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Introduction 

 

The Norwalk teacher evaluation committee adopted the following area of SEED: 

 

 Differentiation of levels of teacher experience in the evaluation process 

 Strong connections between student learning and professional growth 

 Collaboration in support of school improvement 

 The ability to consider professional growth opportunities for teachers assessment 

opportunities for evaluators 

 

Teacher Plan 

In the Norwalk Plan for Teacher Evaluation and Professional Development the term teacher refers 

to all certified staff (including, but not limited to classroom teachers, speech/language 

pathologists, social workers, school psychologists, counselors and resource teachers, etc.  The 

term evaluator refers to a supervisor certified in administration and supervision who is employed 

under their 092 certification endorsement.  

 

 

The Norwalk Plan for Teacher Evaluation and Professional Development has been implemented 

since 2012.  As a pilot district, Norwalk administrators received training related to new SEED 

document in addition to receiving the state Common Core of Teaching domains.  Training focused 

on the goal setting and assessment process to implement, collect evidence, and assess the varied 

goals required by the Plan.  The training also focused on developing professional growth plans, 

including establishing program and school goals for improved student learning, facilitating 

collaborative and peer coaching activities, identifying indicators for evaluating success and 

collecting feedback from stakeholders. 

 

 

Training for teachers was completed in two parts. The first part was an orientation to the plan for 

all teachers at the beginning of the 2012 school year per the state guidelines. In the second part, 

all teachers received information regarding how to develop the necessary goals, SLOs, IAGDs, 

focus areas etc., and collect artifacts that show evidence of growth. These sessions occurred during 

staff release time in 2012 – 2013.  New teachers to the district receive training from principals on 

developing SLOs and IAGDs. 
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Teacher Evaluation and Development Model 
 

 

 

Introduction  
This document outlines the foundation for the Norwalk model for the evaluation and 

development of teachers. It is based on SEED which is Connecticut’s System for Educator 

Evaluation and Development.  

 

 

Purpose and Rationale 
When teachers succeed, students succeed. Research has shown that no school-level factor matters 

more to students’ success than high-quality teachers. To support teachers, we need to clearly 

define excellent practice and results; give accurate, useful information about teachers’ strengths 

and development areas; and provide opportunities for growth and recognition. The purpose of the 

new evaluation model is to fairly and accurately evaluate teacher performance and to help each 

teacher strengthen his/her practice to improve student learning. 

 

 

Core Design Principles  

The following principles guided the design of the teacher evaluation model: 

 Consider multiple standards-based measures of performance 

 Emphasize teacher growth over time 

 Promote both professional judgment and consistency 

 Foster dialogue about student learning 

 Encourage aligned professional learning, coaching and feedback to support teacher growth 

 Ensure feasibility of implementation. 
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Evaluation and Support System Overview 
 

The evaluation and support system consists of multiple measures to paint an accurate and 

comprehensive picture of teacher performance. All teachers will be evaluated in four categories, 

grouped in two major focus areas: Teacher Practice and Student Outcomes.  

 

1. Teacher Practice Related Indicators: An evaluation of the core instructional practices and 

skills that positively affect student learning. This focus area is comprised of two categories:  

 
(a)   Observation of teacher performance and practice (40%) as defined in the  

  Danielson Model, which for teacher evaluation, articulates four domains 

  

(b)   Parent feedback (10%) on teacher practice through surveys  

 

2.  Student Outcomes Related Indicators: An evaluation of teachers’ contribution to student 

academic progress, at the school and classroom level. There is also an option in this focus area 

to include student feedback.  

 
(a)   Student growth and development as determined by the teacher’s Student Learning Objectives 

(SLOs).  One SLO is required with multiple Indicators of Academic Growth and Development 

(IAGD) (no more than four) or 2 SLOs with 1 IAGD for each.  

 

(b) Whole-school measures of student learning as determined by aggregate student 

            learning indicators (5%) based on school performance index. 

 

*Goals and Objectives Using Multiple Indicators of Growth and Development 

 The district will use Smarter Balanced testing results, or beginning of year (BOY) middle of year 

(MOY) and end of year (EOY) district assessments for the 2015 – 2016 school year.  (45%)    of 

the Indicators of Academic Growth and Developments used as evidence of whether 

goals/objectives are met shall not be determined by a single, isolated test score, but shall be 

determined through the comparison of data across  assessments administered over time.   

 

Scores from each of the four categories are combined to produce a summative performance rating 

of Exemplary, Proficient, Developing or Below Standard. The performance levels are defined as: 

  

Exemplary – Substantially exceeding indicators of performance  

Proficient – Meeting indicators of performance  

Developing – Meeting some indicators of performance but not others  

Below Standard – Not meeting indicators of performance  
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Observation Process 

 

 

Teacher Category 

 

Requirements 

 

First and Second Year  

Beginning Teachers  

At least 3 formal in-class observations; 2 of which include a pre-

conference and all of which include a post-conference  

 

Below Standard and Developing  At least 3 formal in-class observations; 2 of which include a pre-

conference and all of which must include a post-conference.  

Norwalk Focused Assistance and Intervention Plan if needed. 

 

Proficient and Exemplary  Teachers who receive and maintain a performance evaluation 

designation of proficient or exemplary shall be evaluated with a 

minimum of 1 formal in-class observation no less frequent than 

every 3 years and 3 informal in-class observations in all other years. 

One review of practice shall be completed every year  

 
 

The district will use the Danielson Rubric (see attachment A): 

 

Domain 1: Planning and Preparation 

 

Domain 2: The Classroom Environment 

 

Domain 3: Instruction 

 

Domain 4: Professional Responsibilities 

 

 

 Formal Observations last at least 30 minutes and are followed by a post-observation 

conference, which includes timely written and verbal feedback.  

 

 Informal Observations last at least ten minutes and are followed by written and/ or verbal 

feedback.  

 

 Non-classroom observations/reviews of practice include but are not limited to: 

Observations of data team meetings, observations of coaching/mentoring other teachers, 

student work or other teaching artifacts. 
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Parent Feedback 

Feedback from parents will be used to help determine the remaining 10% of the Teacher Practice 

Indicators focus area. Provision is included for school governance council to assist in the 

development of whole-school surveys to align with school improvement goals.  

 

The process for determining the parent feedback rating includes the following steps:  

1. The school conducts a whole-school parent survey is aggregated at the school level 

2. Administrators and teachers determine several school-level parent goals based on the survey 

feedback  

3. The teacher and evaluator identify one related parent engagement goal and set improvement 

targets;  

4. Evaluator and teacher measure progress on growth targets; and  

5. Evaluator determines a teacher’s summative rating, based on four performance levels.  

 

Administration of a Whole-School Parent Survey  

Parent surveys should be conducted at the whole-school level as opposed to the teacher-level, 

meaning parent feedback will be aggregated at the school level. This is to ensure adequate 

response rates from parents.  

Parent surveys must be administered in a way that allows parents to feel comfortable providing 

feedback without fear of retribution. Surveys should be confidential and survey responses should 

not be tied to parents’ names. The parent survey should be distributed every spring and trends 

analyzed from year-to-year. 

Determining School-Level Parent Goals  

Evaluators and teachers should review the parent survey results at the beginning of the school 

year to identify areas of need and set general parent engagement goals. Ideally, this goal-setting 

process would occur between the principal and teachers (possibly during faculty meetings) in late 

August or September so agreement can be reached on 2-3 improvement goals for the entire 

school/program. 

Selecting a Parent Engagement Goal and Improvement Targets  

After these school-level goals have been set, teachers will determine through consultation and 

mutual agreement with their evaluators one related parent goal they would like to pursue as part 

of their evaluation. Possible goals include improving communication with parents, helping parents 

become more effective in support of homework, improving parent-teacher conferences, etc. 
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Measuring Progress on Growth Targets  

Teachers and their evaluators should use their judgment in setting growth/improvement targets 

for the parent feedback component. There are two ways teachers can measure and demonstrate 

progress on their growth targets. Teachers can (1) measure how successfully they implement a 

strategy to address an area of need (like the examples in the previous section), and/or (2) they can 

collect evidence directly from parents to measure parent-level indicators they generate. For 

example, teachers can conduct interviews with parents or a brief parent survey to see if they 

improved on their growth target.  

 

Arriving at a Parent Feedback Rating. 

The Parent Feedback rating should reflect the degree to which a teacher successfully reaches 

his/her parent goal and improvement targets. This is accomplished through a review of evidence 

provided by the teacher and application of the following scale: 

 

Exemplary (4) 

 

 

Proficient (3) 

 

Developing (2) 

 

Below Standard (1) 

 

Exceeded the goal 

 

 

Met the goal 

 

Partially met the goal 

 

Did not meet the goal 

 

Teacher Evaluation Process and Timeline  
The annual evaluation process between a teacher and an evaluator (principal or designee) is 

anchored by three performance conversations at the beginning, middle and end of the year. The 

purpose of these conversations is to clarify expectations for the evaluation process, provide 

comprehensive feedback to each teacher on his/her performance, set development goals and 

identify development opportunities. These conversations are collaborative and require reflection 

and preparation by both the evaluator and the teacher in order to be productive and meaningful. 

 
 Goal-Setting and Planning:  

Timeframe: Target is October 15; must be completed by November 15  
 

1. Orientation on Process – To begin the evaluation process, evaluators meet with teachers, 

in a group or individually, to discuss the evaluation process and their roles and 

responsibilities within it. In this meeting, they will discuss any school or district priorities 

that should be reflected in teacher practice goals and student learning objectives (SLOs), 

and they will commit to set time aside for the types of collaboration required by the 

evaluation process.  

 

- Orientation on
process 

- Goal-setting/plan
and development

- Review goals and
performance

- Mid-year formative
review

- Self-assessment

- Prelminary summative
assessment
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2. Teacher Reflection and Goal-Setting – The teacher examines student data, prior year 

evaluation and survey results and the Connecticut Common Core of Teaching Standards 

to draft a proposed performance and practice goal(s), a parent feedback goal, student 

learning objectives (SLOs).  The teacher may collaborate in grade-level or subject-matter 

teams to support the goal-setting process.  

 

3. Goal-Setting Conference – The evaluator and teacher meet to discuss the teacher’s 

proposed goals and objectives in order to arrive at mutual agreement about them. The 

teacher collects evidence about his/her practice and the evaluator collects evidence about 

the teacher’s practice to support the review. The evaluator may request revisions to the 

proposed goals and objectives if they do not meet approval criteria.  
 

Mid-Year Check-In:  

Timeframe: January and February  

1. Reflection and Preparation – The teacher and evaluator collect and reflect on evidence to 

date about the teacher’s practice and student learning in preparation for the check-in.  

 

2. Mid-Year Conference – The evaluator and teacher complete at least one mid-year check-

in conference during which they review progress on teacher practice goals, student learning 

objectives (SLOs) and performance on each to date. The mid-year conference is an 

important point in the year for addressing review progress/ concerns and reviewing results 

for the first half of the year. Evaluators can deliver mid-year formative information on 

components of the evaluation framework for which evidence has been gathered and 

analyzed. If needed, teachers and evaluators can mutually agree to revisions on the 

strategies or approaches used and/or mid-year adjustment of SLOs to accommodate 

changes (e.g., student populations, assignment). They also discuss actions that the teacher 

can take and supports the evaluator can provide to promote teacher growth in his/her 

development areas.  

 

End-of-Year Summative Review:  

Timeframe: May and June; must be completed by June 30  

 

1. Teacher Self-Assessment – The teacher reviews all information and data collected during 

the year and completes a self-assessment for review by the evaluator. This self-assessment 

may focus specifically on the areas for development established in the goal-setting 

conference.  

 

 

2. Scoring – The evaluator reviews submitted evidence, self-assessments and observation 

data to generate category and focus area ratings. The category ratings generate the final, 

summative rating. After all data, including state test data, are available, the evaluator may 

adjust the summative rating if the state test data change the student-related indicators 

significantly to change the final rating. Such revisions should take place as soon as state 

test data are available and before September 15.  
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3. End-of-Year Conference – The evaluator and the teacher meet to discuss all evidence 

collected to date and to discuss category ratings. Following the conference, the evaluator 

assigns a summative rating and generates a summary report of the evaluation before the 

end of the school year or before June 30.  

 

 

Primary Evaluators  
The primary evaluator for most teachers will be the school principal or assistant principal/house 

master, who will be responsible for the overall evaluation process, including assigning summative 

ratings. Primary evaluators will have sole responsibility for assigning final summative ratings and 

must achieve proficiency on the training modules provided.  

 

Ensuring Fairness and Accuracy: Evaluator Training, Monitoring and Auditing  
All evaluators will be trained through CES on the state model.  School based training will center 

on the Danielson model.  Ongoing calibration is through Todd White at Phocused on Learning, 

LLC. All evaluators are engaged in an inter-rater process.  All evaluators view an entire lesson [at 

either elementary, middle or high school level] and rate the lesson on all 26 indicators on the 

Norwalk framework.  The ratings are then compared to a set of scores from a national norming 

committee.  The norming committee is a group of 8 people who work with teacher 

effectiveness.  All evaluators' must receive a proficient score in order to evaluate our teachers. If 

a proficient score is not received the evaluator must continue with professional learning. 

 

SUPPORT AND DEVELOPMENT 

As a standalone, evaluation cannot hope to improve teaching practice and student learning. 

However, when paired with effective, relevant and timely support, the evaluation process has the 

potential to help move teachers along to exemplary practice.  

Evaluation-Based Professional Learning  

In any sector, people learn and grow by honestly co-assessing current performance, setting clear 

goals for future performance, and outlining the supports they need to close the gap. Throughout 

the Norwalk model, every teacher will be identifying their professional learning needs in mutual 

agreement between the teacher and his/her evaluator.  This will serve as the foundation for 

ongoing conversations about the teacher’s practice and impact on student outcomes. The 

professional learning opportunities identified for each teacher should be based on the individual 

strengths and needs that are identified through the evaluation process. The process may also reveal 

areas of common need among teachers, which can then be targeted with school-wide professional 

development opportunities.  

Improvement and Remediation Plans  

If a teacher’s performance is rated as developing or below standard, it signals the need for the 

administrator to create an individual teacher improvement and remediation plan. The 

improvement and remediation plan should be developed in consultation with the teacher and 
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his/her exclusive bargaining representative. Norwalk will use a Focused Assistance Model and/or 

an intervention model:  

 Identify resources, support and other strategies to be provided to address documented 

deficiencies.  

 Indicate a timeline for implementing such resources, support and other strategies, in the 

course of the same school year as the plan is issued.  

 Include indicators of success including a summative rating of proficient or better at the 

conclusion of the improvement and remediation plan.  

 

Career Development and Growth  

Rewarding exemplary performance identified through the evaluation process with opportunities 

for career development and professional growth is a critical step in both building confidence in 

the evaluation system itself and in building the capacity of all teachers.  

Examples of such opportunities include, but are not limited to: peers modeling; mentoring early-

career teachers; participating in development of teacher improvement and remediation plans for 

peers whose performance is developing or below standard; leading Professional Learning 

Communities; differentiated career pathways; and focused professional development based on 

goals for continuous growth and development. 

Pre-Conferences and Post-Conferences  

Pre-conferences are valuable for giving context for the lesson and information about the students 

to be observed and for setting expectations for the observation process. A pre-conference can be 

held with a group of teachers, where appropriate.  

Post-conferences provide a forum for reflecting on the observation against the Danielson Model 

for generating action steps that will lead to the teacher's improvement. A good post-conference:  

 begins with an opportunity for the teacher to share his/her self-assessment of the lesson 

observed;  

 cites objective evidence to paint a clear picture for both the teacher and the evaluator about 

the teacher’s successes, what improvements will be made, and where future observations 

may focus;  

 involves written and verbal feedback from the evaluator; and  

 occurs within two days of the observation.  

 

Non-Classroom  

Because the new evaluation model aims to provide teachers with comprehensive feedback on their 

practice as defined by the four domains of the Danielson Model, all interactions with teachers that 

are relevant to their instructional practice and professional conduct may contribute to their 

performance evaluations. These interactions may include, but are not limited to, reviews of 

lesson/unit plans and assessments, planning meetings, data team meetings, professional learning 

community meetings, call-logs or notes from parent-teacher meetings, observations of 
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coaching/mentoring other teachers, and attendance records from professional development or 

school-based activities/events.  

Feedback  

The goal of feedback is to help teachers grow as educators and become more effective with each 

and every one of their students. With this in mind, evaluators should be clear and direct, presenting 

their comments in a way that is supportive and constructive. Feedback should include:  

 

 specific evidence and ratings, where appropriate, on observed components of the Danielson 

Model. 

 prioritized commendations and recommendations for development actions. 

 next steps and supports the teacher can pursue to improve his/her practice.  

 a timeframe for follow up.  
 

Teacher Performance and Practice Focus Area  

As described in the Evaluation Process and Timeline section, teachers develop one performance 

and practice focus area that is aligned to the Danielson Model. The focus area will guide 

observations and feedback conversations throughout the year. 

Each teacher will work with his or her evaluator to develop a practice and performance focus area 

through mutual agreement. All focus areas should have a clear link to student achievement and 

should move the teachers towards proficient or exemplary. Schools may decide to create school-

wide or grade-specific focus areas aligned to a particular indicator. 

Growth related to the focus areas should be referenced in feedback conversations throughout the 

year. The focus area and action steps should be formally discussed during the Mid-Year 

Conference and the End-of-Year Conference. Although performance and practice focus areas are 

not explicitly rated as part of the Teacher Performance and Practice component, growth related to 

the focus area will be reflected in the scoring of Teacher Performance and Practice evidence.  

Teacher Performance and Practice Scoring  

Individual Observations  

Evaluators are not required to provide an overall rating for each observation, but they should 

provide ratings and evidence for the Rubric indicators that were observed. During observations, 

evaluators should take evidence-based, scripted notes, capturing specific instances of what the 

teacher and students said and did in the classroom. Evidence-based notes are factual (e.g., the 

teacher asks: Which events precipitated the fall of Rome?) and not judgmental (e.g., the teacher 

asks good questions). Once the evidence has been recorded, the evaluator can align the evidence 

with the appropriate indicator(s) on the rubric and then make a determination about which 

performance level the evidence supports. 
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Summative Observation of Teacher Performance and Practice Rating  

Primary evaluators must determine a final teacher performance and practice rating and discuss 

this rating with teachers during the End-of-Year Conference. Within the Norwalk Plan, each 

domain of the Danielson Rubric carries equal weight in the final rating. The final teacher 

performance and practice rating will be calculated by the evaluator in a three-step process:  

 

1. Evaluator holistically reviews evidence collected through observations and interactions 

(e.g., team meetings, conferences) and uses professional judgment to determine indicator 

ratings for each of the 17 indicators. 

 

2. Evaluator averages indicators within each domain to a tenth of a decimal to calculate 

domain-level scores of 1.0-4.0. 

  

3. Evaluator averages domain scores to calculate an overall Observation of Teacher 

Performance and Practice rating of 1.0-4.0.  

 

Each step is illustrated below:  

1. Evaluator holistically reviews evidence collected through observations and interactions 

and uses professional judgment to determine indicator ratings for each of the 17 

indicators.  

 

2. By the end of the year, evaluators should have collected a variety of evidence on teacher 

practice from the year’s observations and interactions. Evaluators then analyze the 

consistency, trends, and significance of the evidence to determine a rating for each of the 

17 indicators. Some questions to consider while analyzing the evidence include:  

 

Consistency: What rating have I seen relatively uniform, homogenous evidence for 

throughout the semester? Does the evidence paint a clear, unambiguous picture of the 

teacher’s performance in this area?  

Trends: Have I seen improvement over time that overshadows earlier observation 

outcomes? Have I seen regression or setbacks over time that overshadows earlier 

observation outcomes?  

 

Significance: Is some data more valid than others? (Do I have notes or ratings from 

“meatier” lessons or interactions where I was able to better assess this aspect of 

performance?) 
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3. The summative Teacher Performance and Practice category rating and the indicator 

ratings will be shared and discussed with teachers during the End-of-Year Conference. 

This process can also be followed in advance of the Mid-Year Conference to discuss 

progress toward Teacher Performance and Practice goals/outcomes. 
 

Teacher Summative Rating 

45% -  Student Growth and Development 

5% -  Whole-School Student Learning Indicators 

40% -  Observations 

10% - Parent feedback 

 

Definition of Effectiveness and Ineffectiveness  

New teachers shall generally be deemed effective if said educator receives at least two sequential 

proficient ratings, one of which must be earned in the fourth year of a novice teacher’s career. A 

below standard rating shall only be permitted in the first year of a novice teacher’s career, 

assuming a pattern of growth of developing in year two and two sequential proficient ratings in 

years three and four. Superintendents shall offer a contract to any educator he/she deems effective 

at the end of year four. This shall be accomplished through the specific issuance to that effect.  

 

A post-tenure educator shall generally be deemed ineffective if said educator receives at least two 

sequential developing ratings or one below standard rating at any time.  

 

Dispute-Resolution Process  

A panel, composed of Director of Human Services, teachers union president and a neutral third 

person, shall resolve disputes where the evaluator and teacher cannot agree on objectives/goals, 

the evaluation period, feedback on performance and practice, or final summative rating. 

Resolutions must be topic-specific and timely. Should the process established not result in 

resolution of a given issue, the determination regarding that issue will be made by the 

Superintendent. 
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ATTACHMENT A 
 

 

 

 

 

 



16 | P a g e  

 

Teacher ____________________________________________________ School _____________________________________________________Grade Level(s) ________  

Subject(s) ____________________________________________________________Observer ___________________________________________Date _______________  

Summary of the Lesson ________________________________________________________________________________________________________________________ 

Evidence of Teaching 

Domain 1: Planning and Preparation  

 

Component 

 

BELOW STANDARD 

 

DEVELOPING 

 

PROFICIENT 

 

EXEMPLARY 

 

1a  

Demonstrating 

Knowledge of 

Content and 

Pedagogy 

 

The teacher’s plans and practice 

display little knowledge of the content, 

prerequisite relationships between 

different aspects of the content, or the 

instructional practices specific to that 

discipline. 

 

The teacher’s plans and practice reflect 

some awareness of the important 

concepts in the discipline, prerequisite 

relationships between them, and 

instructional practices specific to that 

discipline. 

 

The teacher’s plans and practice reflect 

solid knowledge of the content, 

prerequisite relationships between 

important concepts, and the 

instructional practices specific to that 

discipline. 

 

The teacher’s plans and practice reflect 

extensive knowledge of the content and 

the structure of the discipline. The 

teacher actively builds on knowledge of 

prerequisites and misconceptions when 

describing instruction or seeking 

causes for student misunderstanding. 

Evidence 

 

Component 

 

BELOW STANDARD 

 

DEVELOPING 

 

PROFICIENT 

 

EXEMPLARY 

 

1b 

Demonstrating 

Knowledge of 

Students 

 

The teacher demonstrates little or no 

knowledge of students’ backgrounds, 

cultures, skills, language proficiency, 

interests, and special needs, and does 

not seek such understanding. 

 

The teacher indicates the importance of 

understanding students’ backgrounds, 

cultures, skills, language proficiency, 

interests, and special needs, and 

attains this knowledge for the class as a 

whole. 

The teacher actively seeks knowledge 

of students’ backgrounds, cultures, 

skills, language proficiency, interests, 

and special needs, and attains this 

knowledge for groups of students. 

 

The teacher actively seeks knowledge 

of students’ backgrounds, cultures, 

skills, language proficiency, interests, 

and special needs from a variety of 

sources, and attains this knowledge for 

individual students. 

Evidence 
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Component 

 

BELOW STANDARD 

 

DEVELOPING 

 

PROFICIENT 

 

EXEMPLARY 

 

1c 

Setting Instructional 

Outcomes 

 

Instructional outcomes are unsuitable 

for students, represent trivial or low-

level learning, or are stated only as 

activities. They do not permit viable 

methods of assessment. 

 

Instructional outcomes are of moderate 

rigor and are suitable for some 

students, but consist of a combination 

of activities and goals, some of which 

permit viable methods of assessment. 

They reflect more than one type of 

learning, but the teacher makes no 

attempt at coordination or integration. 

Instructional outcomes are stated as 

goals reflecting high-level learning and 

curriculum standards. They are suitable 

for most students in the class, represent 

different types of learning, and can be 

assessed. The outcomes reflect 

opportunities for coordination. 

 

Instructional outcomes are stated as 

goals that can be assessed, reflecting 

rigorous learning and curriculum 

standards. They represent different 

types of content, offer opportunities for 

both coordination and integration, and 

take account of the needs of individual 

students. 

 

Evidence 

 

Component 

 

BELOW STANDARD 

 

DEVELOPING 

 

PROFICIENT 

 

EXEMPLARY 

 

1d 

Demonstrating 

Knowledge of 

Resources 

 

The teacher demonstrates little or no 

familiarity with resources to enhance 

own knowledge, to use in teaching, or 

for students who need them. The 

teacher does not seek such knowledge.  

 

The teacher demonstrates some 

familiarity with resources available 

through the school or district to 

enhance own knowledge, to use in 

teaching, or for students who need 

them. The teacher does not seek to 

extend such knowledge. 

The teacher is fully aware of the 

resources available through the school 

or district to enhance own knowledge, 

to use in teaching, or for students who 

need them.  

 

The teacher seeks out resources in and 

beyond the school or district in 

professional organizations, on the 

Internet, and in the community to 

enhance own knowledge, to use in 

teaching, and for students who need 

them. 

Evidence 
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Component 

 

BELOW STANDARD 

 

DEVELOPING 

 

PROFICIENT 

 

EXEMPLARY 

 

1e 

Designing Coherent 

Instruction 

 

The series of learning experiences is 

poorly aligned with the instructional 

outcomes and does not represent a 

coherent structure. The experiences 

are suitable for only some students. 

 

The series of learning experiences 

demonstrates partial alignment with 

instructional outcomes, some of which 

are likely to engage students in 

significant learning. The lesson or unit 

has a recognizable structure and 

reflects partial knowledge of students 

and resources. 

 

The teacher coordinates knowledge of 

content, students, and resources to 

design a series of learning experiences 

aligned to instructional outcomes and 

suitable to groups of students. The 

lesson or unit has a clear structure and 

is likely to engage students in 

significant learning. 

 

The teacher coordinates knowledge of 

content, students, and resources to 

design a series of learning experiences 

aligned to instructional outcomes, 

differentiated where appropriate to 

make them suitable for all students and 

likely to engage them in significant 

learning. The lesson or unit’s structure 

is clear and allows for different 

pathways according to student needs. 

Evidence 

 

Component 

 

BELOW STANDARD 

 

DEVELOPING 

 

PROFICIENT 

 

EXEMPLARY 

 

1f 

Designing Student 

Assessments 

 

The teacher’s plan for assessing 

student learning contains no clear 

criteria or standards, is poorly aligned 

with the instructional outcomes, or is 

inappropriate for many students. The 

results of assessment have minimal 

impact on the design of future 

instruction. 

 

The teacher’s plan for student 

assessment is partially aligned with the 

instructional outcomes, without clear 

criteria, and inappropriate for at least 

some students. The teacher intends to 

use assessment results to plan for 

future instruction for the class as a 

whole. 

 

The teacher’s plan for student 

assessment is aligned with the 

instructional outcomes, uses clear 

criteria, and is appropriate for the needs 

of students. The teacher intends to use 

assessment results to plan for future 

instruction for groups of students. 

 

The teacher’s plan for student 

assessment is fully aligned with the 

instructional outcomes, with clear 

criteria and standards that show 

evidence of student contribution to their 

development. Assessment 

methodologies may have been adapted 

for individuals, and the teacher intends 

to use assessment results to plan future 

instruction for individual students.   

Evidence 
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Domain 2: The Classroom Environment 

 

Component 

 

BELOW STANDARD 

 

DEVELOPING 

 

PROFICIENT 

 

EXEMPLARY 

 

2a 

Creating an 

Environment of 

Respect and Rapport 

 

Classroom interactions, both between 

the teacher and students and among 

students, are negative, inappropriate, or 

insensitive to students’ cultural 

backgrounds, and characterized by 

sarcasm, put-downs, or conflict. 

 

Classroom interactions, both between 

the teacher and students and among 

students, are generally appropriate and 

free from conflict, but may be 

characterized by occasional displays of 

insensitivity or lack of responsiveness 

to cultural or developmental differences 

among students. 

Classroom interactions, both between 

teacher and students and among 

students, are polite and respectful, 

reflecting general warmth and caring, 

and are appropriate to the cultural and 

developmental differences among 

groups of students. 

 

Classroom interactions among the 

teacher and individual students are 

highly respectful, reflecting genuine 

warmth and caring and sensitivity to 

students’ cultures and levels of 

development. Students themselves 

ensure high levels of civility among 

members of the class. 

Evidence 

 

Component 

 

BELOW STANDARD 

 

DEVELOPING 

 

PROFICIENT 

 

EXEMPLARY 

 

2b 

Establishing a 

Culture for Learning 

 

The classroom environment conveys a 

negative culture for learning, 

characterized by low teacher 

commitment to the subject, low 

expectations for student achievement, 

and little or no student pride in work. 

 

The teacher’s attempts to create a 

culture for learning are partially 

successful, with little teacher 

commitment to the subject, modest 

expectations for student achievement, 

and little student pride in work. Both 

teacher and students appear to be only 

“going through the motions.” 

 

The classroom culture is characterized 

by high expectations for most students 

and genuine commitment to the subject 

by both teacher and students, with 

students demonstrating pride in their 

work. 

 

High levels of student energy and 

teacher passion for the subject create a 

culture for learning in which everyone 

shares a belief in the importance of the 

subject and all students hold 

themselves to high standards of 

performance—for example, by initiating 

improvements to their work. 

Evidence 
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Component 

 

BELOW STANDARD 

 

DEVELOPING 

 

PROFICIENT 

 

EXEMPLARY 

 

2c 

Managing 

Classroom 

Procedures 

 

Much instructional time is lost because 

of inefficient classroom routines and 

procedures for transitions, handling of 

supplies, and performance of 

noninstructional duties. 

 

Some instructional time is lost because 

classroom routines and procedures for 

transitions, handling of supplies, and 

performance of noninstructional duties 

are only partially effective. 

Little instructional time is lost because 

of classroom routines and procedures 

for transitions, handling of supplies, and 

performance of noninstructional duties, 

which occur smoothly. 

 

Students contribute to the seamless 

operation of classroom routines and 

procedures for transitions, handling of 

supplies, and performance of 

noninstructional duties. 

 

Evidence 

 

Component 
BELOW STANDARD 

 

DEVELOPING 

 

PROFICIENT 

 

EXEMPLARY 

 

2d 

Managing Student 

Behavior 

 

There is no evidence that standards of 

conduct have been established, and 

little or no teacher monitoring of student 

behavior. Response to student 

misbehavior is repressive or 

disrespectful of student dignity.  

 

It appears that the teacher has made 

an effort to establish standards of 

conduct for students. The teacher tries, 

with uneven results, to monitor student 

behavior and respond to student 

misbehavior. 

 

Standards of conduct appear to be 

clear to students, and the teacher 

monitors student behavior against 

those standards. The teacher response 

to student misbehavior is appropriate 

and respects the students’ dignity. 

 

Standards of conduct are clear, with 

evidence of student participation in 

setting them. The teacher’s monitoring 

of student behavior is subtle and 

preventive, and the teacher’s response 

to student misbehavior is sensitive to 

individual student needs. Students take 

an active role in monitoring the 

standards of behavior. 

Evidence 
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Component BELOW STANDARD DEVELOPING PROFICIENT EXEMPLARY 

2e 

Organizing Physical 

Space 

 

The physical environment is unsafe, or 

some students don’t have access to 

learning. There is poor alignment 

between the physical arrangement and 

the lesson activities. 

 

The classroom is safe, and essential 

learning is accessible to most students; 

the teacher’s use of physical resources, 

including computer technology, is 

moderately effective. The teacher may 

attempt to modify the physical 

arrangement to suit learning activities, 

with partial success. 

The classroom is safe, and learning is 

accessible to all students; the teacher 

ensures that the physical arrangement 

is appropriate for the learning activities. 

The teacher makes effective use of 

physical resources, including computer 

technology. 

 

The classroom is safe, and the physical 

environment ensures the learning of all 

students, including those with special 

needs. Students contribute to the use 

or adaptation of the physical 

environment to advance learning. 

Technology is used skillfully, as 

appropriate to the lesson. 

Evidence 
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Domain 3: Instruction 

 

Component 

 

BELOW STANDARD 

 

DEVELOPING 

 

PROFICIENT 

 

EXEMPLARY 

 

3a 

Communicating with 

Students 

 

Expectations for learning, directions 

and procedures, and explanations of 

content are unclear or confusing to 

students. The teacher’s use of 

language contains errors or is 

inappropriate for students’ cultures or 

levels of development. 

 

Expectations for learning, directions 

and procedures, and explanations of 

content are clarified after initial 

confusion; the teacher’s use of 

language is correct but may not be 

completely appropriate for students’ 

cultures or levels of development. 

 

Expectations for learning, directions 

and procedures, and explanations of 

content are clear to students. 

Communications are appropriate for 

students’ cultures and levels of 

development. 

 

Expectations for learning, directions 

and procedures, and explanations of 

content are clear to students. The 

teacher’s oral and written 

communication is clear and 

expressive, appropriate to students’ 

cultures and levels of development, 

and anticipates possible student 

misconceptions. 

Evidence 

 

Component 

 

BELOW STANDARD 

 

DEVELOPING 

 

PROFICIENT 

 

EXEMPLARY 

 

3b 

Using Questioning and 

Discussion Techniques 

 

The teacher’s questions are low-level 

or inappropriate, eliciting limited 

student participation, and recitation 

rather than discussion. 

 

Some of the teacher’s questions elicit 

a thoughtful response, but most are 

low-level, posed in rapid succession. 

The teacher’s attempts to engage all 

students in the discussion are only 

partially successful. 

Most of the teacher’s questions elicit a 

thoughtful response, and the teacher 

allows sufficient time for students to 

answer. All students participate in the 

discussion, with the teacher stepping 

aside when appropriate. 

Questions reflect high expectations 

and are culturally and developmentally 

appropriate. Students formulate many 

of the high-level questions and ensure 

that all voices are heard. 

 

Evidence 
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Component 

 

BELOW STANDARD 

 

DEVELOPING 

 

PROFICIENT 

 

EXEMPLARY 

 

3c 

Engaging Students in 

Learning 

 

Activities and assignments, materials, 

and groupings of students are 

inappropriate for the instructional 

outcomes or students’ cultures or levels 

of understanding, resulting in little 

intellectual engagement. The lesson has 

no structure or is poorly paced. 

 

Activities and assignments, materials, 

and groupings of students are partially 

appropriate for the instructional 

outcomes or students’ cultures or levels 

of understanding, resulting in moderate 

intellectual engagement. The lesson has 

a recognizable structure but is not fully 

maintained. 

Activities and assignments, materials, 

and groupings of students are fully 

appropriate for the instructional 

outcomes and students’ cultures and 

levels of understanding. All students are 

engaged in work of a high level of rigor. 

The lesson’s structure is coherent, with 

appropriate pace. 

Students, throughout the lesson, are 

highly intellectually engaged in 

significant learning and make material 

contributions to the activities, student 

groupings, and materials. The lesson is 

adapted as needed to the needs of 

individuals, and the structure and pacing 

allow for student reflection and closure. 

Evidence 

 

Component 

 

BELOW STANDARD 

 

DEVELOPING 

 

PROFICIENT 

 

EXEMPLARY 

 

3d 

Using Assessment in 

Instruction 

 

Assessment is not used in instruction, 

either through monitoring of progress by 

the teacher or students, or feedback to 

students. Students are not aware of the 

assessment criteria used to evaluate 

their work. 

Assessment is occasionally used in 

instruction, through some monitoring of 

progress of learning by the teacher 

and/or students. Feedback to students is 

uneven, and students are aware of only 

some of the assessment criteria used to 

evaluate their work. 

 

Assessment is regularly used in 

instruction, through self-assessment by 

students, monitoring of progress of 

learning by the teacher and/or students, 

and high-quality feedback to students. 

Students are fully aware of the 

assessment criteria used to evaluate 

their work. 

Assessment is used in a sophisticated 

manner in instruction, through student 

involvement in establishing the 

assessment criteria, self-assessment by 

students, monitoring of progress by both 

students and the teacher, and high-

quality feedback to students from a 

variety of sources. 

Evidence 
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Component 

 

BELOW STANDARD 

 

DEVELOPING 

 

PROFICIENT 

 

EXEMPLARY 

 

3e 

Demonstrating Flexibility 

and Responsiveness 

 

The teacher adheres to the instruction 

plan, even when a change would 

improve the lesson or address students’ 

lack of interest. The teacher brushes 

aside student questions; when students 

experience difficulty, the teacher blames 

the students or their home environment. 

The teacher attempts to modify the 

lesson when needed and to respond to 

student questions, with moderate 

success. The teacher accepts 

responsibility for student success but 

has only a limited repertoire of strategies 

to draw upon. 

The teacher promotes the successful 

learning of all students, making 

adjustments as needed to instruction 

plans and accommodating student 

questions, needs, and interests. 

 

The teacher seizes an opportunity to 

enhance learning, building on a 

spontaneous event or student interests. 

The teacher ensures the success of all 

students, using an extensive repertoire 

of instructional strategies. 

 

Evidence 
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Teacher _________________________________________________ School _____________________________________ 

Strengths of the Lesson 

 

 

Areas for Growth 

 

 

We have participated in a conversation on the above items.  

 

 

Teacher’s signature _____________________________________________________ Date __________________________ 

Administrator’s signature _________________________________________________ Date __________________________ 
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Evidence for Domain 4 
Teacher __________________________________________________ School _____________________ Dates__________ 

Grade Level(s) ___________________________ Subject(s) ___________________________________________________ 

Evaluator ____________________________________________________________ School Year __________–__________ 

 

Component 

 

Evidence 

 

Comments 

 

Rating 

 

4b: Maintaining 

Accurate Records 

 

 

 

 

 

  

4c: Communicating with 

Families 

 

 

 

 

 

  

4d: Participating in a 

Professional Community 

 

 

 

 

 

  

4e: Growing and 

Developing 

Professionally 

 

 

 

 

 

  

4f: Showing 

Professionalism 
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Domain 4: Professional Responsibilities 

 

Component 

 

BELOW STANDARD 

 

DEVELOPING 

 

PROFICIENT 

 

EXEMPLARY 

 

4b 

Maintaining 

Accurate Records 

The teacher’s systems for maintaining 

both instructional and noninstructional 

records are either nonexistent or in 

disarray, resulting in errors and 

confusion. 

The teacher’s systems for maintaining 

both instructional and noninstructional 

records are rudimentary and only 

partially effective. 

 

The teacher’s systems for maintaining 

both instructional and noninstructional 

records are accurate, efficient, and 

effective. 

 

The teacher’s systems for maintaining 

both instructional and noninstructional 

records are accurate, efficient, and 

effective, and students contribute to its 

maintenance. 

Notes: 

 

Component 

 

BELOW STANDARD 

 

DEVELOPING 

 

PROFICIENT 

 

EXEMPLARY 

 

4c 

Communicating with 

Families 

The teacher’s communication with 

families about the instructional program 

or about individual students is sporadic 

or culturally inappropriate. The teacher 

makes no attempt to engage families in 

the instructional program. 

The teacher adheres to school 

procedures for communicating with 

families and makes modest attempts to 

engage families in the instructional 

program. But communications are not 

always appropriate to the cultures of 

those families. 

The teacher communicates frequently 

with families and successfully engages 

them in the instructional program. 

Information to families about individual 

students is conveyed in a culturally 

appropriate manner. 

The teacher’s communication with 

families is frequent and sensitive to 

cultural traditions; students participate in 

the communication. The teacher 

successfully engages families in the 

instructional program, as appropriate. 

Notes: 
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Component 

 

BELOW STANDARD 

 

DEVELOPING 

 

PROFICIENT 

 

EXEMPLARY 

 

4d 

Participating in a 

Professional 

Community 

The teacher avoids participating in a 

professional community or in school 

and district events and projects; 

relationships with colleagues are 

negative or self-serving. 

The teacher becomes involved in the 

professional community and in school 

and district events and projects when 

specifically asked; relationships with 

colleagues are cordial. 

The teacher participates actively in the 

professional community and in school 

and district events and projects, and 

maintains positive and productive 

relationships with colleagues. 

The teacher makes a substantial 

contribution to the professional 

community and to school and district 

events and projects, and assumes a 

leadership role among the faculty. 

Notes: 

 

Component 

 

BELOW STANDARD 

 

DEVELOPING 

 

PROFICIENT 

 

EXEMPLARY 

 

4e 

Growing and 

Developing 

Professionally 

The teacher does not participate in 

professional development activities and 

makes no effort to share knowledge 

with colleagues. The teacher is 

resistant to feedback from supervisors 

or colleagues.  

 

The teacher participates in professional 

development activities that are 

convenient or are required, and makes 

limited contributions to the profession. 

The teacher accepts, with some 

reluctance, feedback from supervisors 

and colleagues. 

The teacher seeks out opportunities for 

professional development based on an 

individual assessment of need and 

actively shares expertise with others. 

The teacher welcomes feedback from 

supervisors and colleagues. 

The teacher actively pursues 

professional development 

opportunities and initiates activities to 

contribute to the profession. In 

addition, the teacher seeks feedback 

from supervisors and colleagues. 

 

Notes: 

 

 
  



29 | P a g e  

 

 

Component 

 

BELOW STANDARD 

 

DEVELOPING 

 

PROFICIENT 

 

EXEMPLARY 

 

4f 

Showing 

Professionalism 

The teacher has little sense of ethics 

and professionalism and contributes to 

practices that are self-serving or 

harmful to students. The teacher fails 

to comply with school and district 

regulations and time lines. 

 

The teacher is honest and well 

intentioned in serving students and 

contributing to decisions in the school, 

but the teacher’s attempts to serve 

students are limited. The teacher 

complies minimally with school and 

district regulations, doing just enough 

to get by. 

 

The teacher displays a high level of 

ethics and professionalism in dealings 

with both students and colleagues and 

complies fully and voluntarily with 

school and district regulations. 

 

The teacher is proactive and assumes 

a leadership role in making sure that 

school practices and procedures 

ensure that all students, particularly 

those traditionally underserved, are 

honored in the school. The teacher 

displays the highest standards of 

ethical conduct and takes a leadership 

role in seeing that colleagues comply 

with school and district regulations. 

Notes:  
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Self-Assessment of Practice 
Teacher ___________________________________________________________________ School ____________________________________________________ 

Grade Level(s) ____________________ Subject(s) _________________________________________________ Date _____________________________________ 

Directions: Consider your teaching practice and determine, for each component of the framework for teaching, the level of performance that best reflects your own assessment. 

Circle or highlight the appropriate words, and then transfer your judgments to the last page of this form. This will provide you with a summary of your current level of practice.  

The final page may be combined with materials from other teachers in your school to determine the patterns of need across the school. 

Domain 1: Planning and Preparation  

Component 

 

BELOW STANDARD 

 

DEVELOPING 

 

PROFICIENT 

 

EXEMPLARY 

 

1a 

Demonstrating 

Knowledge of 

Content and 

Pedagogy 

 

The teacher’s plans and practice 

display little knowledge of the content, 

prerequisite relationships between 

different aspects of the content, or the 

instructional practices specific to that 

discipline. 

 

The teacher’s plans and practice reflect 

some awareness of the important 

concepts in the discipline, prerequisite 

relationships between them, and the 

instructional practices specific to that 

discipline. 

 

The teacher’s plans and practice reflect 

solid knowledge of the content, 

prerequisite relationships between 

important concepts, and the 

instructional practices specific to that 

discipline. 

 

The teacher’s plans and practice reflect 

extensive knowledge of the content and 

the structure of the discipline. The 

teacher actively builds on knowledge of 

prerequisites and misconceptions when 

describing instruction or seeking 

causes for student misunderstanding. 

1b 

Demonstrating 

Knowledge of 

Students 

 

The teacher demonstrates little or no 

knowledge of students’ backgrounds, 

cultures, skills, language proficiency, 

interests, and special needs, and does 

not seek such understanding. 

 

The teacher indicates the importance of 

understanding students’ backgrounds, 

cultures, skills, language proficiency, 

interests, and special needs, and 

attains this knowledge for the class as a 

whole. 

The teacher actively seeks knowledge 

of students’ backgrounds, cultures, 

skills, language proficiency, interests, 

and special needs, and attains this 

knowledge for groups of students. 

 

The teacher actively seeks knowledge 

of students’ backgrounds, cultures, 

skills, language proficiency, interests, 

and special needs from a variety of 

sources, and attains this knowledge for 

individual students. 

1c 

Setting Instructional 

Outcomes 

 

Instructional outcomes are unsuitable 

for students, represent trivial or low-

level learning, or are stated only as 

activities. They do not permit viable 

methods of assessment. 

 

Instructional outcomes are of moderate 

rigor and are suitable for some 

students, but consist of a combination 

of activities and goals, some of which 

permit viable methods of assessment. 

They reflect more than one type of 

learning, but the teacher makes no 

attempt at coordination or integration. 

Instructional outcomes are stated as 

goals reflecting high-level learning and 

curriculum standards. They are suitable 

for most students in the class, represent 

different types of learning, and can be 

assessed. The outcomes reflect 

opportunities for coordination. 

 

Instructional outcomes are stated as 

goals that can be assessed, reflecting 

rigorous learning and curriculum 

standards. They represent different 

types of content, offer opportunities for 

both coordination and integration, and 

take account of the needs of individual 

students. 

 

  



31 | P a g e  

 

 

 

DOMAIN 1 FOR LIBRARY/MEDIA SPECIALISTS: PLANNING AND PREPARATION 

 

 
 
INDICATORS 

L E V E L  O F  P E R F O R M A N C E  

BELOW STANDARD 

 

DEVELOPING 

 

PROFICIENT 

 

EXEMPLARY 

 

1a:  

Demonstrating knowledge of 

literature and current trends in 

library/media practice and 

information technology 

 

Library/media specialist demonstrates 

little or no knowledge of literature and 

of current trends in practice and 

information technology. 

 

Library/media specialist demonstrates 

limited knowledge of literature and of 

current trends in practice and 

information technology. 

 

Library/media specialist demonstrates 

thorough knowledge of literature and 

of current trends in practice and 

information technology. 

 

Drawing on extensive professional 

resources, library/media specialist 

demonstrates rich understanding of 

literature and of current trends in 

information technology. 

1b:  

Demonstrating knowledge of 

the school’s program and 

student information needs 

within that program 

 

Library/media specialist demonstrates 

little or no knowledge of the school’s 

content standards and of students’ 

needs for information skills within 

those standards. 

 

Library/media specialist demonstrates 

basic knowledge of the school’s 

content standards and of students’ 

needs for information skills within 

those standards. 

 

Library/media specialist demonstrates 

thorough knowledge of the school’s 

content standards and of students’ 

needs for information skills within 

those standards. 

 

Library/media specialist takes a 

leadership role within the school and 

district to articulate the needs of 

students for information technology 

within the school’s academic 

program. 

1c:  

Establishing goals for the 

library/media program 

appropriate to the setting and 

the students served 

 

Library/media specialist has no clear 

goals for the media program, or they 

are inappropriate to either the 

situation in the school or the age of 

the students. 

 

Library/media specialist’s goals for 

the media program are rudimentary 

and are partially suitable to the 

situation in the school and the age of 

the students. 

 

Library/media specialist’s goals for 

the media program are clear and 

appropriate to the situation in the 

school and to the age of the students. 

 

Library/media specialist’s goals for 

the media program are highly 

appropriate to the situation in the 

school and to the age of the students 

and have been developed following 

consultations with students and 

colleagues. 
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DOMAIN 1 FOR LIBRARY/MEDIA SPECIALISTS: PLANNING AND PREPARATION (continued) 

 

 
 
INDICATORS 

L E V E L  O F  P E R F O R M A N C E  

BELOW STANDARD 

 

DEVELOPING 

 

PROFICIENT 

 

EXEMPLARY 

 

1d:  

Demonstrating knowledge of 

resources, both within and 

beyond the school and district,  

and access to such resources 

as interlibrary loan 

 

Library/media specialist demonstrates 

little or no knowledge of resources 

available for students and teachers in 

the school, in other schools in the 

district, and in the larger community 

to advance program goals. 

Library/media specialist demonstrates 

basic knowledge of resources 

available for students and teachers in 

the school, in other schools in the 

district, and in the larger community 

to advance program goals. 

Library/media specialist is fully aware 

of resources available for students 

and teachers in the school, in other 

schools in the district, and in the 

larger community to advance 

program goals. 

Library/media specialist is fully aware 

of resources available for students 

and teachers and actively seeks out 

new resources from a wide range of 

sources to enrich the school’s 

program. 

1e:  

Planning the library/ 

media program integrated with 

the overall school program 

 

Library/media program consists of a 

random collection of unrelated 

activities, lacking coherence or an 

overall structure. 

 

Library/media specialist’s plan has a 

guiding principle and includes a 

number of worthwhile activities, but 

some of them don’t fit with the 

broader goals. 

 

Library/media specialist’s plan is well 

designed to support both teachers 

and students in their information 

needs. 

 

Library/media specialist’s plan is 

highly coherent, taking into account 

the competing demands of scheduled 

time in the library, consultative work 

with teachers, and work in 

maintaining and extending the 

collection; the plan has been 

developed after consultation with 

teachers. 

1f:  

Developing a plan to evaluate 

the library/media program 

 

Library/media specialist has no plan 

to evaluate the program or resists 

suggestions that such an evaluation 

is important. 

 

Library/media specialist has a 

rudimentary plan to evaluate the 

library/media program. 

 

Library/media specialist’s plan to 

evaluate the program is organized 

around clear goals and the collection 

of evidence to indicate the degree to 

which the goals have been met. 

Library/media specialist’s evaluation 

plan is highly sophisticated, with 

imaginative sources of evidence and 

a clear path toward improving the 

program on an ongoing basis. 
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DOMAIN 2 FOR LIBRARY/MEDIA SPECIALISTS: THE ENVIRONMENT 

 

 
 
INDICATORS 

L E V E L  O F  P E R F O R M A N C E  

BELOW STANDARD 

 

DEVELOPING 

 

PROFICIENT 

 

EXEMPLARY 

 

2a:  

Creating an environment of 

respect and rapport 

 

Interactions, both between the 

library/media specialist and students 

and among students, are negative, 

inappropriate, or insensitive to 

students’ cultural backgrounds and 

are characterized by sarcasm, put-

downs, or conflict. 

 

Interactions, both between the 

library/media specialist and students 

and among students, are generally 

appropriate and free from conflict but 

may be characterized by occasional 

displays of insensitivity or lack of 

responsiveness to cultural or 

developmental differences among 

students. 

Interactions, both between the 

library/media specialist and students 

and among students, are polite and 

respectful, reflecting general warmth 

and caring, and are appropriate to the 

cultural and developmental 

differences among groups of 

students. 

 

Interactions among the library/media 

specialist, individual students, and the 

classroom teachers are highly 

respectful, reflecting genuine warmth 

and caring and sensitivity to students’ 

cultures and levels of development. 

Students themselves ensure high 

levels of civility among students in the 

library. 

2b:  

Establishing a culture for 

investigation and love of 

literature 

 

Library/media specialist conveys a 

sense that the work of seeking 

information and reading literature is 

not worth the time and energy 

required.  

 

Library/media specialist goes through 

the motions of performing the work of 

the position, but without any real 

commitment to it. 

 

Library/media specialist, in 

interactions with both students and 

colleagues, conveys a sense of the 

importance of seeking information 

and reading literature. 

 

Library/media specialist, in 

interactions with both students and 

colleagues, conveys a sense of the 

essential nature of seeking 

information and reading literature. 

Students appear to have internalized 

these values. 

2c:  

Establishing and maintaining 

library procedures 

 

Media center routines and 

procedures (for example, for 

circulation of materials, working on 

computers, independent work) are 

either nonexistent or inefficient, 

resulting in general confusion. Library 

assistants are confused as to their 

role. 

 

Media center routines and 

procedures (for example, for 

circulation of materials, working on 

computers, independent work) have 

been established but function 

sporadically. Efforts to establish 

guidelines for library assistants are 

partially successful. 

 

Media center routines and 

procedures (for example, for 

circulation of materials, working on 

computers, independent work) have 

been established and function 

smoothly. Library assistants are clear 

as to their role. 

 

Media center routines and 

procedures (for example, for 

circulation of materials, working on 

computers, independent work) are 

seamless in their operation, with 

students assuming considerable 

responsibility for their smooth 

operation. Library assistants work 

independently and contribute to the 

success of the media center. 
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DOMAIN 2 FOR LIBRARY/MEDIA SPECIALISTS: THE ENVIRONMENT (continued) 

 

 
 
INDICATORS 

L E V E L  O F  P E R F O R M A N C E  

BELOW STANDARD 

 

DEVELOPING 

 

PROFICIENT 

 

EXEMPLARY 

 

2d:  

Managing student behavior 

 

There is no evidence that standards 

of conduct have been established, 

and there is little or no monitoring of 

student behavior. Response to 

student misbehavior is repressive or 

disrespectful of student dignity. 

 

It appears that the library/media 

specialist has made an effort to 

establish standards of conduct for 

students and tries to monitor student 

behavior and respond to student 

misbehavior, but these efforts are not 

always successful. 

 

Standards of conduct appear to be 

clear to students, and the 

library/media specialist monitors 

student behavior against those 

standards. Library/media specialist’s 

response to student misbehavior is 

appropriate and respectful to 

students. 

 

Standards of conduct are clear, with 

evidence of student participation in 

setting them. Library/media 

specialist’s monitoring of student 

behavior is subtle and preventive, 

and response to student misbehavior 

is sensitive to individual student 

needs. Students take an active role in 

monitoring the standards of behavior. 

2e:  

Organizing physical space to 

enable smooth flow 

 

Library/media specialist makes poor 

use of the physical environment, 

resulting in poor traffic flow, confusing 

signage, inadequate space devoted 

to work areas and computer use, and 

general confusion. 

 

Library/media specialist’s efforts to 

make use of the physical environment 

are uneven, resulting in occasional 

confusion.  

 

Library/media specialist makes 

effective use of the physical 

environment, resulting in good traffic 

flow, clear signage, and adequate 

space devoted to work areas and 

computer use. 

 

Library/media specialist makes highly 

effective use of the physical 

environment, resulting in clear 

signage, excellent traffic flow, and 

adequate space devoted to work 

areas and computer use. In addition, 

book displays are attractive and 

inviting. 
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DOMAIN 3 FOR LIBRARY/MEDIA SPECIALISTS: DELIVERY OF SERVICE 

 

 
 
INDICATORS 

L E V E L  O F  P E R F O R M A N C E  

BELOW STANDARD 

 

DEVELOPING 

 

PROFICIENT 

 

EXEMPLARY 

 

3a:  

Maintaining and extending the 

library collection in accordance 

with the school’s needs and 

within budget limitations 

 

Library/media specialist fails to 

adhere to district or professional 

guidelines in selecting materials for 

the collection and does not 

periodically purge the collection of 

outdated material. Collection is 

unbalanced among different areas. 

Library/media specialist is partially 

successful in attempts to adhere to 

district or professional guidelines in 

selecting materials, to weed the 

collection, and to establish balance. 

 

Library/media specialist adheres to 

district or professional guidelines in 

selecting materials for the collection 

and periodically purges the collection 

of outdated material. Collection is 

balanced among different areas. 

 

Library/media specialist selects 

materials for the collection 

thoughtfully and in consultation with 

teaching colleagues, and periodically 

purges the collection of outdated 

material. Collection is balanced 

among different areas. 

 

3b:  

Collaborating with teachers in 

the design of instructional units 

and lessons 

 

Library/media specialist declines to 

collaborate with classroom teachers 

in the design of instructional lessons 

and units. 

 

Library/media specialist collaborates 

with classroom teachers in the design 

of instructional lessons and units 

when specifically asked to do so. 

 

Library/media specialist initiates 

collaboration with classroom teachers 

in the design of instructional lessons 

and units. 

 

Library/media specialist initiates 

collaboration with classroom teachers 

in the design of instructional lessons 

and units, locating additional 

resources from sources outside the 

school. 

3c:  

Engaging students in enjoying 

literature and in learning 

information skills 

 

Students are not engaged in enjoying 

literature and in learning information 

skills because of poor design of 

activities, poor grouping strategies, or 

inappropriate materials. 

 

Only some students are engaged in 

enjoying literature and in learning 

information skills due to uneven 

design of activities, grouping 

strategies, or partially appropriate 

materials.  

Students are engaged in enjoying 

literature and in learning information 

skills because of effective design of 

activities, grouping strategies, and 

appropriate materials. 

 

Students are highly engaged in 

enjoying literature and in learning 

information skills and take initiative in 

ensuring the engagement of their 

peers. 
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DOMAIN 3 FOR LIBRARY/MEDIA SPECIALISTS: DELIVERY OF SERVICE (continued) 

 

 
 
INDICATORS 

L E V E L  O F  P E R F O R M A N C E  

BELOW STANDARD 

 

DEVELOPING 

 

PROFICIENT 

 

EXEMPLARY 

 

3d:  

Assisting students and 

teachers in the use of 

technology in the library/media 

center 

 

Library/media specialist declines to 

assist students and teachers in the 

use of technology in the library/media 

center. 

 

Library/media specialist assists 

students and teachers in the use of 

technology in the library/media center 

when specifically asked to do so. 

 

Library/media specialist initiates 

sessions to assist students and 

teachers in the use of technology in 

the library/media center. 

 

Library/media specialist is proactive 

in initiating sessions to assist 

students and teachers in the use of 

technology in the library/media 

center. 

3e:  

Demonstrating flexibility and 

responsiveness 

 

Library/media specialist adheres to 

the plan, in spite of evidence of its 

inadequacy. 

 

Library/media specialist makes 

modest changes in the library/media 

program when confronted with 

evidence of the need for change. 

 

Library/media specialist makes 

revisions to the library/media program 

when they are needed.  

 

Library/media specialist is continually 

seeking ways to improve the 

library/media program and makes 

changes as needed in response to 

student, parent, or teacher input.  
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DOMAIN 4 FOR LIBRARY/MEDIA SPECIALISTS: PROFESSIONAL RESPONSIBILITIES 

 

 
 
INDICATORS 

L E V E L  O F  P E R F O R M A N C E  

BELOW STANDARD 

 

DEVELOPING 

 

PROFICIENT 

 

EXEMPLARY 

 

4a:  

Reflecting on practice 

 

Library/media specialist does not 

reflect on practice, or the reflections 

are inaccurate or self-serving. 

 

Library/media specialist’s reflection 

on practice is moderately accurate 

and objective, without citing specific 

examples and with only global 

suggestions as to how it might be 

improved. 

 

Library/media specialist’s reflection 

provides an accurate and objective 

description of practice, citing specific 

positive and negative characteristics. 

Library/media specialist makes some 

specific suggestions as to how the 

media program might be improved. 

Library/media specialist’s reflection is 

highly accurate and perceptive, citing 

specific examples. Library/media 

specialist draws on an extensive 

repertoire to suggest alternative 

strategies and their likely success. 

 

4b:  

Preparing and submitting 

reports and budgets 

 

Library/media specialist ignores 

teacher requests when preparing 

requisitions and budgets or does not 

follow established procedures. 

Inventories and reports are routinely 

late.  

 

Library/media specialist’s efforts to 

prepare budgets are partially 

successful, responding sometimes to 

teacher requests and following 

procedures. Inventories and reports 

are sometimes submitted on time. 

 

Library/media specialist honors 

teacher requests when preparing 

requisitions and budgets and follows 

established procedures. Inventories 

and reports are submitted on time. 

 

Library/media specialist anticipates 

teacher needs when preparing 

requisitions and budgets, follows 

established procedures, and 

suggests improvements to those 

procedures. Inventories and reports 

are submitted on time. 

4c:  

Communicating with the larger 

community 

 

Library/media specialist makes no 

effort to engage in outreach efforts to 

parents or the larger community. 

 

Library/media specialist makes 

sporadic efforts to engage in outreach 

efforts to parents or the larger 

community. 

 

Library/media specialist engages in 

outreach efforts to parents and the 

larger community. 

 

Library/media specialist is proactive 

in reaching out to parents and 

establishing contacts with outside 

libraries, coordinating efforts for 

mutual benefit. 
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DOMAIN 4 FOR LIBRARY/MEDIA SPECIALISTS: PROFESSIONAL RESPONSIBILITIES (continued) 

 

 
 
INDICATORS 

L E V E L  O F  P E R F O R M A N C E  

BELOW STANDARD 

 

DEVELOPING 

 

PROFICIENT 

 

EXEMPLARY 

 

4d:  

Participating in a professional 

community 

 

Library/media specialist’s 

relationships with colleagues are 

negative or self-serving, and the 

specialist avoids being involved in 

school and district events and 

projects. 

Library/media specialist’s 

relationships with colleagues are 

cordial, and the specialist participates 

in school and district events and 

projects when specifically requested. 

Library/media specialist participates 

actively in school and district events 

and projects and maintains positive 

and productive relationships with 

colleagues. 

Library/media specialist makes a 

substantial contribution to school and 

district events and projects and 

assumes leadership with colleagues. 

 

4e:  

Engaging in professional  

development 

 

Library/media specialist does not 

participate in professional 

development activities, even when 

such activities are clearly needed for 

the enhancement of skills. 

 

Library/media specialist’s  

participation in professional 

development activities is limited  

to those that are convenient or  

are required. 

 

Library/media specialist seeks out 

opportunities for professional 

development based on an individual 

assessment of need. 

 

Library/media specialist actively 

pursues professional development 

opportunities and makes a substantial 

contribution to the profession through 

such activities as offering workshops 

to colleagues. 

4f:  

Showing professionalism 

 

Library/media specialist displays 

dishonesty in interactions with 

colleagues, students, and the public; 

violates copyright laws. 

 

Library/media specialist is honest in 

interactions with colleagues, 

students, and the public; respects 

copyright laws. 

 

Library/media specialist displays  

high standards of honesty and 

integrity in interactions with 

colleagues, students, and the public; 

adheres carefully to copyright laws. 

 

Library/media specialist can be 

counted on to hold the highest 

standards of honesty and integrity 

and takes a leadership role with 

colleagues in ensuring there is no 

plagiarism or violation of copyright 

laws. 
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DOMAIN 1 FOR SCHOOL COUNSELORS: PLANNING AND PREPARATION 

 

 
 
INDICATORS 

L E V E L  O F  P E R F O R M A N C E  

BELOW STANDARD 

 

DEVELOPING 

 

PROFICIENT 

 

EXEMPLARY 

 

1a:  

Demonstrating knowledge  

of counseling theory and 

techniques 

 

Counselor demonstrates little 

understanding of counseling theory 

and techniques. 

 

Counselor demonstrates basic 

understanding of counseling theory 

and techniques. 

 

Counselor demonstrates 

understanding of counseling theory 

and techniques. 

 

Counselor demonstrates deep and 

thorough understanding of counseling 

theory and techniques. 

 

1b:  

Demonstrating knowledge  

of child and adolescent 

development 

 

Counselor displays little or no 

knowledge of child and adolescent 

development. 

 

Counselor displays partial knowledge 

of child and adolescent development. 

 

Counselor displays accurate 

understanding of the typical 

developmental characteristics of the 

age group, as well as exceptions to 

the general patterns. 

 

In addition to accurate knowledge of 

the typical developmental 

characteristics of the age group and 

exceptions to the general patterns, 

counselor displays knowledge of the 

extent to which individual students 

follow the general patterns. 

1c:  

Establishing goals for the 

counseling program 

appropriate to the setting  

and the students served 

 

Counselor has no clear goals for the 

counseling program, or they are 

inappropriate to either the situation or 

the age of the students. 

 

Counselor’s goals for the counseling 

program are rudimentary and are 

partially suitable to the situation and 

the age of the students. 

 

Counselor’s goals for the counseling 

program are clear and appropriate to 

the situation in the school and to the 

age of the students. 

 

Counselor’s goals for the counseling 

program are highly appropriate to the 

situation in the school and to the age 

of the students and have been 

developed following consultations 

with students, parents, and 

colleagues. 
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DOMAIN 1 FOR SCHOOL COUNSELORS: PLANNING AND PREPARATION (continued) 

 

 
 
INDICATORS 

L E V E L  O F  P E R F O R M A N C E  

BELOW STANDARD 

 

DEVELOPING 

 

PROFICIENT 

 

EXEMPLARY 

 

1d:  

Demonstrating knowledge of 

state and federal regulations 

and of resources both within 

and beyond the school and 

district 

 

Counselor demonstrates little or no 

knowledge of governmental 

regulations and of resources for 

students available through the school 

or district. 

 

Counselor displays awareness of 

governmental regulations and of 

resources for students available 

through the school or district, but no 

knowledge of resources available 

more broadly. 

Counselor displays awareness of 

governmental regulations and of 

resources for students available 

through the school or district, and 

some familiarity with resources 

external to the school. 

Counselor’s knowledge of 

governmental regulations and of 

resources for students is extensive, 

including those available through the 

school or district and in the 

community. 

1e:  

Planning the counseling 

program, integrated with the 

regular school program 

 

Counseling program consists of a 

random collection of unrelated 

activities, lacking coherence or an 

overall structure. 

 

Counselor’s plan has a guiding 

principle and includes a number of 

worthwhile activities, but some of 

them don’t fit with the broader goals. 

 

Counselor has developed a plan that 

includes the important aspects of 

counseling in the setting. 

 

Counselor’s plan is highly coherent 

and serves to support not only the 

students individually and in groups, 

but also the broader educational 

program. 

1f:  

Developing a plan to evaluate 

the counseling program 

 

Counselor has no plan to evaluate 

the program or resists suggestions 

that such an evaluation is important. 

 

Counselor has a rudimentary plan to 

evaluate the counseling program. 

 

Counselor’s plan to evaluate the 

program is organized around clear 

goals and the collection of evidence 

to indicate the degree to which the 

goals have been met. 

Counselor’s evaluation plan is highly 

sophisticated, with imaginative 

sources of evidence and a clear path 

toward improving the program on an 

ongoing basis. 
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DOMAIN 2 FOR SCHOOL COUNSELORS: THE ENVIRONMENT 

 

 
 
INDICATORS 

L E V E L  O F  P E R F O R M A N C E  

BELOW STANDARD 

 

DEVELOPING 

 

PROFICIENT 

 

EXEMPLARY 

 

2a:  

Creating an environment of  

respect and rapport 

 

Counselor’s interactions with students 

are negative or inappropriate, and the 

counselor does not promote positive 

interactions among students. 

 

Counselor’s interactions are a mix of 

positive and negative; the counselor’s 

efforts at encouraging positive 

interactions among students are 

partially successful. 

Counselor’s interactions with students 

are positive and respectful, and the 

counselor actively promotes positive 

student-student interactions. 

 

Students seek out the counselor, 

reflecting a high degree of comfort 

and trust in the relationship. 

Counselor teaches students how  

to engage in positive interactions. 

2b:  

Establishing a culture for 

productive communication 

 

 

Counselor makes no attempt to 

establish a culture for productive 

communication in the school as a 

whole, either among students or 

among teachers, or between students 

and teachers. 

Counselor’s attempts to promote a 

culture throughout the school for 

productive and respectful 

communication between and among 

students and teachers are partially 

successful. 

Counselor promotes a culture 

throughout the school for productive 

and respectful communication 

between and among students and 

teachers. 

 

The culture in the school for 

productive and respectful 

communication between and among 

students and teachers, while guided 

by the counselor, is maintained by 

both teachers and students. 

2c:  

Managing routines  

and procedures 

 

Counselor’s routines for the 

counseling center or classroom work 

are nonexistent or in disarray. 

 

Counselor has rudimentary and 

partially successful routines for the 

counseling center or classroom. 

 

Counselor’s routines for the 

counseling center or classroom work 

effectively. 

 

Counselor’s routines for the 

counseling center or classroom are 

seamless, and students assist in 

maintaining them. 
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DOMAIN 2 FOR SCHOOL COUNSELORS: THE ENVIRONMENT (continued) 

 

 
 
INDICATORS 

L E V E L  O F  P E R F O R M A N C E  

BELOW STANDARD 

 

DEVELOPING 

 

PROFICIENT 

 

EXEMPLARY 

 

2d:  

Establishing standards of 

conduct and contributing to the 

culture for student behavior 

throughout the school 

 

Counselor has established no 

standards of conduct for students 

during counseling sessions and 

makes no contribution to maintaining 

an environment of civility in 

the school. 

Counselor’s efforts to establish 

standards of conduct for counseling 

sessions are partially successful. 

Counselor attempts, with limited 

success, to contribute to the level of 

civility in the school as a whole. 

Counselor has established clear 

standards of conduct for counseling 

sessions and makes a significant 

contribution to the environment of 

civility in the school. 

 

Counselor has established clear 

standards of conduct for counseling 

sessions, and students contribute to 

maintaining them. Counselor takes a 

leadership role in maintaining the 

environment of civility in the school. 

2e:  

Organizing physical space 

 

The physical environment is in 

disarray or is inappropriate to the 

planned activities. 

 

Counselor’s attempts to create an 

inviting and well-organized physical 

environment are partially successful. 

 

Counseling center or classroom 

arrangements are inviting and 

conducive to the planned activities. 

 

Counseling center or classroom 

arrangements are inviting and 

conducive to the planned activities. 

Students have contributed ideas to 

the physical arrangement. 
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DOMAIN 3 FOR SCHOOL COUNSELORS: DELIVERY OF SERVICE 

 

 
 
INDICATORS 

L E V E L  O F  P E R F O R M A N C E  

BELOW STANDARD 

 

DEVELOPING 

 

PROFICIENT 

 

EXEMPLARY 

 

3a: 

Assessing student needs 

 

Counselor does not assess student 

needs, or the assessments result in 

inaccurate conclusions. 

 

Counselor’s assessments of student 

needs are perfunctory. 

 

Counselor assesses student needs 

and knows the range of student 

needs in the school. 

 

Counselor conducts detailed and 

individualized assessments of student 

needs to contribute to program 

planning. 

3b:  

Assisting students and 

teachers in the formulation of 

academic, personal/social, and 

career plans, based on 

knowledge of student needs 

Counselor’s program is independent 

of identified student needs. 

 

Counselor’s attempts to help students 

and teachers formulate academic, 

personal/social, and career plans are 

partially successful. 

 

Counselor helps students and 

teachers formulate academic, 

personal/social, and career plans for 

groups of students. 

 

Counselor helps individual students 

and teachers formulate academic, 

personal/social, and career plans. 

 

3c:  

Using counseling techniques  

in individual and classroom 

programs 

 

Counselor has few counseling 

techniques to help students acquire 

skills in decision making and problem 

solving for both interactions with other 

students and future planning. 

 

Counselor displays a narrow range of 

counseling techniques to help 

students acquire skills in decision 

making and problem solving for both 

interactions with other students and 

future planning. 

Counselor uses a range of counseling 

techniques to help students acquire 

skills in decision making and problem 

solving for both interactions with other 

students and future planning. 

 

Counselor uses an extensive range  

of counseling techniques to help 

students acquire skills in decision 

making and problem solving for both 

interactions with other students and 

future planning. 
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DOMAIN 3 FOR SCHOOL COUNSELORS: DELIVERY OF SERVICE (continued) 

 

 
 
INDICATORS 

L E V E L  O F  P E R F O R M A N C E  

BELOW STANDARD 

 

DEVELOPING 

 

PROFICIENT 

 

EXEMPLARY 

 

3d:  

Brokering resources 

to meet needs 

 

Counselor does not make 

connections with other programs in 

order to meet student needs. 

 

Counselor’s efforts to broker services 

with other programs in the school are 

partially successful. 

 

Counselor brokers with other 

programs within the school or district 

to meet student needs. 

 

Counselor brokers with other 

programs and agencies both within 

and beyond the school or district to 

meet individual student needs. 

3e: 

Demonstrating flexibility and 

responsiveness 

 

Counselor adheres to the plan or 

program, in spite of evidence of its 

inadequacy. 

 

Counselor makes modest changes in 

the counseling program when 

confronted with evidence of the need 

for change. 

Counselor makes revisions in the 

counseling program when they are 

needed. 

 

Counselor is continually seeking 

ways to improve the counseling 

program and makes changes as 

needed in response to student, 

parent, or teacher input. 
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DOMAIN 4 FOR SCHOOL COUNSELORS: PROFESSIONAL RESPONSIBILITIES 

 

 
 
INDICATORS 

L E V E L  O F  P E R F O R M A N C E  

BELOW STANDARD 

 

DEVELOPING 

 

PROFICIENT 

 

EXEMPLARY 

 

4a:  

Reflecting on practice 

 

Counselor does not reflect on 

practice, or the reflections are 

inaccurate or self-serving. 

 

Counselor’s reflection on practice is 

moderately accurate and objective 

without citing specific examples and 

with only global suggestions as to 

how it might be improved. 

 

Counselor’s reflection provides an 

accurate and objective description of 

practice, citing specific positive and 

negative characteristics.  Counselor 

makes some specific suggestions as 

to how the counseling program might 

be improved. 

Counselor’s reflection is highly 

accurate and perceptive, citing 

specific examples that were not fully 

successful for at least some students.  

Counselor draws on an extensive 

repertoire to suggest alternative 

strategies. 

4b:  

Maintaining records and 

submitting them in a timely 

fashion 

 

Counselor’s reports, records, and 

documentation are missing, late, or 

inaccurate, resulting in confusion. 

 

Counselor’s reports, records, and 

documentation are generally accurate 

but are occasionally late.  

 

Counselor’s reports, records, and 

documentation are accurate and are 

submitted in a timely manner.  

 

Counselor’s approach to record 

keeping is highly systematic and 

efficient and serves as a model for 

colleagues in other schools.  

4c:  

Communicating with families 

 

Counselor provides no information to 

families, either about the counseling 

program as a whole or about 

individual students. 

 

Counselor provides limited though 

accurate information to families about 

the counseling program as a whole 

and about individual students. 

 

Counselor provides thorough and 

accurate information to families about 

the counseling program as a whole 

and about individual students. 

 

Counselor is proactive in providing 

information to families about the 

counseling program and about 

individual students through a variety 

of means. 
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DOMAIN 4 FOR SCHOOL COUNSELORS: PROFESSIONAL RESPONSIBILITIES (continued) 

 

 
 
INDICATORS 

L E V E L  O F  P E R F O R M A N C E  

BELOW STANDARD 

 

DEVELOPING 

 

PROFICIENT 

 

EXEMPLARY 

 

4d:  

Participating in a professional 

community 

 

Counselor’s relationships with 

colleagues are negative or self-

serving, and counselor avoids being 

involved in school and district events 

and projects. 

Counselor’s relationships with 

colleagues are cordial, and counselor 

participates in school and district 

events and projects when specifically 

requested. 

Counselor participates actively in 

school and district events and 

projects and maintains positive and 

productive relationships with 

colleagues. 

Counselor makes a substantial 

contribution to school and district 

events and projects and assumes 

leadership with colleagues. 

 

4e:  

Engaging in professional 

development 

 

Counselor does not participate in 

professional development activities 

even when such activities are clearly 

needed for the development of 

counseling skills. 

 

Counselor’s participation in 

professional development activities is 

limited to those that are convenient or 

are required. 

 

Counselor seeks out opportunities for 

professional development based on 

an individual assessment of need. 

 

Counselor actively pursues 

professional development 

opportunities and makes a substantial 

contribution to the profession through 

such activities as offering workshops 

to colleagues. 

4f:  

Showing professionalism 

 

Counselor displays dishonesty in 

interactions with colleagues, 

students, and the public; violates 

principles of confidentiality. 

 

Counselor is honest in interactions 

with colleagues, students, and the 

public; does not violate confidentiality. 

 

Counselor displays high standards of 

honesty, integrity, and confidentiality 

in interactions with colleagues, 

students, and the public; advocates 

for students when needed. 

Counselor can be counted on to hold 

the highest standards of honesty, 

integrity, and confidentiality and to 

advocate for students, taking a 

leadership role with colleagues. 
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DOMAIN 1 FOR SCHOOL PSYCHOLOGISTS: PLANNING AND PREPARATION 

 

 
 
INDICATORS 

L E V E L  O F  P E R F O R M A N C E  

BELOW STANDARD 

 

DEVELOPING 

 

PROFICIENT 

 

EXEMPLARY 

 

1a:  

Demonstrating knowledge  

and skill in using psychological 

instruments to evaluate 

students 

Psychologist demonstrates little or no 

knowledge and skill in using 

psychological instruments to evaluate 

students. 

 

Psychologist uses a limited number of 

psychological instruments to evaluate 

students. 

 

Psychologist uses 5–8 psychological 

instruments to evaluate students and 

determine accurate diagnoses. 

 

Psychologist uses a wide range of 

psychological instruments to evaluate 

students and knows the proper 

situations in which each should be 

used. 

1b:  

Demonstrating knowledge  

of child and adolescent 

development and 

psychopathology 

Psychologist demonstrates little or no 

knowledge of child and adolescent 

development and psychopathology. 

 

Psychologist demonstrates basic 

knowledge of child and adolescent 

development and psychopathology. 

 

Psychologist demonstrates thorough 

knowledge of child and adolescent 

development and psychopathology. 

 

Psychologist demonstrates extensive 

knowledge of child and adolescent 

development and psychopathology 

and knows variations of the typical 

patterns. 

1c:  

Establishing goals for the 

psychology program 

appropriate to the setting and 

the students served 

 

Psychologist has no clear goals for 

the psychology program, or they are 

inappropriate to either the situation or 

the age of the students. 

 

Psychologist’s goals for the treatment 

program are rudimentary and are 

partially suitable to the situation and 

the age of the students. 

 

Psychologist’s goals for the treatment 

program are clear and appropriate to 

the situation in the school and to the 

age of the students. 

 

Psychologist’s goals for the treatment 

program are highly appropriate to the 

situation in the school and to the age 

of the students and have been 

developed following consultations 

with students, parents, and 

colleagues. 
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DOMAIN 1 FOR SCHOOL PSYCHOLOGISTS: PLANNING AND PREPARATION (continued) 

 

 
 
INDICATORS 

L E V E L  O F  P E R F O R M A N C E  

BELOW STANDARD 

 

DEVELOPING 

 

PROFICIENT 

 

EXEMPLARY 

 

1d: 

Demonstrating knowledge of 

state and federal regulations 

and of resources both within 

and beyond the school and 

district 

Psychologist demonstrates little or  

no knowledge of governmental 

regulations or of resources for 

students available through the school 

or district. 

 

Psychologist displays awareness of 

governmental regulations and of 

resources for students available 

through the school or district, but no 

knowledge of resources available 

more broadly. 

Psychologist displays awareness of 

governmental regulations and of 

resources for students available 

through the school or district and 

some familiarity with resources 

external to the district. 

Psychologist’s knowledge of 

governmental regulations and of 

resources for students is extensive, 

including those available through the 

school or district and in the 

community. 

1e:  

Planning the psychology 

program, integrated with the 

regular school program, to 

meet the needs of individual 

students and including 

prevention 

Psychologist’s plan consists of a 

random collection of unrelated 

activities, lacking coherence or an 

overall structure. 

 

Psychologist’s plan has a guiding 

principle and includes a number of 

worthwhile activities, but some of 

them don’t fit with the broader goals. 

 

Psychologist has developed a plan 

that includes the important aspects of 

work in the setting. 

 

Psychologist’s plan is highly coherent 

and preventive and serves to support 

students individually, within the 

broader educational program. 

 

1f:  

Developing a plan to evaluate 

the psychology program 

Psychologist has no plan to evaluate 

the program or resists suggestions 

that such an evaluation is important. 

 

Psychologist has a rudimentary plan 

to evaluate the psychology program. 

 

Psychologist’s plan to evaluate the 

program is organized around clear 

goals and the collection of evidence 

to indicate the degree to which the 

goals have been met. 

Psychologist’s evaluation plan is 

highly sophisticated, with imaginative 

sources of evidence and a clear path 

toward improving the program on an 

ongoing basis. 
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DOMAIN 2 FOR SCHOOL PSYCHOLOGISTS: THE ENVIRONMENT 

 

 
 
INDICATORS 

L E V E L  O F  P E R F O R M A N C E  

BELOW STANDARD 

 

DEVELOPING 

 

PROFICIENT 

 

EXEMPLARY 

 

2a:  

Establishing rapport  

with students 

 

Psychologist’s interactions with 

students are negative or 

inappropriate; students appear 

uncomfortable in the testing center. 

Psychologist’s interactions are a mix 

of positive and negative; the 

psychologist’s efforts at developing 

rapport are partially successful.  

Psychologist’s interactions with 

students are positive and respectful; 

students appear comfortable in the 

testing center. 

Students seek out the psychologist, 

reflecting a high degree of comfort 

and trust in the relationship. 

 

2b:  

Establishing a culture for 

positive mental health 

throughout the school 

 

Psychologist makes no attempt to 

establish a culture for positive mental 

health in the school as a whole, either 

among students or teachers, or 

between students and teachers. 

Psychologist’s attempts to promote a 

culture throughout the school for 

positive mental health in the school 

among students and teachers are 

partially successful. 

Psychologist promotes a culture 

throughout the school for positive 

mental health in the school among 

students and teachers. 

 

The culture in the school for positive 

mental health among students and 

teachers, while guided by the 

psychologist, is maintained by both 

teachers and students. 

2c:  

Establishing and maintaining 

clear procedures for referrals 

 

No procedures for referrals have 

been established; when teachers 

want to refer a student for special 

services, they are not sure how to go 

about it. 

Psychologist has established 

procedures for referrals, but the 

details are not always clear. 

 

Procedures for referrals and for 

meetings and consultations with 

parents and administrators are clear 

to everyone. 

 

Procedures for all aspects of referral 

and testing protocols are clear to 

everyone and have been developed 

in consultation with teachers and 

administrators. 
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DOMAIN 2 FOR SCHOOL PSYCHOLOGISTS: THE ENVIRONMENT (continued) 

 

 
 
INDICATORS 

L E V E L  O F  P E R F O R M A N C E  

BELOW STANDARD 

 

DEVELOPING 

 

PROFICIENT 

 

EXEMPLARY 

 

2d: 

Establishing standards of 

conduct in the testing center 

 

No standards of conduct have been 

established, and psychologist 

disregards or fails to address 

negative student behavior during an 

evaluation. 

 

Standards of conduct appear to have 

been established in the testing 

center. Psychologist’s attempts to 

monitor and correct negative student 

behavior during an evaluation are 

partially successful. 

Standards of conduct have been 

established in the testing center. 

Psychologist monitors student 

behavior against those standards; 

response to students is appropriate 

and respectful. 

Standards of conduct have been 

established in the testing center. 

Psychologist’s monitoring of students 

is subtle and preventive, and students 

engage in self-monitoring of behavior. 

 

2e:  

Organizing physical space for 

testing of students and storage 

of materials 

 

The testing center is disorganized 

and poorly suited to student 

evaluations. Materials are not stored 

in a secure location and are difficult to 

find when needed. 

Materials in the testing center are 

stored securely, but the center is not 

completely well organized, and 

materials are difficult to find when 

needed. 

The testing center is well organized; 

materials are stored in a secure 

location and are available when 

needed. 

 

The testing center is highly organized 

and is inviting to students. Materials 

are stored in a secure location and 

are convenient when needed. 
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DOMAIN 3 FOR SCHOOL PSYCHOLOGISTS: DELIVERY OF SERVICE 

 

 
 
INDICATORS 

L E V E L  O F  P E R F O R M A N C E  

BELOW STANDARD 

 

DEVELOPING 

 

PROFICIENT 

 

EXEMPLARY 

 

3a:  

Responding to referrals; 

consulting with teachers and 

administrators 

 

Psychologist fails to consult with 

colleagues or to tailor evaluations to 

the questions raised in the referral. 

 

Psychologist consults on a sporadic 

basis with colleagues, making 

partially successful attempts to tailor 

evaluations to the questions raised in 

the referral. 

Psychologist consults frequently with 

colleagues, tailoring evaluations to 

the questions raised in the referral. 

 

Psychologist consults frequently with 

colleagues, contributing own insights 

and tailoring evaluations to the 

questions raised in the referral. 

3b:  

Evaluating student needs in 

compliance with National 

Association of School 

Psychologists (NASP) 

guidelines 

 

Psychologist resists administering 

evaluations, selects instruments 

inappropriate to the situation, or does 

not follow established procedures and 

guidelines. 

 

Psychologist attempts to administer 

appropriate evaluation instruments to 

students but does not always follow 

established time lines and 

safeguards. 

 

Psychologist administers appropriate 

evaluation instruments to students 

and ensures that all procedures and 

safeguards are faithfully adhered to. 

 

Psychologist selects, from a broad 

repertoire, those assessments that 

are most appropriate to the referral 

questions and conducts information 

sessions with colleagues to ensure 

that they fully understand and comply 

with procedural time lines and 

safeguards. 

3c:  

Chairing evaluation team 

 

Psychologist declines to assume 

leadership of the evaluation team. 

 

Psychologist assumes leadership of 

the evaluation team when directed to 

do so, preparing adequate IEPs. 

 

Psychologist assumes leadership of 

the evaluation team as a standard 

expectation; prepares detailed IEPs. 

 

Psychologist assumes leadership of 

the evaluation team and takes 

initiative in assembling materials for 

meetings. IEPs are prepared in an 

exemplary manner. 
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DOMAIN 3 FOR SCHOOL PSYCHOLOGISTS: DELIVERY OF SERVICE (continued) 

 

 
 
INDICATORS 

L E V E L  O F  P E R F O R M A N C E  

BELOW STANDARD 

 

DEVELOPING 

 

PROFICIENT 

 

EXEMPLARY 

 

3d:  

Planning interventions to 

maximize students’ likelihood 

of success 

 

Psychologist fails to plan 

interventions suitable to students, or 

interventions are mismatched with the 

findings of the assessments. 

 

Psychologist’s plans for students are 

partially suitable for them or are 

sporadically aligned with identified 

needs. 

 

Psychologist’s plans for students are 

suitable for them and are aligned with 

identified needs. 

 

Psychologist develops 

comprehensive plans for students, 

finding ways to creatively meet 

student needs and incorporate many 

related elements. 

3e:  

Maintaining contact with 

physicians and community 

mental health service providers 

Psychologist declines to maintain 

contact with physicians and 

community mental health service 

providers. 

Psychologist maintains occasional 

contact with physicians and 

community mental health service 

providers. 

 

Psychologist maintains ongoing 

contact with physicians and 

community mental health service 

providers. 

 

Psychologist maintains ongoing 

contact with physicians and 

community mental health service 

providers and initiates contacts when 

needed. 

3f:  

Demonstrating flexibility and 

responsiveness 

Psychologist adheres to the plan or 

program, in spite of evidence of its 

inadequacy. 

Psychologist makes modest changes 

in the treatment program when 

confronted with evidence of the need 

for change. 

Psychologist makes revisions in the 

treatment program when it is needed. 

 

Psychologist is continually seeking 

ways to improve the treatment 

program and makes changes as 

needed in response to student, 

parent, or teacher input. 

 

  



53 | P a g e  

 

DOMAIN 4 FOR SCHOOL PSYCHOLOGISTS: PROFESSIONAL RESPONSIBILITIES 

 

 
 
INDICATORS 

L E V E L  O F  P E R F O R M A N C E  

BELOW STANDARD 

 

DEVELOPING 

 

PROFICIENT 

 

EXEMPLARY 

 

4a:  

Reflecting on practice 

 

Psychologist does not reflect on 

practice, or the reflections are 

inaccurate or self-serving. 

 

Psychologist’s reflection on practice 

is moderately accurate and objective 

without citing specific examples, and 

with only global suggestions as to 

how it might be improved. 

 

Psychologist’s reflection provides an 

accurate and objective description of 

practice, citing specific positive and 

negative characteristics. Psychologist 

makes some specific suggestions as 

to how the counseling program might 

be improved. 

Psychologist’s reflection is highly 

accurate and perceptive, citing 

specific examples that were not fully 

successful for at least some students.  

Psychologist draws on an extensive 

repertoire to suggest alternative 

strategies. 

4b:  

Communicating with families  

 

Psychologist fails to communicate 

with families and secure necessary 

permission for evaluations or 

communicates in an insensitive 

manner. 

 

Psychologist’s communication with 

families is partially successful; 

permissions are obtained, but there 

are occasional insensitivities to 

cultural and linguistic traditions.  

 

Psychologist communicates with 

families and secures necessary 

permission for evaluations and does 

so in a manner sensitive to cultural 

and linguistic traditions. 

 

Psychologist secures necessary 

permissions and communicates with 

families in a manner highly sensitive 

to cultural and linguistic traditions. 

Psychologist reaches out to families 

of students to enhance trust. 

4c:  

Maintaining accurate records 

 

Psychologist’s records are in 

disarray; they may be missing, 

illegible, or stored in an insecure 

location. 

 

Psychologist’s records are accurate 

and legible and are stored in a secure 

location. 

 

Psychologist’s records are accurate 

and legible, well organized, and 

stored in a secure location. 

 

Psychologist’s records are accurate 

and legible, well organized, and 

stored in a secure location. They are 

written to be understandable to 

another qualified professional. 
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DOMAIN 4 FOR SCHOOL PSYCHOLOGISTS: PROFESSIONAL RESPONSIBILITIES (continued) 

 

 
 
INDICATORS 

L E V E L  O F  P E R F O R M A N C E  

BELOW STANDARD 

 

DEVELOPING 

 

PROFICIENT 

 

EXEMPLARY 

 

4d:  

Participating in a professional 

community 

 

Psychologist’s relationships with 

colleagues are negative or self-

serving, and psychologist avoids 

being involved in school and district 

events and projects. 

Psychologist’s relationships with 

colleagues are cordial, and 

psychologist participates in school 

and district events and projects when 

specifically requested. 

Psychologist participates actively in 

school and district events and 

projects and maintains positive and 

productive relationships with 

colleagues.  

Psychologist makes a substantial 

contribution to school and district 

events and projects and assumes 

leadership with colleagues. 

 

4e:  

Engaging in professional  

development 

 

Psychologist does not participate in 

professional development activities, 

even when such activities are clearly 

needed for the ongoing development 

of skills. 

 

Psychologist’s participation in 

professional development activities is 

limited to those that are convenient or 

are required. 

 

Psychologist seeks out opportunities 

for professional development based 

on an individual assessment of need.  

 

Psychologist actively pursues 

professional development 

opportunities and makes a substantial 

contribution to the profession through 

such activities as offering workshops 

to colleagues. 

4f:  

Showing professionalism 

 

Psychologist displays dishonesty in 

interactions with colleagues, 

students, and the public and violates 

principles of confidentiality. 

 

Psychologist is honest in interactions 

with colleagues, students, and the 

public, plays a moderate advocacy 

role for students, and does not violate 

confidentiality.  

 

Psychologist displays high standards 

of honesty, integrity, and 

confidentiality in interactions with 

colleagues, students, and the public, 

and advocates for students when 

needed. 

Psychologist can be counted on to 

hold the highest standards of 

honesty, integrity, and confidentiality 

and to advocate for students, taking a 

leadership role with colleagues. 
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