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Welcome, Introductions, 

and Agenda
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The mission of the Center on Great Teachers 

and Leaders (GTL Center) is to foster the 

capacity of vibrant networks of practitioners, 

researchers, innovators, and experts to build 

and sustain a seamless system of support for 

great teachers and leaders for every school in 

every state in the nation. 

Center on Great Teachers 

and Leaders’ Mission
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Comprehensive Centers Program
2012–17 Award Cycle
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 To review teaching conditions and why the quality of 

teaching conditions matter

 To understand the school leader’s role in setting and 

maintaining teaching conditions 

 To assess current level of school leadership teaching 

conditions

 To explore resources that support effective school 

leadership and teaching conditions

Objectives
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 Review of teaching conditions

 Research on school leadership 

 Assess School Leadership Teaching Condition Standard

 Utilize Teaching Conditions tools to identify what’s working 

and not working and move to identifying action steps 

 Share resources 

Agenda
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Teaching Conditions Revisited
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Time

Facilities and 
resources

Community support 
and involvement

Managing student 
conduct

Teacher leadership

School leadership

Professional 
development

Instructional practices 
and support

What Are Teaching and 

Learning Conditions?

8

Source: http://teachingconditions.org/constructs



1. It’s About Kids

2. It’s About Keeping Effective Teachers

3. Where You Sit Shapes How You See Things

Why Do Teaching Conditions Matter?
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It’s About Keeping 

Effective Teachers
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North Carolina Survey Item

Future Employment Plans of 

Educators
Stayers 

Minus

Movers

Stayers

n = 74,954

82.3%

Movers

n = 6,906

7.6%

School Leadership 76.0% 34.8% 41.2%

Teacher Leadership 70.3% 37.0% 33.3%

Managing Student Conduct 82.8% 50.4% 32.4%

Instructional Practices and Support 69.6% 40.7% 29.0%

Time 72.0% 47.1% 24.9%

Community Support 76.3% 51.6% 24.7%

Professional Development 65.9% 41.3% 24.6%

Resources 84.1% 65.2% 18.9%



2013 TELL Kentucky Questions With the Greatest 

Difference Between Principals and Teachers

Percent Agreement

Principals Teachers Difference

Efforts are made to minimize the amount of routine 
paperwork teachers are required to do.

93.0 54.1 38.9

Teachers feel comfortable raising issues and 
concerns that are important to them.

98.8 70.2 28.6

School administrators consistently enforce rules for 
student conduct.

99.0 71.3 27.7

Teachers are allowed to focus on educating 
students with minimal interruptions.

95.5 69.0 26.5

Teachers are assigned classes that maximize their 
likelihood of success with students.

98.1 72.1 26.0

The noninstructional time provided for teachers in 
my school is sufficient.

90.8 65.2 25.6

There is an atmosphere of trust and mutual respect 
in this school.

97.6 73.0 24.6

Students at this school follow rules of conduct. 97.0 72.9 24.1

Where You Sit Shapes How You See Things
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Macro Level

1. Anonymous Survey

2. Practice Rubric

Micro Level

1. Guided Discussion

2. Individual Item Prompts

Data Collection Methods
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Macro-level 
analysis

• Needs 
assessment 

Micro-level 
analysis

• Goal setting

• Planning

Change 
process

• Implement 
changes

Macro-level 
analysis

• Evaluate 
changes

• Adjust course

Data Collection Cycle of 

Continuous Improvement
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School Leadership
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Research indicates the following: 

 Leaders effect dramatic change; there are no documented 

cases of school turnaround without a strong leader.

 Leaders affect teaching, either directly through feedback 

on instruction or indirectly by attracting and retaining 

effective teachers. 

 Leaders affect student achievement; leadership is second 

only to classroom instruction among all school-related 

factors that contribute to student achievement.

(Leithwood, Louis, Anderson, & Wahlstrom, 2004) 

School Leadership Matters
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 The difference in student 

achievement attributable to 

effective principals can be 

as high as 0.21 standard 

deviation. The difference 

is more pronounced in 

high-poverty schools.

School Leadership: 

A Critical Component
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“Every system is perfectly designed 

to get the results it gets.”
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—Quotation from Paul Batalden, M.D.



School Turnaround Context
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Turnaround

School

Commitment 
to Change

Leader

Autonomy

Leader 
Development

Leader 
Accountability

Community 
Engagement

Teacher 
Selection

Leader 
Selection

Community

District



Assessing the School 

Leadership Standard
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School leadership maintains trusting, supportive 

environments that advance teaching and learning. 

6a.  An atmosphere of trust and mutual respect is pervasive in the 

school.

6b.  Teachers’ performance is assessed objectively and effective 

feedback is provided that improves performance and enhances student 

learning.

6c.  School leadership articulates a vision and implements effective 

strategies for school improvement.

6d.  School leadership makes sustained efforts to improve teaching and 

learning conditions.

The Teacher Center Teaching Conditions Standards

School Leadership Standard
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 Read through the School Leadership Standard Continuum

 Consider what other sources of data at your school may 

inform your placement on the continuum 

 Which element is below proficient?

 If more than one element is below proficient, where should 

the focus be made?

 If no element is below proficient, which area is the most 

relevant to your school’s current improvement planning?

Activity: Assess School Leadership
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Identifying Strategies
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“Trust is an individual’s or group’s willingness to be 

vulnerable to another party based on the confidence that 

the latter party is benevolent, reliable, competent, honest, 

and open”

(Hoy & Tschannen-Moran, 1999, p. 189) 

Definition—Trust
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 Trust among educators and administrators is a stronger 

predictor of student achievement than socioeconomic status. 

 When teachers, parents, and school leaders work together in 

high-performing schools, trust is built and sustained. 

 The level of teachers’ trust in the principal appears to be 

predictive of other relationships within the school environment, 

and improving teacher–principal relationships improves 

teaching, learning, and student achievement.

Research—Trust and Schools
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 People are reluctant to take risks or try new ideas.

 Meetings provide for a limited exchange of ideas.

 Most communication occurs in private conversations or via the 

“grapevine.”

 People who disagree are cut off, embarrassed, or ignored.

 People have a fear of making mistakes or being embarrassed.

 Some people compete for attention and approval or exchange 

secrets and gossip for favoritism.

 People keep mistakes, problems, and concerns to themselves.

 People make minimal effort and do just enough to get by.

Indicators of Low Trust
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Additional Resources: Building Trust

26



 Feedback is a gift

 Constructive and actionable in the next lesson

 Frequency drives improvement process

 Shared understanding of effective teaching

 Growth versus fixed mindset

Observation and Feedback
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 Principals Using Teacher Effectiveness Data to Make 

Talent Management Decisions 

 Using Evaluation Data to Inform Professional Learning 

 Preparing Educators for Evaluation and Feedback 

Visit http://www.gtlcenter.org/ to access more resources.

Additional Resources From 

the GTL Center
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http://www.gtlcenter.org/


 Twelve of the 25 principals did not articulate a theory 

of action.

 These principals described improvement actions as 

externally driven and compliance oriented.

 Five principals reported that they were not a key player in 

the improvement process.

 Some principals recognized the need to drive the change 

process but felt they had to “put out fires” or operate in 

“survival mode.”

Strategic Leadership: Findings From a 

National Study of School Turnaround
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 Schools with strategic leaders demonstrated improvement 

in their first year of having a turnaround grant.

 Schools without strategic leaders stagnated or went 

into decline.

 And, schools with strategic leaders had higher levels of 

program coherence.

Strategic Leadership: Findings From a 

National Study of School Turnaround
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Define the 
performance 

problem

Identify set 
of 

improvement 
actions to 
address 
problem

Rationale for 
selecting 

those 
improvement 

actions

Identify 
intended 
outcomes

Explain 
explicit and 
interrelated 

assumptions 
underlying 

change 
process

Theory of Action Definition
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Reading Initiative

Improved Reading 
Achievement

Track and 
monitor 
student 
learning

Diagnostic 
training

Guided 
reading 
groups

• Flexible grouping adjusted 

every four weeks

• Instruction based on reading 

level and identified SOL skills

• Authentic text, high interest, 

leveled

• Understand how 

to administer a 

running record 

and interpret 

results.

• Understand 

diagnostic 

results from 

STAR reading 

level. 

assessment 

• Understand 

PALS data. 

• Establish and post school, 

grade-level, teacher, and 

student reading achievement 

targets for each nine weeks

• Conduct nine-week PLC 

grade-level reading data 

analysis to determine student 

progress and identify 

students for specific type of 

intervention

• Conduct quarterly teacher–

student goal-setting meeting
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•Student- and class-level data

•Planning and collaboration

• Innovations to instruction

•Support for teachers

PLCs

Instructional Coaches

Common Curriculum and 
Assessments 

•Feedback for teachers

•Administrator and coach collaboration

•System of support for teachers

Teacher Development 
Dialogue

Instructional Rounds

•Progress monitoring

•Focus on school goals, mission, and vision

•Staff leadership capacity

School Leadership Team

•Focus on needs of all students

•Student-specific data analysis

•Reduction in failure rates

•School climate

MTSS

•Number of students applying to college

•Number and value of scholarships 
College and Career 

Counseling

• Teaching

• Professional 

Learning Culture

• School Leadership

• Parent and 

Community 

Relations

• College and Career 

Readiness

• Graduation Rates

• Student 

Enrollment

• Attendance

• Higher 

Student 

Achievement

• Model for 

Successful 

School 

Turnaround

Focused Professional 
Development and 
Implementation

Improvements Improved Outputs Outcomes



 Process in place to collect teaching conditions data 

from teachers

 Decisions are made to improve teaching conditions 

based on input and are not merely reactive

 Communication systems are in place to create trust 

and transparency

 Opportunities are in place for teachers to have input into 

progress of improvement efforts

Improve Teaching Conditions
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Moving to Action
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What is 
working?

What is not 
working?

What would be 
ideal?

What are the 
challenges to 
achieving the 

ideal?

What Is Working?

36



What Is and Is Not Working?
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What Is Ideal? What Are the Challenges?
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 Use the “What Is and Is Not Working?” graphic organizer 

to determine key root causes for one of the school 

leadership elements that was identified as proficient 

or below. 

 Then use the “What Is Ideal? What Are the Challenges?”

graphic organizer for the same element. 

Activity: What’s Working?
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 What did you learn from using the graphic organizers for a 

microanalysis of the school leadership standard?

 What is working? What is not working?

 What will be your next steps? Why?

Group Share-Out
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Resources
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 Prompts are used to guide reflective, collaborative 

conversations about specific school conditions.

 There is a series of reflective prompts for nearly every 

question in the survey; prompts are available online at 

http://teachingconditions.org/individual-item-prompts. 

 Prompts are not the only questions to ask, but they do 

provide a starting point for dialogue.

Individual Item Prompts
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www.teachingconditions.org
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Advancing state efforts to grow, respect, and retain great teachers 

and leaders for all students

www.facebook.com/gtlcenter

www.twitter.com/gtlcenter

More questions?

Contact the GTL Center!

1000 Thomas Jefferson Street NW

Washington, DC 20007-3835

877-322-8700

gtlcenter@air.org

www.gtlcenter.org | www.air.org
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