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Brief from the Chief

The State Department of Education (SDE) is working internally and in partnership

with other state agencies to get timely and accurate information to districts and pro-

grams regarding the American Recovery and Reinvestment Act (ARRA). On March

25 and 26, 2009, the SDE, in collaboration with ConnCASE and the State Education

Resource Center (SERC), featured an information session on preliminary guidance ' l q
concerning ARRA funding and implications for IDEA Part B. The session provided

an overview of federal goals, auditing processes, award timelines, distribution of .
funds, and SDE recommendations for use of AARA funds in compliance with fed-

eral and state laws specific to entitlement grants. Documents from the ConnCASE

session as well as the AARA grant applications will be available shortly under the

REP section on the SDE website with an anticipated open date for applications

around April 15. Districts, however, may apply after this April 15 date. The AARA

grant awards will be awarded shortly after April 30 and on a regular basis thereafter.

While it is expected that 50 percent of AARA funds will be awarded first, each dis-

trict’s application needs to be for 100 percent of the funding opportunity— the second

50 percent will be awarded contingent upon revisions to the AARA application due

to Bureau of Special Education (BSE) on September 18, 2009. All ARRA funds are

considered to be 2009-2010 funds and will need to be obligated by the state on or be-
fore June 30, 2011.

Inside this issue:

Please click here for this article in its entirety which includes more information on what dis- Brief From the Chief 1

tricts and programs can expect from the BSE during this process and how to access current | Featured Story 2
ARRA information. State of the State 3

Bureau Happenings 6
The BSE recognizes that exciting change coupled with tensions during unsettling

.. . . i . Federal Focus 7
economic times may lead to questions, concerns, and confusion. The BSE is commit-
ted to working with districts and programs in navigating through these AARA re- Resources & 8
Opportunities

quirements and the next steps in the process. We wish to assure you that our staff is

keeping abreast of information provided by the Office of Special Education Pro-
grams (OSEP) and other relevant agencies as it is made available. If you have ques-
tions about AARA and upcoming grant application packages, please contact Brian
Cunnane, IDEA grant funds manager, in the BSE at 860-713-6919 or through our
main line at 860-713-6910.

@ REC/VERY.cov

Mark Your Calendars...
e May 15, 2009 Special Education Grant Program applications due!
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Featured Story:

NERRC: Regional Resources with National Connections

The National Education Regional Resource Center (NERRC) is funded by the U.S. Of-
fice of Special Education Programs (OSEP) to provide support and technical assistance
to the state departments of education and state lead agencies for Part C (early interven-
tion) in the implementation of the Individuals with Disabilities Education Improvement
Act (IDEA). Specifically, they deliver “targeted, accessible, research-based information
and support to improve results for infants, toddlers, children and youth with disabili-
ties and their families.” NERRC coordinates regional workgroups or Communities of
Practice that provide staff in state departments of education and lead agencies a forum
to discuss current issues, promising practices and exchange relevant information. In
Connecticut, for example, targeted work in the past several years has included:

e conducting a series of statewide focus groups with stakeholders to solicit feedback on proposed changes
to state teacher licensure standards for general and special educators;

e assistance in preparation and participation in the OSEP Verification Visit in 2006;

e assistance with orientation and training for the new chair and members of the State Advisory Commit-
tee (SAC); and

e collaboration with the National Center on Culturally Responsive Educational Systems (NCCRES), con-
ducting an evaluation/case study of two Connecticut Local Education Agencies (LEAs) regarding the
implementation of strategies to address disproportionality.

Additional information, including more about their work, contact information and links to other resources
can be found at their website: http://www.rrfcnetwork.org/nerrc. A brochure that highlights NERCC activi-
ties is attached.

Back to Inside this Issue
Coming Attractions! 2

The Office of Special Education Programs (OSEP) is putting a heavy emphasis on all
SEAs (State Education Agencies) to better track the use of federal funds for special
education at the local level. Thus, commencing this spring, the Bureau of Special Edu-
cation will be conducting random fiscal audits. These audits will concentrate on docu-
menting the existence of specific policies and procedures that should be in place at the
local district/school level. These include, but are not limited to:

e Tracking procedures for property and equipment bought with IDEA funds;

e Non-supplanting of federal funds (e.g. staff, out of district placements);

e Procedures for calculating proportionate share for parentally placed private school students;
¢ Understanding the concept of Maintenance of Effort (MOE) by district personnel; and

e Proper use of federal funds for Coordinated Early Intervening Services (CEIS).

These fiscal audits will be conducted by Brian Cunnane, IDEA funds manager at the Bureau of Special Educa-
tion. Districts can contact Brian at brian.cunnane@ct.gov for more information.

Back to Inside this Issue
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State of the State
IDEA Part B Applications Available

The IDEA grant application is now available online for local education agency
(LEA) Special Education/Pupil Personnel directors to file for their district’s IDEA
entitlement funds. As in past years, a hard copy of the grant must be received at
the Bureau of Special Education by May 15, 2009. Meanwhile, unless otherwise
informed by the SDE, directors should use their IDEA 08-09 final figures as their
starting point for the IDEA 09-10 grant application. This grant is limited to LEAs.
. . Please be sure to check the
If you have any questions please contact Brian Cunnane at State Department of Education

brian.cunnane@ct.gov. website for regular updates on

Back to Inside this Issue Request for Proposal grant
opportunities.

Highly Qualified Teachers & AYP

Pursuant to the No Child Left Behind Act (NCLB), Connecticut school dis-
tricts were required to meet the goal of having all core academic subjects
taught by highly qualified teachers (HQT) by the 2006-07 school year. Dis-
tricts received a circular letter January 2009 that described consequences for
not meeting the 100 percent HQT goal and district requirements for im-
provement plans submission due March 2009. Further, the letter included
details on requirements starting with the 2009-10 school year for those not
meeting the 100 percent HQT goal for three consecutive years AND have
not made adequate yearly progress (AYP) for three consecutive years:

o Districts must enter into an agreement with the CSDE concerning the use of the district’s Title II, Part A,
Teacher Quality funds to ensure that the funds are used to reach the 100 percent HQT goal; and
o Title I districts will be prohibited from using Title I funds to pay for new paraprofessionals unless cer-
tain conditions are met.
Back to Inside this Issue

Reminder: Restraint & Seclusion

Districts are reminded that appropriate oversight of restraint and seclusion policies and practices are critical,
including regular review of policies and procedures regarding restraint and seclusion. As detailed in a circu-
lar letter from Commissioner Mark K. McQuillan to Superintendents on August 16,

2007, at initial planning and placement team meetings, boards of education must pro-

vide the parent, guardian, surrogate parent or pupil with information about the laws

and regulations concerning physical restraint and seclusion in schools (Sections 1 to

5, inclusive, effective October 1, 2007). Best practice would indicate that this informa-

tion also be shared with parents of currently identified students at the annual review

or next scheduled PPT. Staff needs to be well-trained and continuously educated re-

garding proper use of restraint and seclusion and policy guidelines. When adopted

by the State Board of Education, regulations concerning the use of restraint and se-

clusion in schools will be shared with superintendents, special education directors and parents. Please call
Colleen Hayles, BSE education consultant, at 860-713-6922 with questions.

) Back to Inside this Issue
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NAEYC Accreditation Support

The State Department of Education’s Early Childhood Special Education Program (e.g., IDEA

619) in collaboration with the Connecticut Charts A Course Accreditation Facilitation Project

(AFP) is reminding school district personnel that IDEA 619 funds are available to support a

program in attaining accreditation through the National Association for the Education of Young Children
(NAEYC). Funds are available for: (1) school district programs that provide integrated classroom opportuni-
ties for young children, 3 through 5, with an individualized education program (IEP) and (2) community
early childhood programs demonstrating a collaborative relationship with the school district specific to serv-
ing and supporting young children, 3 through 4, with an IEP. The Department of Education’s Early Child-
hood Special Education Program has designated a section of their web site on NAEYC accreditation. Eligibil-
ity requirements and the application for funding support to become NAEYC accredited is available at: http://
www.sde.ct.gov/sde/cwp/view.asp?a=2626&q=320750#NAEYC Specific information on accreditation is avail-
able through the National Association for the Education of Young Children’s web site at: http://
www.naeyc.org/academy/.

Back to Inside this Issue
Exiters: Special Education Data Concern

The State Department of Education (SDE) has been working to reconcile the 2007-08 exiters data used to re-
port to the federal government on November 1, 2008, with a more recent data file that reflects changes made
in PSIS up through February 2009. The federal report includes students who exited between July 2007 and
June 2008. Upon investigation, consistent themes of concern are arising across districts subsequently impact-

ing district-level reporting. Please click here for the complete story. Back to Inside this Issue

Early Childhood Special Education: E-Mail Distribution List

School district personnel serving young children, ages 3 through 5, with an Individualized Education Pro-
gram (IEP) have asked the SDE how they can keep up-to-date on evidence-based practices. To that end, the
Department’s Early Childhood Special Education Program (e.g., IDEA 619) will be developing and piloting
an e-mail distribution list of personnel working in school districts with young children, 3 through 5, with an
IEP. E-mails will be sent periodically when the SDE receives information that reflects evidence-based prac-
tices, current research and literature and/or includes possible resource options and opportunities for school
districts. The SDE does not distribute advertisements for products or services commensurate with state policy
and does not recommend, endorse or promote specific products and services. Interested personnel working
in the preschool or kindergarten grade and serving children with an IEP can send an e-mail to
maria.synodi@ct.gov if they are interested in being included in an early childhood special education e-mail
distribution list. E-mails sent to the Department must include the following information:

¢ the name and e-mail address of the individual;

¢ the individual’s professional role (e.g., teacher, speech and language pathologist,
etc);

e the grade or grades with which the individual works;

e the age or ages of the children with which the individual works; and

e the school district in which the individual is employed.

Questions can be directed at Maria Synodi at 860-713-6941 or via e-mail at maria.synodi@ct.gov.

) Back to Inside this Issue
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Recent IEP Clarification

As indicated in the February 2009 Bureau Bulletin, four pages of Connecticut’s Individualized Education Pro-
gram (IEP) were recently revised and disseminated to assist districts with more accurate data collection and
maintaining compliance with the secondary transition requirements found in IDEA 2004. The revised IEP
forms and updated manual are posted on the Department’s website: http://www.sde.ct.gov/sde/cwp/
view.asp?a=2678&Q=320730#IEP. At the request of the field, a new document, highlighting the changes that
were made on pages 6, 7, 9, & 12 of the IEP has also been posted. The attached memo was sent to districts on
March 11, 2009, to clarify directions for using the new IEP pages. District personnel must use the new pages

when developing or revising student IEPs as soon as possible (either hard copies or updated electronic IEP
pages as they become available) in order to have the student data necessary to be reported in the October 1,
2009, Child Count in SEDAC. However, the only page that has NEW information that must be included in a
student’s current IEP is page 6. The new information is mandatory under IDEA for transition-age students
(i.e., the IEP that is to be in effect when a student turns 16, or younger if appropriate). In addition, the check
boxes at the top of the annual goal page (page 7) must also accurately correspond to the Post-School Outcome
Goal Statements on page 6 (e.g., postsecondary education/training, employment, independent living). Check
boxes may be changed or circled by hand on a hard copy of the IEP.

Additional information recorded on pages 7, 9 and 12 must be updated for the purpose of reporting student
data in SEDAC. This will require districts to update student IEPs prior to the October 1, 2009, Child Count.
District’s with electronic IEPs may continue to use the current page 7 (if check boxes are modified on a hard
copy of the IEP), page 9a for the Modified Assessment System, and page 12 until electronic IEPs are updated.
All hard copies of any IEP must have the required information even if it needs to be temporarily recorded by
hand on a hard copy. Please contact any consultant in the Bureau of Special Education if you have additional

questions about the IEP revisions or using the revised IEP by calling 860-713-6910. ) )
Back to Inside this Issue

Focused Monitoring Tools Available

For the 2008-09 school year, the BSE conducted focused monitoring using Key Performance Indicator:
Improve the district’s effectiveness of efforts to educate students with an individualized education program (IEP) as
demonstrated by procedural compliance with the Individuals with Disabilities Education Act (IDEA), and students with
disabilities” participation and performance on statewide assessments.
The Key Performance Indicator and development of the visits was done in collaboration with the Focused
Monitoring Steering Committee. Data used to identify districts included subgroup performance of students
with disabilities on the Connecticut Mastery Test (CMT) and Connecticut Academic Performance Test
(CAPT) as “not achieved”; less than 95 percent of students with disabilities participated on the CAPT Read-
ing Assessment; less than 25 percent of students with disabilities met Proficiency on the CMT and/or CAPT
Reading Assessment; and a comparison of performance between students with disabilities and nondisabled
peers on the CMT and/or CAPT Reading Assessment.
The BSE is making the tools used on the focused monitoring visits available to all districts in the event that
districts wish to conduct their own internal review. For example, districts may wish to consider evaluating
the content of their student IEP using the student checklist for high school students or
checklist for elementary/middle school. Please contact Dana Corriveau for details at 860-713
-6944 or check the website for new postings. Further, districts can expect the updated man-
ual on Connecticut Focused Monitoring by the end of June 2009 for a complete description
of all tools and procedures used as part of focused monitoring.

Back to Inside this Issue
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Secondary Transition: Post-School Outcome Goal Statements Click here for Secon-
dary Transition: Post-

A Post-School Outcome Goal Statement (PSOGS) is Connecticut’s term for the School Outcome Goal

Statements Frequently

appropriate measurable postsecondary goals” required by IDEA 2004 for transition- e QUGS

age students that can be found on the revised page 6 of the IEP that was dissemi-

nated on February 23, 2009. Beginning not later than the first IEP to be in effect when a student turns 16 (or
younger), and updated annually thereafter, the student’s IEP must include PSOGS that are based on “age-
appropriate transition assessments” and that are “related to postsecondary education or training, employ-
ment, and if appropriate, independent living skills.” Each “transition” IEP must include a minimum of
two PSOGS and related annual goals: one PSOGS in postsecondary education or training (page 6, #5a) and
an annual goal on page 7 with related objectives and one PSOGS in employment (page 6, #5b) and an an-

nual goal on page 7 with related objectives. If appropriate, a student may also have a third PSOGS (page 6,
#5c) with an annual goal on page 7 with related objectives. The Department developed a PowerPoint pres-
entation (see October 2008 Bureau Bulletin, page 6) to assist district personnel in writing appropriate
PSOGS'’s. For additional guidance and examples, see the attached Frequently Asked Questions that will also

be posted as a Topic Brief on the SDE website. Back to Inside this Issue

Post-School Outcomes Survey

One of the requirements for writing an appropriate PSOGS is that it must occur after a student graduates or
exits from high school, for example: “After high school, Carol will enroll in non-credit classes at the local
community college.” Data indicating whether or not a student met his/her Post-School Outcome Goal
Statement is collected by the Department using the Post-School Outcomes Survey. The Department has col-
lected post-school outcome data on all (approximately 4,750 per year) exiters from special education
(graduates with regular diplomas and certificates of completion, exiters reaching maximum age and drop-
outs) every two years since 2000. In 2008, the Department began surveying all students every year, within
one year after they exited special education. The Post-School Outcomes Survey disseminated between
April and August each year is coordinated through the University of Connecticut. Students are asked about
their employment status, whether they have taken any college or training classes and additional informa-
tion about other resources they may be using after high school. This data can assist districts in determining
how effective the transition services provided to students receiving special education have been in helping
students reach their post-school goals. For additional information on secondary transition and for more de-
tails concerning the Post-School Outcomes survey, please contact: Dr. Patricia Anderson at 860-713-6923 or
patricia.anderson@ct.gov.

Back to Inside this Issue

APR Reports Arriving Soon!

Connecticut districts will be receiving their 2008-09 annual performance
determinations within the next few weeks—the district Annual Perform-
ance Reports (APR) based on 2007-08 data will be posted electronically
to the SDE website. The Bureau of Special Education has assigned edu-
cation consultant, Mike Tavernier, to coordinate the State Performance
Plan and be the point of contact regarding the district APR. He can be
reached by e-mail or phone 860-713-6929. Back to Inside this Issue

-
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ADAAA

As reported on page 7 of the in the January Bulletin, The Americans with Disabilities Act
of 1990 (ADA) Amendments Act of 2008 (ADAAA), S.3406, was signed into law in Sep-
tember 2008 and took effect in January 2009. Some school teachers and administrators
have expressed concern that changes made to the section of the ADA that defines
“disability” preclude the use of accommodations on the CMT or CAPT assessments for a
student with a temporary disability (e.g., a broken arm). They cite the clause in the
ADAAA that reads:

(B) Paragraph (1)(C) shall not apply to impairments that are transitory and minor. A transitory

impairment is an impairment with an actual or expected duration of 6 months or less.”
The definition of “disability” in the ADAAA is three-pronged. Paragraph (1) reads:
“(1) DISABILITY —The term “disability” means, with respect to an individual —
(A) a physical or mental impairment that substantially limits one or more major life activities of
such individual;
(B) a record of such an impairment; or
(C) being regarded as having such an impairment (as described in paragraph (3)).”
The “transitory and minor” clause cited above specifically and exclusively refers to the third prong
(the “being regarded as” prong) of the disability definition which is stated in Paragraph (1)(C). It does
not apply to the first prong under which a student with an actual impairment that substantially limits
a major life activity would still qualify for appropriate accommodations even if the impairment is tem-

porary. Back to Inside this Issue

NCATE: Links to The NBPTS

National Board Certification for K-12

. . The Third Annual
oIy s orowing educa- Interested in NEA Foundation Teacher
tion reformpmovemegnt aimegd at re- Grants? Schools Conference and
. ., Explore the possibilities: Celebration will be April
shaping America’s schools. In a Con- | ytp- /. neafoundation.org/grants.htm 28, 2009. The CT Van-

gressionally mandated report, the Na-
tional Research Council of the National Academies (NRC) confirmed that students
taught by National Board Certified Teachers advance student achievement and
learning, stay in the classroom longer, support new and struggling teachers and
assume other school-based leadership roles. The NRC acknowledged that students
taught by National Board Certified Teachers make higher gains on achievement
tests than students taught by non-board certified teachers. NBPTS, the organiza-
tion that provides advanced standards and certification for classroom-based teach-
ers and other educators, is creating national core propositions and standards for
what educational leaders should know and national evidence-based assessments
to measure educational leaders against those standards. James G. Cibulka, presi-
dent of the National Council for Accreditation of Teacher Education, is a member

guard Schools Initiative
focuses on school reform
efforts that have
demonstrated success in
overcoming the chal-
lenges associated with
raising student
achievement scores. Suc-
cessful schools that serve
as model school im-
provement sites are
identified. Please click
here for conference infor-
mation.

of a National Board for Professional Teaching Standards’ steering committee com-
posed of educational and business leaders overseeing a national effort to develop
an advanced certification for educational leaders. This initiative will include an
advanced certification for both principals and teacher leaders.

Back to Inside this Issue
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Upcoming Training and Professional Development

If you have students with special health care needs OR you would like to more adequately address the
health care needs of your transition-age students, this conference is for you. As a result of a three-year col-
laboration among SDE, SERC, DPH, and BRS, two national speakers will discuss current issues in the field.

Think about the following scenarios:

You have a college bound student who does not know how to renew his medical prescriptions for his disability related
needs when he/she goes off to college or . . . a student gets sick at college and does not know where to go to get assis-
tance (i.e., walk-in clinic, ER, local Dr.) nor what his/her insurance coverage is. You have a students with a medical
disability who is having difficulty transitioning between his/her pediatric and adult health care providers. How will
his/her medical needs will impact going to college or being able to work competitively.

These and other issues will be addressed. Space is limited at this conference so register early!

Back to Inside this Issue

Employer Symposium

If you or your district are interested in developing
a relationship with health care workers to begin to
set up some work experience opportunities, come
to the Employer Symposium being held at St.
Raphael’s Hospital in New Haven on May 1. This
is an event (sponsored by St. Raphael’s Hospital,
SERC and the Transition Task Force) intended as
an opportunity for hospital personnel and district
staff working with students with disabilities to see
what St. Raphael’s and the City of New Haven
have developed to provide for the transition
needs of students who want to work in the health
care field to obtain work experiences while in HS.
Registration is limited — register early!

Back to Inside this Issue

Assistive Technology Loan Program

In partnership with Southern Connecticut State
University’s (SCSU) Center for Adaptive Technol-
ogy, the Tech Act Project initiated the Computer
Assistive Technology (AT) Loan Program. There
are laptops with AT software available NOW for
short term loans to K-12 schools in Connecticut
who are interested in trying out adaptive software
for use with students who have disabilities. The
loans are for six-week periods and are free for all
CT schools. Programs available are: Kurzweil 3000,
Dragon Naturally Speaking, WordQ, Solo, and In-
spiration. Other technologies may be available as
well. For more information about this program
contact SCSU’s Center for Adaptive Technology at
203-392-5799 or the Connecticut Tech Act Project at
860-424-4881.

Back to Inside this Issue

Nondiscrimination Statement

The State of Connecticut Department of Education is committed to a policy of
equal opportunity/affirmative action for all qualified persons and does not
discriminate in any employment practice, education program, or educational
activity on the basis of race, color, national origin, sex, disability, age, religion
or any other basis prohibited by Connecticut state and/or federal nondis-
crimination laws. Inquiries regarding the Department of Education’s nondis-
crimination policies should be directed to the Equal Employment Opportunity
Director, State of Connecticut Department of Education, 25 Industrial Park
Road, Middletown, CT 06457-1543, 860-807-2071.

Disclaimer: Contents of this document do not
necessarily imply endorsement. Information
contained in the Bulletin is in the public domain.
Readers may download and distribute a PDF

version of this and archived newsletters by going

to the CSDE website for these and other BSE

publications.
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promote a quality education and a
better life for children and their families.
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BLENDING

Leadership & Service

TO STATE AGENCIES

The Individuals with Disabilities Education Act (IDEA) Amendments
of 2004 specifically authorize technical assistance (TA) to assist State
Education Agencies (SEAs), Part C Lead Agencies (LAs), and their
partners in planning and implementing systemic change. The Regional
Resource Centers (RRCs) are funded to provide technical assistance as
well as serve as a link between SEAs, LAs, and appropriate technical

assistance providers at national, state, and local levels.

The Northeast Regional Resource Center provides technical assistance
and information to (1) support states and local entities in building
capacity to improve early intervention, educational, and transitional
services and results for children with disabilities and their families; and
(2) address goals and priorities for changing state systems that provide
early intervention, educational, and transitional services for children

with disabilities and their families.

Return to Bulletin

Creating Impact

THROUGH NETWORKS

NERRC is a member of the OSEP-funded Technical Assistance and
Dissemination (TA&D) Network that delivers targeted, accessible,

research-based information and support to state and local agencies to

improve results for infants, toddlers, children and youth with disabilities

and their families.

The RRC Network brings value-added TA to states by:

T

Expanding the depth, quality, and scope of information, know-
ledge, and expertise available to any single region or state.

Assuring continuity and consistency in communication

regarding federal policy initiatives across states, across the U.S.

Facilitating the scaling-up of evidence-based practices from
federal, to regional, to state, and to local levels.

Expanding each individual RRC's capacity by providing

access to the expertise, knowledge, and resources in the
other five RRCs.

Providing a regional infrastructure through which to coor-
dinate| TA and to extend the reach of the OSEP-funded
specialty and research centers.

P -

Collaboration

AND COMMUNICATION

NERRC coordinates a number of re-
gional Work Groups or Communities of
Practice, involving representatives from
the State Departments of Education
and the Lead Agencies for Part C in
each of our eight states. The purpose of
the Work Groups is to give state staff a
forum to discuss current issues, share
promising practices, and exchange
information of relevance to the educa-
tion of children with disabilities and the
implementation of the IDEA. We have
found that, given the breadth and com-
plexity of the issues states currently
face, state staff' welcome the
opportunity to talk with each other
about what they do and to work on

common problems together.

Examples of some of our
regional Work Groups:

State Directors of
Special Education

Legal and Regulatory
Work Group

Northeast Transition
Specialists

State-to-Local Monitoring
Part B and Part C

Alternate and Inclusive
Assessment

Work Force and
Personnel Development

Least Restrictive Environ-

ment Community of Practice

Data Managers Work Group

Part C Coordinators

Building a Bridge

BETWEEN GENERAL AND SPECIAL EDUCATION

In addition to being known for expertise in special education,
NERRC promotes increased collaboration between and integra-
tion of general education and special education in our work with
states and, through them, to local school districts. We intentionally
make connections for our clients between overall school improve-
ment efforts and the need to consider the interests of children with
disabilities and other diverse student groups. We model this for our
clients by working together in teams with both general education
and special education representation whenever possible and practical.
We collaboratively develop products that offer both perspectives.
We host events in collaboration with the other TA providers within
our region and invite participation from general and special education
staff. We strive to reflect and be responsive to di- _# s,

versity in all the work we do and to learn

from each other’s perspectives, draw on
each other’s strengths, and seek each

other’s advice. We envision a fully unified
education system that has the capacity
to be responsive to the diverse needs of

all students.
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Secondary Transition: Post-School Outcome Goal Statements and the Post-School Outcomes
Survey

What is a Post-School Outcome Goal Statement? A Post-School Outcome Goal Statement
(PSOGS) is Connecticut’s term for the “appropriate measurable postsecondary goals” required by
IDEA 2004 for transition-age students that can be found on the revised page 6 of the IEP that was
disseminated on February 23, 2009. Beginning not later than the first IEP to be in effect when a
student turns 16 (or younger), and updated annually thereafter, the student’s IEP must include
PSOGS that are based on “age-appropriate transition assessments” and that are “related to
postsecondary education or training, employment, and if appropriate, independent living
skills.” Each “transition” IEP must include a minimum of two PSOGS and related annual goals: one
PSOGS in postsecondary education or training (page 6, #5a) and an annual goal on page 7 with
related objectives and one PSOGS in employment (page 6, #5b) and an annual goal on page 7 with
related objectives. If appropriate, a student may also have a third PSOGS (page 6, #5c¢) with an
annual goal on page 7 with related objectives. The Department developed a Power Point
presentation (see October 2008 Bureau Bulletin, page 6) to assist district personnel in writing
appropriate PSOGS’s. For additional guidance and examples, see the attached Frequently Asked
Questions that will also be posted as a Topic Brief on the SDE website.

One of the requirements for writing an appropriate PSOGS is that it must occur after a student
graduates or exits from high school, for example: “After high school, Carol will enroll in non-
credit classes at the local community college.” Data indicating whether or not a student met
his/her Post-School Outcome Goal Statement is collected by the Department using the Post-School
Outcomes Survey. The Department has collected post-school outcome data on all (approximately
4,750 per year) exiters from special education (graduates with regular diplomas and certificates of
completion, exiters reaching maximum age and dropouts) every two years since 2000. In 2008, the
Department began surveying all students every year, within one year after they exit special
education. The Post-School Outcomes Survey, disseminated between April and August each year,
is coordinated through the University of Connecticut. Students are asked about their employment
status, whether they have taken any college or training classes and additional information about
other resources they may be using after high school. This data can assist districts in determining
how effective the transition services provided to students receiving special education have been in
helping students reach their post-school goals.

Aggregate results of all surveys can be found on the Department website, under Publications/
Secondary Transition: http://www.sde.ct.gov/sde/cwp/view.asp?a=2678&Q=320730#publications.
To provide districts with information about the post-school outcomes of their specific special
education exiters, a district must have a minimum of 20 survey respondents. Districts that can
participate in follow-up procedures this spring to increase their student response rate
(therefore allowing the Department to provide district-specific results regarding the effectiveness of
transition services) are asked to contact Dr. Patricia Anderson by April 15 for additional
information.

To further increase the survey response rate, district personnel are requested to share the
Post-School Outcomes Survey with exiting students and their parents, indicating that it will be
mailed approximately one year after the students exit high school. Encourage students to complete



http://www.sde.ct.gov/sde/



and return the survey in order to provide feedback to the district and the Department about what
services work and don’t work to help students transition into the adult world. Parents or family
members may assist students in completing the survey. The Transition Task Force developed a
brochure describing and including a copy of the Post-School Outcomes Survey that will be
disseminated later this spring to assist districts in distributing this information to students and
parents during annual reviews or when the student receives his/her Summary of Performance.

The components of the Post-School Outcomes Survey are posted on the State Performance
Plan/Annual Progress Report (SPP/APR) Website
(http://www.sde.ct.gov/sde/cwp/view.asp?a=2626&q=322094#indicators). Please review this
information with students who will be exiting in 2009 in preparation for the survey that they will
receive in April of 2010, as well as sharing it with teachers, parents and family members who could
assist a student through this process. Please also make sure that you have accurate address
and/or contact information (phone, email, close relative who will always know the location of
the student) for all exiting students to facilitate the delivery and return of the Post-School
Outcomes Survey.

For additional information on secondary transition, please contact: Dr. Patricia Anderson at
860/713-6923 or patricia.anderson@ct.gov.

Return to Bulletin
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In collaboration with
Connecticut Business & Industry Association (CBIA)
and McCarter & English

CBIA ([IMCCARTER

COMNECTICUT
BUSINESS & INDUSTRY
ASSOCIATION

CT Vanguard Schools Imitiative

The CT Vanguard Schools Initiative focuses on school reform efforts that have
demonstrated success in overcoming the challenges associated with raising student
achievement scores. Successful schools that serve as model school improvement sites are
identified. The mission of the CT" Vanguard Schools Initiative is to identify and recognize
schools in which student performance 1s high and/or significantly improving, and to share
their evidence-based best practices with other schools to help them with their own efforts to
replicate and produce effective practices. For more information, please go to the SERC
Web site at www.ctserc.org.

Registration Information

Registration will be on a “first come, first served” basis. There is a registration fee of $25.00
per individual for the conference. Purchase orders will be accepted, but payment MUST
be received prior to the conference. The closing date for registration is April 14, 2009.
Applications received after April 14th will be accepted as space permits. Check or purchase
order should be made payable to Rensselacr at Hartford. Limited registration fee waivers
and substitute coverage stipends are available. Interested participants should indicate their
need for a waiver or stipend in writing and attach this request to the application form.
Please submit registration with check or purchase order to: Vanguard Schools Conference
and Celebration, SERC, 25 Industrial Park Road, Middletown, CT  06457-1520.
Applicants will receive written confirmation from SERC verifying participation shortly after
the closing date. Please direct content questions to Pei Pei Ma, Consultant, extension 363,
and registration questions to Heather Penfield, Education Services Specialist, extension 263,
at SERC, (860) 632-1485.

CEUs

SERC will award .7 CEUs. Participants must be preregistered, receive written
confirmation from SERC, complete a conference evaluation form, and provide
evidence of post-conference application/reflection.  Evaluation forms and
information about the post-conference application/reflection responsibility will be
available the day of the conference.

Registration Form

Vanguard Schools Conference and Celebration

(09-05-005)hp Please print clearly.
Registration Deadline: April 14, 2009

District School

Name Position

Home Phone ‘Work Phone

Home Address

City State Zip
Email Address

Classroom release time 1s approved: Administrator’s Signature

Please check, if needed:

Vegetarian Lunch Interpreter (Please specify type):

O
<4
TS|
%)
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25 Industrial Park Road
Middletown, CT 06457

Vanguard Schools Conference and Celebration

ord Annugy
Vanguard Schools

Conference and Celebration

Quality Partnerships for
Improved Student Achievement

April 28, 2009
Marriott Hotel, Farmington, CT
8:00 a.m. to 4:00 p.m.

Featured Keynote Speaker

Wayne Sweeney, Executive Director
C'T Association of Supervision and Curriculum Development (ASCD)

In this era of increased accountability and decreased resources, access to evidence-based Best
Practices 1s needed to facilitate and sustain school improvement. Demonstrating the use of
effective strategies to close achievement gaps is at the heart of the No Child Left Behind Act.
How can the demands of the law be met without leaving the students we serve behind?

In his keynote address, Wayne Sweeney will bridge theory and practice. He will describe the
effective schools research practices from local schools in addition to practices found
nationally and internationally.  Most importantly, he will explain how schools have
implemented and sustained school improvement efforts to address children’s needs and
improve student learning while working collaboratively with families and communities in
order to make great strides in closing achievement gaps.

Mr. Sweeney i1s a former Connecticut Superintendent and the current Executive Director of
the Connecticut affiliate of the Association of Supervision and Curriculum Development
(ASCD). He also serves on the Board of Directors for the national ASCD. Mr. Sweeney led
the development of Connecticut’s Vanguard Schools Initiative and facilitated workgroups for
the Connecticut State Department of Education Initiative on High School Reform.

Sponsored by:

Connecticut State Education
State Department _ Resource
of Education N ; Siace Educadion Resouree Centes Center
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A.M. Concurrent Sessions

Sharing Practices that Create Connections

James Bowe, Principal, Granby Memorial High School, Granby,
High Performing CT Vanguard School 2006 - 2007
Irene Zytka, Principal, Bloomfield High School, Bloomfield, Paramer School

This session will highlight the educational and instructional benefits of collaboration between professionals and students from high schools in
different districts.

Administrators and staff from the Granby/Bloomfield partnership will describe how they built capacity and dynamic professional development
both within and between schools. Students will share how these collaborative activities have enhanced their educational experiences.

From "Two Into One: Using Vanguard to Effect Change

V. Everett Lyons, Ph.D., Principal, Bristol Eastern High School, Bristol,
Significantly Improving C1" Vanguard School 2007 - 2008
Francis Serratore, Principal, Naugatuck High School, Naugatuck, Partner School

The Vanguard Schools partnership helped initiate change within these two high schools in the areas of instructional leadership and the inclusion of
technology within the instructional program. Principals from the schools will describe how bringing together the resources of two distinct school
teams has resulted in the ability to create significant change within each building.

Evolution of the Data Team Process: From Theory to Effective Instructional Practice

Martin Semmel, Ed.D., Principal
Daniel Sonstrom, Assistant Principal
Peter Wininger, Assistant Principal
Justin Gusy, Literacy Specialist
Lisa Penna, Math Department Chair
Bristol Central High School, Bristol,
Significantly Improving C'T Vanguard School 2008 - 2009

Administrators and teachers from Bristol Central High School will share the implementation and evolution of the 5-step data team (DT) process,
which resulted in significant increases in student achievement. They also will discuss how the DT process 1s further evolving to allow team
members to concentrate on creating high-quality instructional units based on the collection and analysis of common formative assessment data.

Vanguard Rubric for School Improvement/CALI

Janina Johnkoski, Consultant
Greta Skiles, Consultant
SERC, Middletown

This session focuses on how the CALI modules support School Improvement through the Vanguard Standards. It will also provide a framework
to determine the next steps for schools in their own school improvement planning for 2009-2010.

Rigor and Relevance: CBIA’s Best Practices in School-Business Partnerships

Lauren Kaufman, Vice President of the Education Foundation
Mary deManbey, Program Manager
Camille Vautour, Ph.D., President, Project Opening Doors
Dayl Walker, Program Manager
Connecticut Business & Industry Association (CBIA)

More than ever, as a result of the changing nature of the workplace that depends on the highly educated worker, employers are supporting school-
business partnerships that promote academic rigor and project-based learning opportunities in schools to raise student performance.

The CBIA Education Foundation, with over 25 years of experience in school-business partnerships, will present its Best Practices on employer
engagement activities. The panel will discuss successful school-business partnerships that focus on STEM subjects and careers, describe work-based
experiences in which students learn 21st-century skills, and demonstrate the value of a rigorous high school curriculum. It will show how to
effectively establish school-business relationships and/or take part in current programs to better prepare student for postsecondary education and
the workforce.

PM. Concurrent Sessions

Building Supportive, Personalized, and Relevant Learning Environments
Through Responsible Inclusive Practices

David Cormier, Ph.D., External Consultant
Kim Mearman, Consultant
SERC, Middletown

Improving practices in an effort to align general and special education has been a challenge for many schools and districts. In order to provide a
continuum of supports and iterventions for all students under an SRBI/RTI model, schools must clearly and operationally define special education
and examine how special education services will be delivered under such a model. This session is designed to provide some background
information and terminology from IDEA 2004 and explore concepts such as access, accommodations, modifications, and interventions.
Participants will have an opportunity to engage in a facilitated conversation about the overlap and distinctions between a defined intervention
process and special education supports.

Building Effective Community and Business Partnerships

Gene LaPorta, Principal, Platt Technical High School, Milford,
High Performing CT Vanguard School 2000 - 2007
Eli Whitney Technical High School, Hamden, Partner School

The effective schools research correlates successful community partnerships with high-performing and significantly improving schools.  Platt
Technical High School has successfully established and nurtured community and business partnerships to support its school improvement journey
and provide human and fiscal resources to the school community. Participants will learn how these partnerships have enhanced student learning
experiences and will have opportunities to discuss possible next steps to develop strong community partnerships of their own.

A Partnership to Address Academic Achievement and Social-Emotional Learning

Damaris Rau, Ed.D., Principal, Hamilton Avenue School, Greenwich,
Significantly Improving CT Vanguard School 2007 - 2008
Barbara Friedman, Principal, K. T. Murphy School, Stamford, Partmer School

The principals of Hamilton Avenue and K. T. Murphy elementary schools will describe how their Vanguard Partnership has been developed over
their common concerns about student behavior and academic achievement. Through an examination of current Best Practices at each school, the
partnership has resulted in a collaborative review of the implementation of Responsive Classroom elements. An inventory of implementation levels
was conducted and resulted in the creation of a joint action plan to support this continuing partnership.

Using the Vanguard Partnership to Drive School Improvement

Linda Sumpter, Principal, Ponus Ridge Middle School, Norwalk,
Significantly Improving CT Vanguard School 2007 - 2008
Lynne Moore, Ed.D., Principal, West Rocks Middle School, Norwalk, Partner School

These two Norwalk middle schools have prioritized the Vanguard Partnership to drive their school improvement efforts and improve student
outcomes. Their partnership plan is based on their achievement data and designed to align with the district and schools” improvement plans.

At this session, participants will gain an understanding of how partner schools can collaboratively share Best Practices to support academic success
for all students and simultaneously explore the links between data collection and instructional practices.

Scaling Up and Expanding Evidence-Based Practices in Connecticut Schools

A panel of representatives from participating school districts
Moderator: Kim Bennett, Consultant
SERC, Middletown

The Best Practices Initiative: Differentiated Instruction (DI) began as a collaborative effort of the State Education Resource Center and the
Connecticut State Department of Education in 2006. The purpose of the DI grant, supported in part by funds from the Vanguard Schools Initiative,
was to 1dentify Best Practices and assist schools that modeled effective DI practices across Connecticut, scale up practices across districts, and
support neighboring districts as facilitators of DI.

This session will provide a brief overview of the project, including the training design and supporting research. The session will feature results of the
first two cohorts, incorporating both effort and effect data and a number of assessment tools used throughout the project. Other topics to be
reviewed include the fidelity of implementation of differentiated practices across the member schools, the types of decision-making processes that
schools use when planning for differentiation in the classroom, and the sustainability and capacity-building of DI across the member districts.
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[he State Education Resource Center, in collaboration with

Connecticut’s State Departments of Public Health, Social Services, and Education,

and the Bureaus of Rehabilitation Services and Special Education Services invite

you to attend..

Healthy and Ready to Work:
Transitioning Students with Special
Health Care Needs

Youth with special health care needs can be successful in the workforce. This
sometimes requires the effective collaboration and partnership of all stakeholders,
especially the youth who are working. There is a new concept emerging on what
transition means to people as individuals: self differentiation.

As teenagers transition into adulthood, self differentiation, determination, and
advocacy skills need to be encouraged and embraced. Independence takes
preparation, and youth must learn to manage their own health care, employment,
living, and recreation. During the school years, transition planning must include
goals and objectives that address these critical areas.

This workshop will provide resources and strategies designed for youth and their
families, educators, school nurses, guidance counselors, and state and local
agency representatives to help them achieve a successful transition into the adult
world.

Participants in this professional development activity
will:

e address the issues youth with medical issues and health crises face as they
plan for a career after high school;

e learn to incorporate the management of health care into all students’
transition planning, partnering with medical/nursing personnel to develop
appropriate transition goals for students, including those who are in the
hospital;

e  obtain strategies and tools that can be used immediately to help youth and
their families develop a meaningful transition into the world of work, school,
home, and community;

e  (dialogue and problem solve by defining not only what we want for youth but
also what we want from them;

e use a case-study approach to plan for a student’s transition into adulthood;
and

e hear a mother's experiences of raising a child (with deteriorating health
issues) who has worked competitively in the workforce for years.

(Presenter information on reverse side.)

Dates/Time/Location:

Session A:

Tuesday, April 7, 2009

or

Session B:

Wednesday, April 8, 2009

9:00 a.m. to 3:30 p.m.
Marriott Farmington

Presenters:

Patti Hackett, M.Ed.

Co-Director, Healthy and Ready to Work
National Resource Center, ME

Ceci Shapland, RN, MSN

Professional and parent of a young man
with health care needs

Audience:

Fifty (50) transition specialists, job coaches, school
nurses, guidance counselors, occupational therapists,
vocational rehabilitation counselors, family members,
and medical home case managers per session.

CEUs:
None

Reqistration Fee:

There is no fee for this session.

This workshop is made possible through a grant from
the CT State Department of Public Health.

Lunch will be provided.

Questions/ Special Needs:

Contact: Leslie Hosch
Education Services Specialist
(860) 632-1485, ext. 290
hosch@ctserc.org

Thursday, March 19, 2009

W
e
www.ctserc.org

<= —>

INITTATIVE

SerARTMENT OF

PUBLICSIEALTH

A collaborative
effort among
SERC, DPH, DSS,
CSDE, BRS, and
BSE

2]
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Please return application to SERC, Transition Initiative, 25 Industrial Park Road, Middletown, CT 06457-1520. Participants will be selected on
a first come, first served basis with regional consideration. Applicants will receive written confirmation regarding participation shortly after the
registration closing date.

APPLICATION FORM: Healthy and Ready to Work (09-20-020/021/Transition-flyer)lh (Please print clearly.)

Please indicate choice of session: Session A (April 7, 2009) or __ Session B (April 8, 2009)

District/Region School/Program/Agency Work Phone ( )
Name SERC Membership #
Home Address City/Zip Home Phone ( )
Position/Role Grade Level__ Email (Please Print.)

Release time is approved for educators: Administrator's Signature is required

CES/
If a special accommodation is needed for workshop participation, please specify:

In which region do you receive/provide services? ACES /I CREC// EASTCONN // ED CONNECTION // LEARN
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Patti Hackett, M.Ed.

Patti Hackett, M.Ed., is the Executive Director of Patti Hackett.com, a small woman-owned business,
and is the Co-Director and Project Lead of the federally funded Healthy & Ready to Work National
Resource Center (HRTW), www.hrtw.org. The Center, which is currently housed in Maine and
coordinated via the Maine Support Network, provides information and connections to health and
transition expertise nationwide — from those in the know, doing the work and living it!

As a former teacher in Orlando, FL, and Cincinnati, OH, Patti initiated inclusion and assistive technology
classes for elementary and middle school students. She had one of the first OSER-funded Employment
Transition Projects in the late 1980s, serving as the Project Director for Computer Aided Design for the Disabled at Valencia Community
College. Her inclusion middle school classroom, which was also an assistive technology center, was nationally recognized by Exceptional
Parent magazine as Outstanding Mainstream Program in 1993. Patti was named a “Kentucky Colonel,” commissioned by the Commonwealth
of Kentucky in recognition for promoting employment for youth with special needs.

Bottom Line: A generation whose aspirations are supported, who are healthy, and who can experience the joys of being a taxpayer through
employment.

Ceci Shapland, RN, MSN

Ceci Shapland is a nationally known consultant with Patti Hackett.com and a Family/Youth Consultant to the
Healthy & Ready to Work National Center. She brings vast experience in the field of preparing youth for

transition to adulthood. An early advocate for youth, she promoted youth-directed services and developed

. policy and materials aimed at Youth with Special Health Care Needs (YSHCN) having a voice in their own
L care plan. She has written publications and spoken nationally on issues of “Redefining Family Centered Care
.. . for Youth with Special Health Care Needs,” youth involvement in their own health care decision-making and
¢ policymaking, and starting early to prepare for the future.

Between 1990 and 1993, she assisted PACER (a parent training information center in MN) in developing and
implementing an innovative project to prepare youth and their parents for the transition from pediatric to adult
health care. This project, Speak Up for Health, focused on addressing youth and family needs related to
communicating with health care providers, developing self-advocacy, and promoting independence in health
care. Ceci directed a major survey of youth with disabilities about their perceived needs in transition in 1997.
Information from this survey, published in a national report, Teens Speak Out (1997), has been used
throughout the nation to develop appropriate transition services and inform policymakers.

Ceci and her hushand are the proud parents of three adult children and have one granddaughter (and another one on the way). It is her
middle child, Mac, whom she credits as her teacher. Born with developmental disabilities and related health issues, Mac was part of the
first generation to have maximized opportunities based on new federal laws in education and civil rights. She often jokingly reports that
Mac was her first child to leave home, to get a job and get engaged — all because he had an effective transition plan. Her son lives
independently and has a full-time competitive job in the community.

A professionally trained life coach and certified in Healing Touch, Ceci’s blended talents and skills makes her an effective trainer in the
field.
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Ihe State Education Resource Centery, in collaboration with the Hospital of
St.Raphael and the Connecticut Chapter of the Association for Persons in
Supported Employment presents..

Jie

A Symposium on Healthcare and Education Partnerships: T

Developing a Community Based Work Site in the Healthcare

. TR'ANSI T[C)d/
Industry Through You_r Local High School s a
Featuring: INFYRTIVE

Keynote Speaker: Meg Grigal, Ph.D.

Principal Investigator, Post-secondary Education Research Center (PERC) Rockville, MD

A Panel: Representatives from the Hospital of St. Raphael, Connecticut State Department of Education, New Haven Public
Schools/Off Campus Classroom Program

e Learn about healthcare/education workforce development models
e Understand how your organization can benefit from these collaborative programs Connecticut
e Explore partnership opportunities within your local healthcare system APS=
o Network with healthcare industry representatives in your community A o
DATE: Friday, May 1, 2009
TIME: 8:15 AM Registration and Continental Breakfast* - Hospital of
9:00-11:45 AM Keynote Speaker . e Beebest
Panel Discussion
Break Out Session A collaborative

effort among
SERC, CT APSE,
and Hospital of St.
Raphael.

11:30 AM-12 Noon  Tour (Optional)
LOCATION: Hospital of Saint Raphael (Cronin Auditorium)
AUDIENCE: Comprised of one hundred (100) special and general educators, transition specialists,

career center staff, guidance counselors, and administrators. Priority will be given to teams com-
prised of an administrator.

FEE: There is no fee for this workshop.
REGISTER BY: April 20, 2009 -
QUESTIONS/SPECIAL NEEDS: Contact Leslie Hosch, Education Services Specialist

(860) 632-1485 ext. 290, hosch@ctserc.org

*Breakfast is being sponsored by the Connecticut Chapter of the Association for Persons in Supported Employment.

Please return application to SERC, Transition Initiative, 25 Industrial Park Road, Middletown, CT 06457-1520. Participants will be se-
lected on a first come, first served basis with regional consideration. Applicants will received written confirmation regarding participation
shortly after the registration closing date.

SAIeNIU] UORISUBI]

Healthcare and Education Partnerships: Developing a Diversified Workforce Friday, May 1, 2009 (09-20-027)Ih

District/Region School/Program/Agency Work Phone ( )

Team Member # 1 Name SERC Membership #
Home Address City/Zip Home Phone ( )
Position/Role Grade Level___ Email (Please Print.)

Team Member # 2 Name SERC Membership #
Home Address City/Zip Home Phone ( )
Position/Role Grade Level__ Email (Please Print.)

Release time is approved

In which region do you receive/provide services? ACES /I
If a special accommodation is needed for workshop participation, please specify:

for educators; Administrator’s Signature is required

CES/

CREC/ EASTCONN // ED CONNECTION //

LEARN
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Brief from the Chief

The State Department of Education (SDE) is working internally and in partnership with
other state agencies to get timely and accurate information to districts and programs
regarding the American Recovery and Reinvestment Act (ARRA). On March 25 and 26,
2009, the SDE, in collaboration with ConnCASE and the State Education Resource
Center (SERC), featured an information session on preliminary guidance concerning
ARRA funding and implications for IDEA Part B. The session provided an overview of
federal goals, auditing processes, award timelines, distribution of funds, and SDE
recommendations for use of AARA funds in compliance with federal and state laws
specific to entitlement grants.

Documents from the ConnCASE session as well as the AARA grant applications will be
available shortly under the RFP section on the SDE website with an anticipated open
date for applications around April 15, 2009. Districts, however, may apply after this
April 15date. The AARA grant awards will be awarded shortly after April 30" and on a
regular basis thereafter. It is expected that 50 percent of AARA funds are awarded first
but the application needs to be for 100 percent of the funding — the second 50 percent
will be awarded contingent upon revisions to the AARA application due to the Bureau
of Special Education (BSE) on September 18, 2009. All ARRA funds are considered to be
2009-2010 funds and will need to be obligated by the state-set date of June 30, 2011.

The BSE recognizes that exciting change coupled with tensions during these unsettling
economic times will lead to questions, concerns, and confusion. The BSE is committed to
working with districts and programs in navigating through these requirements and the
next steps in the process. We wish to assure you that our staff is keeping abreast of
information provided by the Office of Special Education Programs (OSEP) and other
relevant agencies as it is made available. Still, what can Connecticut districts and
programs expect from the BSE in terms of technical assistance regarding AARA?

e Accurate information from federal and state agencies as soon as it is made
available;

e Distribution of funds;

e Monitoring of use;

e Guidance on how funds can be used and tracked;

¢ Informing public about programs, supports, and services that are considered an
appropriate use of funds;

e Technical assistance regarding AARA requirements and anticipated auditing
practices employed by examiners charged with AARA funding investigations,
and;

e Outreach regarding other AARA education funding opportunities including
stabilization block grants and competitive grants open only to LEAs.



http://www.sde.ct.gov/sde/cwp/view.asp?a=2683&Q=320346
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Additionally, there will be a public meeting held in early May open to parents, families,
advocacy groups, and concerned citizens interested in hearing from the SDE about the
use and distribution of AARA funds and alignment with SDE priorities. Please look to
our April Bulletin for more details or check the Commissioner’s pages on the SDE
website. Districts and families may wish to review information available through the
following websites: US Department of Education, Connecticut stimulus recovery and the
SDE website homepage. A videotape of the March Leadership session is anticipated to
posted shortly. The Bureau Bulletin will provide ongoing announcements, materials and
updates regarding AARA and answers to Frequently Asked Questions (FAQ). For more
information or if you have questions, please contact Brian Cunnane, IDEA grant funds
manager and education consultant in the BSE at 860-713-6919 or through e-mail. Mr.
Cunnane will compile public questions and publish along with relevant answers in this
FAQ.

On behalf of the BSE, I wish to offer sincere gratitude for your support and
responsiveness around AARA and countless other initiatives concerning educating
children and youth with disabilities. May you find these stimulus funds to be an
unprecedented opportunity to provide innovative strategies to improve outcomes for
children and youth with disabilities while stimulating the economy and saving jobs.



http://www.ed.gov/policy/gen/leg/recovery/implementation.html

http://www.recovery.ct.gov/recovery/site/default.asp

http://www.sde.ct.gov/sde/site/default.asp

mailto:brian.cunnane@ct.gov
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STATE OF CONNECTICUT

DEPARTMENT OF EDUCATION

Series: 2008-2009
Circular Letter: C-6

TO: Superintendents of Schools
Executive Directors of Regional Educational Service Centers
Directors of Charter Schools
FROM: Mark K. McQuillan
Commissioner of Education
DATE: January 27, 2009
SUBJECT: Requirements for Districts Not Meeting 100 Percent Highly Qualified Teachers Goal

Pursuant to the No Child Left Behind Act (NCLB), all Connecticut school districts were required to
meet the goal of having all core academic subjects taught by highly qualified teachers (HQT) by the
2006-07 school year. The purpose of this circular letter is to notify districts described below of the
consequences for not meeting the 100 percent HQT goal.

Effective starting with the 2008-09 school year, districts that have not met the 100 percent
HQT goal for two consecutive years must develop an improvement plan.

The Connecticut State Department of Education (CSDE) will inform districts that are subject to
the improvement plan requirement. Affected districts must submit improvement plans in
March 20009.

Districts can satisfy this requirement by completing and submitting the CSDE online “NCLB
Highly Qualified Teacher Improvement Plan,” formerly named the “NCLB Highly Qualified
Teacher Progress Report.” A copy of the “NCLB Highly Qualified Teacher Improvement Plan”
is attached.

For the past three years, districts have been required to complete the “NCLB Highly Qualified
Teacher Progress Report” and submit information about the actions they have taken to ensure
that all teachers of core academic subject areas are highly qualified. The “NCLB Highly
Qualified Teacher Improvement Plan” will also require districts to detail the steps that will be
taken to ensure that they meet the 100 percent HQT goal.

The CSDE will assist districts with their improvement plans by providing a report to each
district outlining the reasons that caused the district to miss the 100 percent HQT goal. Districts
will be required to address the identified reasons when submitting their improvement plans.

The CSDE will provide additional information about submitting the improvement plans at a
later date.

Box 2219 + Hartford, Connecticut 06145
An Equal Opportunity Employer
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Requirements for Districts Not Meeting 100 Percent Highly Qualified Teachers Goal
January 27, 2009
Page 2

e [Effective starting with the 2009-10 school year, districts that have not met the 100 percent
HQT goal for three consecutive years AND have not made adequate yearly progress
(AYP) for three consecutive years:

0 must enter into an agreement with the CSDE concerning the use of the district’s
Title 11, Part A, Teacher Quality funds to ensure that the funds are used to reach the
100 percent HQT goal; and

o Title I districts will be prohibited from using Title I funds to pay for new
paraprofessionals unless certain conditions are met.

The CSDE will provide technical assistance to the districts that have not met both goals.

If you have any questions regarding these requirements, please contact the appropriate CSDE staff
member(s) from the list below:

0 Teacher Data/Improvement Plan: Barbara Canzonetti, 860-713-6818 or
barbara.canzonetti@ct.gov

o HQT: Nancy Pugliese, 860-713-6708 or nancy.pugliese@ct.gov

o Title I: Marlene Padernacht, 860-713-6568 or marlene.padernacht@ct.gov

o Title I, Part A: James Dargati, 860-713-6562 or james.dargati@ct.gov.

MKM:mp
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NCLB Highly Qualified Teacher Improvement Plan

Summary Statistics

Based on 2007-2008 Data

Percentage of NHQ Teachers (FTES): Percentage of Students Eligible for Free or Reduced-
Price Meals:
Percentage of Classes Taught by NHQ Teachers: District is In Top Poverty Quatrtile:

District is In Bottom Poverty Quatrtile:

Percentage of Classes Taught by NHQ teachers in | Percentage of Minority Students:
Schools Not Making AYP:

District Reporting

How will teachers working without a certificate become highly qualified by the end of the 2008-2009
school year?

Check all that apply.

[ ] Terminate employment

[ ] Obtain DSAP after taking PRAXIS Il

[ ] Take additional courses to become fully certified and pass PRAXIS Il in the content area
[ ] Other: describe below

Explanation of “Other” Category: (field type Memo)

How will teachers working under Durational Shortage Area Permits (DSAPs) become highly qualified
by the end of the 2008-2009 school year? (Teachers obtaining DSAPs after July 1, 2006 are required
to take PRAXIS Il in the content areas they are teaching.)

Check all that apply.

[ ] Pass the PRAXIS Il in the content area

[ ] Take additional courses to become fully certified

[ ] Report teacher as not highly qualified if coursework and PRAXIS Il not completed
[ ] Terminate employment if coursework and PRAXIS Il not completed

[ ] Other: describe below

Explanation of “Other” Category: (field type Memo)
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Attachment B
Page 2

How will teachers working under Interim Initial or Interim Provisional certificates become highly
gualified by the end of the 2008-2009 school year?

Check all that apply.
[ ] Pass the PRAXIS Il in the content area

[ ] Complete all required coursework
[ ] Terminate employment if PRAXIS Il not completed by expiration date of Interim certificate

How will teachers teaching out of their certification area become highly qualified by the end of the
2008-2009 school year?

Check all that apply.

[ ] Transferred into a position for which they are fully certified and highly qualified
[ ] Obtain a Master’s degree in the subject area

[ ] Obtain a DSAP

[ ] Obtain appropriate certification for the content they are teaching

[ ] Other: describe below

Explanation of “Other” Category: (field type Memo)

How will veteran teachers certified prior to 1989 become highly qualified by the end of the 2008-2009
school year?

Check all that apply.

[ ] Obtain a Master’s degree in the subject area

[ ] Have an undergraduate college major in the subject area

[ ] Pass the PRAXIS Il in the content area

[ ] Obtain National Board Certification in the content area and level they are teaching
[ ] Successfully complete HOUSSE

If a teacher does not successfully complete HOUSSE, does your district have an intervention plan for
that teacher?

[ ] Yes
[ ] No

[ ] Other: describe below

Explanation of “Other” Category: (field type Memo)
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How will all special education teachers who are serving or may serve in the future as the primary
instructors in core academic subject areas become highly qualified by the end of the 2008-2009
school year?

Check all that apply.

[ ] Successfully complete HOUSSE in at least two content areas

[ ] Pass the PRAXIS Il in each content area they teach (for middle and high school)
[ ] Pass the elementary education PRAXIS Il if they are teaching elementary grades
[ ] Obtain a Master’s degree in each subject area they teach

[ ] Other: describe below

Explanation of “Other” Category: (field type Memo)

Save I Cancel I

Printer friendly version
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STATE BOARD OF EDUCATION

Notice of Intent to Adopt Regulations and Public Hearing

In accordance with the provisions of Subsection (a) of Section 4-168 of the Connecticut
General Statutes and pursuant to the authority prescribed in Subsection (a) of Section 10-
76b of the general statutes, as amended by section 4 of Public Act 07-147, notice is
hereby given that the State Board of Education intends to adopt regulations to address the
use of physical restraint and seclusion in the public schools for children who are or may
be eligible for special education as follows:

(New) Section 10-76b-5. Use of physical restraint and seclusion in public schools.
Definitions. For the purposes of sections 10-76b-6 to 10-76b-11, inclusive, of the
Regulations of Connecticut State Agencies:

(a) “Provider,” “assistant,” “person at risk,” “physical restraint” and “seclusion” shall
be as defined in Section 46a-150 of the Connecticut General Statutes, as amended
by Section 1 of Public Act 07-147, provided seclusion does not include
disciplinary detention or in-school suspension.

(b) “Individualized education plan” or “IEP” shall be as defined in Subsection (10)
of Section 10-76a-1 of the Regulations of Connecticut State Agencies.

(c) “Parent” or “parents” shall be as defined in Subsection (13) of Section 10-76a-1
of the Regulations of Connecticut State Agencies.

(d) “Planning and placement team” or “PPT” shall be as defined in Subsection (15) of
Section 10-76a-1 of the Regulations of Connecticut State Agencies.

(New) Section 10-76b-6. Use of physical restraint and seclusion in public schools.

No provider or assistant may (1) use involuntary physical restraint on a person at risk or
(2) involuntarily place a person at risk in seclusion unless such use conforms to the
requirements of Sections 46a-150 to 46a-154, inclusive, of the Connecticut General
Statutes, as amended by Public Act 07-147, and the requirements of Sections 10-76b-5 to
10-76b-11, inclusive, of the Regulations of Connecticut State Agencies.

(New) Section 10-76b-7. Use of physical restraint and seclusion in public schools,
exceptions.

Nothing in Sections 46a-150 to 46a-154, inclusive, of the Connecticut General Statutes,
as amended by Public Act 07-147, or Sections 10-76b-5 to 10-76b-11, inclusive, of the
Regulations of Connecticut State Agencies shall be construed to interfere with the
responsibility of local or regional boards of education to maintain a safe school setting in
accordance with Section 10-220 of the Connecticut General Statutes or to supersede the
provisions of Subdivision (6) of Section 53a-18 of the Connecticut General Statutes
concerning the use of reasonable physical force.
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(New) Section 10-76b-8. Use of seclusion in public schools, requirements.

(a) Except for an emergency intervention to prevent immediate or imminent injury to
the person or to others conforming to the requirements of Subsection (b) of
Section 46a-152 of the Connecticut General Statutes, as amended by Section 2 of
Public Act 07-147, seclusion may only be used if this action is specified in the
IEP of the person at risk and if other less restrictive, positive behavior
intervention strategies specified in the IEP of the person at risk appropriate to the
behavior exhibited by the person at risk have been implemented but were
ineffective.

(b) If the PPT of a person at risk determines, based upon the results of a functional
assessment of behavior and other relevant information, that use of seclusion is an
appropriate behavioral intervention strategy, the PPT shall include this
information in the IEP of the person at risk and specify the location of seclusion,
the maximum length of any period of seclusion, the number of times during a
single day that the person at risk may be placed in seclusion and any other
relevant matter agreed to by the PPT.

(c) In the event the parent disagrees with the use of seclusion in the IEP of the person
at risk, the parent may file for due process in accordance with Section 10-76h of
the Connecticut General Statutes.

(d) Use of seclusion shall be limited to that time necessary to allow the person at risk
to compose him or herself and return to the educational environment and shall not
exceed one hour. If the person at risk is presenting dangerous behaviors after this
period, the use of seclusion may be continued with written authorization of the
building principal or designee. In the case where transportation of the person at
risk is being arranged, the written authorization to continue the use of seclusion is
not required in the event the person at risk is presenting dangerous behaviors.

(e) The PPT shall, at least annually, review the continued use of seclusion as a
behavioral intervention strategy for the person at risk.

(f) A person at risk shall not be placed in seclusion if such person is known to have
any medical condition that a licensed health care provider has indicated will be
directly and adversely impacted by the use of seclusion. The health care provider
shall submit to the local or regional board of education a written statement which
shall be included in the educational record of the person at risk.

(g) The person at risk in seclusion shall be frequently monitored by a provider or
assistant specifically trained in physical management, physical restraint and
seclusion procedures to ensure the safe use of seclusion as a behavior intervention
strategy.

(h) Any room used for the seclusion of a person at risk shall be of a size that is
appropriate to the chronological and developmental age, size and behavior of the
person at risk. Each such room shall have a ceiling height that is comparable to
the ceiling height of the other rooms in the building in which it is located and
shall be equipped with heating, cooling, ventilation and lighting systems that are
comparable to the systems that are in use in the other rooms of the building in
which it is located. Each such room shall be free of any object that poses a danger
to the person at risk who is being placed in the room. Any lock used on the door





must be equipped with a device that automatically disengages the lock in case of
an emergency. Any latching or securing of the door, whether by mechanical
means or by a provider or assistant holding the door in place to prevent the person
at risk from leaving the room, must be able to be removed in the case of any
emergency. An emergency for these purposes includes but is not limited to, the
need to provide direct and immediate medical attention to the person at risk, fire,
the need to remove the person at risk to a safe location during a building
lockdown and other critical situations that may require immediate removal of the
person at risk from seclusion to a safe location. An unbreakable observation
window shall be located in a wall or door to permit frequent visual monitoring of
the person at risk and any provider or assistant in such room.

(New) Section 10-76b-9. Parental notification of physical restraint, seclusion.

(a) An attempt shall be made to notify the parent by phone within twenty-four hours
after the use of physical restraint or seclusion as an emergency intervention to
prevent immediate or imminent injury to the person or to others. If the parent
cannot be contacted by phone, the parent shall receive a copy of the incident
report no later than five school days after the emergency use of physical restraint
or seclusion.

(b) Where seclusion is included in the IEP of a person at risk, the PPT and the parents
shall determine a mutually agreeable timeframe and manner of notification of
each incident of seclusion.

(New) Section 10-76b-10. Required training for providers or assistants on the use of
physical restraint or seclusion.

A person at risk may be physically restrained or removed to seclusion only by a provider
or assistant who has received training in physical management, physical restraint and
seclusion procedures.

(New) Section 10-76b-11. Reports of physical restraint, seclusion.

The recording and reporting of instances of physical restraint or seclusion and the
compilation of this information shall be in accordance with Section 46a-153 of the
Connecticut General Statutes, as amended by Section 3 of Public Act 07-147. The
recording of such instances shall be done on a standardized incident report developed by
the State Department of Education. Such reports shall be completed no later than the
school day following the incident.

STATEMENT OF PURPOSE: To adopt regulations addressing the use of physical
restraint or seclusion in the public schools for children who are or may be eligible for
special education consistent with the requirements of Public Act 07-147.





Within thirty (30) days of the date of the publication of this notice, interested persons
may submit views and arguments, in writing, to Attorney Theresa C. DeFrancis,
Education Consultant, Bureau of Special Education, P.O. Box 2219, Hartford, CT 06145.

A public hearing on the proposed regulations will be held on Tuesday, August 19, 2008
from 9:30 a.m. to 3:30 p.m., in the SERC Classroom, located at 25 Industrial Park Road,
Middletown, CT. Interested persons may submit view and arguments, in writing or orally,
at this hearing.

All submissions and testimony concerning the proposed regulations will be considered
fully. Copies of the proposed regulations and fiscal note may be obtained from Attorney
Theresa C. DeFrancis, Bureau of Special Education, by e-mail to
theresa.defrancis@ct.gov or by mail to PO Box 2219, Hartford, CT 06145.

Mark K. McQuillan
Commissioner

Return to Bulletin Return to pg. 4
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Reporting of Students with Disabilities (SWD) who Exit

The department has been working to reconcile the 2007-08 exiters data used to report to
the federal government on November 1, 2008 and a more recent data file that reflects
changes made in PSIS up through February 2009. The federal report includes students
who exited between July 2007 and June 2008. Upon investigation, consistent themes are
arising across districts.

First is the failure of districts to report all SWD who graduate with a standard high school
diploma in a timely manner. If a student walks in graduation and receives their official
diploma, the student must be unregistered in the PSIS Registration Module with an exit
code of 15. Districts who wait for the PSIS Registration-Collection Validation Report
process to finish are not reporting their graduates in a timely manner and will not be able
to receive credit for these students in their graduation rates calculated and reported on the
LEA-Level Annual Performance Report (APR). Additionally, when the department is
mandated (2010-11) to begin reporting subgroup graduation rates under NCLB on the
district AYP report cards, these graduates will also not be reflected because the data will
not be entered in the PSIS Registration Module in time for inclusion in the graduation
rate calculation and publication. Beginning spring 2009, SEDAC will provide a Grade 12
report to help district personnel communicate with PSIS data managers regarding
students who are graduating versus those who are continuing for additional education
even though they may be participating in a graduation ceremony (participating, but not
receiving the actual diploma; receipt exempts the student from eligibility for educational
services under IDEA). Please work with your SEDAC data manager to begin identifying
SWD who will be graduating in June of 2009.

A second theme in our review of exit data indicates a potential miscommunication
regarding how to report SWD who return to regular education. Beginning spring 2009,
SEDAC will no longer collect return to regular education data. The reporting of SWD
who return to regular education will only be collected in the PSIS Registration Module.
When a SWD is exited from special education, but continues as a general education
student in your district, a NEXUS District Exit Date must be entered into the PSIS
Registration Module. The confusion we have noted is when a SWD exits your district.
The system contains SWD who have a NEXUS District Exit Date (implying return to
regular education status) and have a District Exit Date with a Graduation Exit code of a
15 for the next day or a few days later. While it is entirely possible that a student is exited
from special education and returns to general education in their 12" grade year, the
likelihood of returning to general education days prior to graduating with a standard high
school diploma is low. If your SWD is graduating, it is not necessary to provide a
NEXUS District Exit Date. The District Exit Date is enough information for the
department to properly code this student for graduation rate and exit data purposes.

For questions regarding any of the above information, please call Laura Guerrera (860-
713-6898), John Watson (860-713-6899) or Diane Murphy ((860-713-6891). This
information will additionally be shared with SEDAC data managers and PSIS data
managers in upcoming communications.
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STATE OF CONNECTICUT

STATE DEPARTMENT OF EDUCATION

To: Directors of Special Education and Pupil Services

From: Anne Louise Thompson, Chief
Bureau of Special Education

RE: Clarification of Implementing Revised IEP Pages 6, 7, 9 and 12

Date: March 11, 2009

This memo is to clarify the directions for utilizing the revised Individualized Education Program (IEP)
pages 6, 7, 9 and 12 released on February 23, 20009.

Planning and Placement Team Meetings

The following situations address when a district needs to conduct a Planning and Placement Team (PPT)
meeting or utilize an ED 634 to amend an IEP as related to the use of these revised pages.

1. Effective immediately, each PPT meeting that develops or revises an IEP must use the revised
IEP pages 6, 7, 9, 12 released on February 23, 2009. If a district is using an electronic IEP, the
district must use a paper copy (until such time as the district revises the electronic version.)

2. Forastudent who is at least 15 years of age for whom an annual review has already been
conducted, if the IEP of the student does not include the following (and the IEP will be in effect
when the student turns 16), the district must amend pages 6 and the check boxes at the top of page
7 of the student’s IEP either by conducting a PPT or by using an ED 634 (with the agreement of
the parent, guardian or the student, if the student is over 18 years of age):

a. one Post-School Outcome Goal Statement for postsecondary education/training AND one
Post-School Outcome Goal Statement for employment;

b. at least one goal and related objectives for postsecondary education/training AND at least
one goal and related objectives for employment; and

c. if appropriate, one Post-School Outcome Goal Statement for independent living AND at
least one goal and related objectives for independent living.

SEDAC Data Collection

Revised page 12 is to assist the district with ease of collecting data needed for the October 1, 2009
SEDAC submission. The SEDAC Data Manager can enter the data from the new IEP pages (6, 7, & 12)
prior to the October 1, 2009 Child Count regardless of whether the student’s IEP was amended with any
of the new pages.

Box 2219 « Hartford, Connecticut 06145
An Equal Opportunity Employer
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Directors of Special Education and Pupil Services
Page 2
March 11, 2009

In a continuing effort to keep district staff and families aware of the changes in the Individuals with
Disabilities Education Act (IDEA) with respect to the development of IEPs and transition planning for
students whose IEPs will be in effect when they turn 16, the Bureau of Special Education routinely
provides information through the Bureau Bulletin
(http://www.sde.ct.gov/sde/cwp/view.asp?a=2678&0=320720).

PPT members interested in better understanding the requirements for and seeking guidance in developing
Post-School Outcome Goal Statements and transition goals and objectives are referred to the following
Bureau Bulletins and state-offered training handouts:

January 1, 2008 Bureau Blog

Summer 2008 Bureau Bulletin

September 2008 Bureau Bulletin

October 2008 Bureau Bulletin (includes PowerPoint: Writing Transition Goals &
Obijectives)

November 2008 Bureau Bulletin

December/January 2008/2009 Bureau Bulletin

Training on writing transition goals and objectives offered through the State Department of Education and
the State Education Resource Center (SERC) during the 2008-09 school year:

e October 2008 Statewide training handouts — Transition Assessment and the IEP

e December 2008 Statewide training handouts — Transition Assessment and the IEP

e March 2009 Statewide training handouts — (Transition Assessment and the IEP- Registration is
FULL)

e April 2009 Statewide training handouts — (Transition Assessment and the IEP — Registration is
FULL)

Education personnel who did not attend a state-offered training or were unable to register for the spring
trainings due to full registration and would like assistance in developing Post-School Outcome Goal
Statements and transition goals and objectives may request this training for any group of 25 or more
people by contacting: Dr. Patricia Anderson at patricia.anderson@ct.gov or 860-713-6923.

The updated IEP Manual and SDE Forms have been posted on the Department’s website:
http://www.sde.ct.gov/sde/cwp/view.asp?a=2678&Q=320730#IEP.

If there are further questions about the content of this memo or you have other questions regarding IEPs,
please contact any consultant at the Bureau of Special Education at 860-713-6910.

[Return to Bulletin
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CONNECTICUT STATE DEPARTMENT OF EDUCATION

DIVISION OF FAMILY AND STUDENT SUPPORT SERVICES ':I"g‘ =9
BUREAU OF SPECIAL EDUCATION

INDIVIDUAL STUDENT FILE CHECKLIST
2008-2009
Focused Monitoring Key Performance Indicator:

Improve the effectiveness of efforts to educate students with an IEP as demonstrated by:
procedural compliance with IDEA;
participation in statewide assessments; and
performance in statewide assessments.

To be used at the high school level.
Student names do NOT go on this checklist.

If systemic noncompliance is suspected, additional files must be requested for review.
Use the last complete annual or triennial IEP for purposes of filling out this protocol.

Should be done, it was done.

Should be done, but wasn’t or there is no
evidence.

District: Date of Review: Person Completing Form:
SASID number: Date of IEP: Disability: Race/Ethnicity:

* do not record student name on this form

Yes No NA — Not Applicable

It doesn’t have to be there.
This is not noncompliance.

IEP indicates projected start date for the beginning of services and
modifications, and the anticipated frequency, location, and duration
of those services and modifications

1EP indicates that the child is educated in the least restrictive
environment.

IEP indicates that student was informed of transfer of rights
at least one year prior to reaching age of majority.
(The student may be under 17).

Page 1

12/8/08
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AA-5
HS

SASID: District:
Section A: To be completed during Day 1 file review
Item Yes | No | NA Comments
A1 | The IEP included functional, developmental and academic 300.324(2)(1)(iv)
information.
A 2 | The IEP included parent information 300.324(a)(1)(ii)
A 3 | The IEP included results of the initial or most recent evaluation 300.324(2)(1)(iii)
A 4 | IEP indicates present levels of educational performance 300.320()(1)
A5 | IEP indicates strengths of the child 300.324(2)(1) ()
A 6 | IEP indicates concerns of the patents for enhancing the education of 300.324(2)(1)(ii)
the student
A7 | IEP indicates how disability affects involvement and progress in the 300.320()(1) (@)
general curriculum
A 8 | IEP indicates measurable annual goals, including academic and 300.320@) ) ) (A)
functional goals designed to meet the child's needs that result from
the child's disability to enable the child to be involved in and make
progress in the general education curriculum
A9 | IEP indicates how the child's progtess toward meeting the annual 300.320@)(3)(@)
goals will be measured
A 10 | IEP indicates program modifications and accommodations 300.320(2)(4)
300.320(a)(7)
A 11 | IEP indicates location and duration of supplementary aides and 300.320(2)(4)
services 300.320(a)(7)
A 12 | IEP indicates that for students whose behavior impairs learning, 300.324(2)(2)(0)
positive behavior interventions, strategies, and supports were
considered
A 13 | IEP includes the hours per week the child will spend with 300.320()(5)

nondisabled peers

20f6





AA-5
HS

SASID: District:
Section B: To be completed during the visit through a full file review
Item Yes | No | NA Comments
Team Member: Sign Access to Record form in file
B1 | Documentation of alternative strategies used prior to referral for 300.226()
special education eligibility
Preferral team file (SAT, CST, etc)
Referral to Determine Eligibility for Special Education and Related
Services (ED 621)
Reading Worksheet (ED 630), Math Worksheet (ED 631)
Multidisciplinary Evaluation Report (for learning disability, ED 629)
B 2 | Most recent evaluation is an initial or reevaluation?(circle one)
Page 1
B | The evaluation included functional, developmental and academic 300.304(b)(1)
3 | information.
Page 4, Evaluation Reports
<| B | The evaluation included parent information 300.304(b)(1)
ol 4
& Page 4, Evaluation Reports
= B | More than one method of assessment utilized in the evaluation 300.304(b)(2)
E 5 process
.; Consent to evaluate, Page 4 -5, Evaluation Reports
A4 B| The evaluation included current classroom-based assessment and 300.305(a)(1) (i)
= 6 | observation
;‘3 Consent to evaluate, Page 4-5, Classroom reports
g B| The evaluation included a review and analysis of performance on 300.305(@)(1)(i)
S| 7 | statewide assessments
Consent to evaluate, Page 4-5
The evaluation included teacher and related services observations 300.305(a)(1)(ii)

* =

Consent to evaluate, Page 4-5

30f6





SASID:

District:

Item

Yes

NA

Comments

B9

If a member of the Team did not attend the Team Meeting, did the
parent agree/consent in writing to the absence?

Page 2
Planning and Placement Team Attendance (ED 633)

300.321(e)(2)()

B10

If parent did not attend the meeting, documentation of more than
one attempt to involve parent is in file

Page 1
Documentation of Attempts to Seek Parent Participation (ED 624)

300.322(d)(D(2)(3)

B11

Documentation that parents received prior written notice,
including:

Page 3

300.503

B12

1. A description of actions proposed or refused

2. Explanation of why the actions were proposed or refused

3. Description of each evaluation procedure, assessment, record, or
report used as a basis for proposed or refused action

4. Description of other options the Team considered and the reason why
those options were rejected

300.503(b)

B13

Is there a post-secondary outcome goal statement in the areas of
education or training, employment, and if appropriate, independent
living?

Page 6

300.320(b)

B14

Is there at least one annual goal and related objectives for each
post-school outcomes goal statement?
Page 2 minutes

Page 6
Page 11

300.320(b)

B15

Is there evidence that the measurable post-secondary goals were
based on age-appropriate transition assessments?

Page 4, 5
Page 6, question #3

300.320(b)

B16

IEP indicates that student was informed of transfer of rights at
least one year prior to reaching age of majority (age 18)

Page 6

300.320(c)

4 0of 6






SASID:

District:

AA-5
HS

Item

Yes

NA

Comments

B17

IEP indicates projected start date for the beginning of services and
modifications, and the anticipated frequency, location, and
duration of those services and modifications

Pages 8, 11

300.320(a)(7)

B18

IEP includes supports for school personnel

Page 8

300.320(a)(4)

B19

IEP indicates participation in standard administration of State and
District assessments

Page 9

300.320(2) (6) i)

B20

IEP indicates accommodations that are necessary to measure the
performance of the child on state and district wide assessments

Page 9

300.320(a) (6) )

B21

In the case of a child with limited English proficiency, the IEP
considers the language needs of the child

Page 10

300.324 (b) i)

B22

In the case of a child who is blind or visually impaired, provide for
instruction in Braille and the use of Braille unless the IEP Team
determines, after an evaluation of the child's reading and writing
skills, needs, and appropriate reading and writing media (including
an evaluation of the child's future needs for instruction in Braille or
the use of Braille), that instruction in Braille or the use of Braille is
not appropriate for the child

Page 10

300.324(b) i)

B23

The IEP considers the communication needs of the child, and in
the case of a child who is deaf or hard of hearing, consider the
child's language and communication needs, opportunities for direct
communications with peers and professional personnel in the
child's language and communication mode, academic level, and full
range of needs, including opportunities for direct instruction in the
child's language and communication mode

Page 10

300.324(b) (iv)
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Item Yes | No NA Comments

B24

IEP includes explanation of the extent, if any, to which the child 300.320(2)5
will not participate with nondisabled children in the regular class
and any extracurricular activities

page 11

B25

TEP indicates that the child is educated in the least restrictive 300.224(c)
environment

LRE Checklist (ED632)

If systemic noncompliance is suspected, additional files must be requested for review in the area suspected.

1.

2.

Is there evidence in more than one student file of the same issue of noncompliance?

Is the noncompliance linked to a federal or state regulation?

Did the district make efforts to correct the noncompliance?

Does the noncompliance substantially impact the student’s special education programming needs?

Do you suspect or confirm systemic noncompliance? In which areas?

Is the noncompliance a symptom of a district policy, misunderstanding of the regulations, poor practice or other reason?

Return to Bulletin
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		  INDIVIDUAL STUDENT FILE CHECKLIST 

		Yes

		No

		B7

		B8

		B 9

		If a member of the Team did not attend the Team Meeting, did the parent agree/consent in writing to the absence?

		B10

		If parent did not attend the meeting, documentation of more than one attempt to involve parent is in file

		Page 1

		Documentation of Attempts to Seek Parent Participation (ED 624)

		B11

		Documentation that parents received prior written notice, including: 

		B12

		1. A description of actions proposed or refused 

		B13

		B14

		B15

		B17

		Pages 8, 11 

		B18
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AA-5

DIVISION OF FAMILY AND STUDENT SUPPORT SERVICES

BUREAU OF SPECIAL EDUCATION Elem/MS

INDIVIDUAL STUDENT FILE CHECKLIST
2008-2009
Focused Monitoring Key Performance Indicator:

Improve the effectiveness of efforts to educate students with an IEP as demonstrated by:
procedural compliance with IDEA;
participation in statewide assessments; and
performance in statewide assessments.

To be used at elementary and middle school level.
Student names do NOT go on this checklist.

If systemic noncompliance is suspected, additional files must be requested for review.
Use the last complete annual or triennial IEP for purposes of filling out this protocol.

District: Date of Review: Person Completing Form:
SASID number: Date of IEP: Disability: Race/Ethnicity:

* do not record student name on this form

Yes No NA — Not Applicable

Should be done, it was done.

Should be done, but wasn’t or there is no
evidence.

It doesn’t have to be there.
This is not noncompliance.

IEP indicates projected start date for the beginning of services and
modifications, and the anticipated frequency, location, and duration
of those services and modifications

1EP indicates that the child is educated in the least restrictive
environment.

IEP indicates that student was informed of transfer of rights
at least one year prior to reaching age of majority.
(The student may be under 17).

Page 1
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AA-5

o Elem/MS
SASID: District:
Section A: To be completed during Day 1 file review
Item Yes | No | NA Comments
A1 | The IEP included functional, developmental and academic 300.324(a)(1)(iv)
information.
A2 | The IEP included parent information 300.324(a)(1)(i1)
A 3 | The IEP included results of the initial or most recent evaluation 300.324(2) (1) i)
A 4 | IEP indicates present levels of educational performance 300.320(a)(1)
A 5 | IEP indicates strengths of the child 300.324(2)(1)(0)
A 6 | IEP indicates concerns of the patents for enhancing the education of 300.324(2)(1)(i)
the student
A7 | IEP indicates how disability affects involvement and progtess in the 300.320(@)(1)(@)
general curriculum
A 8 | IEP indicates measurable annual goals, including academic and 300.320@)(2)(H)(A)
functional goals designed to meet the child's needs that result from
the child's disability to enable the child to be involved in and make
progress in the general education curriculum
A9 | IEP indicates how the child's progress toward meeting the annual 300.320()(3) ()
goals will be measured
A 10 | IEP indicates program modifications and accommodations 300.320(2)(4)
300.320(a)(7)
A 11 | IEP indicates location and duration of supplementary aides and 300.320(2)(4)
services 300.320()(7)
A 12 | TIEP indicates that for students whose behavior impairs learning, 300.324(2)(2)(1)
positive behavior interventions, strategies, and supports were
considered
A 13 | IEP includes the hours per week the child will spend with 300.320()(5)

nondisabled peers

20f5





SASID:

Section B: To be completed during the visit throu

District:

AA -5
Elem/MS

gh a full file review

Item

Yes

No

NA

Comments

Team Member: Sign Access to Record form in file

B1

Documentation of alternative strategies used prior to referral for
special education eligibility

Preferral team file (SAT, CST, etc)

Referral to Determine Eligibility for Special Education and Related
Services (ED 621)

Reading Worksheet (ED 630), Math Worksheet (ED 631)
Multidisciplinary Evaluation Report (for learning disability, ED 629)

300.226(a)

B2

Most recent evaluation is an initial or reevaluation?(circle one)

Page 1

©« =

The evaluation included functional, developmental and academic
information.

Page 4, Evaluation Reports

300.304(b)(1)

=

The evaluation included parent information

Page 4, Evaluation Reports

300.304(b) (1)

o=

More than one method of assessment utilized in the evaluation
process

Consent to evaluate, Page 4 -5, Evaluation Reports

300.304(b)(2)

o=

The evaluation included current classroom-based assessment and
observation

Consent to evaluate, Page 4-5, Classroom reports

300.305(a)(1) i)

Complete if IEP is an evaluation
~N W

The evaluation included a review and analysis of performance on
statewide assessments

Consent to evaluate, Page 4-5

300.305 (a) (1) if)

*® =

The evaluation included teacher and related services observations

Consent to evaluate, Page 4-5

300.305(a) (1) i)

B9

If a member of the Team did not attend the Team Meeting, did the
patrent agree/consent in writing to the absence?

Page 2

Planning and Placement Team Attendance (ED 633)

300.321(¢)(2) (i)

30f5
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o Elem/MS
SASID: District:
Item Yes | No | NA Comments

B10 | If parent did not attend the meeting, documentation of more than 300.322(d)(1H(2G)

one attempt to involve parent is in file

Page 1

Documentation of Attempts to Seek Parent Participation (ED 624)
B11 | Documentation that parents received prior written notice, 300.503

including:

Page 3
B12 1. A description of actions proposed or refused 300.503(b)

2. Explanation of why the actions were proposed or refused

3. Desctiption of each evaluation procedure, assessment, record, or
report used as a basis for proposed or refused action

4. Description of other options the Team considered and the reason why
those options were rejected

B13 | IEP indicates that student was informed of transfer of rights at 300.320(c)
least one year prior to reaching age of majority (age 18)

Page 6

B14 | IEP indicates projected start date for the beginning of setvices and 300.320(2)(7)
modifications, and the anticipated frequency, location, and
duration of those services and modifications

Pages 8, 11

B15 | IEP includes supports for school personnel 300.320(a)(4)

Page 8

B16 | IEP indicates participation in standard administration of State and 300.320(a) (6) (ii)
District assessments

Page 9

B17 | IEP indicates accommodations that are necessary to measure the 300.320(2) (6) (i)
performance of the child on state and district wide assessments

Page 9

B18 | In the case of a child with limited English proficiency, the IEP 300.324(b) (i)
considers the language needs of the child

Page 10

4 of 5





SASID: District:

AA -5
Elem/MS

Item Yes | No NA

Comments

B19

In the case of a child who is blind or visually impaired, provide for 300.324(b) i)
instruction in Braille and the use of Braille unless the IEP Team
determines, after an evaluation of the child's reading and writing
skills, needs, and appropriate reading and writing media (including
an evaluation of the child's future needs for instruction in Braille or
the use of Braille), that instruction in Braille or the use of Braille is
not appropriate for the child

Page 10

B20

The IEP considers the communication needs of the child, and in 300.324(b)(iv)
the case of a child who is deaf or hard of hearing, consider the
child's language and communication needs, opportunities for direct
communications with peers and professional personnel in the
child's language and communication mode, academic level, and full
range of needs, including opportunities for direct instruction in the
child's language and communication mode

Page 10

B21

IEP includes explanation of the extent, if any, to which the child 300.320()5
will not participate with nondisabled children in the regular class
and any extracurricular activities

page 11

B22

IEP indicates that the child is educated in the least restrictive 300.224(c)
environment

LRE Checklist (ED632)

If systemic noncompliance is suspected, additional files must be requested for review in the area suspected.

1.

Is there evidence in more than one student file of the same issue of noncompliance?

Is the noncompliance linked to a federal or state regulation?

Did the district make efforts to correct the noncompliance?

Does the noncompliance substantially impact the student’s special education programming needs?

Do you suspect or confirm systemic noncompliance? In which areas?

2. Is the noncompliance a symptom of a district policy, misunderstanding of the regulations, poor practice or other reason?

Return to Bulletin 50f5
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		  INDIVIDUAL STUDENT FILE CHECKLIST 

		Yes

		No

		B7

		B8

		B 9

		If a member of the Team did not attend the Team Meeting, did the parent agree/consent in writing to the absence?

		B10

		If parent did not attend the meeting, documentation of more than one attempt to involve parent is in file

		Page 1

		Documentation of Attempts to Seek Parent Participation (ED 624)

		B11

		Documentation that parents received prior written notice, including: 

		B12

		1. A description of actions proposed or refused 

		B14

		Pages 8, 11 

		B15
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Post-School Outcome Goal Statements

Frequently Asked Questions

1. What is a Post-School Outcome Goal Statement? — A Post-School Outcome Goal Statement
(PSOGS) is Connecticut’s term for the “appropriate measurable postsecondary goals” required by
IDEA 2004 for transition-age students that can be found on the revised page 6 (#5 a-c) of the
Individualized Education Program (IEP) that was disseminated on February 23, 2009.

2. Why did Connecticut rename “appropriate measurable postsecondary goals” as Post-
School Outcome Goal Statements? — The Department collects “post-school outcome” data
using the Post-School Outcomes Survey to determine if a student has met his/her “postsecondary
goals.” In order to reduce confusion between post-school/postsecondary goals which cannot be
measured until after a student exits high school and annual goals, that are measured and reported
on an annual basis, Connecticut opted to rename “postsecondary goals” as Post-School Outcome
Goal Statements.

3. When should a student’s IEP contain a Post-School Outcome Goal Statement? — Beginning
not later than the first IEP to be in effect when a student turns 16 (or younger), and updated
annually thereafter, the student’s IEP must include PSOGS that are based on “age-appropriate
transition assessments” and that are “related to postsecondary education or training, employment,
and if appropriate, independent living skills.”

4. How many Post-School Outcome Goal Statements must a student have in his/her IEP? —
Each “transition” IEP must include a minimum of two PSOGS and related annual goals: one
PSOGS in postsecondary education or training (February 2009 revised IEP page 6, #5a) and an
annual goal on page 7 with related objectives and one PSOGS in employment (page 6, #5b) and
an annual goal on page 7 with related objectives. If appropriate, a student may also have a third
PSOGS in independent living skills (page 6, #5¢) with an annual goal on page 7 with related
objectives.

5. What is a “transition” IEP? — Every IEP that addresses transition goals and objectives will be
described as a “transition IEP,” indicating that ALL aspects of that IEP must be related to
transition and the student’s Post-School Outcome Goal Statements.

6. What is the difference between a Post-School Outcome Goal Statement and an annual goal?
— A Post-School Outcome Goal Statement is an “umbrella” or over-arching goal that describes
what a student will be doing (or wishes to be doing) after graduating or exiting from high school.
A PSOGS is not something that can be completed or measured until AFTER a student exits high
school. Annual goals are defined as goals and objectives that can be completed within one year
and will assist a student to move toward the completion of his/her post-school outcome
goal/postsecondary goal.

7. Are there components that ALL Post-School Outcome Goal Statements must contain? —
Yes. All PSOGSs must be written so that they occur AFTER a student exits high school. Phrases
such as: “after high school,” “upon graduating,” “after exiting high school,” should be a part of
every goal. PSOGSs must also be measurable and may not reflect a process (which cannot be
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10.

11.

12.

measured). The following examples reflect processes that cannot be measured and therefore are
NOT appropriate PSOGSs: *

How can district personnel learn how to write appropriate Post-School Outcome Goal
Statements? — In collaboration with SERC, the Department is offering four full-day trainings on
Transition Assessment and the IEP (October & December, 2008; March & April, 2009). At least
two additional sessions are scheduled for the fall of 2009 and more sessions will be added if
required. A Power Point presentation with examples of appropriate Post-School Outcome Goal
Statements can be found in the October 2008 Bureau Bulletin on page six (

Web-based training on writing postsecondary goals can also be found on the website of the
National Secondary Transition Technical Assistance Center (NSTTAC) (www.nstac.org) — [Click
on Indicator #13 on the top of the page; training on the left-hand side.]

Where can district personnel find examples of Post-School Outcome Goal Statements? —
The Department adapted examples of postsecondary goals from training materials developed by
the National Secondary Transition Technical Assistance Center (NSTTAC). Additional examples
can be found on their website: www.nsttac.org — [Click on Indicator #13 on the top of the page;
training on the left-hand side.]

Can the same Post-School Outcome Goal Statement be used for more than one area (e.g.,
page 6, # 5a-c)? — Yes. A Post-School Outcome Goal Statement can contain one, two or all three
of the areas that need to be covered in a student’s transition IEP (i.e., postsecondary
education/training, employment, and if appropriate, independent living skills). However, each
PSOGS requires a separate annual goal and related objectives using the annual goal page (page 7)
with the appropriate box checked at the top of the page. The following example contains all three
transition areas and can be used for #5 a, b, & ¢ — “Upon completion of high school, Carol will
independently (5c¢) attend culinary training (5a) at the XYZ Center, so that she can obtain entry
level employment within the food services industry (5b).”

Can the same annual goal be used for more than one Post-School Outcome Goal Statement?
— No. Each Post-School Outcome Goal Statement must have a corresponding annual goal and
related objectives. At a minimum, a student must have at least two annual goal pages that address
transition goals — one in postsecondary education or training and one in employment. The specific
goal and/or objectives may be in any one of the three transition areas depending upon the needs of
the student, but may not be repeated in more than one annual goal area for an individual student.
For example, Student A might have self-advocacy listed under post-secondary education/training
so that he/she learns how to request appropriate accommodations at the college level. Student B
might have self-advocacy listed under employment and communication so that he/she could learn
to appropriately request accommodations on the job. Neither student should have self-advocacy
listed under more than one Post-School Outcome Goal Statement.

Can more than one box be checked on the top of the annual goal page 7 for secondary
transition? — Yes. Especially when students are primarily included in general education classes,
transition goals and objectives may be met via general education classes or meetings with school
counselors with the oversight of a special education teacher or case manager. For example, goals
and objectives in self-advocacy, study skills, learning strategies, and/or organization/time
management may be checked off as postsecondary education/training goals as well as in the areas
of academic/cognitive, communication, or social/emotional. A student may have annual goals in
an academic/cognitive area (e.g., writing, math, reading) that could also be addressed functionally
for employment, training, or independent living purposes.
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13.

14.

15.

16.

17.

Who is responsible for measuring whether or not a student met his/her Post-School
Outcome Goal Statements? — Since a PSOGS is not something that can be completed or
measured until AFTER a student exits high school, the Department collects data about student’s
post-school outcomes using the Post-School Outcomes Survey. All students who have graduated
or exited high school in a given year are surveyed one year after leaving high school to determine
if they are or have attended postsecondary education or training, are competitively employed,
and/or are working with a state agency. Districts may obtain data specific to their location if 20 or
more exiters complete and return their survey.

What would a Post-School Outcome Goal Statement in the area of employment look like for
a 15-year old student who was not sure “what he/she wanted to be when he/she grew up?” -
When a student initially begins transition planning, he/she may not know what he/she wants to do
after high school. For many youth, with or without disabilities, this is common. Most students
will end up working competitively after high school so an initial PSOGS in employment might
be: “Jose will work full-time in a competitive job in an area of his choice after high school.”
Jose’s annual goals and objectives for the first year of transition planning should be designed to
help him explore appropriate career areas that will ultimately lead to a more specific employment
PSOGS in future IEPs. It is expected that most students will have PSOGS that change and
become more specific during their high school years.

Why do student’s who are planning on going to college require a PSOGS in the area of
employment as well? — Attending college is not an end goal, but a step to obtaining competitive
employment for most students. Therefore, before a student can make an appropriate choice for a
postsecondary education setting, he/she will need to at least have an idea about an appropriate
career path. The college selection process will then be able to incorporate the type of training or
education a student would need (including a choice of major) in order to obtain a job in the career
area of his/her choice. For example, a student who wanted to work as a plumber, does not
necessarily need to be in a competitive four-year university, but may find more appropriate
training at a technical or community college.

What would a Post-School Outcome Goal Statement look like for students who have more
severe disabilities and will not be attending formal postsecondary education or training? —
For all students, the goal of transition planning is to help them become the most independent,
responsible, self-determined individuals that they can be. A PSOGS in postsecondary
education/training might emphasize life-long learning instead of actually attending a formal
learning program. All students will be expected to continue learning whether it is learning a new
procedure, word, or task, or how to operate a new device. Students can reach for the ability to
identify something that they want to learn, explore how they will learn it, and complete the steps
necessary to engage in that learning process. This might be on-line learning, a one-day workshop,
continuing education at a community college or adult education setting, engaging in recreational
activities, or training in a retail setting (e.g., cake decorating at Michaels, cooking classes at a
local supermarket). For example:

What would a Post-School Outcome Goal Statement look like for students who have more
severe disabilities and most likely will not be working competitively? — Most students, even if
they will not be working competitively with or without support, might be able to work in a part-
time situation, perhaps in a more segregated setting (although it is preferable that students work in
a setting that is as integrated as possible). Even if a student will be attending a day program or
may be confined to a bed either at home or in a hospital, he/she should be able to have





responsibility for one or more tasks (e.g, setting the table for meals, doing chores). An
employment goal for such students might be more task oriented than job oriented. For example:

For additional information on secondary transition, please contact: Dr. Patricia Anderson at 860/713-
6923 or patricia.anderson@ct.gov.
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