December 13, 2006

From Nancy M.
Cappello, Ph.D.,
Interim Bureau Chief
and Blogger

On behalf of the
Bureau of Special
Education, | want to
wish you and your
family a Happy and

Healthy Holiday and
New Year!!

A Note From Carolyn
Isakson

At the end of
December, | will be
moving on to the
blissful state of
retirement, ending my

tenure of two decades

at the SDE. | want to
use the medium of this
blog to express my
gratitude to you
collectively for all the
support you've
extended to me
throughout the years.
Your questions and
comments have kept
me on my toes,
stimulating my thinking
and helping to shape
the publications and
initiatives | was
privileged to oversee.
Your generosity in
welcoming me to your
schools allowed me to
balance the worlds of
policy and professional
literature with real life.
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UPDATE ON PJ
Walk-through site visits are continuing in some of the bigger districts this fall.
We would like to thank directors of special education for their assistance with
facilitating the assembling of IEPs and documentation for the consultants to use
during their visit. After a preliminary analysis of the walk-through data collected
in the spring, a few statewide trends emerge. The use of paraprofessionals in
regular education classrooms to support children with intellectual disabilities
appears to be a common practice. However, often times (as noted in these spring
observations) the paraprofessional’s assistance hampers the child’s ability to
engage their nondisabled peers and/or advocate for themselves. Additionally, the
presence of a paraprofessional sometimes interferes with the classroom teacher’s
monitoring of student work. Since the paraprofessional is working with the
child, some regular education teachers do not engage or interact with the student
or check for understanding of a skill or concept. Lastly, while students with
intellectual disability have been observed meaningfully engaged with their
nondisabled peers, these engagements are not at the same level as the interactions
between nondisabled peers.

With more emphasis on supporting the needs for independence and social skills
for children with intellectual disability, these students will be better prepared for
real life situations after graduation. Attachment One contains the walk-through
protocol. For more information about the walk-throughs, please contact Dr.
Lynn Toper at lynn.toper@ct.gov.

PROCEDURAL SAFEGUARDS

Attachment Two contains the updated Procedural Safeguards (October 2006).
These guidelines reflect the new IDEA regulations. They can also be found on
the Department’s website. Please note they need to be printed on legal-sized
paper (8-1/2 x 14). The Spanish translation will also be available on the website
in the near future.

STUDY OF ASSESSMENT METHODS IN SPECIAL

EDUCATION

Your participation is requested in a research study that is being conducted by Dr.
Joseph Madaus at the University of Connecticut, and faculty from Boston
College and Keene College. The study involves completing a brief online survey
that is addressing special education assessment practices currently being used by
school districts to assess learners with special needs. Special Education directors
throughout New England will be participating in this study which will provide
valuable data to states, local personnel and to pre-service training programs
regarding the types of instruments and procedures currently in use.

Attachment Three contains a letter which includes further explanation and a



mailto:lynn.toper@ct.gov

At this holiday season
and in the years ahead,
| wish you and your
families the best of
health, cheer and
success.

Fondly,
Carotynw
Isakson

(Soon-to-be “Former”)
Education Consultant
School Speech and
Language and
Assistive Technology
Services
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direct link to the survey (or you can access it at
http://www.surveymonkey.com/s.asp?u=61672404646). It should take
approximately 10 minutes to complete. Surveys should be completed by January
19, 2007. The results of the study will be shared at a later date. Thank you in
advance for your participation.

REFLECTIVE TEAM PROCESS

SERC is offering school-based teams the opportunity to reflect on their beliefs,
actions and experiences with early intervention. This on-site, job-embedded
professional development activity is ideal for early intervention teams or other
problem solving/instructional data and support teams. You will need legal-sized
paper to print Attachment Four which contains more information.

RESPONSE TO INTERVENTION OR SCIENTIFICALLY

RESEARCH BASED INTERVENTION (SRBI)

Interim Commissioner George A. Coleman has convened an Advisory Panel
regarding Connecticut’s efforts to establish Scientifically Research-Based
Intervention (SRBI) in Connecticut schools to improve learning and behavior
outcomes for students. The Advisory Panel was established to ensure that
educators across educational disciplines and constituencies, as well as family and
community representatives, are offered the opportunity to collaboratively
dialogue, share best practices, expand their knowledge, identify issues and
provide input to Connecticut State Department of Education and SERC relevant
to the challenges of implementing a SRBI model. The Advisory Panel is co-
chaired by Associate Commissioner Fran Rabinowitz and Interim Associate
Commissioner George Dowaliby.

CMT/CAPT CHECKLIST

With the recent release of the revised Executive Summary:
Guidelines for ldentifying Children with Intellectual Disability, a
qguestion was raised at the training regarding compatibility of the
guidelines with training provided for the CMT/CAPT Skills
Checklist. The training and the CMT/CAPT Skills Checklist
Handbook indicate that the PPT makes the determination as to
which students are administered the checklist and the
requirements for such determinations. While the CMT/CAPT
Skills Checklist Handbook does have requirements for
determination of the population being assessed in this
manner, they do not conflict with any guidance in the
Guidelines for ldentifying Children with Intellectual Disability.

The CMT/CAPT Skills Checklist Handbook on page 13 (available on
the Department’s website under Student Assessment) states,
“...while there are no specific IQ requirements for participation in
the Checklist, students assessed with the checklist typically score
two or more standard deviations below the mean in terms of
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Additional Resources:

Parent Training and
Information Center
(PTI)
CPAC
1-800-445-2722
(860) 739-3089
V/TDD

www.cpacinc.org

For professional
development and
technical assistance
offerings, contact

State Education Resource
Center (SERC)
(860) 632-1485

www.ctserc.org

overall cognitive ability, and have significant limitations both in
intellectual functioning and in adaptive behavior as expressed in
conceptual, social and practical adaptive skills.” This reference to
“...typically score two or more standard deviations...” should not
be viewed as a required cutoff for identifying which students are
assessed with the checklist.

The new revised Guidelines for Ildentifying Children with
Intellectual Disability allow for the use of part scores of 70 or
below to meet the criteria of a significant limitation in intellectual
functioning in some cases where the composite score may be
above 70 and suspected to be an invalid indicator of the student’s
intellectual functioning. This criterion is for identification of a
disability, NOT for determining which students should be assessed
using the Checklist.

State Department consultants, who provide training to districts
regarding the CMT/CAPT Skills Checklist, while mentioning the
previous reference to two standard deviations, also discuss those
instances where students may have an IQ of 70+. There are also
situations where there is no 1Q score on file, in which case the PPT
has to make a determination based on other factors such as rate of
learning, retention of information, ability to generalize, etc. These
comments at the Skills Checklist training and in the CMT/CAPT
Skills Checklist Handbook all remain compatible with the new
Guidelines for ldentifying Children with Intellectual Disability which
will also be helpful in making that determination.

Please review the CMT/CAPT Skills Checklist Handbook and the
Assessment Guidelines, 11% Edition 2006, and contact Susan
Kennedy at (860) 713-6705 or susan.kennedy@ct.gov for further
information on this subject.
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Attachment One

Back to Blog

Student COMPID: District:
Date: School:
Observer Phone: Setting:__Reg Segqr. Resource Grade
Student’s Schedule Matches Placement Y or No  Reason: Class:
State Department of Education Walkthrough Review
of IEP implementation, Use of Supplementary Aids and Services and Best Practices
in the Instruction of Students with Disabilities in INSTRUCTIONAL Classes
INDICATORS #1-6: GENERAL EDUCATION CLASSES
# | Indicators Little or No Evidence Sufficient Evidence Score Not
Applic-
Scorept. =0 Scorept. =1 Oor1l able
(NA)
1 | The student is seated within the same seating structure as | Student is in a study Student is seated alongside typical
the other students in the classroom. carrel, separate seat apart | peers in the general seating
from the reg. group, or arrangement (i.e., whole class,
back of the room. groups, peer pairs, etc.).
2 | The general education teacher is the main provider of the | Student is being taught by | Student is receiving instruction
instruction or assessment or as a part of a co-teaching a paraprofessional or from the regular ed teacher or
support, in partnership with the special education teacher | special ed teacher and is | there is general/ special ed teacher
(a paraprofessional or other adult may be available to not part of the regular coteaching arrangement where
assist the student when necessary, but the student is classroom shared teaching is evident.
viewed as attentive to the teacher and the teacher is instruction/lesson.
attentive to the student).
3 | Student is engaged in the same curricular activity as the Student is engaged in a Student is engaged in the same
other members of the class (the material/instruction may | separate unrelated activity | activity as his/her typical peers.
be accommodated or the content/performance or different content area Student’s activity is tied into the
accommodated or modified for students needs but these Student’s activity is grade level standard but may be
do not change the intent or nature of the activity from the | weakly connected to the modified or accommodated for in
grade level standard) grade level standard, accordance with his/her IEP.
more superficial in nature. | Student may have a reduced
workload, manipulatives,
simplified reading, assistive
technology (AT), etc.
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Student COMPID:

Observer:

# | Indicators Little or No Evidence Sufficient Evidence Score (NA)
Scorept. =0 Scorept. =1 Oorl
4 | The general education teacher or the general education- | Para or special ed teacher General ed teacher questions or
special education co-teachers check for the student’s who is not teaching the calls on the student. They may
understanding of the concept (rather than another adult | lesson checks for check in with the student or observe
in the room assuming total responsibility for checking | understanding. The special | their execution of a task. Teacher
the student’s understanding). ed teacher is not part of a may also check in by observing
dynamic coteaching and/or listening to the student when
arrangement. engaged in group work.
5 | Peer assistance is occurring as appropriate to the Student is assisted by para or | Peer offers to help the student or
culture of the classroom (if students are permitted to the teacher rather than a student requests assistance from a
assist each other, than this is also occurring for the peer, or student receives no | peer. Teacher may pair up children
student being observed). help at all from peer(s). to work together.
6 | Peer interactions between the student and peers are Student does not attempt to Student and peer are meaningfully

comparable to other students in the class (student
engages peers and peers engage the student).

interact with peer or makes
an attempt to engage a peer
who does not respond to
him/her. Peer engages the
student but student does not
respond or responds
inappropriately.

engaged with each other in either a
discussion, activity, question &
answer exchange, or nonverbal
exchange similar to the interactions
of other peers/groups in the class.

INDICATORS #7-10: GENERAL ED, SEGREGATED/RESOURCE SETTINGS

7

Student is actively engaged in the activity and
demonstrates some level of understanding of the
concept or the application of the skill being instructed.

Student is off-task, not
attending to the general ed
teacher, preoccupied with
something/someone, or self-
stimulating behaviors are
noted. Student has great
difficulty answering
questions or executing a
given task. Part of a group,
but not participating.

Student answers the teacher’s
question(s), executes a given task,
demonstrates mastery orally, in
writing, with manipulatives, or with
the use of AT.

In a group setting, student actively
participates w/ others demonstrating
mastery orally, in writing, with
manipulative, or with the use of AT.
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Student COMPID: Observer:
# | Indicators Little or No Evidence Sufficient Evidence Score (NA)
Scorept. =0 Scorept. =1 Oorl
8 | The student’s IEP goals and objectives are integrated as | Lesson content unrelated. Lesson content is directly aligned
part of the lesson design and instructional delivery. Little or no evidence of with IEP objective(s). Or,
scaffolding of instruction. preteaching of skills, vocab.,
concepts are noted.
9 | The student’s IEP supplementary aids and services, Absence of para support, per | Para assistance per IEP. Student
accommodations, and modifications are applied as IEP. Lack of utilization of the | utilizes AT, materials, books,
appropriate to the curricular activity. instructional strategies, equipment, etc. as depicted in IEP
materials, books, equip., AT, | for the specific subject area class.
preferred seating, etc. as Identified instructional strategies
outlined in IEP. Contentis | are evident. Modifications to work,
not modified, if applicable. tests, time, etc. are noted, as
There is little or no applicable. There is adherence to a
attendance to a behavior behavior plan if required for the
plan, if required. student.
10 | Paraprofessional, if applicable, appropriately assists the | Para is positioned directly Para is positioned a comfortable
student without interfering with appropriate peer next to the student and distance from the child allowing for
assistance or developing an overdependence of the interferes w/ the teacher’s free interaction with peers and the
student on the assistance of the paraprofessional. ability to directly instruct, teacher. Para allows the student to
reclarify, question, assess or | ask questions of the teacher or
interact w/ the student. Para | peers. The student is given the
answers for, or provides the | opportunity to learn by doing or to
answer to the student. Para | make a mistake and may require
does not allow other students | para assistance to clarify or correct.
to assist or, the child to self-
advocate for him/herself.
Total points out of total applicable indicators
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Attachment Two Back to Blog

State of Connecticut Department of
Education
Division of Teaching and Learning
Programs and Services
Bureau of Special Education
Ry YN
g
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Steps to Protect a Child’s Right to
Special Education:
Procedural Safeguards

Introduction

This procedural safeguards notice is written
in language to be understood by the general
public. For a reading in the actual language
of the law/regulations, one should refer to
the Connecticut General Statutes Sections
10-76a to 10-76i, inclusive, and
corresponding regulations and the Federal
Individuals with Disabilities Education Act
(IDEA) and its corresponding regulations.
www.state.ct.us/sde/deps/special/SpEd_Reg
s.pdf
www.ed.gov/policy/speced/guid/idea/idea2
004.htmk

The parent must be given a copy of these
safeguards one time each year and when:

e A child is referred for evaluation
(testing) for the first time.

e A parent requests an evaluation or
requests a copy of these safeguards.

¢ A hearing is requested or a complaint
has been filed for the first time in a
school year.

e A decision is made to remove a child
from school because a school rule was
violated and the removal is a change in
placement.

The copy of these steps, the procedural
safeguards, shall fully tell about:

A. Evaluation of a child by a person who
does not work for the school district.
This is called an independent
educational evaluation.

B. Giving the parent a copy in writing of
what the school is proposing or
refusing to do about a child’s
program. This is called Prior Written
Notice.

C. Getting written parent consent before
the school does an evaluation or
provides special education services.
Inspecting, reviewing and getting a
copy of a child’s education record.
Due process hearings.

Expedited due process hearings.
Advisory opinions.

A child’s program during the time it
takes complete to a hearing.
Procedures when disciplining a child
with a disability.

Steps a parent must follow if a parent
places a child in a private school and
expects the school to pay.

Mediation.
Bringing a case to Court.

. Attorneys’ fees.

Complaints.
Electronic mail.
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P. The difference between a hearing and
a complaint.

When a child turns eighteen years old, the
child has all the rights the parent used to
have. A child will not get these rights if a
Court has said the child is not able to decide
in a way that is good for the child. The
school shall give any notice required by the
law to both the child and the parent even
though the child now has the rights the
parent used to have. When the rights pass
from the parent to the child, the school must
notify the child and the parent of the
transfer of rights.

A. Testing of the Child by a Person Who
Does Not Work for the School:
Independent Educational Evaluation
(IEE)

1. The parent has the right to have the
school pay for an evaluation done by a
person who does not work for the
school (IEE), if the parent disagrees
with the evaluation obtained by the
school. The school may ask the parent
for the reason why the parent objects to
the evaluation done by the school. An
explanation by the parent is not
required. If the school decides not to
pay for the evaluation, the school must
ask for a hearing without delay. At the
hearing the school must show that its
evaluation is appropriate or that the
evaluation obtained by the parent did
not meet the school’s standards. If the
hearing officer decides that the school’s

evaluation is appropriate, the school
does not have to pay for the evaluation
requested or arranged for by the parent.
However, the parent still has the right
to have an IEE done.

. The parent has the right to get an IEE

done at their own expense. The parent
may give the results of the evaluation to
the school. The evaluation must be
considered by the school when deciding
on a child’s program, if the evaluation
meets the standards used by the school.
The evaluation results may be used at a
due process hearing.

. A hearing officer may ask that a child

receive an IEE. The school must pay for
this evaluation.

. When the school pays for an IEE, the

evaluation must meet the standards for
evaluation used by the school. This
includes the location where the
evaluation is done and the skills of the
person doing the evaluation.  The
school may not set additional standards
or timelines when the school pays for
the IEE. The standards of the school
must not interfere with a parent’s right
to have the IEE.

If the parent asks, the school shall tell
where to get an IEE and what the
standards are for such evaluation.

. A parent is allowed to have only one

IEE at school expense each time the
school conducts an evaluation with
which the parent disagrees.
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B. Getting in Writing What the School
Has Said About a Child’s Program:
Prior Written Notice

1. The parent has the right to get written
notice no later than five school days
after the school proposes or refuses to
initiate or change the identification,
evaluation, or educational placement of
the child or the provision of a free
appropriate public education. This is
called prior written notice.

2. The written notice must tell:

(@)
(b)
(©)

(d)

(€)

(f)

exactly what the school
proposes or refuses to do;

why the school proposes or
refuses to take action;

the other options the Planning
and Placement Team [PPT ]
talked about and the reasons
why those were not done;

about each evaluation
procedure, assessment, record or
report that the school used as a
basis for the proposed or refused
action;

about other factors that were
relevant to the school’s proposal
or refusal;

that the parent has protections
under the procedural safeguards
and how to get a copy of these
protections; and

(9) who to contact to get help in
understanding these protections.

3. The notice must be written in a way that

would be easy to read and understand,
unless it is clearly not possible to do so.
If the parent’s spoken word or other
means of communication is not a
written one, the school must make sure:

(a) the notice is given orally or by
another way to the parent;

(b) the parent understands what is
in the notice; and

(c) there is written evidence that
these two steps have been taken.

C. Parent Consent

1. Consent means that the:

(a) parent has been fully informed
about why the school seeks
permission;

(b) parent understands and agrees in
writing to let the school evaluate
the child or place the child in a
program. If school records are
to be sent to someone, the
school tells the parent what will
be sent and to whom it will be
sent; and

(c) parent understands that he or
she willingly gives permission
and  permission may be
withdrawn at any time. If the
parent withdraws permission,
the withdrawal does not effect

the actions taken or the services
provided to the child during the
time the school had the
permission of the parent.

Parent consent must be given before:

(a) the school evaluates a child for
the first time;

(b) a child gets special education for
the first time; and

(c) achild is placed in a private
school by the public school.

Except for these three times, the school
can not use the reason that a parent has
not given consent to refuse the parent or
the child any other services, benefits or
activities of the school. Parent consent
to evaluate a child for the first time
shall not be taken to mean that the
parent has given consent to give a child
special education and related services.

When the school seeks parent consent,
the school must make reasonable efforts
to get consent from the parent and must
tell the parent:

(a) of the right to not give consent
and if the parent does give
consent, the parent can take it
back;

(b) if the parent does not respond to
the school in ten school days,
the school will take that to mean
that the parent does not give
consent; and

(c) if the parent does not give
consent and asks for a hearing,
the child’s school program will
not change during the time it
takes to go to a hearing unless
the parent and the school agree
otherwise.

4. If parent consent is not given to evaluate

the child for the first time, the school
may take steps, but is not required to, to
make sure that the child gets an
appropriate education. This may mean
the school asking for mediation or a
hearing.

. When the school seeks to evaluate the

child for the first time and the child is in
the custody of the Commissioner of the
Department of Children and Families
and is not residing with the child’s
parent, the school is not required to get
the consent from the parent to determine
whether the child is disabled and in need
of special education services if:

(a) after reasonable efforts, the
school cannot find out where the
parent is located,;

(b) the rights of the parent have
been terminated by the Court; or

(c) a judge decided that the right of
the parent to make decisions
about the child’s education are
to be made a person appointed
by the Court.



6.

If the parent fails to respond or
refuses to give consent for the child
to receive special education for the
first time, the school may not use
mediation or request a hearing.
Hence, the school would not violate
its responsibility to make available a
free appropriate public education
(FAPE) to the child and is not
required to hold a PPT or develop an
individualized education program
(IEP) for the child.

. If parent consent is not given to the

school when the school seeks to
place a child in a private school, the
school must ask for a hearing and
may ask for mediation provided the
private school placement is not the
first time the child receives special
education services.

. If the hearing officer decides in favor

of the school, the school may
evaluate or place the child in a
private  school  without parent
consent. The parent may go to either
State Superior Court or Federal
District Court to stop the school from
evaluating or placing the child.

. The school must get parent consent

before  reevaluating a  child.
However, the school does not need to
get consent, if the school can show
that it made a good effort to get
consent and the parent did not
respond to the school.

10. Anytime the school seeks parent

consent the school must have a

record of its efforts to get parent
permission. This record might
include:

(a) telephone calls tried or made

respond to a request to provide consent,
the school may not use mediation or
request a hearing and the school is not
required to consider the child as eligible
to receive services for parentally-placed
private school children.

and the results of those calls;

(b) copies of letters sent to the
parent and any letters sent back
to the school by the parent; and

(c) visits made to the parent’s home
or workplace and results of
those visits.

11. If the parent refuses consent for
reevaluation, the school may ask for
mediation or a hearing (but is not
required) to see that the child gets an
appropriate education.

12. Parent consent is not needed before:

(a) reviewing existing records of
the child when the school is
evaluating or reevaluating a
child; or

(b) giving a test or other evaluation
that is given to all children
unless the school gets parent
consent from all parents before
giving the test or evaluation.

13. If the parent home schools the child or
the child is placed in a private school at
the expense of the parent and the parent
does not provide consent for the child to
be evaluated for the first time or for
reevaluation or the parent fails to

. Inspecting, Reviewing and Getting
the School Records of a Child

1. The parent has the right to:

(@) inspect and review all records
which are kept or used by the
school that deal with the:

e identification of the child;
e evaluation of the child;

e educational placement of the
child; and

e child’s right to a free
appropriate public education
(FAPE).

The school may take for granted
that the parent has the right to
inspect and review records
unless the school has been told
that the parent does not have this
right according to State law.

The school must let the parent
inspect and review the records
as soon as possible and not later
than 10 school days after a
parent asks.

The school must let the parent
look at the records as soon as
possible and within 3 school
days if it is to prepare for a:

e meeting about an IEP; or

e mediation or hearing.

The school must, in spite of the
timelines noted above, comply
with a parent request as soon as
possible and before any IEP
meeting or hearing;

(b) expect the school to explain
and tell about the meaning of
the records;

(c) get one free copy of the records.
The parent must ask in writing
for a free copy. The school shall
provide a copy within 5 school
days. Any test instrument or
portion of a test instrument for
which a test manufacturer
asserts a  proprietary  or
copyright  interest in  the
instrument shall not be copied.
The school may charge for more
copies. The school may not
charge for more copies if having
to pay the fee would keep the
parent from inspecting and
reviewing the records. The
school may not charge a fee to
look for records;

(d) have a person acting for the
parent inspect and review the
records; and



(e) when any record has
information on more than one
child, inspect and review only
the information relating to his or
her child or to be informed of
that specific information.

E. Asking for a Hearing: A Way to

Solve a Dispute

The law limits the time period for
making a request for a hearing. The
parent or the school has two years to
ask for a hearing from the time the
party knew or should have known
about the alleged action that forms the
basis of the request for hearing relating
to the:

(a) identification of the child;
(b) evaluation of the child,;

(c) educational placement of the
child; or

(d) provision of a free appropriate
public education (FAPE).

If the parent is not given a copy of this
document, the *“Steps to Protect a
Child’s Right to Special Education:
Procedural Safeguards”, the two-year
limit shall start at the time the copy is
properly given to the parent. The two-
year limit would not apply if the school
told the parent that the issues had been
resolved when they actually had not

been resolved or if the school withheld
information from the parent that was
required to be provided to the parent.

When a parent asks for a hearing, the
school shall tell the parent about the
use of mediation as a means to settle
the issues. The school shall also tell
the parent of any free or low-cost legal
and other relevant services that are
available in the area if:

(a) the parent asks for this; or

(b) the parent or the school asks for
a hearing.

. When asking for a hearing a party, or

the attorney for the party, must provide
in writing:

(@) the child’s name and address (if
the child is homeless the
available contact information
for the child) and the name of
the child’s school;

(b) the nature of the problem
relating to the proposed or
refused initiation or change,
including the facts related to the
problem; and

(c) what will resolve the problem,
to the extent known and
available to the party at the
time.

The school shall have a form for the
parent to fill out to ask for a hearing;
however the school or the Connecticut

State Department of Education may
not require the use of this form. The
form shall tell what needs to be
included.

The party or their attorney asking for
the hearing shall send a letter or the
form (which must remain confidential)
requesting the hearing to the other
party and send a copy to:

Connecticut State Department of
Education

Bureau of Special Education
Due Process Unit
P.O. Box 2219

Hartford, CT 06145-2219
FAX 860 713-7153

. A party may not have a hearing until

the party gives the information noted
in #2 of this section. The party
receiving the request for hearing shall
have 15 calendar days from the receipt
of the request to notify the hearing
officer and the other party in writing
that the receiving party believes that
the request for hearing does not
contain the required information. The
hearing officer, within 5 calendar days
of receiving this notice, must decide if
the required information has been
given and immediately notify the
parties in writing of that decision. If
the receiving party does not notify the
hearing officer, the request for hearing

would be considered to contain the
required information.

6. A party may amend its request for

hearing only if the:

(a) other party consents in writing
to the change and is given the
chance to resolve the issues
through a resolution meeting as
noted in #9 of this section; or

(b) hearing  officer gives
permission which may only be
given at any time not later than 5
calendar days before the hearing
begins.

If a party files an amended request for
hearing, the timelines for the resolution
meeting noted in #9 of this section and
for resolving the parent’s issues in #12
of this section, begin again with the
filing of the amended request for
hearing.

7. If the school has not sent prior written

notice to the parent (See Section B.)
regarding the issues noted in the
parent’s request for hearing, the school
shall, within 10 calendar days of
receiving the parent’s request for
hearing, send the parent a response that
shall tell:

(@) why the school proposes to
or refuses to do what was



noted in the request for
hearing;

(b) the other options the PPT
talked about and the reasons
why those were rejected,;

(c) about each evaluation
procedure, assessment,
record or report that the
school used as a basis for
the proposed or refused
action; and

(d) about other factors that were
relevant to the school’s
proposal or refusal.

The response by the school does not
prevent a school from claiming that the
content of the parent’s request for
hearing was insufficient, that is, the
request did not contain the information
noted above in #2 of this section.

. Except as provided above in #7, the
party receiving the request for a due
process hearing must, within 10
calendar days of receiving the request,
send to the other party a response that
specifically addresses the issues in the
request for the due process hearing.

Within 15 calendar days of getting
the parent’s request for a hearing and
before the start of the hearing, the
school must have a resolution meeting
with the parent and the IEP member(s)
who have information about the facts
that are noted in the parent’s request

for the hearing. The parent and the
school determine the relevant members
of the IEP team to attend the meeting.
The school must have a person at the
meeting who has the authority to make
a decision for the school. The school
may not bring an attorney unless the
parent has an attorney.

10. At the resolution meeting, the parent

will discuss the request for hearing and
give the facts and the reasons why the
hearing was requested. The meeting
will give the school the chance to
resolve the issues. This meeting does
not have to be held, if:

(@) the parent and the school
agree in writing not to have the
meeting; or

(b) the parent and the school
agree to use mediation. (See
Section K.)

11. If at the resolution meeting the parent

and the school resolve the issues, an
agreement will be put in writing and
signed by the parent and the person
from the school who has the authority
to make the agreement. The parent or
the school will have 3 business days
from the signing of the agreement to
change their minds and cancel the
agreement. Otherwise, the agreement
is binding on both the parent and the
school and either the parent or the
school may go to State or Federal
Court to have the agreement enforced.

12. If the school has not resolved the
parent’s issues to the parent’s
satisfaction within 30 calendar days of
receiving the parent’s request for the
hearing, the 45-calendar-day timeline
for hearing may begin except as noted
below in #14 of this section.

13. Unless the parent and the school agree
not to have the resolution meeting or to
use mediation, the failure of the parent
to participate in the resolution meeting
will delay the timelines for the
resolution process and the due process
hearing until the resolution meeting is
held. However, if the school is unable
to obtain the participation of the parent
in the resolution meeting after
reasonable efforts and documents such
efforts (as noted in Section C. #11), the
school may, at the end of the 30-
calendar-day resolution period, ask the
hearing officer to dismiss the parent’s
request for hearing. In addition, if the
school fails to hold the resolution
meeting within 15 calendar days of
receiving the parent’s request for
hearing or fails to participate in the
resolution meeting, the parent may ask
the hearing officer to begin the 45-
calendar-day due process hearing
timeline.

14.The 45-calendar-day timeline for the
hearing will start the day after one of
the following events (which may result
in an adjustment to the 30-calendar-day
resolution period):

(a) The parent and the school agree
in writing not to hold the
resolution meeting;

(b) After the mediation or resolution
meeting starts but before the end
of the 30-calendar-day
resolution period, the parent and
the school agree in writing that
no agreement is possible;

(c) The parent and the school agree
in writing to continue the
mediation at the end of the 30-
calendar-day resolution period,
but later, the parent or the school
withdraws from the mediation
process.

15. If the school requests the hearing, the
45-calendar-day timeline shall
commence:

(@) immediately after the hearing
officer deems the request to be
sufficient (See Section E. #5); or

(b) immediately  following  the
parent’s notice to the hearing
officer not to challenge the
sufficiency of the hearing
request; or

(c) 15 calendar days after the
parent receives the school’s
request for hearing, if the parent



does not challenge the
sufficiency of the school’s
request for hearing.

16. Before the start of the hearing, the
parent and the school shall take part in a
telephone call with the hearing officer.
This is called a prehearing conference.
During the call the parent and the
school shall try to work out the dispute,
if possible, and narrow the issues.

17. The hearing shall be held by a hearing
officer who:

(@) is not an employee of

e the Connecticut State
Department of Education
or

e the school district where
the child goes to school or
the school district
responsible for the child’s
education;

(b) does not have a personal or
professional  interest  which
would get in the way of his or
her being fair in the hearing;

(c) has knowledge and is able to
understand the Federal and State
special education laws and
regulations and the way these
laws are understood by Federal
and State Courts;

(d) has knowledge and is able to
conduct a hearing in accordance

18.

19.

20.

with appropriate, standard legal
practice; and

(e) has knowledge and is able to
make and write decisions in
accordance with appropriate,
standard legal practice.

A person who would be a hearing
officer is not an employee solely
because he or she is paid by the
Connecticut  State  Department of
Education to act as a hearing officer.

The Connecticut State Department of
Education, Due Process Unit, and the
school district shall keep a list of the
persons who serve as hearing officers.
This list shall state the qualifications of
each of these persons.

The parent has the right to have the
child at the hearing and to open the
hearing to the public. The parent has
the right to be provided with the record
of the hearing and the findings of fact
and decisions noted in #20(e) and (f) of
this section at no cost.

The parent and the school have the
right to:

(a) bring and be helped by an
attorney and persons with
special training about children
who are disabled;

(b) present evidence, question and
Cross-examine any witness;

(c) require witnesses to attend the
hearing;

21.

22,

23.

(d) not allow any evidence to be
given at the hearing that had not
been given to that party no less
than five business days before
the hearing. Evaluations that
have been completed by that
date and recommendations from
the evaluations that one intends
to use at the hearing shall be
given at least five business days
before the hearing;

(e) a written, or, at the choice of the
parent, electronic word-for-word
record of the hearing; and

() written, or at the choice of the
parent, electronic findings of
fact and decisions.

The hearing officer may prevent the
parent or the school from giving any
evidence at the hearing without the
permission of the other party if the
parent or the school fails to meet the
timeline in #20(d) of this section.

The party that asked for the hearing
shall not be allowed to raise issues at
the hearing that were not raised in the
request for the hearing unless the other
party agrees. A parent may file a
separate request for a due process
hearing on an issue separate from the
hearing request already filed.

A decision made by the hearing officer
shall be made on:

(a) substantive grounds, that is, on
legal rights and principles based on
whether the child received a free
appropriate public education
(FAPE); or

(b) on matters alleging procedural
violations, if such violations kept
the child from receiving a free
appropriate public education
(FAPE), kept the parent from being
meaningfully involved in the
decisions about the child’s right to a
free appropriate public education
(FAPE) or deprived the child of
educational benefit. The hearing
officer may order a school to follow
the procedures, even if the hearing
officer found that the child was not

kept from receiving a free
appropriate public education
(FAPE).

24. Within 45 calendar days of the start of
the hearing timeline, a final decision in
the hearing shall be reached and a copy
of the decision shall be mailed to each
of the parties. The hearing officer may
allow extra time beyond the 45-
calendar-day timeline when requested
by the parent or the school. The hearing
shall be held at a time and place that
would make it easy for the parent and
child to attend.

25. The decision of the hearing is final,
unless the parent or the school asks for
a review from either State Superior
Court or Federal District Court.



26. The Connecticut State Department of

Education shall, after taking out any
data that would make the identity of the
child easily known, send the written
findings of fact and decisions to the
State Advisory Council for Special
Education and also make them available
to the general public.

. Expedited Due Process Hearings

The procedures and the way in which
an expedited due process hearing is
held are as noted in Section E.
(excluding #15) except as provided in
this section.

An expedited hearing will be arranged
when a hearing is requested on the
following:

(a) the school thinks that keeping
the child in the current school
program is, to a large extent,
likely to result in injury to the
child or to others and the school
wants to put the child in an
interim alternative educational
setting (IAES) for not more
than 45 school days;

(b) the school wants to change the
child’s school program at the
end of a child’s placement in the
IAES because the school
believes it is a danger for the
child or others for the child to
return to the school program that
the child was in before being

placed in the IAES. This
hearing procedure may be
repeated;

(c) the parent challenges an alleged
change of placement (See
Section I. #3) and believes the
child has been kept out of school
for more than 10 school days in
a row without the school
following the proper steps;

(d) the parent challenges an alleged
change in placement (See
Section |. #3) and believes the
child has been kept out of school
for more than 10 school days in
a school year without the school
following the proper steps;

(e) the parent does not agree with
the school placing the child in
an IAES for weapons, drugs or
dangerousness (See Section I.
#10); or

(F) the parent does not agree with
the manifestation determination
(MD) (See Section I. #7).

3. Upon a request for a hearing for any
of the matters noted in this section,
the hearing shall occur within 20
school days of the date the hearing
request is filed and shall result in a
decision within 10 school days after
the hearing. The hearing officer may
order a change in placement of the
child as follows:

(a) return the child to the placement
from which the child was
removed; or

(b) place the child in an IAES for
not more than 45 school days if
it is determined that keeping the
child in the current placement
will more than likely result in
injury to the child or to others.

Each party to a hearing:

(a) has the right to keep any
evidence from being presented
at the hearing that has not been
given to the other party at least 2
business days before the
hearing; and

(b) shall give to all other parties all
evaluations completed to date
and the recommendations from
the evaluations that the party
wants to use at the hearing at
least 2 business days before the
hearing.

5. Arresolution meeting (See Section E.

#9) must occur within 7 calendar days
of receiving the request for hearing
unless the parent and the school agree in
writing not to have the resolution
meeting or they agree to mediation.

The due process hearing may proceed
unless the matter has been resolved to
the satisfaction of the parent and the
school within 15 calendar days of the
receipt of the request for hearing.

G. Asking for an Advisory Opinion: A

1.

Quick Way to Settle a Dispute

After a hearing has been asked for and
before the hearing begins, the parent
and the school may agree to go to an
advisory opinion by sending a letter or
a form that the school has to:

Connecticut State Department of

Education

Bureau of Special Education

Due Process Unit

P.O. Box 2219

Hartford, CT 06145-2219

FAX 860 713-7153

By going to an advisory opinion, the
parent and the school have a chance
to state their position in a brief manner
to a hearing officer in one day. The
hearing officer shall tell the parent and
the school how he/she thinks the issues
would be decided if the parent and the
school went on to a full hearing. The
hearing officer who presides over the
advisory opinion shall not be the same
hearing officer that would hold the full
hearing.

The parent and the school do not have
to accept the view of the hearing
officer that gives the advisory opinion.
The parent and the school may go on
to a full hearing if the issues are not
settled by obtaining an advisory
opinion.



H. Child’s School Program During a

5.

Hearing or a Court Review

Except as provided in #2 of this
section, when a hearing has been asked
for, the child must stay in the school
program with the same services that
the child was getting before the parent
and the school had a disagreement.
The child must stay in this program
until the matter is settled unless the
parent and the school agree to change
the school program. If the child is to
enter public school for the first time,
the child, with the consent of the
parent, must be able to go to school
until the completion of all proceedings.
If a hearing officer agrees with the
parent that a change to the child’s
school program is appropriate, the
order of the hearing officer must be
carried out, even if a Court review (See
Section L.) has been asked for.

If the child turns three years of age and
is coming from a Birth-to-Three
program, the school is not required to
provide the Birth-to-Three services that
the child had been receiving. If the
child is found to be eligible for special
education services and the parent
consents to the child receiving services
for the first time, the school must
provide the services that are not in
dispute between the parent and the
school.

If the school or the parent asks for a
hearing after a child is placed in an

interim alternative educational setting
(IAES) for not more than 45 school
days by:

(a) the school for reasons as noted
in Section I. #10 or

(b) a hearing officer as noted in
Section F. #2(a) and #3

then the child must stay in the IAES
until the hearing officer decides
differently or until the end of the
specified time (which shall not be more
than 45 school days), whichever comes
first, unless the parent and school
agree to change the school program.

If the school wants to change the
child’s program after the specified time
in the IAES is up and asks for a
hearing, the child would return to the
school program that the child was in
before being placed in the IAES while
the hearing is held.

Procedures When Disciplining a
Child

The school may consider any special
concerns for a child when deciding to
change the school program of a child
who violated a code of school conduct.

The school may remove a child from
school who violates a school rule from
the current program to an IAES, another
setting, or suspension, for not more than
10 school days in a row and for
additional removals of not more than 10

school days in a row in the same school
year for separate incidents of
misconduct provided the removals do
not result in a change in placement.
(See #3 of this section)

A school is only required to provide
services to a child who has been
removed from his or her current
placement for 10 school days or less in
the same school year, if the school
provides services to a child without a
disability who has been similarly
removed. However, a child who is
removed from school for up to 10
school days in a row must be provided
with the opportunity to complete missed
classwork including examinations.

3. A change in placement occurs if:

(a) the removal is for more than 10
school days in a row; or

(b) the removals make up a pattern
because:

e they total more than 10
school days in a school year;
and

e the child’s behavior is very
much like the child’s
behavior in previous
incidents that resulted in
other removals, and

e of other factors such as the
length of each removal, the
total amount of time the
child has been removed and

the closeness in time of the
removals to one another.

The school shall determine on a case-
by-case basis

whether a pattern of removals is a
change in placement.

If the school seeks to change a child’s
placement for more than 10 school days
and the behavior that led to this
intended change was not a
manifestation of the child’s disability
(See #7 of this section), the child may
be disciplined in the same way and for
the same amount of time that would be
applied to a child who is not disabled.
The child’s PPT shall determine the
educational setting.

5. After a child has been removed from

the school program for 10 school
days in the same school year and the
current removal is not for more than 10
school days in a row and is not a
change in placement (See #3 of this
section), the school staff along with at
least one of the child’s teachers shall
determine the extent to which services
are needed to enable the child to
continue in the general education
coursework, even though in another
setting, and to progress toward meeting
the goals of the IEP and receive, as
appropriate, a functional behavioral
assessment (FBA) and behavior
intervention services and
modifications, that are designed to



address the behavior violation so that it
does not happen again.

If the removal is a change of placement
(See#3 of this section), the child’s IEP
team determines the services that are
needed to enable the child to continue
in the general education coursework
and to progress toward meeting the
goals of the IEP.

Within 10 school days of any decision
to change a child’s placement for more
than 10 school days because the child
violated a school rule, the school with
the parent and relevant members of the
IEP team (to be determined by the
parent and the school) shall review all
relevant information in the child’s
school file, including the IEP, teacher
observations and any relevant
information provided by the parent to
determine if the behavior in question:

(a) was caused by, or had a direct
or substantial relationship to the
child’s disability; or

(b) was the direct result of the
school’s failure to implement the
IEP.

If the team determines that either of the
above, (a) or (b), applies to the child,
the behavior in question shall be
determined to be a manifestation of the
child’s disability. This decision is
known as the manifestation
determination (MD).

If the team determines that the
behavior in question was a direct result
of the school’s failure to implement the
IEP, the school must take immediate
steps to remedy the deficiencies.

If the team noted in #7 of this section
decides the behavior in question was a
manifestation of the child’s disability,
the IEP team shall:

(a) if the school had not already
conducted a functional
behavioral assessment (FBA)
before the behavior in question
occurred, conduct an FBA and
put into effect a behavior
intervention plan (BIP) (a plan
to improve the child’s behavior
so that the behavior that resulted
in the change of the child’s
program does not happen again);

(b) if a BIP is already in place,
review the BIP and modify it, as
necessary, to address the
behavior in question; and

(c) except as noted in #10 in this
section, return the child to the
program that the child was in
before being removed unless the
school and the parent agree to a
change in the child’s placement
as part of the revised BIP.

9. On the date the decision is made for a
removal that would be a change in
placement (See #3 of this section), the
school must notify the parent of that
decision and provide the parent with a
copy of the “Steps to Protect a Child’s
Right to Special Education: Procedural
Safeguards”.

10. A school may place a child in an IAES
for not more than 45 school days without
regard to the manifestation determination
(MD) as noted in #7 of this section, in
cases where a child:

(a) carried a weapon to school or
has a weapon at school, on
school grounds or to or at a
school activity;

(b) knowingly had, or used illegal
drugs, or sold or tried to buy a
controlled substance at school,
on school grounds or at a school
activity; or

(c) has caused serious bodily injury
upon another person at school,
on school grounds or at a school
activity.

When the school orders a child to an IAES
for not more than 45 school days, the
school must hold a PPT meeting to
determine the IAES.

J. Steps a Parent Must Follow When
Placing a Child in a Private School at
Public Expense

1. A parent, who on their own, places a
child, who at one time received special
education through the public school, in a
private school and seeks a return of the
money for the costs of the private school
from the public school may receive the
costs from the public school:

(a) by order of a Court; or
(b) by the order of a hearing officer

if it is decided that:

(a) the school had not made a
program that could meet the
child’s education needs
available to the child in a timely
manner before the parent
enrolled the child in the private
school; and

(b) the private school program for
the child meets the child’s
education needs.

The private school program provided
to the child may be found to be an
appropriate program for the child by a
hearing officer or a Court even if the
private school does not meet the state
standards that apply to the education
provided by the school district.

2. The return of the costs for the private
school may be denied or reduced:



(a) if at the last PPT meeting that
the parent attended before
taking the child out of the
public schools, the parent did
not

e tell the PPT of not wanting
the placement offered by
the school

e state the concerns about
the placement offered by
the school and

e state the intent to enroll the
child in a private school at
public expense;

or

if, at least, 10 business days
(including any holidays that
occur on a business day) before
taking the child out of the
public school, the parent did
not

e give notice in writing to
the school of not wanting
the placement offered by
the school

e state the concerns about
the placement offered by
the school and

e state the intent to enroll
the child in a private
school at public expense;

(b) if, before the parent took the
child out of the public school,
the school told the parent (See

Section B.), in writing, of its
intent to evaluate the child,
giving the purpose of the
evaluation, and the parent did
not make the child available for
evaluation; or

(c) upon a Court deciding that the
parent did not act within reason.

3. The return of the costs:

(a) shall not be reduced or denied
because the parent did not tell
the school because:

e the school kept the parent
from giving notice, as noted
in #2(a) of this section;

e the parent had not received
notice from the school that
the parent had to tell the
school, as noted in #2(a) of
this section, before putting
the child in the private
school if the parent wanted
to get the school district to
return the costs of the private
school; or

e having to tell the PPT, as
noted in #2(a) of this
section, would likely result
in physical harm to the child.

and

(b) may, in the finding of the
hearing officer or the Court, not
be reduced or denied because

the parent did not tell the school
because:

e the parent cannot read and
write in English; or

e having to tell the PPT, as
noted in #2(a) of this
section, would likely result
in serious emotional harm to
the child.

K. Settling a Dispute When the Parent

and the School Do Not Agree:
Mediation

Mediation is a way to settle a dispute
when the parent and the school do not
agree on:

(a) the identification of the child,;
(b) the evaluation of the child;

(c) the educational placement of the
child; or

(d) any other matter related to
provision of a free appropriate
public education to the child
(FAPE).

The parent and the school have a free
choice to go to mediation.  The
mediation can not be used to:

(a) deny or delay the parent’s right
to a hearing; or

(b) deny any other rights that the
parent has under the State or
Federal special education laws.

Before filing a complaint (see Section
N.) or before asking for a hearing (see
Section E.) or any time after filing a
complaint or during the hearing, the
parent and the school may ask for a
mediation by sending a letter to:

Connecticut State Department of
Education

Bureau of Special Education
Due Process Unit

P.O. Box 2219

Hartford, CT 06145-2219

FAX 860 713-7153

The Due Process Unit has a list of
mediators and will assign a mediator
from a rotating list who:

(@) is trained in mediation;

(b) does not show favor to either the
parent or the school;

(c) is knowledgeable about the
special education laws;

(d) is an education consultant with
Connecticut State Department of
Education; and

(e) does not provide direct services
to the child who is the subject of
the mediation.



The mediator will assist the parent and
the school to settle their concerns of
the parent and the school. The
mediation will be held in a place that is
convenient for the parent and the
school staff. The Connecticut State
Department of Education IS
responsible for the cost of the
mediation process.

If the parent and the school reach
agreement on the issues, what they
have agreed to will be put in writing
and signed by the parent and a school
representative who has the authority to
sign the agreement. The mediation
agreement  shall state that the
discussions that occurred during the
mediation will remain confidential and
may not be used as evidence in any
subsequent due process hearing or
court action that may follow the
mediation. The mediation agreement
is enforceable in any State Court or in
Federal District Court.

L. Reviews by a Court: Civil Actions

1.

If the parent or the school does not
agree with the findings and final
decision made in the hearing, they have
the right to a review within 45 calendar
days of receipt of the final decision and
order from either State Superior Court
or Federal District Court without taking
into account the damages claimed or the
relief sought. The Court:

(a) shall receive the records of the
hearing;

(b) shall hear additional evidence
when asked by the school or the
parent; and

(c) basing its decision on the greater
amount of evidence, shall order
a change as the Court
determines to be appropriate.

2. Nothing in the Federal law (IDEA)

regarding the education of children who
are disabled limits the rights that a
parent or the school has under other
Federal laws that protect the rights of
children who are disabled. However,
before filing for a review by a Court, a
final decision of the hearing must be
rendered.

. Attorneys’ Fees

For any hearing or Court review the
Court may order:

(a) the school to pay the attorneys'
fees paid by the parent in a
matter that is decided in the
favor of the parent;

(b) the attorney of a parent to pay
the attorneys’ fees paid by the
school or the State in a matter
that is decided in favor of the
school or the State, if the
attorney of the parent files a
request for a hearing or review
by the Court that is needless, is

without good reason, or is
without a proper basis; or if the
attorney of a parent continued to
litigate after it is clear that the
matter is needless, is without
good reason, or is without a
proper basis;

(c) the attorney of a parent or the
parent to pay the attorneys’ fees
paid by the school or the State in
a matter that is decided in favor
of the school or the State, if the
parent’s request for hearing or
review by the Court is made for
any improper purpose, such as
to harass, to cause unnecessary
delay, or needlessly increase the
cost of the hearing or the Court
review.

2. The amount of attorneys’ fees that is

decided shall be based on rates common
in the area in which the hearing or
Court review arose for the kind and
quality of services provided. No extra
means may be used in figuring the fees
ordered.

. Attorneys’ fees may not be ordered and

related costs may not be returned to the
parent in any hearing or Court review
for services provided after the time of a
written offer to a parent to settle the
matter if:

(@) the offer is made within the time
allowed by Federal rule or, in
the case of a hearing, at any time
more than 10 calendar days
before the hearing begins;

(b) the offer is not accepted within
10 calendar days; and

(c) the Court finds that the relief
finally given to the parent is not
more than the offer to settle the
matter.

An order for the return of attorneys’
fees and other costs may be made to a
parent who succeeds with their case and
who had good reason for not taking the
offer made by the school to settle the
matter.

The return of attorneys’ fees may not be
ordered for:

(a) any meeting of the PPT unless
the PPT meeting is held as a
result of a hearing or a Court
review;

(b) a mediation (See Section K); or

(c) the resolution meeting (Section
E #9).

4. The Court may lower attorneys’ fees

whenever it finds that:

(a) the parent or the parent’s
attorney, during the hearing or
the Court review, took more
time than necessary to reach a
final resolution of the hearing or
the Court review;

(b) the amount of the attorneys’ fees
goes beyond, without good
reason, the hourly rate common
in the area for same type of



N.

1.

services by attorneys who
compare in skill, reputation, and
training;

(c) the time spent and legal services
provided were more than
expected for the type of hearing
or Court review; or

(d) the attorney for the parent did
not give the school the required
information when requesting the
hearing.

The Court may not lower attorneys’
fees if the Court finds that:

(a) the school or the State without
good reason took more time than
necessary to reach a final
resolution of the hearing or the
Court review; or

(b) the procedural safeguards were
violated.

Filing a Complaint

A organization or a person may file a
written, signed complaint. The
complaint must state:

(a) that the school did not carry out
the Federal (IDEA) or the State
laws that protect children who
are disabled;

(b) the facts on which the complaint
is based; and

(c) the signature and contact
information for the person or

organization filing the
complaint.

If the complaint involves a specific
child, the complaint shall include:

(a) the name and address of the
child;

(b) the name of the school that the
child is attending;

(c) in the case of a homeless child,
the available contact information
for the child and the name of the
school the child is attending;

(d) the nature of the problem of the
child, including the facts related
to the problem; and

(e) a proposed resolution of the
problem to the extent known and
available to the party at the time
the complaint is filed.

The complaint must claim a violation
that occurred not more than one year
before the date that the complaint is
received.

A complaint shall be sent to the school
district and, at the same time, a copy
to:

Connecticut State Department of
Education

Bureau of Special Education
Due Process Unit

P.O. Box 2219

Hartford, CT 06145-2219
FAX 860 713-7153

The Department shall make a decision
about the issues in the complaint within
60 calendar days after the complaint is
filed with Department. The 60-
calendar-day-limit may be extended if
the:

(a) Department believes that there
are special factors in a complaint; or

(b) person or the organization and
the school agree to a mediation.

In making a decision, the

Department shall:

(a) carry out an on-site visit at the
school, if the Department
believes it must be done;

(b) give the complainant a chance to
give, orally or in writing, more
facts about the complaint;

(c) provide the school with the
opportunity to respond to the
complaint, which may include:

e if the school so desires, a
proposal to resolve the
complaint and

e an opportunity for the
complainant and the
school to go mediation.

(d) review all the facts regarding the
complaint and decide if the
school failed to meet the law;
and

(e) send out a decision to the
complainant. The decision shall
rule on each issue raised in the

4.

complaint and contain the facts
on which the decision was
based, how the facts were
related to the decision and the
reasons for the decision.

The carrying out of the Department’s
decision may include:

(a) assistance to the school district
by the Department;

(b) helping the parent and the
school reach agreement on terms
to resolve the complaint; and

(c) actions for the school to take to
meet the requirements of the
law.

If the Department has found that the
school failed to provide appropriate
services to a child, the Department
shall address:

(a) how to make up for services that
had not been given to a child,
which may include paying the
parent for the costs of those
services that had been paid by
the parent or other proper
actions related to the needs of
the child; and

(b) for system-wide issues,
appropriate future provision of
services for all children who are
disabled.

A parent may also request a hearing
even if a complaint has been filed,;



however the Department shall not look
into any part of a complaint that is
being addressed in the due process
hearing until the final decision of the
hearing is issued. Any issue in the
complaint that is not part of the due
process hearing must be resolved
following steps noted in #3 in this
section. If an issue is raised in a
complaint that was already decided in a
due process hearing with the same
parties, the hearing decision is final and
will not Dbe reviewed by the
Department.  The Department shall
inform the complainant that a review
will not be done. The Department shall
resolve a complaint that states the
school has failed to carry out the final
decision of the due process hearing.

Electronic Mail

The parent may elect to receive notices
required for prior written notice,
procedural safeguards and due process
hearings electronically, if this option is
available.

P. The Difference Between a Due

Process Hearing (Section E. ) and
an Administrative Complaint
(Section N.)

. A complaint may be filed by any
person or organization which claims
that a school district violated the
Federal (IDEA) and/or the State

special  education laws and/or
regulations that protect a child with a
disability. The Connecticut State
Department of Education shall make a
decision within 60 calendar days after
the complaint is filed with the
Department.

A hearing may be filed by a parent or
the school district on any matter
relating to a proposal or refusal to
initiate or change:

(a) the identification of a child;
(b) the evaluation of a child;

(c) the educational placement of the
child; or

(d) the provision of a free
appropriate public
education to the child.

The hearing officer shall render a final
decision within 45 calendar days after
the start of the hearing timeline, unless
the hearing officer allows extra time
when asked by the parent and/or the
school.

10/13/06
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Dear Colleague:

We would like to invite you to participate in an electronic survey that is being conducted by faculty at
the University of Connecticut, Boston College, and Keene College. The purpose of the study is to learn
about the assessment instruments and techniques that are currently being used by school districts to
assess learners with special needs. The information will be used to focus the pre-service assessment
courses in both special education and school psychology programs.

Each district Special Education director in New England is being asked to participate. You can access
and complete the survey at the following link:

http://www.surveymonkey.com/s.asp?u=61672404646

It is estimated that completion and return of the survey will take no more than 10 minutes. To thank
you for your time, five randomly selected respondents will be selected for a $20 gift card to Borders
Books.

If you have any questions or concerns, or if you would prefer to receive the survey in a different
format, please feel free to contact Dr. Joseph Madaus at (860) 486-2785, or at
joseph.madaus@uconn.edu. If you have any questions concerning your rights as a research subject,
you may contact the University of Connecticut Institutional Review Board (IRB) at 860-486-8802.


http://www.surveymonkey.com/s.asp?u=61672404646
mailto:madaus@uconn.edu
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A Facilitated Dialogue

25 Industrial Park Road, Middletown, CT 06457-1520
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What is an RTP?

SERC is offering school-based teams
( the opportunity to reflect on their

beliefs, actions, and experiences with
early intervention. This on-site, job-embedded
professional development activity is ideal for
Early Intervention Teams, Student Assistance
Teams, Child Study Teams, and other
collaborative problem-solving/instructional
support teams, such as grade level teams.
SERC’s Reflective Team Process (RTP) helps
teams to refine their current practice. Through
purposeful inquiry, SERC Consultants will
assist school faculty and administration to
establish shared understanding as to the
effectiveness of their current process and how
to supportt the school’s continued efforts to
enhance early intervention practices that will

result in improved student achievement.

(‘ Based on outcomes of a case study

review and a staff survey analysis, this

reflective process is a mutually positive
learning experience for participating school-
based teams and SERC. Schools feel re-
energized from this valuable learning process
and are better able to identify how they can
embed early intervention in the daily practice
of the school. SERC gains greater insight into
the long-term effectiveness of eatly
intervention resulting in student success and
determines how to best direct SERC’s future
professional development activities and
technical assistance to support districts’

sustainability efforts.

What will the participants in an RTP do?

" Utilize the reflective process to enhance
instructional practices resulting in improved
student outcomes;

"~ Examine and self-assess current practices for
providing support to teachers striving to meet
the needs of individual students;

= Analyze the implementation integrity of
instructional strategies and intervention plans
designed to create conditions of success for
students; and

7 Develop a strategic plan for next steps based on
analysis of reflections in order to continue the
enhancement of early intervention practices
designed to support positive student outcomes.

There are a limited number of opportunities for a day
of on-site technical assistance for schools that have
previously participated in an RTP. Eligible schools
should indicate interest for follow-up on the
application form.

How does a school determine if an RTP
would be beneficial?

7€ Is your early intervention process as effective
as it could be?

7€ Is time built in to the school year for your
team(s) to reflect on and refine current practice?

7€ Are efforts to support the implementation of
carly intervention resulting in improved student
achievement?

¥ Are there structutes in place to monitor the
progress of all students on a regular and frequent
basis?

7€ Are all students provided with a continuum of
academic and behavioral supports and
interventions?

¥ Are there systems in place to examine
cutriculum, delivery of instruction, student
assessments, and classroom environments for
cultural and linguistic relevance?

If the answer is NO to any of the above questions,
then you may want to consider having your school
participate in an RTP.


http://www.ctserc.org
http://www.ctserc.org
http://www.ctserc.org

Who should participate?

A school-based team of 6 to 12 faculty members
selected to represent the school’s early intervention
process, including the building administrator, must
commiit to a full day (9:00 a.m. to 3:00 p.m.) for this
on-site, professional development activity with SERC
Consultants. District-level administrators are also

encouraged to participate.

How are schools benefiting from the
Reflective Team Process?

€ “We were able to use our existing process as a
foundation to analyze and determine where

change was appropriate.”’ (Secondary Educator)

¥ “My team will make better use of the process and
work toward adopting eatly intervention as a
school-wide philosophy.” (Middle School
Educator)

¥ “This opportunity helped us to review and
evaluate our early intervention process, as well as
to determine the areas that need strengthening
and how to train/inform staff.” (Elementary
Educator)

¥  “This information will assist us as a staff to help
each individual student grow and achieve in spite
of academic/behavioral difficulties they are

experiencing.” (Elementary Educator)

Need additional information?

Please contact EIP Consultants, Kim Bennett (ext.
387) ot Michelle LeBrun-Griffin (ext. 321) at SERC,
(860) 632-1485 or email bennett@ctsetc.org ot
griffin@ctserc.org, respectively.

#1

#2

#3

#4

#5

Early Intervention Project (EIP)
LESSONS LEARNED

Concepts of pre-referral tend to impede the overall
philosophy of EIP. EIP is not a specific model. EIP
needs to be integrated with other school-wide efforts
to increase student achievement and not be viewed as
a pre-referral step.

Schools with productive and effective early
intervention processes have committed building-level
leadership, who understand and embed the concepts
and principles of early intervention within the school
culture.

In order to ensure implementation integrity of
interventions, school leaders need to increase
accountability for instructional changes to improve
student outcomes.

Early intervention is a philosophy focused on
collective responsibility that should be part of a whole
school culture, not particular to a core team. Families
are an integral part of the whole school culture.

General education membership has been a consistent
and steady part of EIP. This practice needs to
continue as an integral part of the process in order to
ensure that EIP is maintained as a function of general
education.

Anna E. Nortis School, East Hartford

#6

#9

Jefferson School, New Britain

Often teams spend time on problem “admiration”
rather than actual problem-solving. Problem-solving
needs to be viewed as a form of data-based decision-
making.

Data are collected regularly. However, the analysis of
assessments needs to be used as a strategic part of
decision-making and to assist with more accurate
problem identification.

Reflective practice is consistently proving to result in
refinement and enhancement of instructional
practice. EIP is a vehicle for this type of job-
embedded professional development.

Frequently, interventions identified by teams tend to
mirror general teaching strategies rather than
research-based, quality interventions. Brainstorming
in and of itself does not necessarily result in quality
intervention development. The strategies and skills
taught must match specific student needs and reflect
cultural and linguistic variations.

#10 Schools need to have effective and efficient ways of

documenting student progress as evidence of the
impact of instructional practices. Monitoring of
implementation integrity of interventions needs to be
emphasized to ensure successful student outcomes.

Generated by participating schools and SERC. Shared at

EIP 20th Anniversary Celebration, November 2004.

RTP Application Form:

Building or district-level administrators should complete and
return this application to request an RTP. Mail to:

SERC/EIP, attention RTP Request, at the address below.
Schools interested in participating will be contacted by email

to select a mutually convenient date for the on-site visit.

Contact Name

Title / Position

Email (required)

District

School

School Phone

O Eligible teams interested in follow-up technical assistance, please

check bhere.

Please state reason for interest in the Reflective
Team Process and anticipated outcomes:

Administrator’s signature (required)

SERC

25 Industrial Park Road, Middletown, CT 06457-1520
Phone 860.632.1485
Fax 860.632.8870
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