus
maximizing our instructional
oppotiunities.

Curriculum:

District curricula required and
are adhered to via the CFA
assessment schedule, District
currictila monitored by
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Coordinators to ensure fidelity
of implementation through
collection of district comnion
assessment data. Teacher
curriculum leaders receive
training from district on CCSS
and content to better able them
1o support ctassroom teacher in
real time. All PD is embedded
in the classroon to bring the
cwricula 1o life in a realistic
setting, The curriculum is
consistent in alt schools;
however, the vesources to
support the currictlum varies
based on our district data, e.g.,
Lexia reading software is used
regularly in our Title I schools,
and Read 180 is used in our
High School. The curricutum is
aligned to the CCSS and as we
have done with all new
etrriculums, we will be
monitoring our roadmap and
making continual changes as
required during the next five
years. Changes are made based
on teacher input.

Use of Data:

Data Driven Decision Making
is required within each building
and at the district level. Data
teams are both
instructional/grade level data
teams or school data teams. All
are prescheduled and submitted
to district office 1o dispatch
coordinator support to the
teams. Scheduled time for data
team meetings are a minimum
of once per 10 day cycle in
elementary and intermediate
schools and 2x per week in each
secondary school. DDDM
process used for
instructional/grade level teams,
schoo! leve! teams and district
level teams, District
Coordinators {mathematics,
reading, LA, social studies,
science, special education and
ELL) are scheduled into data

teams 1o monitor progress and

33




adult actions. Data walls
maintained and monitored.
Atlention paid to steps 4 and 5
{translation of data into planned
and measurcable action
statements), Data used to
inform professional
development and resource
needs for the school, as well as
changes in instructional design.
The use of data is required in
everything the district does, e.g.
we vequitre data to support
requests for additional
instructional support or
1eS0UFCES.

School Environment:

School Climate Plan in place
and manitored monthly.
Agendas gathered and data
supporls change in disciplinaty
actions/community perception,
Priority given to needs in the
facilities. School Climate Plan
required which details
inferventions to be used this
year. School Climate survey
conducted and data used to
modify plan. Dislrict reviews
the plans and makes
recommendations. The schools
are required to acidress time on
task that is relevant, meaningful
and purposeful knowing that
Tier I Instruction will onky
benefit, thus school climate will
benefit. Some schools utilize
tho 5 Pillars Program of
Respect; others have created
their own objectives with the
help of training from JoAnne
Freiberg, The district has 10
certified CAL! trainers in
schoo! climate (administrators).

Family and Community:

Access to Family Resource
Center Services. Program (o
work with ELL families as they
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and their youngsters together,
tearn Hoglish and better
understand what is oceurring in
school environment,

Both Yale and University of
New Haven actively involved
with our youngsters as they
provide Mentors or a variety of -
donations of technoloagy.
Additionally, both facilities are
supporting us through science
programming and math
programnting (STEM). School
Compact/School Governance
Council required across the
school district even though
only state mandated in high
need schools. Maintain
support to school through
district professional
development which will be
ongite, Elaine Zimmerman is
invelved in three of our
schools through the MCAS
Project and she continues to
support us in the literacy
section of this grant, Al
activities monitored through
minutes and attendance to
both Governance Councll
meetings, as well as
attendance by the Early
Childhood Coordinator,
Assistant Superintendent and
Superintendent, The Early
Childhood Coordinator, as
part of her responsibility on
the district level, is to plan

Literacy trainings for parents

and community, as well as
literacy activities at schools
during the school year.
Community agencies and
child care providers are also
included in all parent/family
activities through the Early
Childhood Cormmittee, chaired
by the Assistant
Superintendent and the
Mayor's office.
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A. Interventions in Low Performing Sehools Not applicable,

1. Phasel - Focus Schoois (2012-13 School Year)

For each Focus School in your district, create a school redesign plan using the template below. For any
additional Focus Schools, please copy/paste this template in the following pages.
cho

| ‘ﬁﬁ V_r.- S

a. What are the areas of greatest nced in the school? (subjects, grade levels, subgroups of

students)
Please nole thai this should be informed by assessment data and qualitative assessments.

[ ]

b. What are the reasons for low performance in this school? (Please provide evidence)

a. How will the district measure the success of the intervention?

[

b. How will the district monitor school progress?

o DEDChoDLERCUESITH ot _ : e
What actions will the district and school take to ensure:
a. That strong school leadership, including an effective principai, and a system that
positions school leaders for success, is in place?

! ]

b. That teachers are effective and able to deliver high-quality instruction?

L |

c. That time is being used effectively, and, if not, that a plan will be implemented to
redesign the school day, week, or year to include additional time for student learning and
teacher collaboration?

L |

| d. That a strong instructional program is in place, one which is based on student needs and

! Note that, in August 2012, the CSDE will provide each school with individualized performance
targets for student achievement and graduation rates for the “all students” group and each subgroup. In
this section, you should describe other measurable indicators of success — these may include
attendance, discipline incidences, assessments other than the state assessment, or any other

intermediate metrics that demonstrate success.
a7



ensures that the instructional program is research-based, rigorous, and aligned with
Common Core State Standards?

That data is used to inform instruction and for continuous improvement, and that time is
provided for collaboration on the use of data?

That a school environment exists which addresses school safety and discipline and also
addresses other non-academic factors that impact student achievement, such as students’
social, emotional, and health needs?

C | .

That ongoing mechanisms are in place which provide for family and community
engagement?

How.much funding will be made available for the 1ntervent10ns in this schol‘?

i |

What sources of funding will you use for this purpose (funding sources may include, but
are not limited to, Alliance District funding, Title I funds that were previously reserved
for Supplemental Education Services (SES) or Public School Choice, Priority School
District funds)?

| ' |
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2. Phase II: Subset of other low performing schools (2013-14 School Year)
Please provide an explanation of the process your district will engage in during the 2012-13 school
year to support schools as they diagnose and plan for the interventions that will be implemented in the
following year. This section does not require a plan for the school-specific interventions themselves,
of the next year.

D T

e Pleése list the subset of low performin

E
_i_dt;nli ﬁe

focus for improvement?

Savin Rock is a Title T schoel. Savin Rock Elementary School has a school improvement plan which
aligns with the district improvement plan and corresponding district interventions that are grounded in
the CALI framework. Savin Rock is required to nse their school data team and the data driven decision
making process (DDDM) to examine their new data and using the district framework (CALI) create a
plan for improvement, In advance of the team decisions. the district has already examined the data and
has made several changes: (1) change in leadership (principal); (2) change in reading consultant and
literacy teachers; and (3) addition of mathematics coaches and corresponding support time, coupled with
additional literacy coach time, Savin Rock will continue to identify the specific areas they will focus on
and define the interventions they will be responsible for implementing with the support from three
district coordinators (unlike other schools which have only one or two coordinators). In addition to the
coordinators, they have the support of the literacy and mathematics coach double the amount of time (8X
in a ten day cycle) to support teachers. The teacher curriculum leaders and the writing lab teachers will
get much support from the outside consultant (K-3). The assistant superintendent, to support them as
they work (hrough establishing their priorities and interventions. The school principal, who is an
outstanding reading consultant as well, will be held accountable for monitoring the development of the
intervention plan which will then be explained and supporied by the school governance council in each
building. Each school will be requested to partner with a ntinimum of two community/business partners
for the implementation of the changes, Our Early Childhood Coordinator has been directed to be at that
building a minimum of 3 imes per week and is on call as needed. Extensive parent involvement will be
expected and the Barly Childhood Coordinator will support these eftorts at Savin Rock.
e 7 - = R SR EoTIE

Dififosis: e e o 5
o What assessment tool will your district use to conduct needs assessments that address th
following areas: quality of leadership, quality of instruction, curriculum, use of data, use
of time, school climate, and partnerships with parents and the community? (Please atiach
tool to this application or describe the process the district will take to provide such tool

over the course of the year.)

Ciearly, our school wide data teams provide us with much information to direct our next steps. The
district data team also provides us with specific information with which to guide our decisions and
assess progress, We have district benchmark assessments, common assessments and universal sereens
which provide ongoing monitoring of instruction and implementation of the school wide goals. The
‘tool” is the DDDM process which guides all we do in the districl; using data to inform instruction. We
will be examining multiple tools to assess the quality of leadership and instruction. We will
adapt/develop curriculum assessments used for district feedback to use in each of these schools. Data
assessment is provided on a regular basis to district office and to their school and content/grade level
data teams. That information is continual and will be facilitated with the introduction of a data
management system (Inform) currently being implemented for next year. School Climate data
information will be gathered using the state assessment just recently approved.  The new teacher/leader
evaluation system will provide us information to bring to district data teams, We will be establishing
those evaluations this year and hope to utilize the state system (SEED).
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e Which person(s) will be responsible for conducting the needs assessments?

As has been stated, the Data Team at the school level is supported by the District Coordinators who are
assigned to the school. Savin Rock has three coordinators from the district to support them as they
apgregate their data. School Climate data wilt be aggregated af the district level. The district personnel
will be responsible for ensuring atl assessments are in place and we will disseminate them clectronically
to both paren{s/community, as well as to instructional staff within each building. The district will

assist them in determining their next steps,

TeLloTon AR

» How will you provide su}gprt for s_cixoolsi 11; the goiiluéttg procss?

We have district coordinators assigned to these schoo! wide data feams. The goals will interface with
the School Improvement Plans. They will continue in that vole which was established last year, We
found this arrangement to be an outstanding way to monitor and enforce district practice, as well as
move the schools to change.

ntions for low performing

T G R S T
S

ect appropriate interve

1 . Wht
schools?

The CALI framework and corresponding district interventions that are in place are able to support most
of the goals; the criteria to select the appropriate interventions will be done with the schoel data teams
and the assistant superintendent, along with the district coordinators. The superintendent will be
intervening as necéssary. Most of the issues are not with the interventions, but rather with the fidelity
with which interventions are implemented, including the detivery of curriculum. These schools will
have the benefits of the most time of all math and reading/language arts coaches, as well as embedded
professional development (new). Leadership and staffing changes have occurred already in this school
beginning this Fall 2012, We made changes for our ‘REVIEW' school — Savin Roek in both Jeadership
ang in staffing, Other schools will follow,

» How will you ensure that schools select appropriate interventions that are likely to lead to
increased student performance? '

Only research based interventions will be allowed. The assistant superintendent and superintendent’s
cabinet will approve any and all interventions in these buildings. As was indicated earlier, this school
will be meeting weekly with the assistant superintendent and leadership team to provide documentation
ol increased performance (assessments). It is anticipated that the State Department of Education will
support our school and district through reconmendations for redesign plans beyond what we have

/ done.
T T T
T

pport schools in the dev

lans?

We will support them in rewriting the plans if they do not interface with the district improvement plan;

this is non-negotiable and wifl inftially be closely monitored and micromanaged through district

coordinators, Changes will be made as necessary to ensure that we are focns on our district initlatives

] and CALJI module.
L]

How will you monitor schools to ensure that interventions are implemented?

Tt i

The Data Teams at the school and district level, as well as at the instructional/grade level, will provide
us regular data (every 10 days or more) as to the progress made thus far relative to adult behavior change
and student performance. Adult behavior data will be coliected at the school level and reported to the
disirict. This year adult behavior changes will focus on ensuring reading, writing, thinking, listening,
speaking are integrated in virtually every lesson. As we have done this year, assignment of a district
coordinator who will be responsible for sitting in on school data teams, reading lessons, mathematics
data, etc. Additionally, the reading/language arts and mathematics coordinators will be responsible for

40



analyzing all bench mark data from that school, observe classroom teachers and model lessons in those
buildings. Coaches and teacher mentors will provide much feedback and information through regular
meeting with district staff, There is a very organized and purposeful process for gathering information.
analyzing the data and determining intervention steps to correct areas of concen/non-progress. We will
be monitoring progress weekly.

» How will you monitor schools to ensure that interventions lead to increases in student
achievement? '

We have already stated that reliance on our data colicction system and data driven decision making
process guides us as we analyze data and create interventions, We also monitor progress in all areas
using this same format. While the district monitors progress from a varicty of venues, it is most
important that the school monitors their own progress toward changing the odds for our youngsters.
Iinplementation must be done with consistency and fidelity. Savin Rock heard this loud and clear fast
year. The increase in achievernent wilt come over time as long as we maintain the course and improve
our level of teaching and learning, Adult behaviors must be closely monitored and baseline data will be

ing how we enact the curricula.
= 3 = ; 3y

¢ Please provide a imeline that ensures that all Phase 2 schools have complete School
Redesign Plans by June 2013.

Edeit

September 2012 School plans completed, presented fo Schoo! Governance Council
and school siaff

October 2012 Plans will be reviewed, modified and resources allocated by the -
District Improvement Team after a presentation by the School
Improvement Team,
November 2012 Survey will be conducted by central office to parents upon District Improvement

Team review and revisions,

December 2012 School Improvement Planning team reviews plan; attaches data and presents
May 2013 progress to District Improvement Team May 2013,
June 2013 School Improvement Plan defines needs for coming schaol year; resource and

support, Reguests supported with data.
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ALLIANCE GRANT
BUDGETS




D. Budgets

1. Key Initiative Budget Summary:

Please use the table attached to provide a high-level budget that summarizes the funding the
the district will allocate to each key initiative described in Section B. For each initiative,
provide the existing resources and, if applicable, the Alliance District funding that will be
allocated to the initiative.

2. Key Initiative Budgets for Alliance District Funding (for each new key initiative
and the expansion of existing key initiatives):

For each key initiative that is new or expanded with Alliance District funding, please

provide a line-by-line budget that details the uses of the Alliance District funding for 2012-13.
Also indicate the total Alliance District funding the district anticipates allocating to the initiative
in years 2 through 5. Provide a separate budget for each initiative. Note that the total of the

key initiative budgets should, in total, equal a substantial majority of the Alliance District
Funding allocated to the district (see Appendix A for this amount).

3. Budget for Alliance District Funding for Other Purposes:

a,

b.

Npfte:

If you propose using any Alliance District funds for purposcs other than for initiating
or expanding reform initiatives, please provide a line-by-line budget for 2012-2013.

In the event that your budget proposes using any Alliance District funds for purposes other than
new reforms or the expansion of existing reforms, please attach your entire operating budget for
2012-13. Also provide a one-page summary explaining the need for such expenditures. Please
note that any expenditures of Alliance District funds not allocated for the initiation or expansion
of reform initiatives must be justified in this summary.

The total of the budgets provided in Parts 2 and 3 should, in sum, equal the fotal
Alliance District funding allocated to the district (see Appendix A for this amount),

4. Total Alliance District Funding Budget (ED114}:

Note:

Provide an ED114 budget that includes all Alliance District funding expenditures. The total of the
ED!14 budget should equal the sum of the budgets provided in Parts 2 and 3 and should, in sum,
equal the total Alliance District funding allocated to the district (see Appendix A for this amount).

When completing the ED114, please note that the Purchased Professional Services,
Purchased Property, and Other Purchased Professional Services line items have been
combined into line item 400 (Purchased Property Services).



1. Key Initiative Budget Summary

Alliaace District Funding Existing Funding
, District Funding] Program Elements to be Resources Totat Resources
Program Elements to be Funded | Commitment Funded with Existing Funding Available for
Key District Initiatives with Alliance District Resources (A) Respurces Comumitment (B) | Initiative (A+B}
. | Talent Devclopment Strategy  Teaching lenders/mentors tr math £790,403 [Reading Cousultants and $850,000 $1,640,403
and reading/language arts PK-12. literacy teachers K-12
Math Coaches Science Facilitators
Literacy Teachers K-12
K- 3 Literacy Intarventions Curricula Review and Changes $336,757 ISubsroup Support $340,000 $676,757
Embedded Professional
Development
'Writing Iab classtooms and external
wrofissional developer
Materials to support
reading/language arts
Elementary , K-3, Reading
FFacilitator
Technology
[Eowly Childhood Services Family Involvement $214,588 JAlignment of educational $260,500 $475,188
Resources for activites standards, curricula,
Early Childhood Coordinator assesment
: Professional Development
Emphasis on listening ,
- lspeaking, reading, writing
Early childhood screening
Teacher and Ademimistrator Evaluation Complete overhand of the teacher $20,000 30 $20,000
and administrater evaluation model
Training of Staff
Stipends for additional program
development time
ity/Parent Coordination {3chool climate} School Governance Councils $20,000 |School Governance Councils $50,000 $70,000
- Coordination and collaboration (Coordivation and
with community agencies collaboration with
Create school climate plans communily agencies
Establisk School Compacts Create school climate plans
Establish School Compacts
$0 $0 50
30 $0 $0
$0 $0 0
Total $1,381,348 £1,500,560 $2,882,348




Note: Please copy this template for each key initiative that will be using Alfiance Funds.

2. Key Initlative Budgets for Alllance Dlstrict Funding

a. Year Li Please fill out the tables below for each reform initiative that you propose

using Alliance District funding for 2012-13.

Talent Developm
Reform Indtiative:

ent Strategy

Purchased Professmnal Serwces
1-'3‘_\”# ——~
EEeER e
Purchascd Proper

=

e W

Element Positions Amount
Personal Serwces Salaries 16,00 8569 541

. 3

's-—rc‘s"

$170 862

Othcr Purchased Profess:onal Services -m-m

Su p]tes _ 30
e =
Property 30
e o B
Other Objects $0
St =
Total 16 00 790,403.00

b. Years 2 through 5: Provide the total amount you anticipate spending in years 2 through 5

for this Reform Initiative.

FY 2013-14 | PY 2014-15 | FY 2015-16 | FY 2016-17
Element Amount Amount Amount Amount

Personal Services-Salarles $586,627 $604,226 $622,353 $641,023
Personal Services-Benefits $175,988 $181,268 $186,706 $192,307
Purchased Professional Services 550,000 $50,000 $50,000 $50,000
Purchased Property 80§ $0 30 $0
Other Purchased Professional Services $0 §0 50 50
Supplies 30 30
Property

Other Objecls




l Reform Initiative: IK - 3 Literacy Interventions

Pcrsonal Serwccs-Bcneﬂts

Purchascd Profcsswna! Services

B :._,":

']‘otal

.“ ‘g{‘%ﬁr: ' : ‘m*tw f

Oiher Purchased Professional Services -m
| S

EEE

100 | §

Element Positions Amount
Personai Services-Salaries 1 {)0 $86 459
et a e

$25 933

[t e e e
| 0.00]
| P e | [

5100 000

b. Years 2 through 5: Provide the total amount you anticipate spending in years 2 through 5

for this Reform Enitiative.

FY 2013-14 | FY 2014-15 | FY 2015-16 | FY 2016-17
Element Amount Amount Amount Amount

Personal Services-Salaries $89,053 $91,724 $94,476 $97,310
Personal Services-Benefits " $26,716 $27,517 $28,343 $29,193
Purchased Professional Scrvices $100,000 $100,000 $100,000] 100,000
Purchased Property $0 $0 30 $0
Qiher Purchased Professionat Services $0 $0 $0 $0
Supplies $104,360 $104,360 $104,360 $104,360]
Property $0 30 $0 S0

Other Objects




l Reform Initiative: |Early Childhood Services ]
Element Positions Amount
Personal Services Salar:es 1.00 $70, 778
z LTEs B ERTED ,...,_ AT EERE TR
Sy
Personai Semces Benef ts 0.00 $21,233
T e ]
Purchased Professmnal Serwces SSO 000

Purchased Property
e @@g‘%’“‘"ﬁ'@%@ 'Hd:%m

Total

Sll pp hes
TR el
Proe
f’ TR s S
Other Objec
e e e e e e

1,00

-m

214,688.40

b. Years 2 through 5: Provide the total amount you anticipate spending in years 2 through 5

for this Reform Initiative,

¥y 2013-14 | FY 2014-15 | FY 2015-16 [ FY 2016-17
Element Amount Amount Amount Amount

Persoral Services-Salaries $72,901 $75,088 $77,341 $79,661
Personal Services-Benefits $21,870 $22,527 $23,202 $23,898
Purchased Professional Services $50,000 $50,000 $50,000 $50,000
Purchased Property $0 $0 30 30
Other Purchased Professional Services $0 $0 $o $0
Supplies $52,677 $52,677 $52,677 §52,677
Property 30 30 $0
Other Objects




Reform Initiative; ITcacher and Administrator Evaluation

Element

Positions

Amount

ervices-SalarIes

Pcrsonal Serwccs Benefits

4? —‘&.'ﬂ“‘:r = é PR e |
FEE sl
Purchased Professional Samccs

Purchased Propert

E;%};.F‘ h.&!'&,. o

Other Objccts
g‘%\}t ..; =5 By
Totﬂl

vﬁ%ﬁ

S

ﬁ"@-‘@%ﬁﬁ i -_ e

T e mamall
/Lr—hnr"r :éﬂ‘%’ix' pe gl e

”000

's ' 20‘ ooo'

b. Years 2 through 5: Provide the total amount you anficipate spending in years 2 through 5

for this Reform [nitiative.

FY 2013-14 | FY 2014-15 | FY 2015-16 | FY 2016-17
Element Amount Amount Amount Amount

Personal Services-Salaries $0 $0 30 30
Personal Services-Benefifs $0 $0 $0 50
Purchased Professional Services | $0 S0 0
Purchased Property S0} $of S0 $0
Other Purchased Professional Services $0 $0 501 $0
Supplies %0 $0 $0 30
Property $0 %0 30 $0}
Other Objccls $40 000 $40 000 $40,000

Fofal 340 0{]0 540 001] $40,000 340,000




| Reform Initlative: |Community/Parent Coordination {school climatc} i

Element

Positions

Personal Servlces-Salanes

Purchased Prof‘cssaonai Serwces

i EI’.'E

5" ST

R :'.““ Liﬁ%ﬂj&hnm ‘ 3| -l“A—djﬁﬁg‘«‘ﬁE‘-&ﬁaﬁg

0.00

000

SIO 000

SO

’w’-g_‘

20,000 00

b. Years 2 through 5: Provide the total amount you anticipate spending in years 2 through 5

for this Reform Initiati_ve.

FY 2013-14 | FY 2014-15 | FY 2015-16 | FY 2016-17

Element Amount Amount Amonnt Amount
Personal Services-Salaries $0 $0 $0} $0
Personal Services-Benefits $0] $0 $0| $0
Purchased Professional Services $10,000 $£10,000 $10,000 $10,000
Purchased Property $0 %0 S0[ $0
Other Purchased Professional Services 30 $0 $0 $0
Supplies $10,000 $10,000 $10,000 $10,000
Property $0 $0 $0 $0
Other Objects




3. Budget for Alliance District Funding for Other Purposes

If the district proposes to allocate any funding for purposes other than initiating or expanding key initiatives,
please fill out the table below. Provide a line-by-line budget of these proposed expenditures.

Element Positions Amount Justification
va_.mo:mw mmaﬁomm'w&mmwm 0.00 Z\ ,P

wonmou& moaﬁnom.wgnma

wﬁn_ummom wuomwmm»oum,_. mmnﬁnom

bl ...“.._m. e
It :a.,c 25 ﬂ_ﬂlﬁé& I




4. Budget for Total Alliance District Funding

District:

Town Code:

ED114 DISTRICT SUMMARY BUDGET WORKSHEET

FUND; 11000
SPID ; 17041
CODE FY 2012-13
OBIECT (School Year 2012-13)

Program: 82164

Chart field 1:_ 170002
100 Personal Services/Salaries $726,778
200 Personal Services/Employee Benefits $218,033
400 Purchased Property Services $210,000
600 Supplies $207,027
700 Property 80|
890 Other Objects $20,000}

TOTALS $1,381,838




. List of Appendices:

Appendix A — Staterment of Assurances
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STATEMENT OF ASSURANCES

CONNECTICUT STATE DEPARTMENT OF EDUCATION
STANDARD STATEMENT OF ASSURANCES

GRANT PROGRAMS
PROJECT TITLE: Alliance~Disteict Applica tioh 2012-13
THE APPLICANT: ‘Medl C, Cavallara HEREBY ASSURES THAT:
West Haven School District
(Insert Agency/School/CBO Name)
A,

C,

&

The applicant has the necessary legal authority to apply for and receive the proposed grant;

. ‘The filing of this application has been authorized by the applicant's governing hody, and the undersigned

offioial has been duly authorized to file this application for and on behalf of sald applicant, and atherwise to
aot as the authorized ropresentative of the applicant in connection with this application;

“The activitios and services for which assistance is sought under this grant will be sdministered by or under
the supervision and control of the applicant; 4

The project will be operated in compliance with ail applicable state and federal laws and in compllance with
rogulations and other policies and administeative directives of the State Board of Education and the
Connecticut State Department of Education; .

Grant funds shall not he uged to supplﬁnt funds normally budgeted by the agency;
Fiscel control and sccounting provedures will be used to ensure proper disbursement of all funds awarded;

The applicant will subfnitla final project repost (within 60 days of the project completion) and such other
reports, as speoified, to the Connecticut State Department of Education, Including information relating to
the project records and access thereto as the Connecticut State Department of Education may find
necessary; ' i

The Connecticut State Depariment of Bducation reserves the exclusive right to use and grant the right to use
andfor publish any part or parts of any summary, ebstract, reports, publications, records and matetials
resulting from this project and this grant;

If the project achieves the speoified objectives, every reasonable effort will be made to continue the project
and/or implement the results after the termination of state/federal funding, '

The applicant will protect and save harmless the State Board of Education from financial loss and expenge,
including legal focs and costs, if any, arising out of any breach of the dutfes, in whole or part, desoribed in

© the application for the geant;
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K. At the conofusion of each grant period, the applicant will provide for an independent audit report accaptable
to the grantor in accordancs with Sections 7-394a and 7-396a of the Connectlout General Statutes, and the
applicant shall refurn to the Connectiout State Department of Eduvation any moneys not expended in
sceordance with the approved program/operation budget as determined by the audit; ‘

L. REQUIRED LANGUAGE (NON-DISCRIMINATION) |
1) References in this section to “contract” shall mean this grant agreement and references to “contractor”
shall mean the Grantee, :

For the purposes of this section, “Commission” raeans the Commission on Human Rights and
" Opporiunities. :

Tor the pueposes of this seation “minority buginess enterprise” means any small contractor or supplier of
materlals fifty-one parcent or more of the capital stock, if any, or assets of which is owned by a person or
persons: (1) Who are active in thedaily affairs of the enterprise, (2) who have the power to direct the
management and poticles of the enterprise and (3) who are membets of a minority, as such term is defined
in subsection (a) of seotion 32-9n; and "good faith" means that degree of diligence whioh a reasonable
person would exercise in the performance of legal duties and obligations. “Good faith efforts™ shall include,
but ot be Limited to, those reasonable initlal efforts necessary to comply with statutory or regulatory
requirements and additional or substituted efforts when it is determined that such initial efTorts will not be
sufficient to comply with such requirements.

2) (a) The contractor agrees and warrants that in the performance of the contract such conirmetor will not
diseriminate or permit discrimination against any person or group of persons on the grounds of race, color,
religlous creed, age, marital status, natlonal origin, ancestry, sex, mental retardation or physical disability,
including, but not limited to, blindnss, unless it is shown by such contractor that such disability prevents
performance of the work involved, in any meuner prohibited by the laws of the United States or of the state
of Connectiou. The contractor further agrees ta take afflrmative action to insure that applicants with job-

" rolated qualifications are employed and that employees are treated when employed without regard to thelr
race, color, religlous creed, age, marital status, national origin, ancestry, sex, montal tetardation, or physical
disability, including, but not llmited to, blinduess, unless it is shown by such contractor that such disability
prevents performance of the work involved; (b) the contractor agreos, {n all solicltations or adveriisoments
for employees placed by or on behalf of the contractor, to state that it is an "affirtnative action-equal
opportunity employer” in accordance with regulations adopted by the Commission; (o) the contractor agrees
to provide each labor union or representative of workers with which such contractor has a collactive
bargaining agresment or other contract or understandlng and each vendor with which such contractor has a
contract or understanding, a notice to be provided by the Commission advising the labor union or workors'
representative of the contractor's comtnitments under this seotion, and to post copies of the notlce in
consplouous places available to employees and applicants for employment; (d) the contractor agrees to
comply with eaoh provision of this seotion and sections 46a-63e and 46a-68f and with each regulation or
relovant order issued by sald Commission pursuant to sections 46a-56, 46a-68¢ and 46a-68f, (e) the
contractor agrees to provide the Commission on Human Rights end Opportunities with such information
requested by the Commission, and permit access to pertinent books, records arid aocounts, concerning the
employmeut practices and procedures of the contrackor as relate to the provisions of this section and section
468-56.

3) Determination of the contractor’s good faith efforts shall include but shall not be limited to the following

factors: the contractor's smployment and suboonfracting polivies, pattems and practices; affirmative

advertlsing, recruitment and tralning; technical assistance activitles and such other reasonable activitles or

offorts as the Commission may prescribe that are designed to ensure the participation of minority business
. enterprises In public works projects. :
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4) The contractor shall develop and meintain adequate documentation, in a manner prescribed by the
Commission, of its goad faith efforis.

- 5 The contractor shall include the provisions of ssction (2) above in every subcontrast or purchase order

entersd into in order to fulfilf any obligation of a contract with the state and such provisions shall be
binding on a subcontractor, vendor or manufacturer unless exempted by regulations or orders of the
Commission. The contractor shall take such sction with respect to any such suboontract or purchase order
as the Commission may direct as a means of enforeing such provisions including sanctions for
noncompliance in accordance with section 46a-56; provided, if such contractor becomes involved In, ot is
threatened with, litigation with a subcontractor or vendor as & result of such direction by the Commission,
the contractor may request the state of Connectiout to enter into any such litigation or negotiation prior

- thereto to protect the intereste of the state and the state may so enter. -

6) The contvactor agrees to comply with the regilations referred to in this section as the ferm of this |
contract and any amendmonts thereto as they exist on the dato of the contract and as they may bo adopted or
amended from time to titne during the tetm of this contract and any amendments thereto.

7) (a) The confractor agrees and wamants that in the performance of the contract such contractor will not
discriminate or permit discrlmination against any person or group of persons on the grounds of sexual
orlentatlon, jn any manner prohibited by the laws of the United States or of the state of Connecticut, and
that employees are treated when smployed without regard fo their sexua) otientation; {b) the contractor
agrees to provide each tabor wnion or representative of workers with which such contractor has a collective
bargaining sgreement or other contract or understanding and cach vendor with which such contractor has a
contraot or understanding, a notice to be provided by the Commission on Human Rights and Opportunities
advising the labor union or workers’ representative of the contractor’s commitments under this seotion, and
to post coples of the notice In conspicuous places avallable to eraployees and applicants for cmployment;

~ (c) the contractor agrees lo comply with each provision of this seotion and with each regulation or relevent

N

order issued by said Commisston pursuant to seotion 468-56; (d) the coniractor agros to provide the
Commission on Human Rights and Opportunities with such Information tequested by the Commission, and
permit access fo pertinent books, records and accounts, coticerning the employment practicos and
procedures of the contractor which relate to the provisions of this section and section 46a-36.

8) The contractor shall include the provisions of section (7) above in every subconfract or purchass order
sutered into in ocdat to fulfill any obligation of a contract with the state and such provisions shat! be
binding on a subcontractor, vendor or manufactucer unless exempted by regulations or orders of the
Commisslon. The contractor shall take such action with respect to any such subcontract or purchase order
as the Commission may direct as a mearis of enforeing such provisions including sanctions for
noncompliance in accordance with section 46a~56; provided, i such contractor becomes involved in, or is
threatened with, lltigation with a subcontractor or vendor as a result of such direction by the Commission,
the contractor may request the state of Connectlout to enter into any such litigation or negotiation prior
thereto to protect the interests of the state and the state may 8o enter.

. The grant award is subj edt to approval of the Connecticut State Department of Education and availability of

state or federal funds.

The spplicant agrees an& warrants that Sections 4-190 to 4:197, Inclusive, of the Connscticut General
Statutas concerning the Peraonal Data Aot and Sections 10-4-8 to 10-4-10, inclusive, of the Regulations of
Connecticut State Agencies promulgated there under are hereby {norporated by reference.

I, the undersigned authorized officiel; horeby certify that these assurances shall be fully implemented.
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uperintendent Signature: &..},'7 . ,,C? () . CZ,M__,:&.

lame: (fyped) Neil C., Cavallaro
‘itle: (typed) Superintendent of Schoopls
 Jater . July 12, 2012

37




Sep. 20. 2012 3:00PM No. 2082 P2

Addendum to West Hawven Yeor | Allisnce Disirict Application

By adding my signaturs to this document, I am making the following commilments on behalf of my school district and
incorporating such commtitments as part of this dislriet’s Allianco District application to the Cotmocticut State Depariment of

Education (CSDE).

. -Performing Sohiools | {ons; In ascordance with federal timolines and requiromonts, the district will work
with the CSDE to crafi and imploment school redesign plans, subject 10 CSDR approval, for its Focus Schools in the
fall semoster of 2012-13, and to address its Roview Schools by the 2013-14 and 2014-15 school years. This work
wiil roquive the following steps for Foous and Review Schools: the districl will altend CSDE iraining sossions;
schools will undergo instruclional and operational audits to understand the root causos of low student achiovoment
and assess tho sechools’ noeds 1o address theso issuos; the district will work with the CSDB to dovelop school
redoslgn plans; and tho distriot will implomont tho proposed interventtons upon recelving CSDE approval. Fuads
allocated for this purpose will bo held untit tho interventlons are approved,

. n-fufo Profoss : In light of the new statinory requitement that distelets trapsition
from tho current CBU system to a job-embedded, evaluation-informed profassional development model by the 2013-
14 sehool year, the district will begin praparation for this transition during the surrent school year. The district witl
aftend CSDE trafning sesslons velated to thls subject,

s Now school accountability systom: The district will work sith the CSDT to ensure a suceossful lransition to the new
sehool accowyabllity system described s Connectleut’s approved ESEA walvor applicatlon, The distrlot’s student

porformance goals will be set in accovdanco with tho walver’s presotibed targets.

»  Cotunoh Core: The distelct will work with the CSDE to ensure the suceess{ul fruplementatlon in the distrlet of
Common Core Stato Standards and the Smarter Balaneed Assassmont Congortum’s assossinonts.

| iom: The district witl pmticipate in a substentfal

Sirategle Planning and Praparation o
plaaning process, in parinership with the CSDE, IO proparo Its Year 2 application. The distriet will be propared to
madify the corrent flve year implementation plan deserfbed in its Year | applicavon.

*  Moniioring and In)) port: The district witl work with the CSDE to implement bost practices in the
implomentation of the distriol’s upproved injtiatives, and to ensure compliance with relovant federal and slate
regulations. The dislriot will also work with the CSDE to develop struetures, moasures, and proceduras for the
ongelng monitoring of reform inltiatives included in Alfinnce Distriot Plans. On the bhsis of such data, monitoring
systems will track, on an interim and snnual basis, fidelity of plan implomentation, anticipated irmprovement in adult
practices, and progross towards achiovement of student owt¢omes.

Educitor Evatuation: The disiriot will work with the CSDE to ensure thiat its edueator svaluation systemn is in
atignment with the Connscticut Guidalines for Bducator Evatuation, including all assostated timolines. The dlstriet
acknowledges that the CSDE’s approval of its Afllance District application doss not constliute approval of Its

svaluation systam or {ts alignment with epproved state guidelines.

The district will work with the CSDE and pariners such as the UConn Neag Conter for Behavioral Bdueation snd
Resanrch, if degignated by the CSDE, for the purpose of ¢cottaborating regarding the Implementation, observation,
assessiment, and oevolutlon of the disirict’s early grado ltoracy Inltlatlves, Such collaboration is expected to start this
yoar and sipongthen fn Quure years, (£ the early grade Heoracy tnftlatives advance and are agalt approved.

0.

Superintendent of Schools
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