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Brief from the Chief 
The current economic situation in Connecticut is 
bound to be heightening concerns, questions, emo‐
tions, and anxiety levels across districts and pro‐
grams. With one of the largest fiscal budget gaps in 

‐

state history, Connecticut is in the middle of  an ex‐
traordinarily tough legislative session to identify 
solutions which will support its citizens. Schools 
and organizations are being challenged to think 
creatively as to how they will maintain  a high qual
ity education for all students amid rising costs and 
anticipated cuts to state aid. The Bureau of Special 
Education (BSE) staff strives to keep the perspectives 
of those whom we serve in the forefront as we move 
into a new budget calendar and are faced with tough 
decisions. Like many other state agencies, the BSE is 
cognizant of tensions likely present across local education agencies and encourages 
readers to stay informed on the issues through our Bureau Bulletin. 
 
The BSE recognizes that there are and will continue to be activities and tasks re‐
quired by districts for the purposes of meeting federal and state requirements that 
may be perceived as inconvenient or  unnecessarily onerous. While much of what 
the BSE does concerns compliance with these mandates, the BSE staff constantly re‐
minds itself about the current economic climate and how it affects schools, families, 
and students. For the remainder of this fiscal year , the BSE will focus on how to 
serve our districts and programs with increased efficiency. We will report the latest 
information regarding funding, grant opportunities, and resources available across 
Connecticut through our monthly Bureau Bulletin. Additionally, we are inviting 
readers to submit creative ideas around any low cost or no cost efforts underway 
that are helping to ensure compliance with IDEA 2004 (please refer to Bureau Hap‐
penings in this issue). This is an opportunity to strengthen partnerships and share 
resources. Despite challenging times, there remains a great deal of enthusiasm per‐
taining to how the BSE and districts will partner in support of children and youth 
with disabilities.  We look forward to tailoring our service and support. 

Anne Louise Thompson, Chief of 
the Bureau of Special Education 
speaks to the Back to School audi‐
ence this past fall. Photo: SERC 



 

Connecticut State Department of Education 

Featured Story: 
CSPD: Developing Professionals 

Connecticutʹs Comprehensive System of Personnel Develop‐
ment (CSPD) serves to improve the quality of educational and 
early intervention services and programs for infants, toddlers, 
children, and young adults with special needs through the effec‐

‐
‐

tive preparation and ongoing professional development of edu
cators, service providers, and families. It is through the develop
ment and implementation of the CSPD that the goal of an ade‐
quate supply of highly qualified personnel can be realized. 
CSPD was mandated for both Part B (ages 3 through 21) and 
Part C (ages birth to 3) by the Individuals with Disabilities Edu‐
cation Improvement Act (IDEA) until the reauthorization of IDEA in 2004. Though no longer mandated 
for Part B, leaders in the state of Connecticut choose to continue this work to ensure that the free and ap‐
propriate public education (FAPE) of students with disabilities includes preparation of highly qualified 
staff. In order to ensure broad‐based participation in the development, review, and periodic update of 
Connecticut’s CSPD, the Department, through SERC, has established the Connecticut Comprehensive 
System of Personnel Development (CSPD) Council. The CT CSPD Council seeks to enhance and sustain 
one seamless system, Birth – 21, and includes representatives from a variety of constituencies and inter‐
ests (e.g., general and special education, early intervention, institutions of higher education, families, state 
agencies, professional organizations, related services).  
 
Membership on the Council requires participation at quarterly Council meetings and priority workgroup 
sessions dedicated to examining issues of current interest and need. In addition, members are expected to 
share pertinent Council information with their constituencies. Members take leadership for some of the 
ongoing work of the CT CSPD Council which includes: 

•Data Analysis: Review of Existing Data and Identification of Additional Data Needs; 
•Needs Assessment: Monitor Needs and How They Are Met; 
•Identification of Personnel Needs (Retention and Recruitment); 
•Identification of Professional Development Needs (In‐Service and Pre‐Service); 
•Networking and Establishment/Development of Collaborative Partnerships;  
•Information Exchange; and 
•Monitoring of Research and Trends on “Best Practices,ʺ Legislation, and “Cutting Edge” Issues 
 

The Council provides a forum for ongoing communication among multiple stakeholder groups and poli‐
cymakers concerning current personnel development needs, practices, and policies. Follow this link to 
the CT CSPD website where you will find information about current membership, meeting schedules, 
meeting agendas, and more.  

The 2007‐2008 Connecticut Special Education Parent Survey Summary Report  is posted on  the SDE 
website. Click here for the complete article on the survey purpose and steps for 2008‐09 by education 
consultant, Colleen Hayles. 
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Commissioner McQuillan disseminated a letter in January 2009 summarizing 
changes in regulations released in October by the U.S. Department of Educa‐
tion which will directly impact districts and programs Title I and Title III. The 
final regulations require districts to provide timely and clear notice to parents 
regarding public school choice and related costs, data requirements, and con‐
cerns around supplanting with federal dollars. The regulations and anticipated changes specifically address 
all students under Title I and Title III. A complete copy of the final Title I, No Child Left Behind (NCLB) regu‐
lations can be found at http://www.ed.gov/legislation/FedRegister/finrule/2008‐4/102908a.html. Please contact 
Michelle Rosado, Education Consultant, at michelle.rosado@ct.gov if you have any questions regarding the 
regulations for NCLB Public School Choice. 

State of the State 
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Commissioner:Title I & Title III Regulation Changes 

Developmental Delay Definition 

Connecticut Coalition For the Education of Children: Deaf and Hard of Hearing 

The Coalition is developing a set of recommendations and tools related to the education of students who 
are deaf and hard of hearing in Connecticut including a tool to assist Planning and Placement Teams 
(PPTs) in the identification of appropriate communication supports and services as required in the indi‐
vidualized education program (IEP). For more details about the Coalition, developing tools and 2008‐09 
activities, click here or e‐mail Colleen Hayles at colleen.hayles@ct.gov. 

A reminder to school districts that each should be aligning policies and practices to accommodate the dis‐
ability category and definition for ʺdevelopmental delayʺ along with the recommended criterion contained 
in Connecticut statutes. The Connecticut State Department of Education (CSDE) offers policy guidance to 
determine a ʺsignificant developmental delayʺ; questions about the criteria regarding this category, eligibil‐
ity determinations, or inclusive practices concerning preschool special education may be directed to Maria 
Synodi at 860‐713‐6941. 

Connecticut State Department of Education 

Connecticut has joined a consortium of five state/jurisdictions, funded by the 
U.S. Department of Education Office of Special Education Programs, to develop 
research evidence in support of alternate assessments based on alternate 
achievement standards. The CSDE will conduct three research studies on the 
Connecticut Mastery Test (CMT) and the Connecticut Academic Performance 
Test (CAPT) Skills Checklist over the next three years in partnership with The 
University of Connecticut.  The Skills Checklist Validation Study explores how 
teachers use the Skills Checklist in their classrooms. The second study examines 
how the scoring rubric is used to rate students’ skills.  The third study is de‐
signed to investigate the intended and unintended consequences of the Skills 
Checklist.  Click here for more information or contact Janet Stuck in the Bureau 

of Student Assessment at 860‐713‐6837. Please visit the SDE link for CMT/CAPT 
Modified Assessment System (MAS) information.  Back to Inside this Issue 

CMT/CAPT Skills Checklist: Research Initiated 

Joe Amenta and Janet Stuck from 
the Bureau of Student Assessment 
Fall 2008. Photo by SERC. 
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Register now for the  
2009 Race and Education 

Indicator 11: Evaluation Timelines — Noncompliance Notice Symposium! 

The CSDE requires electronic data submission of district evaluation activities leading to an eligibility deter‐
mination conducted by each local education agency (LEA) for children ages 3 to 21 years. Data are collected 
annually on all children for whom parental consent to conduct an initial evaluation was received as part of 
indicator #11, a required measure in the Connecticut State Performance Plan (SPP) used to monitor compli‐
ance with the Individuals with Disabilities Education Improvement Act (IDEA) 2004 regarding initial 
evaluations (34 CFR 300.301): The “percent of children with parental consent to evaluate, were evaluated 
and eligibility determined within 60 days (or state established timelines).” Based on 2007‐08 data, 44 school 
districts demonstrated noncompliance with this target as < 95% of the students’ evaluations and IEP imple‐
mentation were completed within Connecticut’s 45 school day timeline. These 44 districts will receive noti‐
fication in February indicating their level of compliance with this indicator. Districts below 95 percent are 
required to complete the following: 

• submit evaluation timelines data on initial referrals completed to date during the 2008‐09 school year 
for Department’s review using the CSDE online web system; and 

• provide a signed statement of assurance that the district’s 2008‐2009 year‐end data for evaluation time‐
lines will demonstrate substantial compliance with the indicator and have it signed by the employee 
and/or supervisor responsible for submitting timely, accurate data to the Department for this indicator. 

Districts identified with noncompliance given Indicator 11 data will receive instructions on data submission 
using the CSDE website so they are timely and accurate for the March 20, 2009 deadline. The signed state‐
ment of assurance is due to the BSE on or before March 20, 2009 via fax, e‐mail, or regular mail.  Dr. Jacque‐
line Kelleher is the education consultant assigned to this indicator for 2008‐09. She 

Back to Inside this Issue can be reached by e‐mail at jacqueline.kelleher@ct.gov. 

BSE Submits the Annual SPP and APR! 

The Connecticut Part B State Performance Plan (Part B – SPP) updates  and Annual Performance Report 
(Part B – APR)  were successfully submitted to OSEP on February 2, 2009. The SDE is required to report an‐
nually to the public on the performance of each local educational agency located in the State on the targets 
in the State’s performance plan. Please refer to the BSE website for the latest information from OSEP and 
the SDE regarding APR determinations. 

Back to Inside this Issue 
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The Directory of  Approved Private Special Education Programs was revised on January 16, 2009. It is avail‐
able on the Bureau of Special Educationʹs website. Additionally, the Wawa Education and Retreat Center, 
an approved private special education program that provides only extended school year services, is not 
seeking re‐approval this year. They remain in the directory as their approval is effective until June 30, 2009. 
Please direct any questions to Donna Cambria at 860‐713‐6925 or donna.cambria@ct.gov. 

Meet the Bureau of Special Education 

The Bureau of Special Education (BSE) is pleased to share an update regarding 
our recent expansion thanks to new staff and consultants joining the BSE in Janu‐
ary 2009. The BSE extends a sincere welcome to three new education consultants 
and two support staff. Our new education consultants include Rhonda Kempton, 
Michael Tavernier, and Sarah Harvey; new support staff include Carol Leddy 
and Marvyann Montague. For a description of their staffing assignments in addi‐
tion to a comprehensive overview of BSE Staff biographies for all professionals 
comprising the BSE, click here for the full article. We enjoy serving you and look 
forward to increasing our ability to support efforts with our increased staffing 
and expertise. 

Updated Directory of Approved Private Special Education Programs 

Bureau Happenings continued THE BUREAU BULLETIN 

Back to Inside this Issue 

Back to Inside this Issue 

Back to Inside this Issue 

On February 17, 2009, the $787 billion American Recovery and Reinvestment Act of 2009 (ARRA) was 
signed into law by President Obama. Over $12 billion is being directed toward IDEA Part B & C grant 
programs made to state and local education agencies. Connecticut families and schools personnel are 
eager to learn how this passage will directly impact districts and programs. There are still several action 
steps necessary at both the federal and state levels before having accurate, complete information to share 
regarding the amount and availability of funding and any requirements.  We encourage districts and 
programs to consider the Bureau Bulletin as a resource and watch for updates. Preliminary information is 
available through U.S. Department of Education. 

Federal Focus 

Perri Murdica, education 
consultant with the BSE, 
speaks with paraprofession-
als November 2008. 

Revised IEP Forms Available 

Districts were alerted to several proposed changes to the individualized education program (IEP) form 
concerning transition planning when BSE consultant, Gail Mangs, presented IEP amendments at the Fifth 
Annual Back‐to‐School meeting. The revised IEP forms effective for all IEPs released on or after October 1, 
2009 are now complete. Gail is available to clarify reasons behind the changes or to answer specific ques‐
tions about using the forms.  Please contact Gail at gail.mangs@ct.gov or  860‐713‐6938. Additionally, Dr. 
Patricia Anderson is available regarding transition services and the use of the revised IEP forms. She can 
be reached at patricia.anderson@ct.gov or  860‐713‐6923.  
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The Office of Special Education Programs (OSEP) has provided informal guidance to State Education Agen‐
cies regarding Functional Behavioral Assessments (FBA) (as outlined in attached Letter to Christensen) with 
respect to when conducting this assessment is appropriate as well as when parental consent should be ob‐
tained by district and program staff. For example, parent consent is not required if the FBA is used in the con‐
text of a school wide effort to improve overall student behavior in the school, unless consent is required from 
the parents of all children in the school prior to conducting such an evaluation 34 CFR § 300.300(d)(l)(ii). 
Please watch the Bulletin for further BSE guidance regarding these assessments. 

Functional Behavioral Assessment Guidance 

All Americans have the right to a good education, whether they have disabilities or not. The U.S. House Com‐
mittee on Education and Labor is working to ensure that students and individuals with disabilities have ac‐
cess to a quality education and employment, and are given the opportunity to succeed. The current Commit‐
tee on Education and Labor was established on January 4, 2007. Representative Joe Courtney of CT serves on 
this committee.  The Education and Labor Committeeʹs purpose is to ensure that Americansʹ needs are ad‐
dressed so that students and workers may move forward in a changing school system and a competitive 
global economy. The committee and its five subcommittees oversee education and workforce programs that 
affect all Americans, from early learning through secondary education, from job training through retirement. 
The Committee on Education and Labor oversees federal programs and initiatives dealing with education at 
all levels ‐‐ from preschool through high school to higher education and continuing education. These include: 

• elementary and secondary education initiatives, including the No Child Left Behind Act, school choice 
for low‐income families, special education (the Individuals with Disabilities Education Act), teacher 
quality & teacher training, scientifically‐based reading instruction, and vocational and technical edu‐
cation; 

• higher education programs (the Higher Education Act), to support college 
access for low and middle‐income students and help families pay for col‐
lege; 

• early childhood & preschool education programs including Head Start; 
• school lunch and child nutrition programs; 
• financial oversight of the U.S. Department of Education; 
• programs and services for the care and treatment of at‐risk youth, child 

abuse prevention, and child adoption; 
• educational research and improvement; 
• adult education; and 
• anti‐poverty programs, including the Community Services Block Grant 

Act and the Low Income Home Energy Assistance Program (LIHEAP). 

Readers are encouraged to monitor the latest education news and events regard‐
ing federal policies, budgets, and action plans through the U.S. House Committee 
website. The latest policies and initiatives concerning disability issues are frequently posted to this location. 

THE BUREAU BULLETIN 

Back to Inside this Issue 
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U.S. House Committee on Education and Labor 

Federal Focus 
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Disclaimer:  Contents  of  this  document  do  not  necessarily 
imply endorsement. Information contained in the Bulletin is 
in  the  public  domain.  Readers  may  download  and 
distribute  a PDF version of  this  and  archived newsletters 
by  going  to  the  CSDE  website  for  these  and  other  BSE 
publications.  

The Center for Childrenʹs Advocacy, Inc. is a 
non‐profit organization affiliated with the 
University of Connecticut School of Law in 
Hartford, CT. This organization hosts a web‐
site which includes information regarding 
advocacy, the law, and protections with re‐
spect to children’s issues that readers may 
find helpful. There are links dedicated to fed‐
eral and state laws and regulations as well as 
links to presentations and papers made by 
national agencies committed to promoting 
awareness of legal issues currently relevant in 
special and general education. 

Resources & Opportunities 
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The State of Connecticut Department of Education  is 
committed  to  a  policy  of  equal  opportunity/
affirmative action  for all qualified persons and does 
not discriminate  in any employment practice, educa‐
tion program, or educational activity on  the basis of 
race, color, national origin, sex, disability, age,  relig‐
ion or any other basis prohibited by Connecticut state 
and/or  federal nondiscrimination  laws.    Inquiries re‐
garding  the Department of Education’s nondiscrimi‐
nation policies should be directed  to  the Affirmative 
Action  Administrator,  State  of  Connecticut  Depart‐
ment of Education, 25 Industrial Park Road, Middle‐
town, CT 06457‐1543, 860‐807‐2071. 

Nondiscrimination Statement 

Several readers have contacted the BSE looking for some recommended reading concerning characteris‐
tics of autism and building instructional interventions that will address the needs of the student. One 
important document to review is Educating Children with Autism. Published by the National Research 
Council. 2001, it is available through the National Academies Press. With respect to readings on develop‐
ing effective programming, The National Early Childhood TA Center provides a wealth of information 
at no charge. Readers are encouraged to contact the SERC library for a comprehensive listing of materials 
and resources available online and./or in the physical stacks. The SERC consultant assigned to autism is 
Kate Weingartner who can be reached by e‐mail: weingartner@ctserc.org. Other materials and helpful 
links are located on Connecticut’s Department of Developmental Services web 
link. 

Autism Reading 

Back to Inside this Issue 

Center for Children's Advocacy 

The CSDE website provides 
information and resources 

regarding paraprofessionals 
through the CALI initiatives!  

Call for Compliance Creativity 
Does your district have a great resource sharing idea? 
Are you using a cost‐effective educational or adminis‐
trative practice that saves time and energy? Have you 
found an innovative way to streamline and monitor 
school processes? The BSE is seeking to share and ex‐
change information regarding cost‐effective practices 
occurring in Connecticut districts and programs. 
We’d like to learn more concerning efforts that have 
been enhancing cost‐effectiveness while sustaining or 
improving results for students with disabilities. 
Please consider sharing your stories and experiences 
for a late Spring publication. We’re particularly inter‐
ested in creative ideas around staff development, use 
of technology, and regional sharing of resources that 
build capacity. Please send your information elec‐
tronically to Dr. Jacqueline Kelleher by March 31, 

http://www.sde.ct.gov/sde/cwp/view.asp?a=2678&Q=320730#ublications�
http://www.kidscounsel.org/legalresources_specialed.htm�
http://www.kidscounsel.org/legalresources_specialed.htm�
http://www.kidscounsel.org/legalresources_specialed.htm�
http://www.kidscounsel.org/legalresources_specialed.htm�
http://www.nap.edu/openbook.php?record_id=10017&page=R1�
http://www.nectac.org/topics/autism/autism.asp�
http://ctserc.org/s/index.php?option=com_content&view=article&id=186&Itemid=29�
mailto:weingartner@ctserc.org�
http://www.ct.gov/dds/cwp/view.asp?a=2730&q=326540�
http://www.sde.ct.gov/sde/cwp/view.asp?a=2618&q=321752�
mailto:jacqueline.kelleher@ct.gov�
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SAVE THE DATES 


TWO DAY SYMPOSIUM ON CLOSING  
CONNECTICUT’S ACHIEVEMENT GAPS: 


THE INTERSECTION OF RACE AND EDUCATION 


Friday and Saturday 
May 1, 2009 and May 2, 2009 


Hartford Marriott 
Farmington, CT 


Day 1‐May 1, 2009 
Pedro A. Noguera, Ph.D.  


Executive Director and Professor 
Metropolitan Center for Urban Education 


New York University 
New York, NY 


 


 


Day 2‐ May 2, 2009 
Sonia Neito, Ed.D., Professor Emerita 


University of Amherst 
School of Education 


Department of Teacher Education and 
Curriculum Studies  


Amherst, MA 


Conference brochures will be available in January 2009.  Please visit the SERC website 
at www.ctserc.org or call Tyrese Bolden, Education Services Specialist, at (860) 632‐
1485, ext. 210, or bolden@ctserc.org  to be placed on the brochure mailing list for this 
exciting professional development opportunity.  Please direct content questions to 


David R. Grice, Consultant, at (860) 632‐1485, ext. 343, grice@ctserc.org. 


          Symposium


The Intersection of Race and Education 
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Student:        DOB:        District:        Meeting Date:       
 Last Name, First Name   mm/dd/yyyy      mm/dd/yyyy 


Required Data Collection 
(Collect and/or update at every PPT)  


For Children 3 years of age 
 Did the child ever receive Birth to Three services?  Yes  No   
 Free Appropriate Public Education (FAPE) by age 3.  Yes   No 


If the Oct 1st reported “Annual Review/PPT Meeting Date” and child’s DOB indicate that the child did not receive FAPE by their 3rd birthday, why? 
  Late referral (less than 90 days before 3rd birthday)  Moved into district late  Other (Specify)  
  Child initially found not eligible at age 3 (re-referred to district at a later date)  Parent Choice  FAPE met via earlier PPT.  Date of initial PPT was  
Placement/Settings for students 5 or younger OR grade is preschool:   


 Early Childhood Preschool or Kindergarten Program – includes 50% or more 
non-disabled children   Early Childhood Special Education Program in Separate Class – includes less than 50% non-disabled children 


 Early Childhood Special Education Program in Separate School – includes 
less than 50% non-disabled children   Early Childhood Special Education Program in Residential Facility – includes less than 50% non-disabled children 


 Home   Service Provider Location (Itinerant Services) – applies only when a child does not spend time in any environment 
with non-disabled peers 


Education Placement 3 to 21 years of age  
1. Early Intervention Participant (EIP)   Yes  No 
2. Primary reason for Educational Location 


 PPT     Open Choice 
(Parent Placement)  Interim Alternative 


Education Setting-IAES 
Court Order  
Following Due Process  District transition/vocational program or age 


appropriate community based program  Homeless 


 Charter School 
(Parental Choice) 


Vo-Ag School  
(Parental Choice)  Expulsion Mediation Agreement (reached with participation of an SDE mediator)  None (Awaiting 


Placement) 
 CTHSS (Parental 


Choice) 
Service plan only (Parent 
Placement in Private School)  Parent/BOE Settlement 


Agreement 
Resolution Agreement (reached through a resolution session held in relation to a parent’s due process 
hearing request) 


 Inter-district Magnet 
(Parental Choice) 


Medical (Hospital or 
Homebound)  Due Process Hearing     Non-Educational Restriction / Treatment Boundary (must answer 3a - who initiated non-educational 


restriction/treatment boundary) 
3. If student doesn’t live at home, where does he/she live? 


 Correctional Facility 
 (District 336 only) 


 Municipal Detention Center 
 (Bridgeport, Hartford, New Haven) 


 Foster Home  Safe Home  Private Residential Treatment Center 


 DCF Facility 
 (District 347 only) 


  Private Detention Center 
 e.g. SAGE, Washington Street 


Juvenile Detention Center 


 Permanent Family Residence 
http://www.dir.ct.gov/dcf/Licensed_
Facilities/listing_PFR.asp 


 Supported housing (housing subsidized by 
DCF, DDS, DMHAS or other state agency.) 


 Private Residential Educational School 


 DMHAS Facility 
 (District 337 only) 


 Hospital   Group Home  Temporary Shelter (includes Permanency  
 Diagnostic Center (PDC) and STAR shelters) 


 Other (Specify) _________________ 


3a. If student’s placement is not in a district program, who/what entity initiated the placement?   
State Agency Placement Grant applies if placement initiated by:  DCF        DDS       DMHAS       Judicial Department   Indian Nation 
LEA Excess Cost Grant may apply when placement is made by:   PPT   Physician   Resolution Agreement  Settlement Agreement Mediation Agreement   Hearing Decision 
GRADUATION 


 


The student is projected to graduate in what year? (Enter the school year formatted as YYYY-
YYYY that is determined at the annual review during the student’s 9th grade year.)      -     
  Y  Y  Y  Y  Y  Y  Y  Y 


 
ED 620, Revised February, 2009   12 
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The Office of Special Education Programs (OSEP) has provided informal guidance 
regarding Functional Behavioral Assessments (as outlined in attached Letter to 
Christensen). This guidance indicates that if a Functional Behavioral Assessment (FBA) 
is conducted to 


• assist in determining whether a child is a child with a disability and  
• determine the nature or extent of the required special education and related 


services,  
it constitutes an evaluation.  If a FBA is conducted to: 


• determine whether positive behavioral supports and interventions in the current 
IEP for an individual student with a disability would be effective in enabling the 
child to make progress towards IEP goals and objectives or  


• to determine whether a behavioral component of the IEP requires revision,  
the FBA would be considered a re-evaluation.  In both situations, under 34 CFR § 
300.300(a) and (b), parental consent is required and under 34 CFR §300.502, a parent 
who disagrees with the child’s FBA would have the right to an IEE at public expense.  
 
Parental consent would not be required if the FBA is used in the context of a school wide 
effort to improve overall student behavior in the school, unless consent is required from 
the parents of all children in the school prior to conducting such an evaluation 34 CFR § 
300.300(d)(l)(ii). 
 
 
Dated February 9, 2007 
 
 
 
Dr. Kris Christiansen 
Assistant Superintendent of Special Education and Related Services 
Washoe County School District, Student Support Services 
P.O. Box 30425 
Reno, Nevada 89520-3425 
 
Dear Dr. Christiansen: 
 
Thank you for your recent letter to the Office of Special Education Programs (OSEP) in which 
you forwarded to my attention a letter submitted initially to this office dated May 10, 2005.  I 
apologize for the delay in responding.  You are asking for clarification under Part B of the 
Individuals with Disabilities Education Act (Part B) regarding whether a Functional Behavior 
Assessment (FBA) always triggers the procedural safeguards applicable to an evaluation or 
an independent educational evaluation (IEE) and whether parent consent is required prior to 
conducting an FBA.  
 
In your May 10, 2005 letter, you reference an OSEP letter to Montana attorney Jennifer L. 
Scheinz dated June 7, 2000, in which OSEP responded, based on the situation posed by Ms. 
Scheinz’s query, that an FBA conducted subsequent to the initial evaluation was a reevaluation, 
and that a parent was entitled to an IEE under applicable regulations if the parent disagreed with 
the child’s FBA.  On the other hand, you point out that the clarification provided in OSEP’s 22nd 
Annual Report to Congress on the Implementation of the IDEA and in Technical Assistance 
Guide #1, suggests that an FBA is a teaching methodology, which requires ongoing data 
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collection to determine the effectiveness and efficiency of the behavior support plan.”  See OSEP 
Center on Positive Behavioral Interventions and Supports, Applying Positive Behavioral Supports 
and Functional Behavioral Assessments in Schools, 9, 17 (1999).’ 
 
Your May 10, 2005 letter also makes reference to the U.S. Supreme Court’s decision in Chevron 
U.S.A., Inc. v. Natural Resources Defense Council, Inc., 467 U.S. 837, 843-44 (1984), and 
you ask to which OSEP interpretation your School District should give deference.  As 
explained below, we do not believe that the Scheinz letter and the TAG are in conflict.1  
 
If an FBA is used to evaluate an individual child in accordance with 34 CFR §§300.304 through 
300.311 to assist in determining whether the child is a child with a disability and the nature and 
extent of special education and related services that the child needs, it is considered an evaluation 
under Part B and the regulation at 34 CFR §300.15.  Parental consent, consistent with 34 CFR 
§300.300(a) and (b), is required for an FBA conducted as an individual evaluation or 
reevaluation.  If the FBA is conducted for individual evaluative purposes to develop or modify a 
behavioral intervention plan for a particular child, under 34 CFR §300.502, a parent who 
disagrees with the child’s FBA would have the right to request an IEE at public expense.  These 
regulatory provisions are consistent with the policy clarification provided in the Scheinz letter.  
 
In contrast, the excerpt from the TAG reproduced in the 22nd Annual Report to Congress on the 
Implementation of the IDEA provides technical assistance for public agency personnel who wish 
to utilize positive behavioral supports and FBAs as methodologies within the agency’s schools to 
improve the behavior of all students in the schools.  The TAG is a compilation of research that 
reflects the opinions of the authors and does not necessarily reflect the views of the U.S. 
Department of Education.  The purpose of the FBA is summarized in the TAG as “a process of 
understanding behavior in the context in which it is observed and of guiding the 
development of positive behavioral interventions that are relevant, effective, and efficient.  
FBA is a best and preferred practice for all challenging behavior, not just for behavioral 
events that result in suspensions or other disciplinary actions” TAG #1, at 9. 
 
The TAG does not state that parental consent would not be required for an FBA conducted as “a 
best and preferred practice for all challenging behavior,” as your letter suggests.  However, we 
believe that if the FBA is intended to assess the effectiveness of behavioral interventions in the 
school as a whole, the parental consent requirements in 34 CFR §300.300(a) and (c) generally 
would not be applicable to such an FBA because it would not be focused on the educational and 
behavioral needs of an individual child.  If an FBA is used, for example, in the context of  
positive behavior supports as a process for understanding problem behaviors within the entire 
school and to improve overall student behavior in the school, it generally would not be  
considered an evaluation that would require parental consent, unless such consent is required 
from the parents of all children in the school prior to conducting such an evaluation.  34 CFR 
§300.300(d)(1)(ii). 
 


                                                      
1 Since the issuance of the OSEP response to Ms. Scheinz and the OSEP publication of the Technical 
Assistance Guide referenced in this letter, the Department has published a new set of final regulations 
implementing Part B of the Individuals with Disabilities Education Act (Part B) in 34 CFR Part 300--
Assistance to States for the Education of Children with Disabilities program.  The regulatory citations 
provided in this letter are to the final Part B regulations published in the Federal Register on August 14, 
2006 at 71 Fed. Reg. 46540, which became effective on October 13, 2006.  The policy clarification 
contained in the Scheinz letter and the TAG continues to apply even though some regulatory citations have 
changed in the final Part B regulations. 
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Your letter also asks:  “If the IEP [individualized education program] team has developed 
appropriate goals and objectives, and specially designed instruction and wish to complete an FBA 
to determine the effectiveness of the teaching methods and positive behavioral supports used for 
the student to make progress towards IEP goals/objectives, is this considered an assessment, 
therefore requiring parental consent?” 
 
Consistent with the explanation provided in the Scheinz letter, we believe that parental consent 
would be required in this situation.  Under 34 CFR §300.324(a)(2)(i), if a child’s behavior 
impedes his or her learning or that of others, the IEP Team must “consider the use of positive 
behavioral interventions and supports, and other strategies to address that behavior.”  If an FBA  
is being conducted for the purpose of determining whether the positive behavioral interventions 
and supports set out in the current IEP for a particular child with a disability would be effective  
in enabling the child to make progress toward the child’s IEP goals/objectives, or to determine 
whether the behavioral component of the child’s IEP would need to be revised, we believe that 
the FBA would be considered a reevaluation under Part B for which parental consent would be 
required under 34 CFR §300.300(c).   
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Based on Section 607(e) of the IDEA, we are informing you that our response is provided as 
informal guidance and is not legally binding, but represents an interpretation by the U.S. 
Department of Education of the IDEA in the context of the specific facts presented   
 
I hope the information contained in this letter is helpful. If you have any other questions, please 
feel free to contact my office.  
 


Sincerely, 
 


/s/ 
 


Alexa Posny 
Director 
Office of Special Education Programs 
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The 2007-2008 Connecticut Special Education Parent Survey Summary Report 
 
 
The U.S. Department of Education, Office of Special Education Programs (OSEP) mandates 
that all states submit a six-year State Performance Plan (SPP) to evaluate the state’s efforts to 
implement the requirements of the Individuals with Disabilities Education Improvement Act 
(IDEA). The SPP guidelines required each state to establish (with broad input from various 
stakeholders) a data source and target for 20 indicators for student with disabilities, including 
the following indicator regarding parent involvement:  


SPP Indicator 8: Percent of parents with a child receiving special education services  
who report that schools facilitated parent involvement as a means of improving  
services and results for children with disabilities.  


In spring 2008, the Connecticut State Department of Education, Bureau of Special 
Education, conducted an annual statewide survey of parents of students receiving special 
education services, ages 3 through 21. The statewide survey is the continuation of an 
ongoing collaborative effort between the Bureau of Special Education and the 
Connecticut Parent Advisory Work Group to collect information on family satisfaction 
and involvement in special education.  
 
The 2007-2008 statewide survey represents the third year of distribution with an annual 
survey expected to continue until 2011. The survey was sent to a total of 10,323 parents of 
children receiving special education services across 31 school districts. Overall, 2,306 
surveys were returned, representing a response rate of 22.3%, with the survey response rate 
by individual school districts ranging from just over 13.0% to slightly over 35.0%.  The 
objectives of the survey were to identify, from the perspective of parents, areas of strength in 
Connecticut’s special education programs, as well as areas in need of improvement. 
 
The CT Special Education Parent Survey questionnaire includes 1) demographic items 
related to the child’s age, gender, race/ethnicity, grade, primary eligibility for services, and 
type of placement; 2) 40 survey items related to parents’ experiences with their child’s 
special education program over the past 12 months; and 3) one open-ended item regarding 
parents’ overall experiences with special education. The parent survey items ask respondents 
to answer a series of statements in six topic areas:  
• Satisfaction with my child’s special education program;  
• Participation in developing and implementing my child’s program;  
• My child’s participation;  
• Transition planning for preschoolers and secondary students;  
• Parent training and support; and  
• My child’s skills.  
 
The 2007-2008 Connecticut Special Education Parent Survey Summary Report is now 
posted on the SDE website.  In addition Districts Reports, reviewing the findings of the 
individual 31 representative districts are available.  
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Connecticut Coalition  
For the Education of Children  
Who are Deaf and Hard of Hearing 
 
In 2007, representatives from Connecticut State Department of Education, American 
School for the Deaf, CREC Soundbridge, SERC and A.G. Bell attended the State Leaders 
Summit on Deaf Education in Maryland. The summit focused on making a commitment 
to systems change in deaf education.  Using a model which was derived from “The 
National Agenda: Moving Forward On Achieving Educational Equality for Deaf and 
Hard of Hearing Students”, participants from Connecticut returned with a strong desire to 
form a statewide coalition in Connecticut.  The focus of this coalition would mirror the 
National Agenda in making efforts to move toward closing the achievement gap for 
students in Connecticut who are deaf and hard of hearing. A steering committee met 
several times throughout the spring and summer and in the fall of 2007, The Connecticut 
Coalition for the Education of Children Who are Deaf and Hard of Hearing was 
established.  
 
The goal of the Coalition is to recommend a blueprint for the education of students who 
are deaf and hard of hearing in Connecticut.  The blueprint will focus on the provision of 
a communication-driven educational program for each student that meets the state’s high 
academic standards and supports the social and emotional development of learners.   
 
Year one actions included the exploration of existing regulations; reporting on best 
practices for educating deaf and hard of hearing children; describing and analyzing CT’s 
current service delivery system; collecting and analyzing demographics/data on the 
performance of students who are deaf and hard of hearing and the development of 
recommendations regarding ongoing membership and activities of the Coalition.  In May 
of 2008, CSDE supported SDE representation as well as the participation of other 
coalition members at the May 2008 State Leaders Summit.  
 
Current activities of the Coalition include monthly meetings which focus on the 
development of a State Agenda. CT’s Agenda will focus on ten areas, which include 


Language and Communication Access 
Early Identification and Early Intervention 
Family Involvement 
Placement and Programs 
Technology 
Standards, Assessment and Accountability 
Professional Standards 
Collaborative partners 
Transition 
Social/Emotional 


Each area of focus is being investigated to determine the current status in CT  
and a primary goal, an action plan and outcomes are being developed in each area.  







From goals to actions to outcomes, the Connecticut Agenda will present a blueprint to 
improve services for children who are deaf or hard of hearing and provide a road map to 
address the need to close the achievement gap. 
 
The Coalition is currently working on a tool to assist Pupil Planning and Placement 
Teams in the development of an appropriate communication plan as required in the IEP.  
Page10 of the IEP outlines the special consideration for student who are deaf or hard of 
hearing relative to the consideration of their unique language and communication needs.  
Look for this helpful tool in a future edition of the Bureau Bulletin.  
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Connecticut General Statute, Section 10‐76 (a)(5)(c), provides the definition for children 
requiring special education and includes one category, developmental delay, that may 
only be attributed to children ages 3—5 : ʺA child… (c) who is age three through five, 
inclusive, and who is experiencing a developmental delay that causes such child to 
require special education.” The Connecticut State Department of Education (CSDE) 
offers policy guidance to determine a ʺsignificant developmental delayʺ. The criteria is 
that a child will demonstrate significant developmental delay with the scores obtained 
on an appropriate norm‐referenced standardized instrument. The administration of that 
type of assessment, as a part of a comprehensive evaluation, will substantiate and 
document: (i) a 2.0 standard deviation below the mean in one area of development, or 
(ii) a 1.5 standard deviation below the mean in two or more areas of development. Other 
procedures, including but not limited to the use of the informed clinical opinion of a 
multidisciplinary team, with written documentation, may be used when a standardized 
diagnostic instrument is not appropriate and/or when a child requires significant 
adaptation to perform on a standardized instrument. School districts should be aligning 
their policies and practices to accommodate the disability category and definition for 
ʺdevelopmental delayʺ along with the recommended criterion. Under special education 
law, children ages 3 ‐‐ 21 can fall within one of the special education disability categories 
that include: mental retardation, hearing impairments (including deafness), speech or 
language impairments, visual impairments (including blindness), serious emotional 
disturbance, orthopedic impairments, autism, traumatic brain injury, other health 
impairments or specific learning disabilities and developmental delay (only for children 
ages 3— 5), and because of the disability needs special education. School districts can 
use any of the IDEA disability categories to determine if a child is eligible for special 
education. For more information regarding the developmental delay category contact 
Maria Synodi at 860‐713‐6941 
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News from Student Assessment 
 
Connecticut has joined a consortium of five state/jurisdictions, funded by the United 
States Department of Education Office of Special Education Programs, to develop 
research evidence in support of alternate assessments based on alternate achievement 
standards. As part of this project, we will conduct three research studies on the 
CMT/CAPT Skills Checklist over the next three years with our partners at the University 
of Connecticut.  
 
The CMT/CAPT Skills Checklist provides an accountability measure to determine the 
extent to which students with significant cognitive disabilities have been instructed on the 
state’s academic content standards. The Skills Checklist has been designed to align with 
the Performance Standards and Expected Performance statements included in the 
Connecticut Curriculum Framework in the areas of Language Arts and Mathematics for 
Grades 3 through 8 and 10, and Science in Grades 5, 8 and 10. 
 
The CMT/CAPT Skills Checklist is a non-secure, stand-alone working document that 
teachers use throughout the school year. It is expected that the use of the Skills Checklist 
will: 
 


1. communicate the state’s academic content standards for teachers to design 
individualized, effective instruction for students with significant cognitive 
disabilities;  


2. document student achievement with respect to the state’s academic content 
standards for students with significant cognitive disabilities; and 


3. result in a greater inclusion of students with significant cognitive disabilities 
in general education settings 


 
 
This Skills Checklist Validation Study explores how teachers use the Skills Checklist in 
their classrooms. This study is designed to learn more about how the Skills Checklist is 
applied across a variety of classrooms and does not address assessment practices of 
individual teachers. Rather, we hope to describe the range of assessment practices used. 
As such, analyses will focus on aggregated data and will protect teachers’ anonymity. 
 
For the first of the three studies teachers will gather relevant documents and answer 
questions about assessments relating to two fifth-grade Essence Statements (and 
accompanying Downward Extensions) in Mathematics and two in Reading. Detailed 
feedback will help improve the quality of future Skills Checklist administrations and will 
inform future Skills Checklist training sessions and other forms of guidance the 
Department provides to teachers. 
 
The second research study is designed to examine how the scoring rubric is used to rate 
students’ skills. The investigation will focus on the level of agreement among expert 
raters and the comparison of the experts’ ratings to the teacher ratings across a set of 
items. 
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The third study is designed to investigate the intended and unintended consequences of 
the Skills Checklist. Surveys for parents, teachers, and administrators will be developed 
to address specific research questions. 
 
As always, we appreciate the great efforts of our Connecticut teachers, parents and 
administrators in their participation and support to improve the quality of our assessment 
instruments thus improving the quality education for our students. 
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Meet the BSE:  
The Bureau of Special Education Staff 


 
 
Anne Louise Thompson, Chief 
 
Anne Louise was appointed to the Bureau Chief position a year ago, having previously 
served the bureau as lead consultant for the P.J. Settlement Agreement.  Prior work with 
the bureau has included acting as lead consultant for state and federal monitoring and 
co‐authoring the 1999 LD Guidelines.  Ms. Thompson serves as the State Director of 
Special Education with oversight over Part B of the IDEA. 
 
Patricia L. Anderson 


 
Pat Anderson serves as the State Secondary Transition Coordinator, a joint position 
between SDE, Bureau of Special Education and the Department of Social Services, 
Bureau of Rehabilitation Services, as well as the Coordinator for the Bureau of Special 
Education’s Program Improvement Unit. In addition to co‐facilitating the revision of the 
Guidelines for Identification of Children with Learning Disabilities, she represents the 
Bureau on the Developmental Disabilities Council, State Rehabilitation Council, 
Connect‐Ability Steering Committee and various workgroups, and the Department’s 
Secondary School Reform initiative. Pat Anderson is the unit coordinator of the Program 
Improvement Unit in the bureau. 
 
Tom Badway 
 
Tom Badway, an education consultant with the Connecticut State Department of 
Education, Bureau of Special Education, is the Coordinator of the Due Process Unit.  In 
this capacity, he manages the day‐to‐day activities pertaining to due process hearings, 
advisory opinions and mediations. Through monthly sessions, Tom provides and/or 
arranges for the professional development of impartial hearing officers.  Besides serving 
as the primary mediator, Tom trains and provides on‐going functional supervision to 
the Bureau’s mediators.  He conducts presentations and professional development 
activities regarding legal, regulatory and due process matters at the local, state, regional 
and national level.   
 
Donna Cambria 
 
Donna G. Cambria coordinates the approval of Connecticutʹs private special education 
programs, is the State Department of Educationʹs liaison to the Department of Children 
and Families and is the Bureau of Special Educationʹs contact regarding state agency 
placements, single cost accounting and excess cost reimbursement. She also assists with 
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dispute resolution by serving as a mediator and by processing complaints. Donna has 
been serving as unit coordinator of the Program Standards Unit with the BSE. 
 
Dana Corriveau 
 
Dana Corriveau oversees coordination of the State Performance Plan and Annual 
Performance Report, assisting the Bureau in federal and state monitoring and district 
improvement efforts.  Additionally, she is coordinator of the Focused Monitoring 
System and project director for the State Personnel Development Grant.  Dana’s other 
duties include serving as secretary for the Special Education State Advisory Council and 
unit coordinator of the Program Administration unit in the BSE. 
 
Brian Cunnane 
 
Brian is the manager of the IDEA, Section 611 and 619 funds.  He is involved in a range 
of other activities including LRE and the PJ settlement agreement, secondary school 
reform, ADHD and is the Department’s representative to the state’s DDS Children’s 
Services Committee.  Brian belongs to the Program Administration Unit within the BSE. 
 
Theresa C. DeFrancis 
 
Attorney DeFrancis is assigned to the Due Process Unit of the Bureau which manages 
the complaint resolution process, mediations and hearings. She has been involved in the 
selection and training of hearing officers; serves as a mediator for special education 
disputes; prepares the Part B application for federal financial assistance under the IDEA; 
drafts proposed statutory and regulatory revisions as well as special education policy 
memos; and provides technical assistance to parents, advocates, school districts and 
other state agencies on the implementation of IDEA and the Connecticut requirements 
for special education. Theresa is in the BSE Due Process Unit.







Sarah E. Harvey 
 
Sarah Harvey joined the Bureau of Special Education as an Education Consultant in 
January and will be with the Program Standards Unit.  Ms. Harvey will be investigating 
complaints and conducting mediations.  Ms. Harvey will be collaborating on secondary 
transition and assistive technology initiatives as well as working with the Surrogate 
Parent Program.   
 
Colleen Hayles 
 
Colleen Hayles serves as the lead consultant for initiatives which focus on programs for 
students with Emotional Disturbance and she is currently managing the revision of the 
ED Guidelines.  Colleen is also the primary consultant in support of parents and parent 
initiatives in the bureau and is the contact and lead consultant, representing the needs of 
deaf/hard of hearing, visually impaired, deaf/blind and multi‐handicapped students.  
Colleen also represents the bureau on the Family Support Counsel, the Connecticut 
Commission on the Deaf and Hearing Impaired, and coordinates the efforts of the 
Parent Work Group. Colleen is located in the Program Improvement Unit with the BSE. 
 
Jacqueline Kelleher 
 
In addition to working on the state system for General Supervision of compliance with 
IDEA 2004 Part B, Dr. Kelleher serves as the Bureau liaison on education initiatives for 
children and youth with autism spectrum disorders. Additionally, she coordinates The 
Bureau Bulletin, a monthly publication service available on the Department website, and 
represents the BSE on certification, accreditation, results‐based accountability, and 
higher education initiatives. Dr. Kelleher is in the Program Administrative Unit within 
the BSE. 
 
Rhonda Kempton 
 
As a new member of Bureau of Special Education, Rhonda Kempton will be focused on 
Indicator 5 of the State Performance Plan and other initiatives concerning least 
restrictive environments (LRE) including the P.J. Settlement Agreement.  Rhonda will be 
involved in the private school approval process and will take part in investigating 
complains and conducting mediations. Rhonda is in the Program Improvement Unit of 
the bureau. 
 
Carol Leddy 
 
Carol recently joined the Bureau of Special Education after working for several years 
with the Bureau of Educator Standards and Certification with the BEST Program in the 







SDE.  She is the latest support staff addition and will primarily assist the Program 
Improvement Unit. 
 
Gail Mangs 
 
Gail Mangs investigates state complaints, serves as a mediator and works on issues 
related to the IEP as part of her work with the Due Process Unit. Gail has been taking 
leadership revising the IEP forms and related IEP documents as part of hre compliance 
oversight duties.  
 
Marvyann Montaque 
 
Marvyann Montaque (aka Marvy) has recently joined the Due Process Unit from her 
former state service work with the CT Department of Transportation. She will be 
supporting the work of Due Process. 
 
Perri Murdica 
 
Perri’s primary work includes inclusive practices and the least restrictive environment 
(LRE), the P.J. et al. Settlement Agreement, training and support of paraprofessionals, 
and Response to Intervention. Perri was the project manager and author of state 
guideline documents, including, the Guidelines for Identifying Children with Intellectual 
Disability and Guidelines for the Training and Support of Paraprofessionals. She is the Bureau 
liaison to the Department of Developmental Disabilities (DDS). Perri collaborates with 
other bureaus and agencies in the areas of early literacy and Response to Intervention 
(RTI). Most recently, she has conducted the statewide training sessions on the revisions 
to Connecticut’s eligibility procedures for identifying children with learning disabilities.  
 
Regina Scharborough 
 
Regina recently joined the team as support staff and is often the first voice the public 
hears when calling the main BSE line. 
 
Mary Jean Schierberl 
 
Ms. Schierberl works in the Bureau’s Due Process Unit where she serves as Coordinator 
of the Complaint Resolution Process. Ms. Schierberl also conducts mediation and assists 
with approval of private special education programs. 
 
 
 
 
 







 
Mike Smith 
 
Mike is the lead consultant for the NIMAC system and is the lead special education 
consultant for public school CHOICE programs. Mike works collaboratively with the 
Bureau of Student Assessment regarding the CMT/CAP and MAPS skills checklist. 
 
Christine Spak 
 
Christine coordinates the bureau’s Surrogate Parent Program.  This program serves over 
two thousand children through the efforts of approximately seventy‐five Surrogate 
Parents.  The children are eligible for a Surrogate Parent if they need or may need 
special education services and are under the guardianship of the Department of 
Children and Families.  In addition to managing this program, Ms. Spak serves as a 
mediator and conducts complaint investigations for the Bureau of Special Education.   
 
Lisa Spooner 
 
Lisa has recently been appointed Administrative Assistant to the Bureau Chief of Special 
Education. She previously served as Support Staff to the Due Process Unit. Lisa has 
years of service with the BSE. 
 
Maria Synodi 
 
Maria serves as the IDEA 619 coordinator for the Department.  Her responsibilities 
include fiscal accountability for the IDEA 619 funds; compliance monitoring and 
supervision of various special education requirements, including FAPE by age 3; and 
oversight of the implementation of the state’s early childhood outcome requirement.  
Maria is the lead on the 3 early childhood indicators of the SPD and works on the state’s 
system of general supervision and focused monitoring.  She serves as the point person 
between the state’s Birth to Three System and special education working to ensure 
continuity, integration and effective transition across the two systems, particularly with 
regard to young children with autism.  Maria works with the Department Bureaus of 
School Improvement and Compliance, Monitoring and Accountability to assist under 
several identified school districts under NCLB. 
 
Michael Tavernier 
 
As a new member of the Bureau of Special Education, Michael will be managing the 
State Performance Plan (SPP) and the Annual Performance Report (APR). Additionally 
he will assist with secondary school reform. Mike is in the bureaus Unit of Program 
Standards. 
 







Katherine Taylor 
 
Katherine Taylor has recently joined the bureau as receptionist support and staff 
support.  She has years of prior service with the Connecticut Technical High School 
System 
 
Tomorra Williams 
 
Tomorra Williams serves as the support staff for the Parent Surrogate Program. She has 
been with the bureau for 3 years having previously supported the NIMAC system. She 
has 7 years of state service. 
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IEP Revisions


Gail Mangs
CT State Department of Education


(860) 713-69 
gail.mangs@ct.gov
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Secondary Transition


Indicator #13 –


Percent of youth aged 16 and above 
with an IEP that includes coordinated, 
measurable, annual IEP goals and 
transition services that will reasonably 
enable the student to meet the post-
secondary goals     


(20 U.S.C. 1416(a)(3)(B))







Transition Services – IDEA 2004


Transition Services – §300.320(b) 
Beginning not later than the first IEP to be in effect 
when the child turns 16, or younger 
Updated annually, thereafter
IEP must include –


Appropriate measurable postsecondary goals based upon 
age-appropriate transition assessments
Related to postsecondary education or
training, employment, and if appropriate, 
independent living skills  (OSEP, 2007)
Transition services (including courses of study) needed to 
assist child in reaching postsecondary goals 







Proposed IEP Form Changes


Page 6 – Transition Planning


#1 – Not applicable – student not 15


#1 – First IEP to be in effect when student turns 16 . . . Or       
student is 16 or older and transition planning is required.


#2 – No “NA” - Complete all sections


#3 – Age Appropriate Transition Assessments


#4 – Agency Participation – No “NA”


#4(b) - Written consent to invite was obtained 


#5 – Write Post-School Goal Outcome Statements (2 or 3)


#5 – Annual goals and related objectives in IEP 


#6 – Course of Study











Proposed IEP Form Changes


Page 7 – Annual Goals and Objectives
Changed:


Postsecondary Education/Training


Employment


Independent Living (includes Community Participation)


Deleted (bottom of page 7)
“**It is recommended that, at a minimum, a goal and related 
objectives be developed for the area of Employment/Post 
Secondary Education if transition services are addressed”


“***NOTE: If transition services are addressed, Transition 
Planning, Page 6 must be completed.”
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		IEP Revisions

		Secondary Transition

		Transition Services – IDEA 2004

		Proposed IEP Form Changes
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		Proposed IEP Form Changes

		Slide Number 7










ED 620, Revised February, 2009   Page 7 


 
Student:        DOB:        District:        Meeting Date:       


 Last Name, First Name   mm/dd/yyyy      mm/dd/yyyy 
Academic/Cognitive 
Self Help 


Social/Behavioral 
Employment 


Communication 
Independent Living  


Gross/Fine Motor 
Health 


Postsecondary Education/Training 
Other: (specify)       


Enter Dates for Evaluating and 
 Reporting Progress in Boxes Below 


 Check here if the student is 15 years of age.  (Note:  Page 6, Transition Planning must be completed if this box is checked)  1      2      3      4      
 5      6      7      8      


Measurable Annual Goal* (Linked to Present Levels of Performance)#        
        Eval. Procedure:        Report Progress Below (Use Reporting Key) 
        Perf. Criteria:        1   2   3   4   
        (%, Trials, etc.)         5   6   7   8   
Short Term Objectives/Benchmarks (Linked to achieving progress towards Annual Goal) 
 Objective #1       


       


        Eval. Procedure:        Report Progress Below (Use Reporting Key) 
        Perf. Criteria:        1    2   3   4   
        (%, Trials, etc.)         5   6   7   8   
               


 Objective #2              


        Eval. Procedure:        Report Progress Below (Use Reporting Key) 
        Perf. Criteria:        1    2   3   4   
        (%, Trials, etc.)         5   6   7   8   
               


 Objective #3              


        Eval. Procedure:        Report Progress Below (Use Reporting Key) 
        Perf. Criteria:        1    2   3   4   
        (%, Trials, etc.)         5   6   7   8   
               


Evaluation Procedures Performance Criteria 
1. Criterion-Referenced/Curriculum Based Assessment 7.   Behavior/Performance Rating Scale A. Percent of Change F. Duration  
2. Pre and Post Standardized Assessment 8.   CMT/CAPT B. Months Growth G. Successful Completion of Task/Activity 
3. Pre and Post Base Line Data 9.   Work Samples, Job Performance or Products C. Standard Score Increase H. Mastery 
4. Quizzes/Tests 10. Achievement of Objectives (Note: use with goal only) D. Passing Grades/Score I.  Other: (specify)       
5. Student Self-assessment/Rubric 11. Other (specify)       E. Frequency/Trials J. Other: (specify)       
6. Project/Experiment/Portfolio 12. Other (specify)         


Progress Reporting Key:  (indicating extent to which progress is sufficient to achieve goal by the end of the year) M = Mastered S = Satisfactory Progress – Likely to achieve goal 
 U=Unsatisfactory Progress – Unlikely to achieve goal N = No Progress – Will not achieve goal NI = Not Introduced O = Other: (specify)       


*Related to meeting the student’s needs that result from the individual’s disability, to enable the student to be involved in and make progress in the general curriculum,    
 and to meet each of the student’s other educational needs that result from the student’s disability.   


Page ____ of ____ Goal Pages
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. 
Student:        DOB:        District:        Meeting Date:       


 Last Name, First Name   mm/dd/yyyy      mm/dd/yyyy 


TRANSITION PLANNING 
1.  Not Applicable:  Student has not reached the age of 15 and transition planning is not required or appropriate at this time. 


  This is either the first IEP to be in effect when the student turns 16 (or younger if appropriate and transition planning is needed) or the student is 16 or older and transition planning   
               is required. 
2. Student Preferences/Interests – document the following: 
 a)  Was the student invited to attend her/his Planning and Placement Team (PPT) meeting? Yes No 
 b)  Did the student attend? Yes No 
 c)  How were the student’s preferences/interests, as they relate to planning for transition services, determined? 
  Personal Interviews Comments at Meeting Functional Vocational Evaluations  Age appropriate transition assessments    Other  _________________________ 
 d)  Summarize student preferences/interests as they relate to planning for transition services:    
          ___________________________________________________________________________________________________________________________________________________________ 


          ___________________________________________________________________________________________________________________________________________________________ 


3.  Age Appropriate Transition Assessment(s) performed: (Specify assessment(s) and dates administered)  ____________________________________________________________________  
          ___________________________________________________________________________________________________________________________________________________________ 


4.  Agency Participation: 
 a)  Were any outside agencies invited to attend the PPT meeting?  Yes  No   (If No, specify reason) _____________________________________________________________________ 
 b)  If yes, did the agency’s representative attend?  Yes  No         Written consent to invite was obtained from the parent (or the child if over 18)  
 c)  Has any participating agency agreed to provide or pay for services/linkages?    Yes    No  (If Yes, specify) _________________________________________________________________ 
5.  Post-School Outcome Goal Statement(s) and Transition Services recommended in this IEP 
      a) Post-School Outcome Goal Statement - Postsecondary Education or Training: ________________________________________________________________________________________ 


          ___________________________________________________________________________________________________________________________________________________________ 


    Annual goal(s) and related objectives regarding Postsecondary Education or Training have been developed and are included in this IEP 
 b) Post-School Outcome Goal Statement – Employment: ____________________________________________________________________________________________________________ 


          ___________________________________________________________________________________________________________________________________________________________ 


  Annual goal(s) and related objectives regarding Employment have been developed and are included in this IEP  
 c) Post-School Outcome Goal Statement - Independent Living Skills (if appropriate): _____________________________________________________________________________________ 


          ___________________________________________________________________________________________________________________________________________________________ 


  Annual goals and related objectives regarding Independent Living have been developed and are included in this IEP (may include Community Participation) 


6.  Please select ONLY one:   
         The course of study needed to assist the child in reaching the transition goals and related objectives will include (including general education activities): 
        
          Student has completed academic requirements; no academic course of study is required – student’s IEP includes only transition goals and services. 
7.  At least one year prior to reaching the age of 18, the student must be informed of her/his rights under IDEA which will transfer at age 18. 
   NA (Student will not be 17 within one year)  The student has been informed of her/his rights under IDEA which will transfer at age 18  No IDEA rights will transfer 
8.   For a child whose eligibility under special education will terminate the following year due to graduation with a regular education diploma or due to exceeding the age of eligibility,  


 the Summary of Performance will be completed on or before: (specify date)       ______________________________________________ 


Parents please note:  Rights afforded to parents under the Individuals with Disabilities Education Act (IDEA) transfer to students at the age of 18, unless legal guardianship has been obtained. 
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Student:        DOB:        District:        Meeting Date:       
 Last Name, First Name   mm/dd/yyyy      mm/dd/yyyy 


 


STATE AND DISTRICT TESTING AND ACCOMMODATIONS 
The CMT/CAPT section and DISTRICTWIDE ASSESSMENTS section must be completed. 


CMT/CAPT 
Check the grade the student will be in when the test is given.


DISTRICTWIDE ASSESSMENTS 
Check the grade(s) the student will be in when the tests are given.  


 Grade 3  Grade 4  Grade 5  Grade 6  Grade Pre-K  Grade K  Grade 1  Grade 2  Grade 3 
 Grade 7  Grade 8  Grade 10  Grade 10 (Retest)  Grade 4  Grade 5  Grade 6  Grade 7  Grade 8 
 Grade 11  Grade 12  Below grade 3/above grade 10: testing not required  Grade 9  Grade 10  Grade 11  Grade 12   


  


CMT/CAPT 
(You must select ONE of Assessment Options 1, 2, and 3 unless the student is below grade 3 or 


above grade 10 and testing is not required.  Select any appropriate Administration Options.) 
 


Assessment Options: 


 


DISTRICTWIDE ASSESSMENTS 
(Select all appropriate options.) 


 
 


 
 


 1. Standard CMT/CAPT for all tests   N/A - No districtwide assessments are scheduled during the term of this IEP. 


 Standard Assessment(s) 2. CMT/CAPT Modified Assessment System (MAS)* for:  
 


 math tests only        reading tests only       math and reading tests 
 


(This option includes the Standard CMT/CAPT for all tests not specified above.)   


3. CMT/CAPT Skills Checklist 


Administration Options:  (Check N/A for both options if student is assessed with Skills Checklist.) 
Yes No N/A  Accommodations will be provided.**   


The completed CMT or CAPT Test Accommodations Form is attached. 


Yes No N/A  ELL exemption from reading and writing tests will be given. 
 


NOTE: This exemption applies only to a student who has attended school in the U.S. for 
less than 12 months AND has limited English proficiency.  The student must have taken 
an English language assessment (the LAS Links).  This exemption is available for only 
ONE administration of the CMT or CAPT; the student may not be exempted from 
testing in subsequent years.  Exempted students are not required to take the reading 
and writing tests, but must take all other CMT or CAPT tests.  For further information, 
see the guidelines at http://www.sde.ct.gov/sde/cwp/view.asp?A=2618&Q=320820.  


* The CMT/CAPT (MAS) Eligibility Worksheet and FAQs document should be used for guidance on eligibility.   Provide a 
completed copy of the worksheet to the district test coordinator for required registration of students assessed with the 
CMT/CAPT (MAS) on the CSDE CMT/CAPT Accommodations Data Collection website.  A PPT decision to assess the 
student using the CMT (MAS) or CAPT (MAS) must be recorded on IEP page 3, Prior Written Notice.   
 
** If accommodations are given, complete the CMT or CAPT Test Accommodations Form and attach to this IEP.  Provide a 
copy of the form to the district test coordinator for required registration on the CSDE CMT/CAPT Accommodations Data 
Collection website. 


   Alternate Assessment(s)   
 


Alternate assessments must be specified and a statement provided for each as to why the 
child cannot participate in the standard assessment and why the particular alternate 
assessment selected is appropriate for the child.   


________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________ 
 


Select one of the following options: 
 


  No accommodations will be provided, OR  
 


  Accommodations will be provided as specified on Page 8, OR 
 


  Accommodations will be provided as specified below.   
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________ 
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