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Presenter
Presentation Notes
This presentation, provides an overview of the Connecticut  Writing Portfolio Guides for Grade K-2, which include materials that can be used by teachers to complement the instruction of writing over the course of the school year.
  


Agenda

e Focusing on Writing

* Developing the CT Writing Portfolio

« Connecting to Smarter Balanced and CCS
e Understanding the Rubrics

* Reviewing Source Materials

e Introducing the Final Product

» Using the Resources Provided
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Presenter
Presentation Notes
J: During this presentation, we will explain why we are focusing on writing in these early grades, and will detail the process of developing these CT Writing Portfolio Guides.  

We will describe their connections to the Smarter Balanced Writing Rubrics and the CT Core Standards in English Language Arts.  

Then, we will examine the Grade 1 Opinion writing rubric before we present the sources and prompts used to develop the annotated sets of student writing samples in the guides.  

Before we leave, we will review a writing portfolio to give you a better understanding of this valuable resource and show you how to access these and others available on our updated web site. 




Focus on Writing

The purpose of Connecticut’s Writing Portfolio
IS to support the development of student
writing across elementary through secondary
education in preparation for postsecondary
schooling or career.
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Presenter
Presentation Notes
J: The resources are meant to support teachers as they teach and assess writing in Grades kindergarten, 1st and 2nd.    It is imperative that we are reminded that just like reading reinforces writing, writing reinforces reading.  


Focus on Writing

* These resources will support the instruction and
assessment for all purposes of writing across
the various content areas.

e These tools will be available for use to all
districts and schools

 student writing models, K-2 grade-level
scoring rubrics, student checklists
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Presenter
Presentation Notes
J: These resources were designed to support the instruction and assessment of all writing purposes across content areas in kindergarten, first, and second grade.  We need teachers to devote a significant amount of time to the teaching of writing. Writing and the discussion of the writing process helps improve oral language development, helps build vocabulary, and it supports the ability to carry on inner dialogue. 

These non-secure tools are available for all districts and schools to use, and include teacher scoring rubrics, student writing checklists, and models of scored and annotated student writing for all purposes across the three grades.


Focus on Writing

The expectation in the CCS is that students
will demonstrate increased level of
sophistication in all aspects of writing,
iIncluding language use, syntax, and the
development and organization of ideas.
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Presenter
Presentation Notes
J: The CT Core Standards in English Language Arts expect that students in all grades will regularly participate in extended writing.  The standards stress the importance of the reading-writing connection, requiring students in kindergarten to draw or write about evidence from literary or informational texts.  Teachers need to ensure that students devote significant time and effort to writing, producing numerous pieces for all purposes of writing over varied time-frames throughout the year. (CCS pgs. 6 & 19)

These resources were developed with these expectations in mind. 


B
Scope of Work for K-2 Writing Resources

Writing Scoring Rubrics
Conventions Chart

Annotated Anchor Sets

Student-Friendly Rubrics
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Presenter
Presentation Notes
J: In an effort to align the early grades with those grades that participate in state mandated summative assessments, we were charged with developing writing portfolio resources for kindergarten, first, and second grades that included scoring rubrics for each purpose for writing.  These rubrics needed to align to the CT Core Standards in English Language Arts. In short, the language of the rubrics came directly from the standards and that informed our daily work. 

We thought that since teachers have been using the Smarter full write rubrics for Grades 3-8 and HS, that these new rubrics should be similar to those original rubrics, which we helped design during the development of the Smarter Balanced Performance tasks. Educators should consider the resources in their districts and be mindful that the local rubrics used are aligned to the CT Core Standards.  


CT Writing Portfolio Development Process

Spring 2016 K-2

Writing Portfolio
Initiative

sidentified needs
sdetermined
project goals
«established CT
Writing Advisory
Committee
(WACQC)
sresearched other
state writing
assessment
programs K-2

2016-2017

Spring —Fall 2016

Developed
Materials

ealigned K-2 writing
rubrics

sselected grade
appropriate
complex mentor
texts

sidentified a mode of
writing at each
grade level

edeveloped writing
prompts

Fall 2016-17

School Visits

evisited K-2
classrooms

«administered
writing prompts

eassigned
preliminary
scores to
student
responses
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Presenter
Presentation Notes
J: We needed feedback from professionals in the field, so we contacted individuals that were exceptional in practice across the state to form the CT Writing Advisory Committee.  Our original writing advisory committee commenced in 2016 and included 14 people recommended by the Commissioner of Education. 

At the time, only Utah had k, 1, 2 resources that aligned to the Smarter Balanced rubrics, and we appropriated some of their ideas as a starting point for this project.  Utah developed lessons around books, and the expectation was that the classroom teacher would spend time ensuring that students were reading and discussing the informational texts, in some cases for close to a week prior to writing.  We were determined to pare that down and limit our collection to one classroom visit.  In a few minutes, we will explain, in detail, how we presented texts and collected writing samples. 

Using the CT Core Standards and the Smarter Balanced rubrics, we developed standards aligned rubrics for all three purposes for writing for a total of 9 rubrics.  While we only planned to develop one writing portfolio guide for each grade in the beginning of this project, we wanted all the rubrics to align to each other as well, so it was imperative that they all be developed simultaneously.

We then chose one text for each grade that best supported the writing purpose we agreed to measure – again focusing on one writing purpose per grade initially.  From there we developed prompts. 

Using our contacts and our committee members, we were given access to classrooms across the state, including urban, suburban, rural, and Alliance and non-Alliance districts.  We began in 5 districts, piloting our writing prompts and collecting writing samples in all three grades in each of those five districts.   This initial sample allowed us to test our prompts, texts, rubrics, and collection formats before committing ourselves to gathering writing samples for all 3 purposes at each grade level.  





CT Writing Portfolio Development Process

Finalized Scored

Student
Responses

*met with WAC to
review and
finalize scores

*used rubrics to set
anchor papers

*transcribed and
annotated
anchors

*met with WAC to
elicit feedback

2016-2017
Developed Released Writing
Writing Portfolio Portfolio Guides
Guides
*met with WAC to *published
review writing Writing Portfolio
resources Guides online

sincorporated
feedback and
revised

*WAC vetted training
guides
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Presenter
Presentation Notes
J: Using our extensive knowledge of open-ending scoring, we tentatively scored students’ writing and presented those first sets to the committee.  For the committee, we modeled the scoring process and, because this type of work requires collaboration and calibration, we asked the committee to provide feedback.  Insight about the process and the scores from our committee members led us to alter some of our scores and change some of the chosen anchor papers. 

To be sure our scoring set was fair, accurate, and most importantly, consistent, we transcribed and annotated each paper in the scoring guide and brought it back to the committee once more.  These three guides, vetted by the CT Writing Advisory Committee, were released to the public in October of 2016.


CT Writing Portfolio Development Process

Fall 2017 K-2

Writing Portfolio
Initiative

*selected new
grade-
appropriate
mentor texts for
each mode of
writing

«developed writing
prompts

*met with WAC to
review prompts
and a sample of
student responses

2017-2018
Fall 2017-18 [.).e"e"’pefdl.
school Visits Writing .Port olio
Guides
evisited K-2 met with WAC to
classrooms review final
e administered writing annotated sets
prompts *WAC vetted
eassigned scores to training guides

student responses
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Presenter
Presentation Notes
J: This year we began development on the second set of Writing Portfolio Guides and closely followed the process of those initial sets released in 2016.  The Writing Advisory committee was invited to participate in the continued development and 10 members elected to return.  We selected the grade-appropriate complex texts for the remaining writing purposes in each of the three grades and developed prompts, learning from the work done the prior year.  We organized a tight schedule to visit 10 districts during the same time of the year as the first set of visits and intended to collect about 140 writing samples per grade per writing purpose. 

The committee approved our texts, prompts, and schedule, as well as a small sample set of scored responses.  We scored student responses using last year’s guides as a benchmark so expectations would remain consistent across prompts within a grade.  The final sets were sent to the committee for vetting and those new resources will be released to the public before summer. 



Connection to CCS in ELA

The CCS prescribe three general rhetorical purposes
for writing: narrative, informational/explanatory, and
opinion/argumentative.

Students are expected:

 to write to the narrative purpose, using the
iInformation in a source as inspiration to write a story
or capture the essence of an experience;

 to write to the informational purpose, using source
material to “inform” an audience about a topic; and

 to form and defend an opinion, supported by
Information provided in source material.
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Presenter
Presentation Notes
J: We already made a connection to the CCS earlier in the presentation.  There are three general rhetorical purposes for writing expected by the standards: narrative, informational and opinion for the k, 1, 2, grades. The standards clearly indicate that students need to participate in evidence-based writing activities that tell a story or narrate an experience, that inform an audience about a topic, and that form and defend an opinion.  The rubrics we designed for the three writing purposes use language found in the CT Core Standards.  These resources should be used to highlight the expectations for writing, help us really focus on writing products by students in order to consider where they are in the continuum of development, and how we might need to augment instruction to support students in meeting the expectations of the standards.



Connection to Smarter Balanced

Each writing purpose has a different purpose-
specific scoring rubric.

Students are expected
* to write to a grade-appropriate task

 to write to an appropriate audience for the grade
level, purpose, and situation for the task

 to organize their work in a coherent and fluid
manner

 to use the provided sources as evidence in their
writing and to elaborate on that evidence

* t0o use grade-appropriate vocabulary and
conventions when writing
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Presenter
Presentation Notes
J: In Grades 3-8 and 11, there are Smarter Balanced writing rubrics available that are used to score student responses in the three purposes for writing.  We developed these K, first and second grade writing rubrics to mirror the Smarter Balanced rubrics in order to form a continuum from the language used and expectations held in the early grades, to the language and expectations in Grades 3-8 and above. 

Like the Smarter Balanced rubrics, students are provided with a grade-appropriate task based on a source, which should be used as evidence to support their opinion or main idea, or as a starting point for the narrative. They should be using grade and audience appropriate vocabulary and grade-level conventions in their paper. 




Performance Task Rubrics
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Presenter
Presentation Notes
C: Similar to the Smarter Balanced Performance Task Rubric, these new kindergarten, first and second grade rubrics measure three dimensions of writing: the organization of the response, the use of evidence and the elaboration on that evidence, or in the case of narrative, the development of the narrative and the elaboration of the story, and lastly, the appropriate use of grade-level conventions.  Note that there are three rubrics used to score EACH mode of writing: narrative, informational, and opinion, and that this type of analytic scoring is still holistic.  


Let’s look at an example.  



Grade 1 Opinion Writing Scoring Rubrics

Grade 1 Opinion Writing Rubric:
ORGANIZATION/PURPOSE

Score 4 3 2 1
The response Is The response Is The response Is The response lacks
clearly organized and adequately organized somewhat organized organization and/or
consistently focused. and generally focused. and is unevenly focus. The response:
LT . . . .
2 The response: The response: focused. The response: . lacks an opinion
g- . C|E:.=]r_|}" sta;es anh . adequ_a!ely SLates . Ert]ate_s an c:u;::nm:_I on . uses 3 random or
= Dpujmna out the an c:pm.mna out that i1s somewhat unclear structure
= topic the topic unclear )
] . i « provides no closure
— « uses a structure « provides an + beqins to show
E that matches the adequate structure emerging structure
ﬁ purpase . provides a sense of » provides a weak
o « provides a clear closure closure
o closure
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Presenter
Presentation Notes
C: This is the first of the three analytic rubrics used to score first grade opinion writing.  It expects that the student will state an opinion based on the topic using a structure that matches the purpose and will provide a clear closure to the paper.  The organization and purpose of a response is scored on a scale of 1-4. 


Grade 1 Opinion Writing Rubric:

EVIDENCE/ELABORATION
Score 4 3 2 1
The response The response The response provides The response does
provides convincing provides adequate little elaboration of not provide relevant
elaboration of the elaboration of the the support/evidence elaboration of the
support/evidence support/evidence for the opinion. The support/evidence
for the opinion and for the opinion. The response: for the opinion. The
supporting idea(s). response: . provides a reason response:
The response: - supports the that is insufficiently - provides no
= supports the opinion with a connected to the support for the
E opinion with reason related to opinion/topic opinion/topic
E ml'"lt'f__'jle reas-:-ns _ the topic « integrates some « integrates evidence
_E related to the topic « adeqguately evidence from from experiences/
- - effectively integrates some experiences/ sources that is
L integrates evidence evidence from sources, but may incorrect, irrelevant,
o from experiences/ experiences/ be ineffective, or evidence is
& sources SouUrces awkward, or vague missing
= B
= «  effectively uses « adequately uses +  Usessome « uses vague, unclear,
i

vocabulary!
language
appropriate to

the task (mavy mix
precise and more
general language)

vocabulary/
language
appropriate to
the task (may mix
general language
with some precise
language)

vocabulary/
language
appropriate to the
task (simplistic
language used)

or confusing
vocabulary/

language
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Presenter
Presentation Notes
C: The second rubric allows us to score the use of well-integrated evidence to support the opinion.  The student needs to use vocabulary and language that is appropriate to audience and purpose.  This  too is scored on a scale of 1-4.


Grade 1 Opinion Writing Rubric:

CONVENTIONS
Score 2 1 0

The response demonstrates The response demonstrates The response demonstrates
an adequate command of a partial command of little or no command of
conventions. The response conventions. The response conventions. The response
demonstrates: demonstrates: demonstrates:

- . adequate use of correct « limited use of correct + infrequent use of correct

E sentence formation, sentence formation, sentence formation,

-E punctuation, capitalization, punctuation, capitalization, punctuation, capitalization,

g grammar usage, and spelling grammar usage, and spelling grammar usage, and spelling

S

u
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Presenter
Presentation Notes
C: Lastly, our third analytic rubric for first grade opinion writing focuses on the adequate use of grade-appropriate, correct sentence formation, punctuation, capitalization, grammar usage, and spelling.  

This dimension is scored on a scale of 0-2 giving us a possible overall score for the entire response of 2-10.



Conventions Defined

e abllity to demonstrate an adequate
command of conventions

 Includes use of correct sentence formation,
punctuation, capitalization, grammar usage,
and spelling.
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Presenter
Presentation Notes
C: As we score papers, regardless of the grade, we need to take into consideration the following influences on the conventions score: variety, severity, and density.  This means that we need to see a range of errors across the five areas scored in conventions: sentence formation, punctuation, capitalization, grammar usage, and spelling.  Basic errors are more heavily weighted than higher-level errors.  So, not beginning a sentence with a capital letter is a more severe error in Grade 1 than, the correct use of possessive pronouns. Also, the proportion of errors to the amount of writing plays a role in the final determination of the score. 


Conventions for K-1

Spelling Grammar Usage
e use regular plural nouns  subject/verb alignment
correctly e use correct verb tense
* use conventional spelling . Use common person,
for words with common possessive, and indefinite
spelling patterns pronouns
Punctuation Capitalization
* use end punctuation e the first word in a
e use commas in dates sentence
e Use commas to  the pronoun |
separate a single word  names of people
In a series  days of the week
« months of the year
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Presenter
Presentation Notes
C: The expectations for conventions at each grade level are clearly outlined in the CT Core Standards.  They are also conveniently listed in a document developed by Smarter Balanced .  The complete charts containing all the conventions expectations by grade are located in the full-write training guides on TIDE.  Note that students are responsible for everything in their grade and those grades prior. 


Kindergarten
Mentor Texts/Source Materials

Kindergarten — Narrative (new)

) Kindergarten- Informational (new)

Kindergarten-Opinion
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Presenter
Presentation Notes
D: In each grade we chose three mentor texts as our source materials.  These texts were chosen for their grade level appropriateness, the level of interest they might hold for a student, and whether or not a prompt for a specific writing purpose could be derived from the text.  We needed texts that would elicit enough evidence for students to support their ideas with information from the text.
In Kindergarten we chose a text for opinion writing the first year of development.  This year we added the narrative and the informational texts. 

The process was simple and similar for each grade.  We scheduled about 1 hour in each classroom and usually there were two of us working together in a classroom.  It was a collaborative effort, with teachers in the classroom supporting our work. We would gather all the students on the carpet and explain that we were trying to learn about their writing.  They needed to understand this was not a test and that anything they could share would be very appreciated.  One person would read the story and one person would set up each student’s desk with a piece of lined paper  with a box at the top for their illustration, and a pencil that we brought with us.  After the story was over, a discussion ensued specific to the prompt.  The idea was to spark ideas in the students through the verbal interaction, which then could be written down.  Teachers and aides in the room were welcome to help the students if they couldn’t spell a word or needed some prompting or encouragement.  We circulated and helped students, but we did encourage students to sound the words out that they couldn’t spell and do the best they could writing the papers themselves. Because the kindergarten standards state that kindergarten students can use a mixture of writing, illustrating and dictating to respond, we encouraged them to illustrate their own story after they wrote.  Students who could not write dictated their story to an adult who wrote it down for them.  
Lastly, we reminded students that they needed a beginning, a middle, and an end in their paper.  When they handed in their papers, we gave them a fruit scented sticker and let them keep their pencils.  


Let’s look at the texts and prompts for kindergarten. 



Kindergarten: Narrative

Reading Text: In My Heart by Jo Witek

Prompt: Write a story about a time that your heart felt full of fun-
so much fun that your heart felt full of giggles and wiggles. What
happened to make you feel that way? Use details in your story to
tell about that giggly, wiggly, and silly feeling. Make sure that
your story has a beginning, middle, and an ending. After you
have written your story, draw a picture that shows your silly

4 feelings.
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Presenter
Presentation Notes
D: In My Heart is a book about emotions describing each emotion using whimsical language and bright illustrations. After the story was read, the individual reading to the class would ask the students to close their eyes and think of a time that their heart felt full of so much fun that you were giggly and wiggly like in the book!  Sometimes students were asked to turn and share their story with a partner before sharing as a group, other times volunteers were solicited.  Students then discussed a time they felt silly and giggly and wiggly and we might encourage them to elaborate or even share our own examples.  
Kindergarteners were sent back to their desks to write and illustrate their story. 


Kindergarten: Informational

Reading Text: How to Grow a Friend by
Sara Gilingham

Prompt: What could you do or say to start a friendship? Write a
paper that tells how to make and care for a friend. Share details
and examples in your writing. After you have finished your story,
draw a picture about what someone could do to make a new

friend.
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Presenter
Presentation Notes
D: How to Grow a Friend is a beautiful book that explains how to treat others to make friendships grow and blossom.  After the story was read, the individual reading to the class would ask the students what they might do to make a new friend?  Depending on the class, students were asked to turn and share their idea with a partner before sharing as a group, other times volunteers were solicited.  Students then discussed their ideas about ways to make new friends.  The individual reading might also give his/her own ideas on making a friend to help focus students. 
As before, Kindergarteners were sent back to their desks to write and illustrate their informational piece on how to grow a friend. 



Kindergarten: Opinion

Reading Text: | Like Myself by Karen
Beaumont
Karen Besumont

Oontrated by
Dayid Catrow

Prompt: Each of us is a special person. Think about yourself; how
you look, how you act, or what you like about yourself. Write
about yourself using the words that best tell about you. When you
have finished writing about what you like about being you, draw
a picture of yourself.
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Presenter
Presentation Notes
D: This was one of the first books we chose and everyone loved it!  It is silly and the illustrations are wonderful! It is a book about a little girl who has some quirky characteristics that make her unique.  The story is about being special and liking the things make you different or make you stand out.  After the story was read, the individual reading to the class would ask the students to share what makes them special.  The reader might also share something about themselves and the other CSDE consultants that were with them in the classroom.  Students then discussed what makes them special before going back to work at their desks independently as they wrote and illustrated their opinion piece. 



= Grade 1
Mentor Texts/Source Materials
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Presenter
Presentation Notes
J: As I mentioned before, the process was similar for each grade: a one hour visit with two CSDE consultants if possible.  We would gather all the students on the carpet and explain that we were trying to learn about their writing.  They needed to understand this was not a test and that anything they could share would be very appreciated.  One person would read the story and one person would set up each student’s desk with a piece of lined paper on the top of which was the prompt, and a pencil that we brought with us.  After the story was over, a discussion ensued specific to the prompt. 

Teachers and aides in the room were welcome to help the students if they couldn’t spell a word or needed some prompting or encouragement.  We circulated and helped students, but we did encourage students to sound the words out that they couldn’t spell and do the best they could writing the papers themselves.  We also reminded them that they needed a beginning, a middle, and an end in their paper.  When they handed in their papers, we gave them a fruit scented sticker and let them keep their pencils.
Let’s look at the texts and prompts for first grade. 


First Grade: Narrative

Reading Text: The Relatives Came by
Cynthia Rylant

The Relatives Came

story by CYTITHIA BYLANT moesscs sy STEFHEN GAMMELL

Prompt: Imagine that you’ve had a special visit with friends or
family. Write a story about where you went, who you saw, and
what you did. Use lots of description, and be sure that your story

has a beginning, middle, and an ending.
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Presenter
Presentation Notes
J: Our first grade narrative prompt was inspired by a book by Cynthia Rylant called The Relatives Came.  This story, about a visit from relatives who spend the summer with their family in another state, was used as a starting point to encourage students to write about a visit they had with friends or family.  Readers pointed out the elements in the illustration that signaled the time frame of each activity in the story to help students in their own writing. They were asked to write about where they went, who they saw and what they did on their special visit.  Prior to writing, a conversation ensued about visits and CSDE volunteers shared their own stories to help students understand the prompt. 


First Grade: Informational

Reading Text: Same, Same but Different
by Jenny Sue Kostecki Shaw

Jenny Sue Kostecki-Shaw

Prompt: Write a paper about how you are same, same but
different from someone you know. Give examples of how you
are the same. Give examples of how you are different. Provide
details. Make sure that your writing has an introduction, body,
and conclusion.

CONNECTICUT STATE DEPARTMENT OF EDUCATION



Presenter
Presentation Notes
J: Same, Same but Different is a book about two boys who live in two different countries, but share so many similarities!  Through letters and pictures, these young pen pals become best friends. While most mentor texts were read by one CSDE volunteer, this book was better with two readers, to help differentiate between the two boys.  After reading the book, students were asked to turn to their neighbor on the carpet and tell them two things about their best friend: how they are the same and how they are different from them.  Volunteers drew comparisons between themselves to illustrate the point.  Students then went back to their desks to write about someone they know, either a friend or family member, and to give examples explaining the similarities and differences with that person.  


First Grade: Opinion

¢ Reading Text: The Day the Crayons Quit
by Drew Daywalt

Prompt: Now that you have listened to story, decide which
crayon feels the most like you do today. Are you happy like the
green crayon? Are you feeling like the red crayon, tired, or are
you determined like the yellow one? Of all the crayons we read
about, which crayon do you feel the most like? Be sure to
iInclude the color of the crayon that feels most like you today,
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Presenter
Presentation Notes
J: One of our first mentor texts, The Day the Crayons Quit is extremely well received in the classroom!  This book tells the funny story of the box of crayons who all quit for various reasons.  They explain their feelings in funny letters written to a little boy.  After reading the story, students are asked to share how they feel at that moment: are they tired like red crayon or are they happy like green crayon.  They are encouraged to explain why they feel what they feel.  They are then sent back to their desk to write about the crayon they feel the most like and why.  


= Grade 2

Mentor Texts/Source Materials

} \ Grade 2 - Narrative (new)
g 13 Grade 2 -Informational

=72 wj)] Grade 2 - Opinion (hew)
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Presenter
Presentation Notes
C: Lastly, we have our Grade 2 texts. As with the other grades, one person would read the story to students gathered on the carpet, and one person would set up each student’s desk with a piece of lined paper and a pencil that we brought with us.  After the story was over, a discussion ensued specific to the prompt. 

Teachers and aides in the room were welcome to help the students if they couldn’t spell a word or needed some prompting or encouragement.  We circulated and helped students, but we did encourage students to sound the words out that they couldn’t spell and do the best they could writing the papers themselves.  We also reminded them that they needed a beginning, a middle, and an end in their paper.  

And these students also received a fruit scented sticker and were allowed to keep their pencils upon completion of the assignment.
Let’s look at the texts and prompts for this grade.


Second Grade: Narrative

Alexander and the Terrible,
Horrible, No Good, Very Bad Day

JUDITH VIORST

[ustrated by RAY CRUZ

Reading Text: Alexander and the
Terrible Horrible, No Good, Very Bad
Day by Judith Viorst

Prompt: Think about a time when you had a terrible, horrible, no
good, very bad day. Write a story about your not so good day.
What happened? Make sure that your story has a beginning,
middle, and an ending. Use details and examples to explain your
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Presenter
Presentation Notes
C: One of my favorite books is Alexander and the Terrible, Horrible, No Good, Very Bad Day.  Students were able to relate to this story and to respond to the prompt asking them to write a narrative about their bad day.  Many provided their responses in a format similar to the story!  This book resonated with the Grade 2 classes and we received very diverse, amusing, and interesting responses.  


Second Grade: Informational

SARAH L. THOMSON  ILLUSTRATED BY JASON CHIN

Reading Text: Where Do Polar Bears
Live? By Sarah L. Thompson
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Prompt: Animals need special ways to help them survive life in
the Arctic. After reading Where Do Polar Bears Live?, write a
paper to explain the things about a polar bear’s body that helps
it live in such a cold place. Choose the most important
information and be sure to use details from the text to support
your ideas.

CONNECTICUT STATE DEPARTMENT OF EDUCATION



Presenter
Presentation Notes
C: Our informational text for Grade 2 was about polar bears.  We read Where do Polar Bears Live?  to the class and then asked students to explain what special ways a polar bear’s body helps them survive in the extreme cold of the Arctic.  We initially chose this text because it was used by Utah in their Grade 2 informational prompts.  However, they prefaced their writing activity with a week-long unit on Polar Bears.  Educators need to be cognizant of the limitations of using an informational prompt based on a single resource, and our recommendation would be to incorporate this type of prompt at the of a unit or with the use of multiple sources.  


Second Grade: Opinion

Reading Text: One Word from Sophia
by Jim Averbeck and Yasmeen

Isamaill

jinavirbaek arl vieaoon isiail
i wfen] Mt vl

Prompt: What is your one true desire? Write about one thing that
you would like more than anything, and explain why you should
receive that thing. Provide details to help the reader understand
why you should get your one true desire. Make sure that your
writing has an introduction, a body, and a conclusion.
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Presenter
Presentation Notes
C: This books presents the art of argumentative writing in ways that are humorous yet educational.  Sophia wants a pet giraffe more than anything else in the whole world!  Each time she presents her argument she is given helpful feedback on her presentation of evidence to support her claim.  Eventually, she also includes one more important word: Please.  
Students listened to the story and then shared their one true desire with a partner before going back to their seats to write an opinion piece on the one thing they want the most and  why they should get it.  Like the story, they were asked to support their opinion with valid reasons.  




Writing Portfolio Guides

WRITING PORTFOLIO GUIDE: WRITING PORTFOLIO GUIDE:
Kindergarten Opinion Writing Grade 1 Opinion Writing

WRITING PORTFOLIO GUIDE:
Grade 2 Informational Writing
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Presentation Notes
D: The final products are three training guides per grade representing the 3 purposes for writing.  


Writing Portfolio Guides

Table of Contents
 Background information

 Directions for using the ELA/Literacy guides
 Glossary of terms

e Scoring rubrics

 Anchor sets

o Writer’s checklist
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Presentation Notes
D: In each of the training guides we have included some background on the project as well as the name of the text and the prompt given at each grade level. 
This brief background information is followed by an explanation of the materials included and directions for using the self-guided document. To clarify terminology used, we provide a glossary terms used throughout the Training guides. 

As noted earlier, each grade level and writing purpose has its own rubric, and in each guide we provide the corresponding rubric.  The scoring rubrics are meant to be general and can be used with a variety of writing assignments across content areas and purposes.  They can be used in part to focus on one particular dimension, such as organization, or in their entirety to identify students’ strengths and weaknesses in writing. 

The heart of the document is the annotated anchor set.  Anchors are actual student responses that represent various score points described in a rubric.  Each anchor is scored and explained, so teachers will have a example of the grade-level expectations from the standards and in the rubric.  By looking more closely at how students performed for each of the three scoring dimensions, teachers can provide students with specific tools and instruction needed to meet the grade-level expectations set in the standards. 

Scores for anchor papers represent the varying levels within each score point and in these sets, we indicate that with a plus or minus sign.  This allows us to differentiate between those students who are close to the next score point, or those that are barely within a score point.  This additional information is beneficial to teachers when learning to score and most importantly, when determining next steps in instruction. 

Lastly, we included a Writer’s Checklist for students that used or modified by the teacher to meet the appropriate writing objectives.  


Accessing Writing Resources

On State Web site: http://portal.ct.gov/SDE

- On left choose K-12 Education
- On left choose Accountability-Assessment Data
- Scroll down to find Connecticut Writing Portfolio

OR

http://portal.ct.gov/SDE/Student-
Assessment/Connecticut-Writing-Portfolio
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Presentation Notes
C: In order to see the available resources, access the CT State department of education web site and find K-12 education.  Click on that and locate Accountability and –Assessment Data on the left of the screen and click there.  Lastly, scroll down to locate the link for the CT writing Portfolio.  That page provides a brief overview of the resources, and the documents and forms option provides access to all the resources currently available. 


http://portal.ct.gov/SDE
http://portal.ct.gov/SDE
http://portal.ct.gov/SDE/Student-Assessment/Connecticut-Writing-Portfolio

Contacts

Dr. Cristi Alberino
Education Consultant
Performance Office
Cristi.Alberino@ct.gov
860-713-6862

Deirdre Ducharme
Education Consultant
Performance Office
Deirdre.Ducharme@ct.qgov
860-713-6859

Joanne R. White
Education Consultant
Academic Office
Joanne.White@ct.qov
860-713-6751
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Questions
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