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Learning Outcomes
 

•	 Understand the diversity of English Learners 
and their needs 

•	 Navigate the Connecticut English Language 
Proficiency (CELP) Standards document 

•	 Increase capacity to plan and differentiate for 
English Learners 
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What are the responsibilities of 

educators in supporting ELs? 


•	 Read the CT State Board of Education position 
statement about Effective English Learner 
Programs 

•	 What does the state define as the 
responsibilities of different stakeholders? 

•	 What are we already doing? Where are the 
gaps in practice? 
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A New Lens for Differentiation 


Differentiating 

but 

necessary 
for English 

Learners. 

instruction is good 
for all learners/ 
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How Can I Support ELs? 
•	 Understand the needs 

of and obligations to 
ELs 

•	 Plan instruction that 
builds access to 
curriculum 

•	 Focus instruction on 
both language and 
content 

https://themarryingtypedotcom.files.wordpress.com/2013/12/img_1117.jpg 
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Planning Process
 
Determine Individual 


Student  Needs  


Plan, using Teach and 
appropriate Progress 
CELP and Monitor 
content area 
standards 

Create supports appropriate 

to English proficiency level
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Diversity of ELs
 

Student with 
Interrupted 
Formal 
Education 

Long-Term EL
 

Bilingual
 
Beginner
 

Dually 
Identified with 
Special Needs 

Advanced 


Intermediate
 Newcomer
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Grades 6- 8 CELP Standards Proficiency Descriptors 

CELP Standard By the end of each English language proficiency level, an EL can ... 
Levell Level2 Level 3 Level 4 Level 5 

An EL can ... with prompting and supports, with prompting and with guidance and use an increa.sing range of use a wide range of strategies to: 

use a very limited set of supports, use an emerging supports, use a developing strategies to. 

construct meaning from strategies to: set of strategies to· set of strategies to: 

oral presentations and 

l iterary and informational • identify a few key words • identify the main topic • determine the central • determine two or more • determine central ideas or 

text through grade- and phrases in oral in oral communication idea or theme in simple central ideas or themes in oral themes in oral presentations or 

.-i appropriate l istening, communications and simple and simple written texts oral presentations or presentations or written text wrinentext 
oO reading, and viewing. 

written texts 
• retell a few key details wrinen text • explain how the central • explain how the central 

J, 
• explain how the central i deas/ themes are supported ideas/themes are developed by 

idea or theme is by specifK textual details supporting ideas or evidence 

wpported by specific • summarize a text • summarize a text 

details 

• wmmarize part of the 

text 

An EL can . . with prompting and supports, with prompting and with guidance and 

supports, supports, 

participate in grade- • actively listen to others • actively listen to others 

appropriate oral and • participate in short • participate in short • participate in • participate in conversations, • participate in extended 
written exchanges of conversational and wrinen conversational and conversations, discussions, and written conversations, discussions, and 
information, ideas, and exchanges on familiar wrinen exchanges on discussions, and wrinen exchanges on a variety of wrinen exchanges about a 
analyses, responding to topics using academic and familiar topics and texts exchanges on familiar topics, texts, and issues usmg variety of topics, texts, and 
peer, audience, or reader domain specific using academic and topics and texts using academic and domain specifK issues using academic and 
comments and questions. vocabulary do ma in specific academic and domain vocabulary domain specific vocabulary 

~ • present basic information vocabulary specifK vocabulary • build on the ideas of others • build on the ideas of others 
00 • build on the ideas of I • respond verbally and • present information and • express his or her own ideas • express his or her own ideas l.O 

nonverbally to simple ideas others • ask and answer relevant clearly 

questions and some wh- • respond to simple • express his or her own questions • pose and respond to relevant 

questions questions and wh- ideas • add relevant information and questions 

questions • ask and answer relevant evidence • add relevant and specifK 

CELP Standards Proficiency Descriptors
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Lesson Analysis 
•	 What are the language modalities/domains will 

students use? What CELP Standards correspond? 

•	 What texts are used in the lesson?  Are they 
appropriate for the English Language Proficiency 
level of my students? 

•	 What background knowledge or vocabulary might 
students need to fully comprehend the task? 

•	 What supports might I need to provide for students 
to both understand the task and explain their 
thinking? 
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Lesson Analysis 
•	 What are the language modalities/domains will 

students use? What CELP Standards correspond? 

•	 What texts are used in the lesson?  Are they 
appropriate for the English Language Proficiency 
level of my students? 

•	 What background knowledge or vocabulary might 
students need to fully comprehend the task? 

•	 What supports might I need to provide for students 
to both understand the task and explain their 
thinking? 
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Task Description
 

In a seventh grade classroom, students are learning 
about argumentation.  In order to do so, the 
students will read several articles on graffiti to 
examine arguments about the intent and nature of 
graffiti; is it vandalism, art, or something else? 

Students will trace a claim over the course of each 
text to determine if there is sufficient evidence to 
support the claim. (RI.7.8) 
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Identification of Modalities/Domains
 

In a seventh grade classroom, students are learning 
about argumentation.  In order to do so, the 
students will read several articles on graffiti to 
examine arguments about the intent and nature of 
graffiti; is it vandalism, art, or something else? 

Students will trace a claim over the course of each 
text to determine if there is sufficient evidence to 
support the claim. (RI.7.8) 
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Correspondences to CELP Standards
 
Students will trace a claim over the course of each text to determine if there 
is sufficient evidence to support the claim. (RI.7.8) 
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Lesson Analysis 
•	 What are the language modalities/domains will 

students use? What CELP Standards correspond? 

•	 What texts are used in the lesson?  Are they 
appropriate for the English Language Proficiency 
level of my students? 

•	 What background knowledge or vocabulary might 
students need to fully comprehend the task? 

•	 What supports might I need to provide for students 
to both understand the task and explain their 
thinking? 
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“!nyone who glorifies graffiti needs to answer one 
question: If your home were tagged during the 
night without your consent, would you welcome 
the new addition to your décor or would you 
immediately call a painter, if not the police? 

No institution that has celebrated graffiti in recent 
years — like the Museum of Contemporary Art in 
Los Angeles or the Museum of the City of New 
York — would allow its own premises to be defaced 
for even one minute. Graffiti is something that one 
celebrates, if one is juvenile enough to do so, when 
it shows up on someone else’s property but never 
on one’s own.” 
McDonald, H. (2014). Graffiti is always vandalism. Room for debate. New York Times. Retrieved from 
http://www.nytimes.com/roomfordebate/2014/07/11/when-does-graffiti-become-art/graffiti-is-always-vandalism 
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Lesson Analysis
 
•	 What are the language modalities will students use? 

What CELP Standards correspond? 

•	 What texts are used in the lesson?  Are they 
appropriate for the English Language Proficiency 
level of my students? 

•	 What background knowledge or vocabulary might 
students need to fully comprehend the task? 

•	 What supports might I need to provide for students 
to both understand the task and explain their 
thinking? 

17CONNECTICUT STATE DEPARTMENT OF EDUCATION
 



    

Linguistic Supports
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Make a Plan 

•	 What are the supports the 

English Learners in the 
classroom need to be 
successful on this task? 

•	 How am I going to monitor 
student performance?  What 
kind of feedback might I 
provide? 

•	 How will I assess student 
performance? 
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Thank You!
 

Please visit the CSDE website 


for more information.
 

www.sde.ct.gov/sde/EnglishLearners
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