Connecticut Curriculum Design Unit Planning Organizer
Grade 1 Mathematics
 Unit 8- Time to the Hour and Half-Hour

Pacing: 2 weeks (plus 1 week for reteaching/enrichment)
	Mathematical Practices 

	Mathematical Practices #1 and #3 describe a classroom environment that encourages thinking mathematically and are critical for quality teaching and learning.

Practices in bold are to be emphasized in the unit.
1. Make sense of problems and persevere in solving them.

2. Reason abstractly and quantitatively.

3. Construct viable arguments and critique the reasoning of others.

4. Model with mathematics.

5. Use appropriate tools strategically.

6. Attend to precision.

7. Look for and make use of structure.

8. Look for and express regularity in repeated reasoning.


	Domain and Standards Overview

	Measurement and Data 1.MD

· Tell and write time. 



	Priority and Supporting CCSS
	Explanations and Examples*

	1.MD.3. Tell and write time in hours and half-hours using analog and digital clocks.


	1.MD.3. Ideas to support telling time: 

• within a day, the hour hand goes around a clock twice (the hand moves only in one direction) 

• when the hour hand points exactly to a number, the time is exactly on the hour 

• time on the hour is written in the same manner as it appears on a digital clock 

• the hour hand moves as time passes, so when it is half way between two numbers it is at the half hour 

• there are 60 minutes in one hour; so halfway between an hour, 30 minutes have passed 

• half hour is written with “30” after the colon 
[image: image3.emf]“It is 4 o’clock” 
“It is halfway between 8 o’clock and 9 o’clock. It is 8:30.” 
[image: image4.emf]
The idea of 30 being “halfway” is difficult for students to grasp. Students can write the numbers from 0 - 60 counting by tens on a sentence strip. Fold the paper in half and determine that halfway between 0 and 60 is 30. A number line on an interactive whiteboard may also be used to demonstrate this.

	1.G.3. Partition circles and rectangles into two and four equal shares, describe the shares using the words halves, fourths, and quarters, and use the phrases half of, fourth of, and quarter of. Describe the whole as two of, or four of the shares. Understand for these examples that decomposing into more equal shares creates smaller shares.
	1.G.3. Students need experiences with different sized circles and rectangles to recognize that when they cut something into two equal pieces, each piece will equal one half of its original whole. Children should recognize that halves of two different wholes are not necessarily the same size.
Examples:

• Student partitions a rectangular candy bar to share equally with one friend and thinks “I cut the rectangle into two equal parts. When I put the two parts back together, they equal the whole candy bar. One half of the candy bar is smaller than the whole candy bar.” 
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• Student partitions an identical rectangular candy bar to share equally with 3 friends and thinks “I cut the rectangle into four equal parts. Each piece is one fourth of or one quarter of the whole candy bar. When I put the four parts back together, they equal the whole candy bar. I can compare the pieces (one half and one fourth) by placing them side-by-side. One fourth of the candy bar is smaller than one half of the candy bar. 
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[image: image5.emf]• Students partition a pizza to share equally with three friends. They recognize that they now have four equal pieces and each will receive a fourth or quarter of the whole pizza. 




	Concepts

What Students Need to Know
	Skills

What Students Need To Be Able To Do
	Bloom’s Taxonomy Levels

	Time

· Hours

· Half hours

Clocks

· Analog

· Digital 
	TELL (time)

WRITE (time)

USE (clocks)
	2

3


	Essential Questions 



	

	Corresponding Big Ideas

	


	Standardized Assessment Correlations

(State, College and Career)

	 Expectations for Learning (in development) 
This information will be included as it is developed at the national level. CT is a governing member of the Smarter Balanced Assessment Consortium (SBAC) and has input into the development of the assessment. 


	Unit Assessments

The items developed for this section can be used during the course of instruction when deemed appropriate by the teacher.

	


1
Adapted from The Leadership and Learning Center “Rigorous Curriculum Design” model.
*Adapted from the Arizona Academic Content Standards.

