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From the Bureau of Special Education

Brief from the Chief

- Anne Louise Thompson

Throughout our schools, the natural rhythms and routines of end of year activi-
ties serve as a guide to the culmination of another busy year. In preschool and
elementary settings, field days, award ceremonies and parties abound to celebrate
another successful year of growing and learning. At the secondary level, final
exams, proms and graduation ceremonies signal endings and new beginnings for
scholarship and maturation. These signals point us toward closure as we speed
toward that final day of school, knowing there is much left to accomplish and lit-
tle time to squeeze it all in. So when the dust settles, and students have com-
pleted all of their assignments, families have ended the daily preparations of
sending and receiving their children from school, and school personnel have
shelved their materials and locked their files for the summer, the time is right for
reflection and acknowledgement.

Reflecting on the past year’s accomplishments is important, no matter what role
you play in the education of our children and youth with disabilities. Their suc-
cess is rooted in the instruction, support, encouragement and beliefs that parents,
peers, teachers, support personnel, school staff, and administrators have been
committed to for the prior twelve months. All who serve and support students
with disabilities need to pause and recognize the contributions they have made.
During this year many young people succeeded because you made a difference!
Earlier this month, the Governor’s Coalition for Youth with Disabilities recog-
nized 18 young men and women with disabilities graduating from our state’s
high schools with scholarships to support further post-secondary education. We
are in a historical time that proudly encourages and holds high expectations for
all students, including students with disabilities, at all levels across the range of
“able-ism”. This includes students that perhaps in the past would have been
deemed not capable of achieving at levels that would allow them to enter post
secondary educational environments. Yet, these students’, their families” and their
teachers” ambitions provide these students with a goal of continuing with their
education that is truly possible and attainable. Please click here for this article.
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The Bureau of Special
Education wishes a fond
farewell to two col-
leagues retiring July 1,
2009. Tom Badway and
Nancy Cappello have
made significant contri-
butions to the field and
will be deeply missed.
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Mark Your Calendars...
e June 30, 2009 ED 166 Data Submission

e July 1, 2009— August 31, 2009 Evaluation Timelines Data Submission for 2008-09 initial evaluations. Please click

here for the 2009-10 Timely and Accurate Deadline calendar!
e September 16, 2009 Back to School Meeting—Details forthcoming,.
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Featured Story

State Education Resource Center Celebrates 40 Years of Service
1969 -2009

In 1969, “Sesame Street” aired for the first time. “The Very Hungry Caterpillar” was published for the first time. And,
for the first time, Connecticut had a resource center for educators. That Center has expanded its scope considerably and
is proudly celebrating its 40" anniversary in 2009.

The State Education Resource Center, known statewide as SERC, is maintained by the State Board of
Education to assist and support the CT State Department of Education (CSDE) in ensuring equity and
excellence in education. SERC provides extensive professional development, parent and family education,
library resources, and technological and print information across Connecticut to educators, families, service
providers, community partners, and others interested in high-quality education. The agency is authorized
under Section 10-76n of the Connecticut General Statutes (C.G.S.).

SERC was established in 1969 as the Special Education Resource Center to support Connecticut’s pioneering
efforts in providing special education programs. Although this mission continues as part of SERC’s activities,
SERC was renamed by state statute as the State Education Resource Center in 2005 in recognition of the
undeniable interrelationship between special education and all other educational improvement initiatives.
Initiatives involving early childhood education, family engagement, the education of English Language
Learners, literacy, Scientific Research-Based Interventions ( SRBI), and Positive Behavior Support are only
some of the areas of focus that have become significant components of SERC’s programming. SERC’s
enhanced work in these areas has supported efforts to close all of the state’s various achievement gaps by
meeting the needs of diverse populations.

SERC’s evolution is perhaps reflected best in Professional Development Partnerships, which have expanded
in recent years. The partnership work, in collaboration with the SERC Library, involves district, school, and
program-based activities. These activities have included more and more on-site training, technical assistance,
consultation, and group facilitation to help school and program personnel meet the challenges of increasingly
diverse student populations in education.

SERC is comprised of numerous initiatives. Many of the initiatives focus on aspects of the Individuals with
Disabilities Education Improvement Act (IDEA), collaborating with the Bureau of Special

Education (BSE) to provide educators, other professionals, and families with coordinated

professional development, parent education, and technical assistance programs to support

the teaching and learning of students with disabilities. For the complete article which in-

cludes a comprehensive description of SERC initiatives, click here.

Back to Bulletin

Connecticut State Department of Education THE BUREAU BULLETIN
Division of Family and Student Support Services May-June 2009, Volume 1, (9)


ChameroyM
Text Box
Back to Bulletin


Page 3

THE BUREAU BULLETIN

State of the State

NAEP Coming Soon

The National Assessment of Educational Progress (NAEP) will be administered nationally in 2010 to students
in Grades 4, 8 and 12. Results will be released for U.S. History, Civics and Geography. Pilot assessments also
will be administered in Mathematics and Writing. Connecticut’s participation in NAEP 2010 will be limited to
the Grade 8 and Grade 12 writing assessments, which will be administered on computers exclusively. This is
the first time the writing assessment has been administered in this way and the intention is that all future
NAEP writing assessments for Grades 8 and 12 will be computer-based assessments. To read more about this
new assessment and the skills it will measure, you may review the new NAEP Writing Framework at
http://www .nagb.org/publications/frameworks.htm. The Bulletin will keep you posted!

Back to Bulletin
2010 Census Bureau

Readers may wish to review a recent letter disseminated by Commissioner McQuillan regarding the U.S.
Census since national, regional, and local growth and economic levels reported annually will influence
funding distribution to districts. The U.S.Census Bureau is proposing partnerships with schools.

Positioning for Paperless

State agencieshave been ordered by Governor Rell to use paperless processes
whenever possible effective immediately due to the state's economic situation.
Please click here for a recent letter from the Governor to state agencies regarding
electronic publishing and maximizing the use of the Internet to complete
transactions. The Bureau of Special Education will be making changes to some of
its dissemination procedures to be in compliance with this important directive.

Back to Bulletin

Seclusion and Restraint

The seclusion and restraint regulations became effective May 7, 2009, when the regulations were filed
with the Secretary of the State. The regulations require the recording and reporting of instances of the
emergency use of physical restraint or seclusion consistent with the requirements of Section 46a-153 of the
Connecticut General Statutes, as amended by Section 3 of Public Act 07-147. The regulations also require
the recording of the emergency use of restraint or seclusion to be done on a standardized incident report
developed by the State Department of Education. A draft copy of a standardized incident report has been
developed and is included in this bulletin for immediate use in school districts. The report is to be com-
pleted no later than the school day following the incident.

Each instance of the emergency use of physical restraint or seclusion on a child eligible for special educa-
tion, or a child being evaluated for eligibility for special education and awaiting a determination of eligi-
bility must be recorded. Where seclusion is utilized as specifically provided for in an individualized edu-
cation program, recording of each instance of its use is not required. Parents, however, are to receive noti-
fication consistent with the requirements of Section 10-76b-9 of the regulations. Please click here for com-
plete regulation text. Back to Bulletin
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CMT/CAPT Skills Checklist Training Requirements

Special Education teachers administering the Connecticut Mastery Test (CMT) or Connecticut Academic Per-
formance Test (CAPT) Skills Checklist during the 2009-2010 school year who have not received CSDE training
during the 2006-2007, 2007-2008, or 2008-2009 school years nor the CSDE Certified Rater Training must attend
one of the half day sessions of this REQUIRED training prior to test administration in March of 2010. District
Test Coordinator’s will receive a letter with registration information once the dates and locations have been
confirmed. If you have questions, please contact the Bureau of Student Assessment: Janet Stuck at 860-713-

6837 or Joe Amenta at 860-713-6855.
Date Location Capacity per session
Back to Bulletin August 18 Rensselear 100
August 19 Rensselear 100
September 22 CREC 60
September 23  CES 50
September 24 Education Connection 80
September 29  Aces 60
October 1 LEARN 50
IDEA ARRA October 2 EASTCONN 80

On May 21, 2009, over 100 districts participated in a 90 minute Individuals with Disabilities Education Im-
provement Act (IDEA) American Recovery and Reinvestment Act of 2009 (ARRA) telephone conference
hosted by the BSE. Materials presented during the conference are posted on the Bureau website and may be
accessed by clicking on the links below:
Teleconference PowerPoint Presentation
Maintenance of Effort (MOE) Worksheet
ARRA Special Education Grant Application

e ARRA FAQs
The Bureau also directs your attention to the June 2, 2009, memo from the Commissioner regarding the post-
ing of all approved ARRA applications. Please click here. The Bureau of Special Education is in the process of
developing and disseminating ARRA “white papers” which will provide guidance on the use of the ARRA
funds under the IDEA 611 and 619. The Bureau expects to produce topic specific guidance for IDEA ARRA
expenditures in the areas of early childhood special education, serving children with autism spectrum disor-

ders, parent involvement, and transition planning. The purpose of the guidance is to assist school districts in
identifying uses of funds to help build capacity, sustain efforts and deliver a high quality education to stu-
dents, ages 3 through 21, with disabilities. These papers and other information on ARRA will be found in CT

Recovery section on the CSDE’s website, www.sde.ct.gov. Back to Bulletin

Number of School Days

Some school districts have changed the number of school days per school year in response to budget consid-
erations. For those districts that have changed the length of the 2009-2010 school year since holding most of
their annual planning and placement team (PPT) meetings, and whose individualized education programs
(IEPs) set forth the length of the previous school year in each student’s IEP, the parents of these students
should be informed of the impact of this change on their child’s IEP. Please click here for suggested language
to use in informing parents and families. Contact Gail Mangs for more information at 860-713-6938.
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State Performance Plan (SPP) and Annual Performance Plan Updates

New and Improved District Annual Performance Reports (APRs)! Our colleagues in the Bureau of Data Col-
lection, Research and Evaluation have been hard at work. Now attached to each district’s standard two-page
APR is a more parent-friendly report that provides a detailed description of each indicator as well as an ex-
planation of the analysis process. Additionally, both state and district-level data are available for multiple
years, where appropriate. The information is displayed via user-friendly charts and graphs. Check out the
new APRs at http://www.csde.state.ct.us/public/cedar/apr/apr reports/2007-08/index.htm. Consultants in the
BSE have been working with our colleagues at the State Education Resource Center (SERC) to develop profes-
sional development programs that align with the indicators and improvement activities in the SPP. The cata-

log, which will include descriptions of the offerings, will be featured in the Back to School Bureau Bulletin in
September. Please take some time to review the catalog and consider which activities would help develop

your district’s capacity to educate students with disabilities and meet requirements for the SPP.
Back to Bulletin

Individual Indicator Spotlight: Evaluation Timelines

As summer arrives, some indicator groups are already planning for fall activities such as workgroup meet-
ings and training sessions, others are still in the process of collecting information and closing out districts in
areas such as disproportionate representation in special education (indicators 9 and 10), discipline data
(indicator 4) and evaluation timelines (indicator 11).

The official opening of the Evaluation Timelines Data Collection will occur on July 1, 2009, and will run
through August 31, 2009. Districts are to report on all initial evaluations conducted July 1, 2008, - June 30,
2009, for this collection. Please note the extended time to complete the data submission as a result of requests
from the field; although districts have requested an earlier submission opportunity due to staff being unavail-
able in July, the BSE is unable to open the Evaluation Timelines data submission until July 1st but is willing to
extend the submission window. Because there continues to be questions, concerns, and a need for clarifica-
tion concerning the "time clock”" and what may or may not fall under an exception category, the BSE has pro-
vided three forms of technical assistance concerning this Indicator prior to opening the official data collection:

Option 1: Face to face session with Dr. Jacqueline Kelleher from 8:30-9:30 a.m. at the SERC Administrative
Building on June 11, 2009.

Option 2: A live audio session provided through the Internet from 8:30-9:30 a.m. on
June 12, 2009.

Option 3: Power Point Presentation available on the CSDE website July 1, 2009.

Please click here for more details or e-mail Dr. Jacqueline Kelleher at jacque-

line kelleher@ct.gov for more information or to request either an advance copy of the
slide presentation or table explaining the evaluation timelines time count. Dr. Kelleher
is also able to provide guidance concerning available technical assistance, resources,
and innovative practices for ensuring ongoing compliance with this indicator.

Back to Bulletin
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Parent Advisory Workgroup

The CSDE, BSE Parent Work Group (PWG) is comprised of representative from various parent support and
advocacy organizations, parents of students with disabilities, and consultants from SERC and BSE. The group
was originally formed to support the CSDE effort to create the state’s Continuous Improvement Plan for
Early Intervention and Special Education in the area of family involvement. Based upon the recommendation
of the PWG, a standing committee was established to advise the CSDE on implementation of the plan. The
CSDE added membership to the group in the spring of 2004, by including parents from organizations that
were named plaintiffs in the P.]. et al. v. State of Connecticut, Board of Education, et al. Settlement Agreement. The
PWG continues to advise CSDE regarding implementation of the State Performance Plan and completion of
the Annual Performance Reports to the federal Office of Special Education Programs. Please click here for the

complete story.  Back to Bulletin

Timely & Accurate Data

Department data collection, cleaning and reporting activities have been enhanced through-
out the 2008-09 school year in an effort to address the increased scrutiny of state reported
data for accuracy under the Individuals with Disabilities Education Improvement Act
(IDEA). The Special Education Data Application and Collection (SEDAC) has implemented a
number of enhancements to ensure more accurate and timely data collection from districts

regarding special education. A number of reports now exist that districts are able to generate automatically
based on their submission of both SEDAC and Public School Information System (PSIS) data. Other data col-
lection systems continue to be enhanced with reports that support student tracking and timely data reporting
(e.g., Early Childhood Outcomes (ECO), Evaluation Timelines). Additionally, the discipline collection
(ED166) is currently undergoing a redesign for the 2009-10 school year to streamline the data collection, link
directly to PSIS — Registration Module (similar to SEDAC) and create a year-round web-based system. At-
tached are the Timely and Accurate Data Collection Calendar for 2009-10 and this article in its entirety.

. . Back to Bulletin
Reminder: ECO Requirements

This is a reminder to all school districts that they should now be administering the Brigance IED-II in order to
collect post-test information for those children exiting the preschool grade and moving on to kindergarten in
the fall. So if you haven’t started yet — now is the time. Questions can be directed to Maria Synodi at 860 713-
6941 or at maria.synodi@ct.gov. This is an ECO Requirement. Back to Bulletin

The Bureau Bulletin is Accessible

The BSE is proud to announce that the Bureau Bulletin is close to 100% accessible to read-
ers with disabilities. Accessibility increases the number of people who can contribute to
and benefit from Bureau Bulletin content. There is an increasing array of federal and state
regulations for accessibility. Thanks to the efforts of Deb Koval, Marlene Chameroy and
Jacqueline Kelleher at the CSDE, the Bureau is able to effectively disseminate truly acces-
sible content. Please continue to let us know how the Bulletin can meet your needs by e-
mailing Jacqueline Kelleher at jacqueline.kellerher@ct.gov. Bqack to Bulletin

Connecticut State Department of Education THE BUREAU BULLETIN
Division of Family and Student Support Services May-June 2009, Volume 1, (9)


ChameroyM
Text Box
Back to Bulletin

ChameroyM
Text Box
Back to Bulletin

ChameroyM
Text Box
Back to Bulletin

ChameroyM
Text Box
Back to Bulletin


Page 7

- THE BUREAU BULLETIN
Bureau Happenings

Kindergarten and the IEP

Connecticut General Statutes, section 10-15c, School attendance by 5-year-olds, pro-

vides that, "the public school shall be open to all children 5 years of age and over

who reach age 5 on or before the first day of January of any school year ...”; Hence, a

child must be 5 years of age on or before January first of a school year to be entitled

to receive general education services from a public school district. The law makes a

public education, kindergarten, available to all 5-year-old children. The Individuals

with Disabilities Education Improvement Act (IDEA) requires that school districts

provide a free and appropriate public education (FAPE) to eligible children with

disabilities beginning at age 3. For the complete article and information on parent “opt out” policies, click
here. Back to Bulletin

Extension of State Criteria for Specific Learning Disability

The CSDE is offering an extension to districts until June 30, 2010, for the full implementation of the new state
criteria for identification of a student as having a specific learning disability, which will eliminate the use an
IQ-achievement discrepancy in eligibility determination. This extension does not allow a district to postpone
the use of scientific research-based interventions with students or the provision of data-based documentation
to parents, as these practices are clearly identified in IDEA as part of the assurances that a student suspected
of having a disability has been provided with “appropriate instruction” as required by 34 CFR §300.309. Dis-
tricts who wish to apply for an extension may complete the application that will be posted on line in June,
with a June 30, 2009, application deadline. The application will require a written plan of action and assur-
ances of implementation of the plan from both general and special education administration. If you have any
questions about this application, please contact: Perri Murdica at 860-713-6942 or perri.murdica@ct.gov.

Back to Bulletin

Anticipated Guidelines Revisions

The Bureau of Special Education is considering a revision of the Guidelines for Occupational Therapy in Educa-

tional Settings, Guidelines for Assistive Technology, and the Guidelines for Physical Therapy in Educational Settings to

take place during the 2009-2010 and 2010-2011 school years. The Bureau hopes to confirm the revision project this summ
the first stages of the revision project in the early fall. More information will follow in the next Bureau Bulle-

tin. More information will be made available in the next Bureau Bulletin. If you are interested in

providing feedback or otherwise participating in the upcoming revision process, contact Sarah Harvey for

details by calling 860-713-6936. The Executive Summary of the Guidelines for Identifying Students with Learning Disabilities
stage of the publication process. When completed, it will be disseminated by e-mail and hard copy in June

and will also be posted on the CSDE, SERC and Shared Work websites. Please click here for more details about

the LD Guidelines and professional development opportunities or contact Perri Murdica directly at 860-713-

6942.
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Ask A Consultant

Q. What documentation must the LEA have on file for children who have been referred from the birth to
three program to the school district?

A. The State Department of Education expects that the school district will have the following list of docu-
mentation within a child's record. Although some of the information will not be generated by the school
district, when received, it should become a part of the child's record.

o Birth To Three Referral Form and local education agency (LEA) Standard Referral Form

e Parent Notice of Referral

¢ Invitation to Birth To Three's 90 Day Transition Conference

o Copy of the Transition Plan developed at the 90 Day Transition Conference

o Signed Releases of Information for the Records the LEA requests to receive from Birth To Three

o Birth To Three Evaluations, Individualized Family Service Plan(s), Other 0-3 Information/
Documentation

o Signed Parental Consent for the initial LEA Evaluation

o LEA Evaluation(s)

e Signed Parental Consent for Special Education Initial Placement in Special Education

e Individualized Educational Program (IEP)

e Prior Written Notice(s) of PPT meetings, as appropriate and Invitations to PPT Meetings

For more Q & A, please see our latest documents on early childhood transitions or developmental delay.

Questions may be directed to Maria Synodi at the CSDE at 860-713-6941 or by e-mail at

maria.synodi@ct.gov. Back to Bulletin

Focused Monitoring Closes Out

The Bureau of Special Education visited eight districts in the 2006-07 school year around the key performance
indicator: Decrease the number of students in all disability categories who are suspended or expelled as de-
fined by Connecticut General Statutes (Sec. 10-233a (b)): “exclusion from regular classroom activities beyond
90 minutes.” These districts have submitted their final progress report to the bureau. The bureau is currently
reviewing these progress reports and additional progress data to determine if these districts need continued
monitoring or if closeout from focused monitoring is applicable. Districts that demonstrate improved per-
formance in data and have address the goals in their improvement plan for better student outcomes will be
closed out of focused monitoring. Four districts were visited in the winter of this school year around the key
performance indicator: Improve the district’s effectiveness of efforts to educate students with an IEP as dem-
onstrated by procedural compliance with the IDEA, and students with disabilities” participation and perform-
ance on statewide assessments. These districts will undergo improvement planning and begin implementa-
tion of improvement activities this summer. They will submit progress reports at six-month intervals to moni-
tor progress toward better student outcomes around academic achievement. The focused monitoring system
undergoes annual adjustments to meet the requirements of IDEA and to meet the needs of districts. There is a
Focused Monitoring Steering Committee that advises the bureau of suggested adjustments. This group is a
broad stakeholder group comprised of public school district personnel, parents, state agency personnel and
meets three times a year. Future bulletin articles will document changes being made to the focused monitor-
ing system. Back to Bulletin
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IEP Form Translated in Spanish

The Bureau of Special Education is pleased to release the revised individualized education program (IEP)
forms in Spanish! Readers are able to download as a PDF file or Microsoft Word document. BSE consultant,
Gail Mangs, presented the latest updates in IEP amendments at the Fifth Annual Back to School meeting. Dis-
tricts are aware that changes focus primarily on specific transition planning changes and became effective for
all IEPs released on or after October 1, 2009. Please e-mail Gail at gail. mangs@ct.gov if you have questions
concerning the translated IEP pages.  Back to Bulletin

June 2009 Update for Paraprofessionals

The Connecticut State Department of Education (CSDE) established the District Contacts for Paraprofessional
Issues to disseminate information of importance to paraprofessionals and their supervisors. This update is
part of the Department’s efforts to provide districts with the information and resources to effectively train,
supervise, and evaluate paraprofessionals. Back to Bulletin

Federal Focus

Connecticut Meets Requirements !

The U.S. Department of Education’s Office of Special Education and Rehabilitative
Services released state determinations on implementation of the Individuals with
Disabilities Education Improvement Act (IDEA) for Part B and Part C for fiscal year
2007. The Office of Special Education Programs (OSEP) has recognized Connecticut
as having met requirements under Part B of IDEA. For IDEA Part B, 30 States are
now in "meets requirements" status. Connecticut is the only state in the New Eng-
land region to have met requirements for both Part B and C. Click here for more \,\\\\
information on how other states compared. Back to Bulletin

= C

Materials for Students with Print Disabilities

Provision of access to appropriate materials for students with print disabilities in a timely manner is a re-
quirement of IDEA 2004. Some materials are available directly from the publishers. An additional resource
is the National Instructional Materials Access Center (NIMAC) which is the repository for electronic file sets
of curricular materials that can be converted into large print, audio text, braille, digital text and other spe-
cialized formats. In preparation for next year, now is a good time to develop a list of needed materials and
either place orders directly with the publishers or fax completed NIMAC request forms to the Bureau of
Special Education. For more information on using the NIMAC and a copy of the NIMAC request form see
NIMAS/NIMAC — Ensuring Access to Students with Print Disabilities or contact Mike Smith at the Bureau of
Special Education at michael.s.smith@ct.gov or 860-713-6931. Craig Struble at SERC (struble@ctserc.org) is a
great source of technical information on using alternative text formats. Craig has created a multimedia pres-
entation on the NIMAC which can be accessed at http://www.ctserc.org/nimas/player.html. Back to Bulletin
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Resources & Opportunities

The National RTI Center web-
Summer Readlng Cha"enge site is up and functioning for
states. This resource highlights
The 2009 Governor’s Summer Reading Challenge was launched on May 7, the work of all states in the
2009, at the Connecticut State Library in Hartford. Governor M. Jodi Rell, areas of RTI and LD identifica-
Commissioner Mark K. McQuillan and State Librarian Kendall Wiggin were tion. This new state resource
on hand to stress the importance of reading during the summer. Posters, stu- can be found at http://
dent journals and all other materials are available on line. For more informa- state.rti4success.org/
tion, contact the Public Information Office at 860-713-6548. Click here for a
memo disseminated by the Commissioner earlier last month. ~ Back to Bulletin

A New Request for Proposal on Website

Please click here for more information on Curriculum & Instruction - RFP992 - Investing and Personal Fi-
nance Education Programs in the Public Secondary Schools. The funding is being provided to develop an
investing and personal finance education course.  Back to Bulletin

Transition Materials

SERC and the Department have two secondary transition publications that are appropriate to be used in
classes with students. Building A Bridge (2009) has been recently updated and printed.
Educators who wish to have one or more boxes of publication are requested to arrange to pick them up either
at SERC (Middletown) or at the State Office Building (165 Capitol Ave.) in Hartford during working hours.
Please follow the procedures below to arrange to pick up the boxes:
1. To pick up publications at SERC in Middletown: Contact Dawn Gosselin, Dissemination Coordina-
tor at SERC (860-632-1485, ext. 250) to arrange for a pick up date/time.
2. To pick up publications in Hartford, call or e-mail, Dr. Patricia Anderson: at
860-713-6923 or patricia.anderson@ct.gov. You will be given an office number to
call to make arrangements to pick up boxes of publications at the back entrance
to the CSDE building so that you will not have to worry about parking in Hart-
ford!  Back to Bulletin

Nondiscrimination Statement

The State of Connecticut Department of Education is committed to a policy of equal | Disclaimer: Contents of this
opportunity/affirmative action for all qualified persons and does not discriminate in [ document do not necessarily
imply endorsement. Information

. - . . . -~ contained in the Bulletin is in the
race, color, national origin, sex, disability, age, religion or any other basis prohibited public domain. Readers may

any employment practice, education program, or educational activity on the basis of

by Connecticut state and/or federal nondiscrimination laws. Inquiries regarding the | download and distribute a PDF

Department of Education’s nondiscrimination policies should be directed to the |Version of this and archived

Equal Employment Opportunity Director, State of Connecticut Department of Edu- I&%Vl\sséetiléisft?ey fgi)mt%esteo atilg

cation, 25 Industrial Park Road, Middletown, CT 06457-1543, 860-807-2071. other BSE publications.
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Attachment 2

LEA Level Determinations — Timely and Accurate Data Collection

2009-10 Data Collection Year

Back to Bulletin

The 2009-10 district IDEA determinations will take into account whether or not a district submitted timely and accurate data to the
Connecticut State Department of Education according to the timelines below. The target is to have 100% timely and accurate

data. Please see the following pages for specific information regarding the individual data collections.

What data is collected?

Which year are the

Data Collection Open

Submission Due Date

Final Revision Date

data about? Date (TIMELY) (ACCURATE)
ED 166 - Discipline 08-09 school year July 1, 2008 June 30, 2009 October 2, 2009
(Indicators 4a and 4b)
Evaluation Timelines 08-09 school year July 1, 2009 August 15, 2009 August 31, 2009

(Indicator 11)

Exiters PSIS / SEDAC
(Indicators 1 and 2)

08-09 school year

PSIS - Always Open
(IEP Exits)

SEDAC - July 1, 2009
(Service Plan Exits)

September 15, 2008

September 30, 2008

Early Childhood
Outcomes (ECO)

(Indicator 7)

08-09 school year

Always Open

November 1, 2009

November 15, 2009

SEDAC - Oct. 1 Child
Count

(Indicators 5, 6, 9, 10,
12, and 13)

09-10 school year

November 3, 2009

December 11, 2009

December 18, 2009

Revised June 2009
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ED 166 TIMELINE of EVENTS
Related to Timely and Accurate Data Collection and Reporting

Timely and Accurate (SPP Indicator #20)
The Department will take into account whether or not district data are submitted in a
timely and accurate manner in District-level Annual Performance Report (APR)
Determinations. Please work with both special education and general education staff to
ensure data submitted to the Department are timely and accurate.
(20 U.S.C. 1416(a)(3)(B))

The Department has recently met to define Timely and Accurate and how we will
determine compliance under indicator #20. We have attempted to define Timely and
Accurate as a holistic system analysis, thereby ensuring the indicator is not about minor
edits/errors...but instead is about systemic failure to report and/or follow reporting
directions/guidelines.

Timely = 1) submission of file by due date (no extensions); 2) passed general edit checks
and provided complete data. ED 166 Timely Due Date: June 30", 2009.
We will use the following to examine component two of Timely: a) district did
not report placeholder data; b) there are no missing data (i.e., failure to report an
entire field or school, etc.) and c) the data pass all reasonability tests (comparisons
to state data and last year’s data...no unexplained significant changes in counts or
percents of students within various data points).

Accurate = District corrects data errors within the edit checking timeframe established for
each data collection. ED 166 Accurate Due Date: October 2", 2009.
Any data errors not corrected by the established “freeze date” of the file for
federal reporting will be considered not accurate.
Accuracy includes the return of any required attestations to the data submitted
(i.e., federal sign-off submitted).

ED166 File Data Due: Tuesday, June 30"

1% Level Error Checks Posted: Friday, July 17"
Due:  Friday, July 31%

2" Level Error Checks Posted: Monday, August 17"
Due:  Monday, August 31%

Discipline Summary Verification Reports
Posted: Friday, Sept. 18"
CORRECTIONS Due: Friday, October 2™

Final District Summary Reports
Posted: Friday, October 23"





EVALUATION TIMELINES TIMELINE of EVENTS
Related to Timely and Accurate Data Collection and Reporting

Timely and Accurate (SPP Indicator #20)
The Department will take into account whether or not district data are submitted in a
timely and accurate manner in District-level Annual Performance Report (APR)
Determinations. Please work with both special education and general education staff to
ensure data submitted to the Department are timely and accurate.
(20 U.S.C. 1416(a)(3)(B))

The Department has recently met to define Timely and Accurate and how we will
determine compliance under indicator #20. We have attempted to define Timely and
Accurate as a holistic system analysis, thereby ensuring the indicator is not about minor
edits/errors...but instead is about systemic failure to report and/or follow reporting
directions/guidelines.

Timely = 1) submission of file by due date (no extensions); 2) passed general edit checks

and provided complete data. Evaluation Timelines: Timely Due Date: Aug. 15th, 2009
We will use the following to examine component two of Timely: a) district did
not report placeholder data; b) there are no missing data (i.e., failure to report an
entire field or non-pubic school, etc.) and c) the data pass all reasonability tests
(no unexplained significant changes in counts or percents of students within
various data points).

Accurate = District corrects data errors within the edit checking timeframe established for
each data collection. Evaluation Timelines: Accurate Due Date: Aug. 31%, 2009
Any data errors not corrected by the established “freeze date” of the file for
federal reporting will be considered not accurate.





SEDAC and PSIS Special Education Exits TIMELINE of EVENTS
Related to Timely and Accurate Data Collection and Reporting

Timely and Accurate (SPP Indicator #20)
The Department will take into account whether or not district data are submitted in a
timely and accurate manner in District-level Annual Performance Report (APR)
Determinations. Please work with both special education and general education staff to
ensure data submitted to the Department are timely and accurate.
(20 U.S.C. 1416(a)(3)(B))

The department has recently met to define Timely and Accurate and how we will
determine compliance under indicator #20. We have attempted to define Timely and
Accurate as a holistic system analysis, thereby ensuring the indicator is not about minor
edits/errors...but instead is about systemic failure to report and/or follow reporting
directions/guidelines.

Timely = 1) submission of file by due date (no extensions); 2) passed general edit checks
and provided complete data. SEDAC Exits Timely Due Date: Sept. 15th, 2009.
We will use the following to examine component two of Timely: a) district did
not report placeholder data; b) there are no missing data (i.e., failure to report an
entire field or school, etc.) and c) the data pass all reasonability tests (comparisons
to state data and last year’s data...no unexplained significant changes in counts or
percents of students within various data points).

« Report available to support your efforts to track IEP student exits.

e Please note we have no way to track service plan students. Check your
service plan students from the previously reported October to be sure
they are still being serviced.

Accurate = District corrects data errors within the edit checking timeframe established for
each data collection. SEDAC Exits Accurate Due Date: Sept. 30th, 2009.
Any student records missing exit data will be considered not accurate.
Accuracy includes the return of any required attestations to the data submitted
(i.e., federal sign-off submitted).





EARLY CHILDHOOD OUTCOMES TIMELINE of EVENTS
Related to Timely and Accurate Data Collection and Reporting

Timely and Accurate (SPP Indicator #20)
The Department will take into account whether or not district data are submitted in a
timely and accurate manner in District-level Annual Performance Report (APR)
Determinations. Please work with both special education and general education staff to
ensure data submitted to the Department are timely and accurate.
(20 U.S.C. 1416(a)(3)(B))

The Department has recently met to define Timely and Accurate and how we will
determine compliance under indicator #20. We have attempted to define Timely and
Accurate as a holistic system analysis, thereby ensuring the indicator is not about minor
edits/errors...but instead is about systemic failure to report and/or follow reporting
directions/guidelines.

Timely = 1) submission of file by due date (no extensions); 2) passed general edit checks
and provided complete data. Early Childhood Outcomes: Timely Due Date: November
1, 2009.
ECO: by November 1%, 2009 district has:
e Entered pre-tests or provided a reason for no post-test for all students that
were reported with that district as Nexus District AND were in grade PreK
AND Special Ed = Yes in the Oct. 2008, Jan. 2009, or June 2009 PSIS
collection.
e Entered post-tests or provided a reason for no post-test for all students that
had a pre-test in ECO already and that moved on to grade K by the Oct.
2009 PSIS collection.
* If a student’s IEP was developed and implemented prior to May 1, 2006, no pre-
test or post-test is required.
* CSDE will provide reports on the ECO website that will identify students for
whom a pretest or posttest is required.

Accurate = District corrects data errors within the edit checking timeframe established for
each data collection. Early Childhood Outcomes: Accurate Due Date: November 15,
2009.
ECO: by November 15", 2009 district has:
e Every student in their district at a status code of 1 (no errors in record).
e |f adistrict did not administer a pretest or posttest for any student that
should have been tested, that district will not be considered accurate for
the submission year.





SEDAC Oct. 1* Federal Child Count TIMELINE of EVENTS
Related to Timely and Accurate Data Collection and Reporting

Timely and Accurate (SPP Indicator #20)
The Department will take into account whether or not district data are submitted in a
timely and accurate manner in District-level Annual Performance Report (APR)
Determinations. Please work with both special education and general education staff to
ensure data submitted to the Department are timely and accurate.
(20 U.S.C. 1416(a)(3)(B))

The Department has recently met to define Timely and Accurate and how we will
determine compliance under indicator #20. We have attempted to define Timely and
Accurate as a holistic system analysis, thereby ensuring the indicator is not about minor
edits/errors...but instead is about systemic failure to report and/or follow reporting
directions/guidelines.

Timely = 1) submission of file by due date (no extensions); 2) passed general edit checks
and provided complete data. SEDAC Timely Due Date: Dec. 11th, 2009.
We will use the following to examine component two of Timely: a) district did
not report placeholder data; b) there are no missing data (i.e., failure to report an
entire field or school, etc.) and c) the data pass all reasonability tests (comparisons
to state data and last year’s data...no unexplained significant changes in counts or
percents of students within various data points).

o Report available to support your efforts to track students. SEDAC will
provide a Year-To-Year Change Report that will contain a comparison
of students reported the previous school year.

Accurate = District corrects data errors within the edit checking timeframe established for
each data collection. SEDAC Accurate Due Date: Dec. 18th, 20009.
Any data errors not corrected by the established “freeze date” of the file for
federal reporting will be considered not accurate.
Accuracy includes the return of any required attestations to the data submitted
(i.e., federal sign-off submitted).

SEDAC: by December 18", 2009district has:
e Every student record at a status code of 1 (no errors in record).
e Federal Child Count Extract Sign-off submitted

Back to Bulletin
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Recommended Parent Language

Some school districts have changed the number of school days per school year in
response to budget considerations.For those districts that have changed the length of the
2009-2010 school year since holding most of their annual PPT meetings, and whose IEPs
set forth the length of the previous school year in each student’s IEP, the parents of these
students should be informed regarding the impact of this change on their child’s
IEP.These parents may be informed as follows:

Please note that the board of education of the ..................... school district has
changed the length of the standard school year for the 2009-2010 school year
from......... daysto ............. days.Please be aware that your child’s IEP may currently
reflect the previous number of school days in a standard school year (....................
days) but that your child will receive his/her IEP services for the standard school year
as currently configured (............. days).If you have any questions about this, please
contact..........ooennenin. ”

Back to Bulletin
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Evaluation Timelines Technical Assistance Content

- Jacqueline Kelleher

The official opening of the Evaluation Timelines Data Collection will occur on July 1,
2009 and will run through August 31, 2009. Districts are to report on all initial
evaluations conducted July 1, 2008 - June 30, 2009 for this collection. Because there
continues to be questions, concerns, and a need for clarification concerning the "time
clock" and what may or may not fall under an exception category, the Bureau of Special
Education plans to offer three forms of technical assistance concerning this Indicator
prior to opening the official data collection:

Option 1: Attend face to face session with Dr. Jacqueline Kelleher from 8:30-9:30 AM at
the SERC Administrative Building on June 11, 2009.

Option 2: Listen in to a live audio session provided through the Internet from 8:30-9:30
AM on June 12, 2009.

Option 3: Download Power Point Presentation available on the SDE website effective
July 1, 2009.

For those interested Option 1 or Option 2, please contact Nikki Hendry by email at
Hendry@ctserc.org no later than noon on June 10%. It is not necessary to preregister for
the webinar on the June 12th; however, Ms. Hendry can provide you with website access
information. There will be a Q & A opportunity at the live session and districts will be
able to e-mail questions as part of the webinar for Dr. Kelleher to read on air. The
content for both sessions is as follows:

e OSEP expectations for Indicator 11 as part of Child Find and making
determinations based on compliance indicators

¢ Review of federal and state regulations specific to this indicator

e Opverview of Exceptions categories

e Descriptions of common errors districts are making in reporting their data using
actual case studies from 2007-08

o Walk through of data collection process and revised web-based form

¢ Recommendations on technical assistance and staff development considerations
which may improve compliance with this indicator (will refer to acceptable use
of ARRA funds)

We hope you will consider taking part in this overview or designating a data collection
representative to listen in or attend in person as these sessions have been uniquely
tailored to address barriers to compliance that we are seeing across Connecticut. Thank
you for your time and attention. Please e-mail Dr. Jacqueline Kelleher for more
information concerning available technical assistance, resources, and innovative
practices for ensuring ongoing compliance with this indicator.

Back to Bulletin



ChameroyM

Text Box

Attachment 11



ChameroyM

Text Box

Back to Bulletin



ChameroyM

Text Box

Back to Bulletin










Attachment 12
Back to Bulletin

Update on the CT Parent Advisory Work Group

The State Department of Education, Bureau of special education Parent Work Group
(PWG) is comprised of representative from various parent support and advocacy
organizations, parents of students with disabilities, and consultants from SERC and
SDE, Bureau of Special Education. The group was originally formed to support the
Connecticut State Department of Education’s (CSDE) effort to create the state’s
Continuous Improvement Plan for Early Intervention and Special Education in the area
of family involvement. Based upon the recommendation of the Work Group, a standing
committee was established to advise the CSDE on implementation of the plan. The
CSDE added membership to the group in the spring of 2004, by including parents from
organizations that were named plaintiffs in the P.J., ET AL v. State of Connecticut, Board
of Education, ET AL Settlement Agreement. The Parent Work Group continues to advise
CSDE regarding implementation of the State Performance Plan and completion of the
Annual Performance Reports to the federal Office of Special Education Programs.

Recently, the Parent Work Group reviewed and revised its Mission Statement and

aligned projects for 2009-2010.

Parent Work Group Mission Statement
In order to improve student success, the SDE Parent Work Group will
provide school districts with information and resources to share with
families, enabling them to be equal participants in the development of
the Individual Education Program and Planning and Placement Team
decisions.

Projects currently underway include:

e The development of a menu of activities and resources for schools and districts
that will assist them in meeting the needs of families;

e The translation of Before, During, and After the PPT into Spanish,

e The solicitation of new members;

e The Revision of Helpful Connecticut Resources for Families to ensure accurate
contact information and to eliminate two panels so that it can be printed on
standard paper;

¢ Increasing the response rate on the Parent Survey

¢ Helping the districts to embed family involvement strategies in all of their
professional development activities.

Recent accomplishments of the Work Group include the development of a one page
summary of the changes in IDEA 2004, dissemination and summary of Parent Survey,
development and dissemination of Helpful Connecticut Resources for Families 2008
http://www.sde.ct.qov/sde/lib/sde/PDF/DEPS/Special/Resources Families.pdf ;
http://www.sde.ct.gov/sde/lib/sde/pdf/DEPS/Special/Resources Families Span.pdf and
the development and dissemination of Before, During , and After the PPT
http://www.sde.ct.gov/sde/lib/sde/PDF/DEPS/Special/Before PPT.pdf .

School districts are encouraged to make these helpful resources accessible to parents
prior to Annual Reviews and at every available opportunity. These documents are
provided to enhance the parent/ school partnership and ensure that districts provide the



http://www.sde.ct.gov/sde/lib/sde/PDF/DEPS/Special/Resources_Families.pdf

http://www.sde.ct.gov/sde/lib/sde/pdf/DEPS/Special/Resources_Families_Span.pdf

http://www.sde.ct.gov/sde/lib/sde/PDF/DEPS/Special/Before_PPT.pdf
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training, information, and resources needed by families to be meaningfully involved in
the development of their child’s Individualized Educational Program.

The Parent Work Group seeks membership to represent statewide parent support
groups as well as those parents not necessarily affiliated with formal organizations. If
you or someone you know can commit to the mission of the Parent Work Group, we
encourage you to contact; Colleen Hayles at colleen.hayles@ct.gov and join us in our
efforts to increase school district’s capacity to provide resources to parents to strengthen
the partnership between schools and parents.

Back to Bulletin
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Timely & Accurate Data Collection (Continued)

Department data collection, cleaning and reporting activities have been enhanced
throughout the 2008-09 school year in an effort to address the increased scrutiny of state
reported data for accuracy under the Individuals with Disabilities Education Act
(IDEA). The Special Education Data Application and Collection (SEDAC) has
implemented a number of enhancements to ensure more accurate and timely data
collection from districts regarding special education. A number of reports now exist that
districts are able to generate automatically based on their submission of both SEDAC
and Public School Information System (PSIS) data. Other data collection systems
continue to be enhanced with reports that support student tracking and timely data
reporting (e.g., ECO, Evaluation Timelines). Additionally, the discipline collection
(ED166) is currently undergoing a redesign for the 2009-10 school year to streamline the
data collection, link directly to PSIS — Registration Module (similar to SEDAC) and
create a year-round web-based system.

One important new development deals with students educated out-of-state. Follow-up
by the Department on students with disabilities (SWD) placed out-of-state, as part of our
facility code clean up, has identified an alarming number of SWD who were reported in
PSIS October 2008 and January 2009 files using an out-of-state facility code that were
actually being educated in a Connecticut facility or had exited public education entirely.
The widespread nature of this inaccuracy in data reporting is significant enough to
warrant a change in practice by the Department regarding data verification for SWD
reported in out-of-state facilities. We ask that districts verify that all SWD reported in
PSIS with a Facility Code 1 indicating out-of-state facilities are legitimately being
educated out-of-state prior to submission of data via PSIS and SEDAC.

In accordance with IDEA 2004, the Department is required to take into account whether
or not district data are submitted in a timely and accurate manner in District-Level
Annual Performance Report (APR) Determinations (20 U.S.C. 1416(a)(3)(B)). Attached is
the Timely and Accurate Data Collection Calendar for 2009-10. The Department has
attempted to define Timely and Accurate as a holistic system analysis, thereby ensuring
the indicator is not about minor edits/errors...but instead is about systemic failure to
report and/or follow reporting directions/guidelines. Great improvement has been noted

across all districts over the last 2 years; data managers, directors and PSIS personnel are
to be commended for the collaborative efforts that have improved the state’s special
education data!

Back to Bulletin
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Kindergarten and The IEP
Submitted By: Maria Synodi

Connecticut General Statutes, section 10-15c, School attendance by five-year-olds,
provides that, "the public school shall be open to all children five years of age and over
who reach age five on or before the first day of January of any school year ...”; Hence, a
child must be five years of age on or before January first of a school year to be entitled
to receive general education services from a public school district. The law makes a
public education, kindergarten, available to all 5-year-old children. The Individuals with
Disabilities Education Act (IDEA) requires that school districts provide a free appropriate
public education to eligible children with disabilities beginning at age 3.

Connecticut General Statutes, section 10-184, School attendance age requirements, is
the compulsory school attendance statute. It provides that each parent of a child age 5
and over and under the age of 18 years is compelled to send their child to public school.
This same statute provides an "opt out" of public education at age 5 for parents who
decide to delay their child’s entry to a public education until the age of 6. In order to
exercise the opt out provision, the parent must personally appear at the school district
office and sign an opt out form. This same statute provides another opt out when the
child is age 6 and a child’s parents would use the same process for a second year. By age
7, all children are to be enrolled and receiving a public education or its equivalent.

Parents exercise the “opt out” provision when they personally appear at the school and
sign the opt out form. Once a parent elects to opt their child out of public education at
age 5 or age 6, the child is no longer eligible to receive services, including special
education and related services under an IEP, from their public school district. This
assumes that the child will not be in attendance and receiving any public education once
the parent opts the child out of public education.

If a parent unilaterally places their child in a non-public facility that meets the non-
public school provisions of the IDEA, the child might be able to receive a proportionate
share of special education services as defined on a service plan but not through an IEP.
Other Department guidance is available related to determining whether a facility meets
the non-public school definition found under the IDEA.

Questions can be directed to Maria Synodi at (860) 713-6941 or maria.synodi@ct.gov.

Back to Bulletin
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Update on the Guidelines for Identifying Students with Learning Disabilities

The Guideline Document

The Executive Summary of the Guidelines for Identifying Students with Learning Disabilities is in the
concluding stage of the publication process. When completed, it will be disseminated by e-mail and hard
copy in June and will also be posted on the CSDE, SERC and SharedWork.websites. The revised
Multidisciplinary Evaluation Report form is included in this document in two format options — landscape
and portrait. The content of this form should be helpful in operationalizing and succinctly recording the
changes in eligibility procedures for the identification of students with specific learning disabilities as
found in the new guidelines. All other worksheets (i.e., reading, writing, and math) will be available at a
later date. An informational and training DVD will be sent to district teams that attended the regional
training sessions in January and will also be available for download or viewing on the SERC and
Sharedwork websites.

The Executive Summary is more than an overview of the key components critical to the new eligibility
procedures. Feedback regarding the content of this document was elicited in a thoughtful process from
numerous stakeholder groups and contributed to a stronger, more thorough Executive Summary. -These
key concepts will be elaborated on in the complete document, along with expanded content, resources and
specific examples. The complete LD Guidelines publication will be available predominantly in electronic
format for quicker dissemination.

Application for Extension of State Criteria

The CSDE is offering an extension to districts until June 30, 2010, for the full implementation of the new
state criteria for identification of a student as having a specific learning disability, which will eliminate
the use an 1Q-achievement discrepancy in eligibility determination. This extension does not allow a
district to postpone the use of scientific research-based interventions with students or the provision of
data-based documentation to parents, as these practices are clearly identified in IDEA as part of the
assurances that a student suspected of having a disability has been provided with “appropriate instruction”
as required by 34 CFR 8§300.309. Districts who wish to apply for an extension may complete the
application that will be posted online in June, with a June 30th application deadline. The application will
require a written plan of action and assurances of implementation of the plan from both general and
special education administration. If you have any questions about this application, please contact: Perri
Murdica at 860-713-6942 or perri.murdica@ct.gov.

Training Opportunities

The focus of training in the 2009-10 school year is on review and implementation of the changes in the
eligibility procedures for specific learning disabilities. Targeted areas for this training are the collection
and analysis of data related to student progress. Delivered in various formats for learning, the training
includes:

e Online Case Study Modules

e Statewide Sessions connecting Scientific Research Based Interventions and eligibility for specific

learning disabilities
e District and School Personnel teleconferences and Webinars
e State Education Agency regionalized technical assistance

Back to Bulletin
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Oles

CONNECTICUT
BIRTH TO THREE SYSTEM

PRESCHOOL SPECIAL
EDUCATION

WORKING TOGETHER FOR CHILDREN WITH DISABILITIES

‘ Transition
Frequently Asked Questions

1. Who convenes the 90 day transition conference?
The IDEA, Part C, Section 637 (a)(8)(A)(ii, ) specifies that "The lead agency designated or established
under section 635(a)(10) will notify the local educational agency for the area in which such a child re-
sides that the child will shortly reach the age of eligibility for preschool services under Part B as deter-
mined in accordance with state law, and in the case of a child who may be eligible for such preschool
services, with the approval of the family of the child, convene a conference among the lead agency, the
family and the local educational agency at least 90 days (and at the discretion of all such parties, up to 6
months) before the child is eligible for the preschool services, to discuss any such services that a child
may receive . ..". In accordance with the IDEA, the service coordinator from the child's birth to three
program will convene the transition planning conference with the family and a representative of the
school district no later than 90 days before the child's third birthday. The birth to three program will
notify the school district of the transition conference by sending the school district a letter identifying
the date, time and location of the transition planning conference.

2. Must local educational agencies attend the 90-day transition conference?

IDEA, Part B, Section 612 (9) specifies that "The local educational agency will participate in transition
planning conferences arranged by the designated lead agency . . .". In accordance with the IDEA, a rep-
resentative of the school district (i.e., local educational agency) is required to attend the transition
planning conference convened by personnel from the child's birth to three program (i.e., designated
lead agency). The responsibility of school district attendance and participation at the transition plan-
ning conferences is inclusive of the calendar year and is not limited to the 180 school days of the dis-
trict.

3. When must LEAs convene a planning and placement team?
Federal and state regulations do not address this issue directly. The IDEA, Part C identifies that the des-
ignated lead agency (i.e., birth to three program) is responsible for: (a) notifying the appropriate local
educational agency in which the child resides that the child will shortly reach the age of three and (b)
convening, with the approval of the child's family, a transition planning conference no later than 90
days before and up to 6 months before the child’s third birthday. The school district is required to en-
sure that "by the third birthday of such a child, an individualized educational program, or if consistent
with section 614(d)(2)(b) and 636(d), an individualized family service plan, has been developed and is
being implemented for the child" (reference IDEA, Part B, Section 612 (9)). Therefore, the school district
may schedule the planning and placement team meeting at such time that ensures that an eligible child
will receive a free appropriate public education no later than their third birthday. Identification of pos-
sible planning and placement team meeting dates can be a part of the discussion at the 90 day transi-
tion planning conference and a component of the child's written transition plan developed at the tran-
sition conference with the birth to three program, the family and the school district.
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4. What if a child turns three years of age over the summer?

If a child is scheduled to transition from the Birth To Three program to the LEA and that child turns three
years of age during the summer months, the school district must determine if the child is eligible for a free
appropriate public education (FAPE) and whether the child requires extended school year services (ESY)
prior to the child's third birthday. If the child is eligible for the provision of FAPE and requires ESY services,
the school district is responsible for ensuring implementation of the IEP by the child's third birthday, re-
gardless of the fact that this occurs during the summer months. If it is determined that the child is eligible
for FAPE and does not require ESY services, then the IEP must be implemented on the first day of school.

5. What happens if the child is referred to the LEA just before their third birthday?

The Department of Education and the Birth To Three System agree that late referrals to the Birth To Three
System (33 months and older) should be made simultaneously to the school district. It is the responsibility
of both systems to coordinate eligibility requirements, as well as the development and implementation of
a child's individualized program, with the ultimate goal to ensure that all eligible children are provide FAPE
by their third birthday, particularly children who are referred to the school district at 33 months of age.

In the cases of children who are referred to the school district at 34 and 35 months of age, the ultimate
goal should continue to be to ensure that all eligible children are provide FAPE by their third birthday. In
situations where that may not be possible, a "reasonable standard" would be to use the 45 school day
rule. This rule indicates that no more than 45 school days should pass from the date of referral to the im-
plementation of the child's IEP, if that child is eligible for FAPE. Thus, a referral for a child who is close to
age three may result in IEP services initiated after the child's third birthday.

. What documentation must the LEA have on file for children who have been referred from the birth to
three program to the school district?

The State Department of Education expects that the school district will have the following list of docu-
mentation within a child's record. Although some of the information will not be generated by the school
district, when received, it should become a part of the child's record.

= Birth To Three Referral Form

LEA Standard Referral Form

Parent Notice of Referral

Invitation to Birth To Three's 90 Day Transition Conference

Copy of the Transition Plan developed at the 90 Day Transition Conference

Signed Releases of Information for the Records the LEA requests to receive from Birth To Three

Birth To Three Evaluations, Individualized Family Service Plan(s), Other 0-3 Information/
Documentation

Signed Parental Consent for the initial LEA Evaluation

LEA Evaluation(s)

Signed Parental Consent for Special Education Initial Placement in Special Education

Individualized Educational Program (IEP)

Prior Written Notice(s) of PPT meetings, as appropriate

Invitations to PPT Meetings

R

R A

Questions may be directed to Maria Synodi at the State Department of Education at (860) 713-6941 or via e-
mail at maria.synodi@ct.gov.
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Bureau Bulletin

Developmental Delay
Submitted By: Maria Synodi

The Department has been reviewing the most frequent errors that arose in SEDAC last year. An
increasingly common error that was identified centered on students with Developmental Delay
(DD) whose eligibility had not been re-determined upon age 6 and a new disability category had
yet to be identified for the child.

School districts are reminded that as you are holding spring planning and placement team (PPT)
meetings, if a student is going to be age 6 on or before October 1, 2009 please ensure that a
new disability category has been identified prior to the SEDAC data submission.

This is a state compliance issue. The applicable citations include:

Regulation
Sec. 10-76a-1 (4) A child requiring special education' means any exceptional child who (A) has

attained the age at which the town is required to provide educational opportunities in
accordance with the provisions of section 10-186 of the Connecticut General Statutes and (i)
who meets the criteria for eligibility for special education pursuant to the Individuals with
Disabilities Education Act, 20 USC 1400, et.seq., as amended from time to time; or (ii) has
extraordinary learning ability or outstanding talent in the creative arts the development of
which requires programs or services beyond the level of those ordinarily provided in regular
school programs but which may be provided through special education as part of the public
school program; or (B) is age three, four or five and is experiencing developmental delay, as
defined in section 10-76a (5) of the Connecticut General Statutes, that causes such child to
require special education.

Statute

Sec. 10-76a. Definitions. Whenever used in sections 10-76a to 10-76i, inclusive:

(5) "A child requiring special education" means any exceptional child who (A) meets the criteria
for eligibility for special education pursuant to the Individuals With Disabilities Education Act,
20 USC 1400, et seq., as amended from time to time, (B) has extraordinary learning ability or
outstanding talent in the creative arts, the development of which requires programs or services
beyond the level of those ordinarily provided in regular school programs but which may be
provided through special education as part of the public school program, or (C) is age three to
five, inclusive, and is experiencing developmental delay that causes such child to require special
education.

Questions can be directed to Laura Guerrera at (860) 713-6898/laura.guerrera@ct.gov or
Maria Synodi at (860) 713-6941/maria.synodi@ct.gov.
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Attachment 18
Estudiante: FDN:

Apellido, Nombre

Back to Bulletin

Distrito: Fecha de reunion:
mm/dd/aaaa mm/dd/aaaa
PIMERA PLANA - EQUIPO DE PLANIFICACION Y UBICACION (PPT)
Edad: Grado actual: Créditos H.S.: Sexo: [JFem. []Masc.

Escuela actual de inscripcion:

Ensefianza en casa: [ Si[]No Especifique: Raza/ID étnica: [_]Ind.Am. o Indig. Alask. [] Asiét./Is.Pacif. [_] Negra o Al Am. [] Blanca [_] Hispana
Prox. afio escolar:  Ensefianza en casa: [_] Si[] No Especifique: Si su distrito escolar no tiene su propia escuela superior, ¢ esta asistiendo el/la estudiante a su escuela
ID#: Gerente de Caso: superior designada? L]si [ No LI N/A
Direccion de Estudiante®: Idioma de instruc. de estud: [ Inglés ] Otro: (especifique)
Padre/Tutor (Nombre): Idioma dominante en casa: [ Inglés ] Otro: (especifique)
Padre/Tutor (Direccidn): [ Igual Tel. de casa del estudiante: Tel. casa de padre/madre;
Padre/Madre sustituto: Tel trabajo de padre/madre: Misc. teléfono:
(Nombre y direccion): Fecha eval. mas reciente: Fecha préxima eval.:
mm/dd/aaaa mm/dd/aaaa

Razon por lareunion? 7] Revisar el referido

[ Revisar o enmendar el IEP

[] Eval/iReeval del plan

[] Realizar la revision anual

[] Revision de la Eval/Reeval  [[] Determinacion de elegibilidad [] Desarrollar el IEP

[ Planificacion de transicion [] Determinacién de Manifestacion

[] Otro (especifique)

[] Autismo

Discapacidad
Principal: L] Sordera - Ceguera

[ Atraso de desarrollo (edades de 3 a 5 solamente) [ Discapacidad intelectual

[ Trastorno emocional

1 Impedimento de audicion

[ Discapacidades mdltiples ] Impedimento del habla o leng. ] Otro impedimento de salud

] Impedimento ortopédico [ Lesion cerebral traumética ] OHI - ADD/ADHD

[] Discapacidades especificas de aprendizaje  [] Impedimento de la vista [ Se determinara

La fecha proyectada de la proxima reunién de PPT ES:

e Elegible como estudiante con necesidad de Educacién Especial (Nifio evaluado como discapacitado, y necesita educacion especial y servicios relacionados.) L]si [ No

e /Estoes unaenmienda a un IEP actual? [1Si  [INo
En caso afirmativo, ¢cudl es la fecha del IEP que se va a enmendar?

e Enmiendas adjuntas si 1 No
Miembro del equipo presente (requerido)
Admin/Designado: Maestro Educ. Espec: TO:
Padre/Tutor: Psicdlogo Escolar; TF:
Padre/Tutor: Trabajo Social:

Padre Sustituto:

Estudiante:

Maestro de Educacion

Regular del estudiante

Agencia:

Habla/Lenguaje: Otro: (especifique)
Consejero: Otro: (especifique)
Enfermero: Otro: (especifique)

ED 620, SPANISH - Revised February 2009a

1 Direccion del domicilio principal del estudiante. 2 Se puede escoger mas de una seleccion




ChameroyM

Text Box

Attachment 18



ChameroyM

Text Box

Back to Bulletin





Estudiante: FDN: Distrito: Fecha de reunion:

Apellido, Nombre mm/dd/aaaa mm/dd/aaaa

LISTA DE RECOMENDACIONES DEL PPT

RESUMEN DE LA REUNION DEL EQUIPO DE PLANIFICACION Y UBICACION (OPCIONAL)

ED 620, SPANISH - Revised February 2009a






Estudiante:

FDN:

Apellido, Nombre

mm/dd/aaaa

AVISO PREVIO POR ESCRITO

Distrito:

Fecha de la reunion:

mm/dd/aaaa

Acciones propuestas

Razones por las acciones propuestas

Procedimiento de evaluacidn, valoracion, registros, o reportes usado como

base para las acciones propuestas (Fechado)

Fecha cuando estas
acciones se
implementaran

[ El rendimiento educativo apoya las acciones propuestas

[ Resultados de evaluaciones apoyan las acciones
propuestas

[ Se han logrado satisfactoriamente las metas y objetivos
anteriores del IEP.

[ El estudiante ha satisfecho los criterios de alta

[ otro

(Minimo de 5 dias
escolares desde la
fecha en que el padre
recibié el Aviso
Previo Por Escrito)
Fecha(s):

Acciones Negadas

Razones por acciones negadas

[ El rendimiento educativo apoya la negacion

[ Resultados de evaluaciones apoyan la negacion
[ Se han logrado satisfactoriamente las metas y objetivos

anteriores del IEP.

[] El estudiante ha satisfecho los criterios de alta

[ otro

[ Logro ] Motor
] Adaptivo [ Reportes de notas
[] observacion

en el salén [] Revision de archivo
] Cognitivo [] conducta social emocional
[ comunicacion ] Reportes de maestros

[ otro:
[] Desarrollo (especifique y fechado)
[] Salud/Médico
Procedimiento de evaluacion, valoracidn, registros, o reportes usado como base para la negacién

[ Logro ] Motor
] Adaptivo [] Reportes de notas
[] observacion

en el salén [] Revision de archivo
[ Cognitivo [] Conducta social emocional

[ Comunicacion
[] besarrollo
[] salud/Médico

[ Reportes de maestros

[ otro: (especifique y fechado)

Otras opciones consideradas y rechazadas
a favor de las acciones propuestas

El razonamiemto para rechazar otras
opciones

Otros factores que son relevantes a esta accion

Informacion de salida

[ La ubicacion de tiempo completo en la
educacion general con ayudas y servicios
suplementarios.

[ Ninguna otra opcion fue considerada y
rechazada.

[] otras opciones consideradas y

] Las opciones no proveerian al estudiante de
un programa apropiado en el Entorno Menos
Restrictivo

[ otro:

(especifique)

rechazadas a favor de esta
accion:

] No hay otros factores que sean relevantes a la decision del

[ Informacion/preocupaciones expresadas por los padres

[ Informacion/preocupaciones expresadas por el estudiante

[ otro:

(especifique)

PPT | [] Fecha de salida de
Educacion especial:

] Regreso a Educacion General

[] Razon por salida de
Educacién Especial:

Padres — por favor noten: Bajo las salvaguardas de procedimiento bajo la Ley de Educacion de con Discapacidades (IDEA), una copia de Las Salvaguardas de Procedimiento en la Educacion Especial, se entregara a los
padres de un nifio con una discapacidad solamente una vez al afio, con la excepcion de que una copia sera entregada a los padres: 1) en el momento de un referido o peticion inicial de los padres para una evaluacion, 2) en el
primer acontecimiento de la presentacion de una queja bajo la Seccion 615(b)(6), 3) cuando un padre la pida, y 4) en el momento de un cambio de ubicacion que resulte de una accidn disciplinaria. Una copia de Las

Salvaguardas de Procedimiento en la Educacion Especial, la cual explica estas protecciones

[ se hizo disponible anteriormente en este afio escolar (fecha)

[] esta adjunta a este documento  Una copia

de Las Salvaguardas de Procedimiento en la Educacion Especial esta disponible en el sitio Web del distrito escolar : [Delete if not available on line]. Si usted necesita ayuda para comprender las provisiones de IDEA, por

favor péngase en contacto con el director de la escuela de su nifio, el director de la educacion especial del distrito, o con el Centro de CT de Capacitacion e Informacion para Padres designado por el gobierno federal (CPAC al
800-445-2722). Para recibir una copia de “A Parent’s Guide to Special Education in CT" y otros recursos, comuniquese con SERC (800-842-8678) 6 vaya al: www.state.ct.us/sde/deps/special/index.htm.

ED 620, SPANISH - Revised February 2009a




http://www.state.ct.us/sde/deps/special/index.htm



Estudiante: FDN: Distrito: Fecha de reunion:
Apellido, Nombre mm/dd/aaaa

NIVELES ACTUALES DE RENDIMIENTO ACADEMICO Y FUNCIONAL
(La siguiente informacion fue derivada de: Informacion de reportes y documentacién de rendimiento en el salén de clase, reportes de padres/estudiante, evaluaciones
basadas en el curriculo y estandarizadas, observaciones, resultados de CMT y CAPT y muestras del trabajo del estudiante)

mm/dd/aaaa

Aportaciones y preocupaciones de los
padres y del estudiante

Impacto de la discapacidad del estudiante sobre
. , su participacion y progreso en el curriculo de la
Area Fortalezas Preocupaciones/Retos/Necesidades educacion general o actividades preescolares

(Describa brevemente el rendimiento actual) (Incluyendo datos apropiados) (Incluyendo datos apropiados) apropiadas.

Académica/cognitiva:
Artes de lenguaje

L] Apropiado a la edad

Académica/cognitiva:
Matematica

[] Apropiado a la edad

Otras areas Académicas/
No académicas

L] Apropiado a la edad

ED 620, SPANISH - Revised February 2009a PROGRAMA EDUCATIVO INDIVIDUALIZADO






Estudiante:

FDN: Distrito:

Apellido, Nombre

mm/dd/aaaa

NIVELES ACTUALES DE RENDIMIENTO ACADEMICO Y FUNCIONAL

Fecha de reunién:

mm/dd/aaaa

Area
(Describa brevemente el rendimiento actual)

Preocupaciones/Retos/Necesidades
(Incluyendo datos apropiados)

Fortalezas
(Incluyendo datos apropiados)

Impacto de la discapacidad del estudiante sobre
su participacion y progreso en el curriculo de la
educacion general o actividades preescolares
apropiadas.

Conductual/Social/Emocional:
[ Apropiado a la edad

Comunicacion:
1 Apropiado a la edad

Vocacional/Transicion:
1 Apropiado a la edad

Salud y desarrollo
incluyendo visién y audicién:
(] Apropiado a la edad

Motor fino y grueso:
(] Apropiado a la edad

Actividades de diario vivir:
1 Apropiado a la edad

Otro:
1 Apropiado a la edad

ED 620, SPANISH - Revised February 2009a
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Estudiante: FDN: Distrito: Fecha de reunion:

Apellido, Nombre mm/dd/aaaa mm/dd/aaaa

PLANIFICACION DE TRANSICION

1. []No Aplicable: El estudiante no ha cumplido 15 afios y la planificacion de transicion no es requerido ni apropiada en este momento.
] Este es ya sea el primer PE| por implementarse después del 16° cumpleafios del estudiante (0 mas joven, si es apropiado y requiere planificacion de transicion).
2. Preferencias / intereses del estudiante — documente lo siguiente:
a) ¢Seleinvitd al estudiante a asistir a su reunion del Comité de Planificacion y Ubicacion? Lsi [INo
b) ¢Asisti6 el estudiante? Lsi [INo
¢) ¢Como se determinaron las preferencias/intereses del estudiante, segiin se relacionen con Servicios de Planificacion para Transicion? — [_]Evaluacion Informal/Formal apropiada para su edad
[] Entrevistas personales [ _]Comentarios en la reunion [ _]Evaluaciones vocacionanes funcionales  [_]Otro: (especifique)

d) Resuma las preferencias/intereses del estudiante segun se relacionen con Servicios de Planificacion para Transicion:

3. Evaluacién(es) apropiadas a la edad realizada(s) (Especifique la(s) evaluacién(es) y las fechas cuando se administraron:

4. Participacién de Agencia:
a) ¢Se invitaron agencias externas a la reunién del COMPU? [1si [ No (Sino, especifique la razon)

b En caso afirmativo, ¢ asistio un representante de la agencia? [1si [INo []Se consiguié permiso por escrito del padre para invitar (o del nifio si es mayor de 18 afios)
¢) ¢Alguna agencia participante ha aceptado proporcionar o pagar servicios/vinculos? [ ] Si [[]No (En caso afirmativo, especifique)

5. Declaracion(es) de Meta de Resultado Post-secundaria y Servicios de Transicién recomendadas en este PE|

a) Declaracién de Meta de Resultado Post-secundaria - Educacién o Entrenamiento:

[] Meta(s) anuales y objetivos relacionados con la Educacion Post-secundaria o Entrenamiento se han desarrollado y estéan incluidos en este PEI

b) Declaracion de Meta de Resultado Post-escuela - Empleo:

[] Meta(s) anuales y objetivos relacionados con el empleo se han desarrollado y estan incluidos en este PEI
¢) Declaracion de Meta de Resultado Post-escuela - Destrezas de la Vida Independiente (si es apropiada):

[] Meta(s) anuales y objetivos relacionados con destrezas de la vida independiente se han desarrollado y estan incluidos en este PEI
6. Por favor escoja SOLAMENTE uno:
[] Elcurso de estudios que se necesita para ayudar al nifio a lograr las metas de transicion y los objetivos relacionados incluira: (incluyendo actividades de educacion general):
[ ] Elestudiante ha completado los requisitos académicos; no se requiere ningun curso de estudios académicos - el PEI del estudiante incluye solamente metas y servicios de transicion.

b) Los servicios relacionados que se necesitan para ayudar al nifio a lograr las metas de transicion y los objetivos relacionados incluiran:

7. Por lo menos un afio antes de cumplir 18 afios, el estudiante tiene que ser informado de sus derechos bajo IDEA, los cuales seran transferidos a él o ella a la edad de 18 afios.
] NA (Estudiante no tendra 17 afios dentro de 1 afio) [ Estudiante ha sido informado sobre sus derechos bajo IDEA que se le transferiran a los 18 afios (] No se transferiran derechos de IDEA

8. Para un nifio cuya elegibilidad bajo educacién especial terminara al afio siguiente debido a graduacion con un diploma de educacion regular o por haber excedido la edad de
elegibilidad, el Resumen de Rendimiento tendra que completarse a méas tardar para: (Especifique la fecha)

Padres por favor noten: Los derechos concedidos a los padres bajo la Ley de Educacion para Individuos con Discapacidades (IDEA) son trasferidos a los estudiantes al cumplir la mayoria de
edad (18 afios), a menos que se hubiese obtenido la tutoria legal.
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Estudiante:

Apellido, Nombre

mm/dd/aaaa

FDN: Distrito:

Fecha de reunion:

mm/dd/aaaa

[|Academico/Cognitivo [_]Social/Conductual
[ IEmpleo

[ ]Autoayuda

[ IComunicacion
[1Vida Independiente [ ]Salud

[_IMotor Grueso/Fino [_]Post-secundaria Educacion/Entrenamiento
[lotro: (especifique)

Entre fechas para evaluaciones y reportes de
progreso en las casillas abajo

] Indique aqui si el nifio tiene 15 afios de edad. (Note: Pégina 6, Planificacion de Transicion, tiene que llenarse si esta casilla estd marcada)

Meta anual medible*: (Vinculada con niveles actuales de ejecucion) #

Objetivos a corto plazo / Parametros (vinculados con el logro de progreso hacia la Meta Anual)

Obj#1

Obj#2

Obj #3

Procedim. de Eval.:

2

3

4

6

7

8

Reporte progreso abajo (Use la Clave de Reporte)

Criterios perf.:

1

2

3

4

(%, Intentos, etc:)

5

6

7

8

Procedim. de Eval.:

Reporte progreso abajo (Use la Clave de Reporte)

Criterios perf.:

1

2

3

4

(%, Intentos, etc:)

5

6

7

8

Procedim. de Eval.:

Reporte progreso abajo (Use la Clave de Reporte)

Criterios perf.:

1

2

3

4

(%, Intentos, etc:)

5

6

7

8

Procedim. de Eval.:

Reporte progreso abajo (Use la Clave de Reporte)

Criterios perf.:

1

2

3

4

(%, Intentos, etc:)

5

6

7

8

Procedimientos de Evaluacion

Criterios de Rendimiento

1. Evaluacion de referencia a criterio/basada en el curriculo 7. Escala de calificacion de conducta / rendimiento

2. Evaluacion estandarizada Pre- y Post-

3. Datos de linea de referencia Pre- y Post-

4. Pruebas cortas / examenes

5. Autoevaluacion por el estudiante/Rubrica

6. Proyecto / Experimento / Portafolio

8. CMT/CAPT

9. Muestras de trabajo, rendimiento o productos de trabajo
10. Metas de logro (Note: use con la meta solamente)

11. Otro: (especifique)

12. Otro: (especifique)

A. Porciento de cambio

B. Meses de crecimiento

C. Aumento de puntuacion estandar
D. Notas / puntuacion aprobadas

E. Frecuencia / ensayos

F. Duracion

G. Terminacion exitosa de Tarea / Actividad
H. Dominio

|. Otro: (especifique)

J. Otro: (especifique)

Clave de Reporte de Progreso: (indicando a qué grado el progreso es suficiente para lograr la meta para el final del afio)
U= Progreso Insatisfactorio — Lograr la meta no es probable

N = Ningun Progreso — No lograra la meta

M = Dominado
NI = No Introducido

S = Progreso Satisfactorio — Logro de la meta es probable
0 = Otro: (especifique)

* Relacionado con la satisfaccion de las necesidades del estudiante que resulten de la discapacidad del estudiante, para permitir que el estudiante participe y progrese en el curriculo general, y con la satisfaccion de
las demas necesidades educativas que resulten de la discapacidad del estudiante.
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Estudiante: FDN: Distrito: Fecha de reunion:
Apellido, Nombre mm/dd/aaaa mm/dd/aaaa

Adaptaciones y modificaciones de Programa — INCLUYENDO ACTIVIDADES NO ACADEMICAS Y EXTRACURRICULARES/COLABORACIONES/APOYOS PARA PERSONAL ESCOLAR

Adaptaciones y modificaciones que se proporcionaran para permitir que el nifio: Sitios/Actividades donde

- Avance apropiadamente hacia la realizacion de sus metas anuales se requieren y la duracion
- Participe en, y progrese en el curriculo de la educacion general
— Participe en actividades extracurriculares y otras actividades no académicas, y
—  Se eduque y participe con otros nifios con y sin discapacidades

Las adaptaciones pueden incluir aparatos y servicios de tecnologia de ayuda
Materiales / Libros / Equipo:

Examenes / Pruebas cortas / Evaluaciones:

Calificaciones:

Organizacion:

Entorno:

Manejo / Apoyo de Conducta:

Estrategias de instruccion:

Otro:

Note: Al especificar los apoyos requeridos para que el personal implemente este IEP, incluya los apoyos especificos requeridos, las veces que han de proporcionarse (frecuencia) y por cuando tiempo (duracion).
La frecuencia y duracién de los apoyos requeridos para que personal de la escuela implemente este IEP incluyen:
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Estudiante: FDN: Distrito: Fecha de reunién:
Apellido, Nombre mm/dd/aaaa mm/dd/aaaa
PRUEBAS Y ACOMODOS EN LAS PRUEBAS ESTATALES Y DE DISTRITO
La seccion de CMT/CAPT y la seccion de EVALUACIONES POR TODO EL DISTRITO tienen que llenarse
CMT/CAPT EVALUACIONES POR TODO EL DISTRITO
Indigue el grado en gue el estudiante estard cuando se administra la prueba Indique elllos grado(s) en que el estudiante estard cuando se administran las pruebas
] Grado 3: ] Grado 4: ] Grado 5: ] Grado 6: [] GradoPre-k [ GradoK [ Gradol [] Grado2 [] Grado3
(] Grado 7: (] Grado 8: ] Grado 10: [ Grado 10 (Repetir prueba) |1 Grado 4 [] Grado5  [] Grado6 [ Grado7 [] Grado 8
] Grado 11; ] Grado 12; [] <grado 3/ > grado 10: no se requiere la prueba [] Grado 9 ] Grado 10 [] Grado11 [] Grado12

CMTI/CAPT
(Se tiene que marcar UNA de las Opciones de Evaluacion 1, 2y 3, a menos que el estudiante se encuentre por debajo
del grado 3 ¢ arriba del grado 10 y no requiere la prueba. Escoja cualesquier Opciones de Administracion)

Opciones de Administracion:
[] 1. CMT/CAPT Estéandar para todas las pruebas

[] 2. Sistema Modificada de Evaluacion (MAS)* de CMT/CAPT para las pruebas:
[] de matematica solamente [ ] de lectura solamente [ ] de matematica y lectura
(Esta opcién incluye CMT/CAPT Estandares para todas las pruebas no especificadas arriba)

[] 3. Lista de cotejo de Destrezas de CMT/CAPT
Opciones de Administracion: (Marque N/A para ambas opciones si el estudiante es evaluado por medio de Lista
de Cotejo de Destrezas)

[]Si [INo [IN/A Se proporcionaran Acomodos.**
Se adjunta el formulario completado de Acomodos de CMT o CAPT

[]Si [INo [IN/A Se dara exencion de pruebas de lectura y escritura para Aprendices de
Inglés NOTE: Esta exencion solamente aplica para un estudiante que haya asistido a la
escuela en los EEUU por menos de 12 meses Y tenga competencia limitada en el inglés.
El estudiante tiene que haber tomado una evaluacion del idioma inglés (los enlaces LAS).
Esta exencion esta disponible solamente para UNA administracion de CMT o CAPT;
el estudiante no puede ser exento de las pruebas en afios subsiguientes. Los
estudiantes eximidos no tienen que tomar las pruebas de lectura y escritura, pero tienen
que tomar todas las demas pruebas de CMT o CAPT. Para mas informacion, vea las
directrices en http;//www.sde.ct.gov/sde/cwp/view.asp?A=26180=320820 .

* La Hoja de Trabajo de de Elegibilidad de CMT/CAPT (MAS) y documento de Preguntas Frecuentes debe usarse como
una guia general sobre la elegibilidad. Entregue una copia completada de la hoja de trabajo al coordinador de pruebas
del distrito para la inscripcién obligatoria de estudiantes evaluadas con CMT/CAPT (MAS) en el sitio Web de CMT/CAPT
(MAS) de Recopilacion de Datos de Acomodos. Una decision de COMPU para evaluar el estudiante utilizando CMT
(MAS) o CAPT (MAS) tiene que documentarse en la pagina 3 del PEI, Aviso Previo por Escrito.

** Si se dan acomodos, llene el Formulario de Acomodos de Prueba de CMT o CAPT y adjintelo a este PEI. Entregue
una copia del formulario al coordinador de pruebas del distrito para la inscripcion obligatoria en el sitio Web de
CMT/CAPT (MAS) de Recopilacién de Datos de Acomodos.

EVALUACION POR TODO EL DISTRITO- marque_la opcién apropiada

] NA - No se cita ninguna evaluacion por todo el distrito durante el término de este PEI
] Evaluacion(es) Estandar(es)

] Evaluacion(es) Alternativa(s)
Hay que especificar las evaluaciones alternativas y dar una declaracion para cada una
respecto a la razon por la cual el nifio no puede participar en la evaluacion estandar y el por
qué se selecciond la evaluacion alternativa en particular como apropiada para el nifio.

Escoja una de las siguientes opciones:

] No se proporcionara ningun acomodo, O

] Se proporcionaran acomodos segun se especifica en la Pagina 8, O

[ Se proporcionaran acomodos segun se especifica abajo
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Estudiante: FDN: Distrito: Fecha de reunion:
Apellido, Nombre mm/dd/aaaa mm/dd/aaaa

FACTORES ESPECIALES, REPORTES DE PROGRESO, CRITERIOS DE SALIDA

CONSIDERACION DE FACTORES ESPECIALES:

1. Para estudiantes cuyo comportamiento impida su aprendizaje o el de otras personas, el PPT ha considerado otras estrategias, intervenciones conductuales positivas y apoyos que tratan
con dicho conducta, y:

[INA [ Se hadesarrollado un plan de intervencién conductual [] Se han desarrollado Metas y Objetivos para tratar con la conducta [] Otro: (especifique)

2. Para estudiantes con dominio limitado del inglés, el PPT ha considerado las necesidades de lenguaje de lestudiante segun estas necesidades se relacionen con el IEP del estudiante y
recomendo lo siguiente:
[INA  []Recomendacién: (especifique)

3. Para estudiantes ciegos o impedidos de la vista: [] NA  [] Instruccion en Braille o se esta proporcionando Braille segun la necesidad 1 EI PPT ha determinado, después de una
evaluacion de las necesidades de destrezas de lectura y escritura del estudiante, y apropiados medios de lectura y escritura (incluyendo una evaluacion de la necesidad del estudiante en el futuro
para instruccion en Braille o el uso de Braille),que la instruccién en Braille o el uso de Braille no es apropiado para este estudiante.

4. Para estudiantes sordos o duros de audicion, el PPT ha determinado (después de considerar las necesidades del estudiante en lenguaje y comunicacion, oportunidades para

comunicaciones directas con sus condiscipulos y personal profesional en el modo de lenguaje y comunicacion del estudiante, su nivel académico y su gama total de necesidades, incluyendo
oportunidades para instruccion directa en el lenguaje y medio de comunicacion del estudiante, y considerando si el estudiante requiere aparatos y servicios de tecnologia de ayuda) que

se requieren los siguientes servicios: [INA 1 No requiere servicios
[] Servicios / modificaciones requeridos: (especifique)

REPORTES DE PROGRESO

1. Un reporte del progreso hacia el logro de las Metas Anuales Medibles o los Objetivos de Corto Plazo incluidos en este IEP se enviaran periédicamente a los padres, de acuerdo con el siguiente
plan:

] Trimestralmente ] Consistente con los reportes de nota del grado ] Otro: (Especifique)

CRITERIOS DE SALIDA

1. Criterios de salida: Se le dara de altaal  [_] Tenga la capacidad de tener éxito en la [] Graduacion ~ [] Edad de 21 afios  [] Otro:
nifio de la Educacion Especial cuando: Educacion Regular sin el apoyo de (especifique)
(Indique uno) Educacion Especial

10
ED 620, SPANISH - Revised February 2009a PROGRAMA EDUCATIVO INDIVIDUALIZADO





Estudiante: FDN: Distrito: Fecha de reunién:
Apellido, Nombre mm/dd/aaaa mm/dd/aaaa
EDUCACION ESPECIAL, SERVICIOS RELACIONADOS, Y EDUCACION REGULAR
Servicios de Educ. Especial | Meta(s) | Frecuencia Personal Implementador de Fecha de Inicio Fecha de Sitio* | Si se necesita, una descripcion de la Entrega
# Responsable servicio (mm/dd/aaaa) Terminacion de Servicio (p.ej. grupo pequerio, clases
(mm/dd/aaaa) ensefiadas por equipo, etc.)

Servicios relacionados

* Sitio (Lugar de instruccién): 1. Saldn regular

2. Salén de Recursos/Servicios relacionados

3. Salén autonoma 4. Basada en la comunidad 5. Otro:

Descripcion de participation en la
educacion general

Note: Cada 1. Tecnologia de [ INose
nimero ayuda: Requiere
#1-13

fiene que 2. Aplicada(Voc.) Ed: ] Regular
incluiruna 3. Educacion fisica: ] Regular
respuesta. 4, Transportacion [ Regular

L] Requerido: Vea la pag. 8

] Especial (especifique) CINA
] Especial (especifique) CINA
] Especial (especifique) CINA

5. Duracion del dia escolar:  [] Especifique
6. N° de dias x semana: ] Especifique
7. Duracion del afio escolar:  [] Especifique

8. Horas en total de escuela por semana:
(Especifique)

9. Horas de Educacion Especial por semana:
(Especifique)

10. Horas por semana que el estudiante pasara con nifios/estudiantes que no
tengan discapacidades (Tiempo con compafieros sin discapacidades):

11. Desde la Gltima Revision Anual, ¢el estudiante ha participado en actividades extracurriculares patrocinadas por la escuela junto con compafieros sin discapacidades? ~ []Si [ No

12. Servicios de afio escolar extendido: [ ] No Requeridos [ ] Requeridos: Vea el cuadro de Entrega de Servicios arriba o una
pagina 11 adicional para los servicios que se proporcionaran

[_] Requeridos: Continuar implementando el IEP actual

13. a) Hasta qué punto, si es el caso, el estudiante no participara en clases regulares y en actividades extracurriculares y otras actividades no académicas , incluyendo el almuerzo, recreo,

transportacion, etc., con estudiantes sin discapacidades:

[ No Aplicable: El estudiante participara plenamente

b) Si el IEP requiere cualquier retiro del estudiante de la escuela, del salén, o actividades extracurriculares o no académicas, (p.€j., almuerzo, recreo, transportacion, etc.). a los cuales él/ella asistiria
si no estuviera discapacitada, el PPT tiene que justificar este retiro del entorno de educacion regular.

L] EIEP requiere el retiro del estudiante del entorno del salén regular porque: (dé una explicacion detallada — use hojas adicionales si es necesario)

] No Aplicable: El estudiante participara plenamente

Note: La lista de control de LRE tiene que llenarse y adjuntarse a este IEP si se va a retirar al estudiante del entorno de educacion regular por 60% 6 mas del tiempo. Se recomienda que se use

la lista de control de LRE al realizar cualquier decision de ubicacion para asegurar conformidad con las provisiones de LRE de la Ley de Individuos con Discapacidades.
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Estudiante: FDN: Distrito: Fecha de reunién:

Apellido, Nombre mm/dd/aaaa mm/dd/aaaa

Recopilacién Requerida de Datos
(Recopile ylo actualice en cada COMPU)

|_Para nifios de 3a 5 afios

[] ¢Recibi6 el nifio alguna vez servicios de Infantes a Tres Afios? L]si [ No
[_] Educacion Publica Gratuita y Apropiada (FAPE) a partir de los 3 afios L]si [INo

Si la reportada “Fecha de Revision Anual/Reunion de COMPU” de 1° de octubre y la FDN del nifio indican que no recibio FAPE para su 3¢ cumpleafios, ¢ por qué no?
[ Referido tardio (menos de 30 dia antes del 3¢ cumpleaios) ] Se mudd al distrito tarde ] Otro (Especifique)

[ Nifio considerado no elegible inicialmente a los 3 afios (referido otra vez més tarde) [_] Opcion de los padres  [_] FAPE satisfecho en COMPU anterior. Fecha de COMPU inicial

Ubicacion / Entornos para estudiantes de 5 afios 6 menos O si el grado es preescolar:

(] Programa Prekinder o Kinder de temprana edad - incluye 50% 6 mas de nifios [] Programa de Educ. Especial de temprana edad en salén aparte - incluye menos del 50% de nifios no discapacitadas
no discapacitadas. ] Programa de Educ. Especial de temprana edad en una facilidad residencial - incluye menos del 50% de
] Programa de Educ. Especial de temprana edad en escuela aparte - incluye menos nifios no discapacitados.
del 50% de nifios no discapacitadas [ Local de Proveedor de servicios (Servicios Itinerantes) - aplicable solamente cuando un nifio no
[] Hogar pasa tiempo alguno en un ambiente con compafieros no discapacitados
| Ubicacién educativa - 3 a 21 afios de edad
1. Participante de Intervencion Temprana (EIP) L]si [ No
2. Razon principal por la Ubicacion Educativa
[]compu (] Eleccion abierta (] Entorno Educ. Interino [_] Orden de la Corte [_] Programa de transicién/vocacional de distrito o programa [ Sin hogar
(ubicacion por padres) Alternativo - IAES previa Proceso Debido apropiado a la edad basado en la comunidad
] CTHSS ] Esc. Vo-Ag ] Expulsion ] Acuerdo de mediacion (acordado con participacion de mediador de SDE) ] Ninguna (esperando ubicacién)
(opcidn de padres) (opcion de padres)
[] CTHSS [ Plan de Servicios Solamente [ Acuerdo Padres/Consejo Educ. [ Acuerdo de Resolucidn (por medio de sesion de resolucién celebrada en relacion
(opcion de padres)  (ubicacién por padres en esc. privada) con la peticion de un padre para una audiencia)
[] Esc. Imén Inter-Distrito ~ [_] Médica (Hospital 0 [ Audiencia de Proceso Debido [ Restriccion no educativa / Limite de Tratamiento (hay que contestar 3a - quién inicié la
(opcién de padres) confinado en hogar) restriccién no educativa / limite de tratamiento)

3. Si el estudiante no vive en casa, ¢dénde vive?
[] Facilidad correccional ~ [] Centro de detencién municipal

(s6lo Distrito 336) (Bridgeport, Hartford, New Haven) ] Hogar de crianza temporal ] Hogar seguro ] Centro de Tratamiento Residencial Privado
- I ) Hogar Familiar Permanente - . .

] Facilidad de DCF ] Centro de detencién privado (p.ej., SAGE, [ , : . [] Vivienda apoyada (vivienda subvencionada por DCF, . . S

(s6lo Distrito 347) Washington St. Juvenile Detention Center) Eggi(i/t\{év;’}?i’ﬁ;;’CtquoF\;/ggﬂLlcenced DDS, DMHAS u otra agencia estatal) [ Escuela Educativa Residencia privada

g PFR.asp

] Facilidad de DMHAS . - [ Albergue temporal (incluye Albergues de Centro o

(s6lo Distrito 337) O Hospital [ vivienda apoyada Diagnéstico de Permanencia (PDC) y STAR) [ owo (especifique)
3a. Si la ubicacion del estudiante no es dentro de un programa del distrito, ¢ quién/qué entidad inicié la ubicacion?
Subvencion de Agencia Estatal para Ubicacion aplica si fue iniciada por: [] DCF ] bbs [] DMHAS [] Departamento Judicial [] Nacion Indigena

Subvencion de LEA por Costo Excesivo podria aplicar cuando la realiza: [] COMPU [ Médico [] Acuerdo de Resolucion [] Acuerdo Extrajudicial ~ [] Acuerdo de Mediacion [] Decision de Audiencia

GRADUACION

¢En qué afio esta programado el estudiante para graduarse? (Anote el afio escolar en formato de -
AAAA-AAAA segln se determina en la revision anual durante el afio del 9° grado del estudiante)
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		* Sitio (Lugar de instrucción):     1.  Salón regular     2.  Salón de Recursos/Servicios relacionados     3.  Salón autónoma      4.  Basada en la comunidad      5.  Otro:

		Descripción de participation en la educación general

		     

		Note: Cada número#1-13 tiene que incluir una respuesta.

		1. Tecnología de ayuda:

		 No se Requiere

		 Requerido: Vea la pág. 8

		5. Duración del día escolar:

		 Especifique

		     

		2. Aplicada(Voc.) Ed:

		 Regular

		 Especial (especifique) 

		     

		 N/A

		6. N° de días x semana:

		 Especifique

		     

		3. Educación física:

		 Regular

		 Especial (especifique) 

		     

		 N/A

		7. Duración del año escolar:

		 Especifique

		     

		4. Transportación

		 Regular

		 Especial (especifique)

		     

		 N/A

		8.  Horas en total de escuela por semana: (Especifique)       

		9.  Horas de Educación Especial por semana: (Especifique)       

		 10.  Horas por semana que el estudiante pasará con niños/estudiantes que no tengan discapacidades (Tiempo con compañeros sin discapacidades):       

		11.  Desde la última Revisión Anual, ¿el estudiante ha participado en actividades extracurriculares patrocinadas por la escuela junto con compañeros sin discapacidades?  Sí  No

		12.  Servicios de año escolar extendido:    No Requeridos    Requeridos: Vea el cuadro de Entrega de Servicios arriba o una página 11 adicional para los servicios que se proporcionarán

		 Requeridos: Continuar implementando el IEP actual

		13.  a) Hasta qué punto, si es el caso, el estudiante no participará en clases regulares y en actividades extracurriculares y otras actividades no académicas , incluyendo el almuerzo, recreo, 

		transportación, etc., con estudiantes sin discapacidades:

		     

		     

		 No Aplicable:  El estudiante participará plenamente

		      b) Si el IEP requiere cualquier retiro del estudiante de la escuela, del salón, o actividades extracurriculares o no académicas, (p.ej., almuerzo, recreo, transportación, etc.). a los cuales él/ella asistiría si no estuviera discapacitada, el PPT tiene que justificar este retiro del entorno de educación regular.   No Aplicable:  El estudiante participará plenamente

		 El IEP requiere el retiro del estudiante del entorno del salón regular porque: (dé una explicación detallada – use hojas adicionales si es necesario)       

		Note:  La lista de control de LRE  tiene que llenarse y adjuntarse a este IEP si se va a retirar al estudiante del entorno de educación regular por  60% ó más del tiempo. Se recomienda que se use la lista de control de LRE al realizar cualquier decisión de ubicación para asegurar conformidad con las provisiones de  LRE de la Ley de Individuos con Discapacidades. 
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Brief from the Chief - Anne Louise Thompson

Throughout our schools, the natural rhythms and routines of end of year activities serve
as a guide to the culmination of another busy year. In preschool and elementary
settings, field days, award ceremonies and parties abound to celebrate another
successful year of growing and learning. At the secondary level, final exams, proms and
graduation ceremonies signal endings and new beginnings for scholarship and
maturation. These signals point us toward closure as we speed toward that final day of
school, knowing there is much left to accomplish and little time to squeeze it all in. So
when the dust settles, and students have completed all of their assignments, families
have ended the daily preparations of sending and receiving their children from school,
and school personnel have shelved their materials and locked their files for the summer,
the time is right for reflection and acknowledgement.

Reflecting on the past year’s accomplishments is important, no matter what role you
play in the education of our children and youth with disabilities. Their success is rooted
in the instruction, support, encouragement and beliefs that parents, peers, teachers,
support personnel, school staff, and administrators have been committed to for the prior
twelve months. All who serve and support students with disabilities need to pause and
recognize the contributions they have made.

During this year many young people succeeded because you made a difference! Earlier
this month, the Governor’s Coalition for Youth with Disabilities recognized 18 young
men and women with disabilities graduating from our state’s high schools with
scholarships to support further post-secondary education. We are in a historical time
that proudly encourages and holds high expectations for all students, including students
with disabilities, at all levels across the range of “able-ism”. This includes students that
perhaps in the past would have been deemed not capable of achieving at levels that
would allow them to enter post secondary educational environments. Yet, these
students’, their families” and their teachers” ambitions provide these students with a goal
of continuing with their education that is truly possible and attainable. Scholarships,
such as those from the GCYD and recognitions that are occurring in assemblies,
classrooms and families throughout the state are but a small recognition of the students’
hard work. But as meaningful, these recognitions reinforce for these young people that
others see possibilities for their future and help them make that hope a reality.

Many of you made a difference in these young people’s lives as well as so many
students, of all ages, that go unmentioned. Congratulate yourself! They are the children
that have kept you returning every day to school, and looking forward to the opening of
the next school year. While they are the children you may never hear from again, you
know as educators and parents, you touch and change lives daily. Celebrate your efforts
through considering your students accomplishments. In their successes lie your
rewards!
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		Estudiante:

		     

		

		FDN:

		     

		

		Distrito:

		     

		

		Fecha de reunión:

		     



		

		Apellido, Nombre

		

		

		mm/dd/aaaa

		

		

		

		

		

		mm/dd/aaaa





PIMERA PLANA – EQUIPO DE PLANIFICACIÓN Y UBICACIÓN (PPT) 

		Escuela actual de inscripción: 

		     

		Edad:  

		  

		Grado actual:

		  

		Créditos H.S.:

		   

		Sexo:     FORMCHECKBOX 
 Fem.     FORMCHECKBOX 
 Masc.



		Enseñanza en casa:    FORMCHECKBOX 
 Sí  FORMCHECKBOX 
 No

		Especifique:

		     

		Raza/ID étnica:  FORMCHECKBOX 
Ind.Am. o Indíg. Alask.   FORMCHECKBOX 
 Asiát. / Is.Pacíf.   FORMCHECKBOX 
 Negra o Af.Am.   FORMCHECKBOX 
 Blanca  FORMCHECKBOX 
 Hispana



		Próx. año escolar:

		Enseñanza en casa:  FORMCHECKBOX 
 Sí  FORMCHECKBOX 
 No 

		Especifique:

		     

		Si su distrito escolar no tiene su propia escuela superior, ¿está asistiendo el/la estudiante a su escuela 



		ID#:

		     

		

		

		Gerente de Caso:

		     

		superior designada?

		 FORMCHECKBOX 
 Sí

		 FORMCHECKBOX 
 No

		 FORMCHECKBOX 
 N/A



		Dirección de Estudiante1:

		     

		Idioma de instruc. de estud:

		  FORMCHECKBOX 
 Inglés

		 FORMCHECKBOX 
 Otro: (especifique)

		     



		Padre/Tutor (Nombre):

		     

		Idioma dominante en casa:

		  FORMCHECKBOX 
 Inglés

		 FORMCHECKBOX 
 Otro: (especifique)

		     



		Padre/Tutor (Dirección):

		 FORMCHECKBOX 
 Igual

		     

		Tel. de casa del estudiante:

		     

		Tel. casa de padre/madre:

		     



		Padre/Madre sustituto:

		     

		Tel trabajo de padre/madre:

		     

		Misc. teléfono:

		     



		(Nombre y dirección):

		     

		Fecha eval. más reciente: 

		     

		Fecha próxima eval.:

		     



		

		     

		

		mm/dd/aaaa

		

		mm/dd/aaaa



		Razón por la reunión2

:

		 FORMCHECKBOX 
 Revisar el referido

		 FORMCHECKBOX 
 Eval/Reeval del plan

		 FORMCHECKBOX 
 Revisión de la Eval/Reeval

		 FORMCHECKBOX 
 Determinación de elegibilidad

		 FORMCHECKBOX 
 Desarrollar el IEP

		



		

		 FORMCHECKBOX 
 Revisar o enmendar el IEP

		 FORMCHECKBOX 
 Realizar la revisión anual

		 FORMCHECKBOX 
 Planificación de transición

		 FORMCHECKBOX 
 Determinación de Manifestación

		 FORMCHECKBOX 
 Otro (especifique)  

		



		Discapacidad

Principal:

		 FORMCHECKBOX 
 Autismo

		 FORMCHECKBOX 
 Trastorno emocional

		 FORMCHECKBOX 
 Discapacidades múltiples

		 FORMCHECKBOX 
 Impedimento del habla o leng.

		 FORMCHECKBOX 
 Otro impedimento de salud



		

		 FORMCHECKBOX 
 Sordera – Ceguera

		 FORMCHECKBOX 
 Impedimento de audición

		 FORMCHECKBOX 
 Impedimento ortopédico

		 FORMCHECKBOX 
 Lesión cerebral traumática

		 FORMCHECKBOX 
 OHI – ADD/ADHD



		

		 FORMCHECKBOX 
 Atraso de desarrollo (edades de 3 a 5 solamente)

		 FORMCHECKBOX 
 Discapacidad intelectual

		 FORMCHECKBOX 
 Discapacidades específicas de aprendizaje

		 FORMCHECKBOX 
 Impedimento de la vista

		 FORMCHECKBOX 
 Se determinará



		La fecha proyectada de la próxima reunión de PPT ES:

		     

		



		· Elegible como estudiante con necesidad de Educación Especial (Niño evaluado como discapacitado, y necesita educación especial y servicios relacionados.)

		 FORMCHECKBOX 
 Sí

		 FORMCHECKBOX 
 No

		



		· ¿Esto es una enmienda a un IEP actual?

		 FORMCHECKBOX 
 Sí

		 FORMCHECKBOX 
 No

		

		



		En caso afirmativo, ¿cuál es la fecha del IEP que se va a enmendar?

		     

		

		



		· Enmiendas adjuntas

		 FORMCHECKBOX 
 Sí

		 FORMCHECKBOX 
 No

		



		

		     

		



		

		     

		



		

		     

		





		

		

		Miembro del equipo presente (requerido)

		



		

		Admin/Designado:

		     

		Maestro Educ. Espec:

		     

		TO:

		     



		

		Padre/Tutor:

		     

		Psicólogo Escolar:

		     

		TF:

		     



		

		Padre/Tutor:

		     

		Trabajo Social:

		     

		Agencia:

		     



		

		Padre Sustituto:

		     

		Habla/Lenguaje:

		     

		Otro: (especifique)

		     



		

		Estudiante:

		     

		Consejero:

		     

		Otro: (especifique)

		     



		

		Maestro de Educación 

		     

		Enfermero:

		     

		Otro: (especifique)

		     



		

		Regular del estudiante

		

		

		

		

		





    1 Dirección del domicilio principal del estudiante.     2 Se puede escoger más de una selección

		Estudiante:

		     

		

		FDN:

		     

		

		Distrito:

		     

		

		Fecha de reunión:

		     



		

		Apellido, Nombre

		

		

		mm/dd/aaaa

		

		

		

		

		

		mm/dd/aaaa



		LISTA DE RECOMENDACIONES DEL PPT 



		



		

		     

		



		

		     

		



		

		     

		



		

		     

		



		

		     

		



		

		     

		



		

		     

		



		

		     

		



		

		     

		



		

		     

		



		

		     

		



		

		     

		



		

		     

		



		

		     

		



		



		

		RESUMEN DE LA REUNIÓN DEL EQUIPO DE PLANIFICACIÓN Y UBICACIÓN  (OPCIONAL)

		



		

		     

		



		

		     

		



		

		     

		



		

		     

		



		

		     

		



		

		     

		



		

		     

		



		

		     

		



		

		     

		



		

		     

		



		

		     

		



		

		     

		



		

		     

		



		

		     

		





		Estudiante:

		     

		

		FDN:

		     

		

		Distrito:

		    

		

		   Fecha de la reunión:

		    



		

		Apellido, Nombre

		

		

		mm/dd/aaaa

		

		

		

		

		

		mm/dd/aaaa





AVISO PREVIO POR ESCRITO

		Acciones propuestas

		Razones por las acciones propuestas

		Procedimiento de evaluación, valoración, registros, o reportes usado como base para las acciones propuestas (Fechado)

		Fecha cuando estas acciones se implementarán



		     

		 FORMCHECKBOX 
 El rendimiento educativo apoya las acciones propuestas

		 FORMCHECKBOX 
 Logro

		     

		 FORMCHECKBOX 
 Motor

		     

		

		(Mínimo de 5 días escolares desde la fecha en que el padre recibió el Aviso Previo Por Escrito)


Fecha(s):



		

		 FORMCHECKBOX 
 Resultados de evaluaciones apoyan las acciones propuestas

		 FORMCHECKBOX 
 Adaptivo

		     

		 FORMCHECKBOX 
 Reportes de notas

		     

		

		



		

		 FORMCHECKBOX 
 Se han logrado satisfactoriamente las metas y objetivos anteriores del IEP. 

		 FORMCHECKBOX 
 Observación en el salón

		     

		 FORMCHECKBOX 
 Revisión de archivo

		     

		

		



		

		 FORMCHECKBOX 
 El estudiante ha satisfecho los criterios de alta

		 FORMCHECKBOX 
 Cognitivo

		     

		 FORMCHECKBOX 
 Conducta social emocional

		     

		

		



		

		 FORMCHECKBOX 
 Otro

		     

		     

		 FORMCHECKBOX 
 Comunicación

		     

		 FORMCHECKBOX 
 Reportes de maestros

		     

		

		     



		

		     

		

		 FORMCHECKBOX 
 Desarrollo

		     

		 FORMCHECKBOX 
 Otro:


(especifique y fechado)

		     

		

		



		

		     

		

		 FORMCHECKBOX 
 Salud/Médico

		     

		

		     

		



		Acciones Negadas

		Razones por acciones negadas

		Procedimiento de evaluación, valoración, registros, o reportes usado como base para la negación 



		     

		 FORMCHECKBOX 
 El rendimiento educativo apoya la negación

		 FORMCHECKBOX 
 Logro

		     

		 FORMCHECKBOX 
 Motor

		     

		



		

		 FORMCHECKBOX 
 Resultados de evaluaciones apoyan la negación

		 FORMCHECKBOX 
 Adaptivo

		     

		 FORMCHECKBOX 
 Reportes de notas

		     

		



		

		 FORMCHECKBOX 
 Se han logrado satisfactoriamente las metas y objetivos anteriores del IEP. 

		 FORMCHECKBOX 
 Observación en el salón

		     

		 FORMCHECKBOX 
 Revisión de archivo

		     

		



		

		 FORMCHECKBOX 
 El estudiante ha satisfecho los criterios de alta

		 FORMCHECKBOX 
 Cognitivo

		     

		 FORMCHECKBOX 
 Conducta social emocional

		     

		



		

		 FORMCHECKBOX 
 Otro

		

		

		 FORMCHECKBOX 
 Comunicación

		     

		 FORMCHECKBOX 
 Reportes de maestros

		     

		



		

		     

		

		 FORMCHECKBOX 
 Desarrollo

		     

		 FORMCHECKBOX 
 Otro: (especifique y fechado)

		     

		



		

		     

		

		 FORMCHECKBOX 
 Salud/Médico

		     

		     



		Otras opciones consideradas y rechazadas a favor de las acciones propuestas

		El razonamiemto para rechazar otras opciones

		Otros  factores que son relevantes a esta acción

		Información de salida



		 FORMCHECKBOX 
 La ubicación de tiempo completo en la educación general con ayudas y servicios suplementarios.

		 FORMCHECKBOX 
 Las opciones no proveerían al estudiante de un programa apropiado en el Entorno Menos Restrictivo

		 FORMCHECKBOX 
 No hay otros factores que sean relevantes a la decisión del PPT

		 FORMCHECKBOX 
 Fecha de salida de Educación especial:

		     

		



		

		

		 FORMCHECKBOX 
 Información/preocupaciones expresadas por los padres

		

		

		



		 FORMCHECKBOX 
 Ninguna otra opción fue considerada y rechazada.

		 FORMCHECKBOX 
 Otro: (especifique)

		     

		

		 FORMCHECKBOX 
 Información/preocupaciones expresadas por el estudiante

		 FORMCHECKBOX 
 Regreso a Educación General

		



		

		

		     

		

		

		

		



		 FORMCHECKBOX 
 Otras opciones consideradas y rechazadas a favor de esta acción:

		     

		

		     

		

		 FORMCHECKBOX 
 Otro: (especifique)

		     

		

		 FORMCHECKBOX 
 Razón por salida de Educación Especial:

		     

		



		

		     

		

		     

		

		

		     

		

		

		     

		



		Padres – por favor noten:  Bajo las salvaguardas de procedimiento bajo la Ley de Educación de con Discapacidades (IDEA),  una copia de Las Salvaguardas de Procedimiento en la Educación Especial, se entregará a los padres de un niño con una discapacidad solamente una vez al año, con la excepción de que una copia será entregada a los padres: 1) en el momento de un referido o petición inicial de los padres para una evaluación, 2) en el primer acontecimiento de la presentación de una queja bajo la Sección 615(b)(6),  3) cuando un padre la pida, y 4) en el momento de un cambio de ubicación que resulte de una acción disciplinaria.  Una copia de Las Salvaguardas de Procedimiento en la Educación Especial, la cual explica estas protecciones
 FORMCHECKBOX 
  se hizo disponible anteriormente en este año escolar (fecha)  
 FORMCHECKBOX 
 está adjunta a este documento     Una copia de Las Salvaguardas de Procedimiento en la Educación Especial
está disponible en el sitio Web del distrito escolar :  [Delete if not available on line].   Si usted necesita ayuda para comprender las provisiones de IDEA, por favor póngase en contacto con el director de la escuela de su niño, el director de la educación especial del distrito,  o con el Centro de CT de Capacitación e Información para Padres designado por el gobierno federal  (CPAC al 800-445-2722). Para recibir una copia de “A Parent’s Guide to Special Education in CT” y otros recursos, comuníquese con  SERC (800-842-8678) ó vaya al:  www.state.ct.us/sde/deps/special/index.htm. 





		Estudiante:

		     

		

		FDN:

		    

		

		Distrito:

		     

		

		Fecha de reunión:

		     



		

		Apellido, Nombre

		

		

		mm/dd/aaaa

		

		

		

		

		

		mm/dd/aaaa





NIVELES ACTUALES DE RENDIMIENTO ACADÉMICO Y FUNCIONAL

(La siguiente información fue derivada de: Información de reportes y documentación de rendimiento en el salón de clase, reportes de padres/estudiante, evaluaciones 

basadas en el currículo y estandarizadas, observaciones, resultados de CMT y CAPT y muestras del trabajo del estudiante)

		Aportaciones y preocupaciones de los padres y del estudiante

		



		

		



		



		



		



		



		



		





		Área


(Describa brevemente el rendimiento actual)

		Fortalezas


(Incluyendo datos apropiados)

		Preocupaciones/Retos/Necesidades


(Incluyendo datos apropiados)




		Impacto de la discapacidad del estudiante sobre su participación y progreso en el currículo de la educación general o actividades preescolares apropiadas.



		Académica/cognitiva: Artes de lenguaje

		     

		

		

		     

		

		

		     

		

		

		     

		



		

		( Apropiado a la edad

		

		

		     

		

		

		     

		

		

		     

		



		

		     

		

		

		     

		

		

		     

		

		

		     

		



		

		     

		

		

		     

		

		

		     

		

		

		     

		



		

		     

		

		

		     

		

		

		     

		

		

		     

		



		

		     

		

		

		     

		

		

		     

		

		

		     

		



		Académica/cognitiva:


Matemática

		     

		

		

		     

		

		

		     

		

		

		     

		



		

		( Apropiado a la edad

		

		

		     

		

		

		     

		

		

		     

		



		

		     

		

		

		     

		

		

		     

		

		

		     

		



		

		     

		

		

		     

		

		

		     

		

		

		     

		



		

		     

		

		

		     

		

		

		     

		

		

		     

		



		

		     

		

		

		     

		

		

		     

		

		

		     

		



		Otras áreas Académicas/


No académicas

		     

		

		

		     

		

		

		     

		

		

		     

		



		

		( Apropiado a la edad

		

		

		     

		

		

		     

		

		

		     

		



		

		     

		

		

		     

		

		

		     

		

		

		     

		



		

		     

		

		

		     

		

		

		     

		

		

		     

		



		

		     

		

		

		     

		

		

		     

		

		

		     

		



		

		     

		

		

		     

		

		

		     

		

		

		     

		





		Estudiante:

		     

		

		FDN:

		    

		

		Distrito:

		     

		

		Fecha de reunión:

		     



		

		Apellido, Nombre

		

		

		mm/dd/aaaa

		

		

		

		

		

		mm/dd/aaaa





NIVELES ACTUALES DE RENDIMIENTO ACADÉMICO Y FUNCIONAL

		Área


(Describa brevemente el rendimiento actual)

		Fortalezas


(Incluyendo datos apropiados)

		Preocupaciones/Retos/Necesidades


(Incluyendo datos apropiados)




		Impacto de la discapacidad del estudiante sobre su participación y progreso en el currículo de la educación general o actividades preescolares apropiadas.



		Conductual/Social/Emocional:

		

		

		

		     

		

		

		     

		

		

		     

		



		

		( Apropiado a la edad

		

		

		     

		

		

		     

		

		

		     

		



		

		     

		

		

		     

		

		

		     

		

		

		     

		



		

		     

		

		

		     

		

		

		     

		

		

		     

		



		

		     

		

		

		     

		

		

		     

		

		

		     

		



		

		     

		

		

		     

		

		

		     

		

		

		     

		



		Comunicación:

		

		

		

		     

		

		

		     

		

		

		     

		



		

		( Apropiado a la edad

		

		

		     

		

		

		     

		

		

		     

		



		

		     

		

		

		     

		

		

		     

		

		

		     

		



		

		     

		

		

		     

		

		

		     

		

		

		     

		



		

		     

		

		

		     

		

		

		     

		

		

		     

		



		Vocacional/Transición:

		

		

		

		     

		

		

		     

		

		

		     

		



		

		( Apropiado a la edad

		

		

		     

		

		

		     

		

		

		     

		



		

		     

		

		

		     

		

		

		     

		

		

		     

		



		

		     

		

		

		     

		

		

		     

		

		

		     

		



		

		     

		

		

		     

		

		

		     

		

		

		     

		



		Salud y desarrollo


incluyendo visión y audición:

		

		

		

		     

		

		

		     

		

		

		     

		



		

		( Apropiado a la edad

		

		

		     

		

		

		     

		

		

		     

		



		

		     

		

		

		     

		

		

		     

		

		

		     

		



		

		     

		

		

		     

		

		

		     

		

		

		     

		



		

		     

		

		

		     

		

		

		     

		

		

		     

		



		Motor fino y grueso:

		

		

		

		     

		

		

		     

		

		

		     

		



		

		( Apropiado a la edad

		

		

		     

		

		

		     

		

		

		     

		



		

		     

		

		

		     

		

		

		     

		

		

		     

		



		

		     

		

		

		     

		

		

		     

		

		

		     

		



		

		     

		

		

		     

		

		

		     

		

		

		     

		



		Actividades de diario vivir:

		

		

		

		     

		

		

		     

		

		

		     

		



		

		( Apropiado a la edad

		

		

		     

		

		

		     

		

		

		     

		



		

		     

		

		

		     

		

		

		     

		

		

		     

		



		

		     

		

		

		     

		

		

		     

		

		

		     

		



		

		     

		

		

		     

		

		

		     

		

		

		     

		



		Otro:

		

		

		

		

		

		

		

		

		

		

		



		

		( Apropiado a la edad

		

		

		     

		

		

		     

		

		

		     

		



		

		     

		

		

		     

		

		

		     

		

		

		     

		



		

		     

		

		

		     

		

		

		     

		

		

		     

		





		Estudiante:

		     

		

		FDN:

		    

		

		Distrito:

		     

		

		Fecha de reunión:

		     



		

		Apellido, Nombre

		

		

		mm/dd/aaaa

		

		

		

		

		

		mm/dd/aaaa



		PLANIFICACIÓN DE TRANSICIÓN 

1.
 FORMCHECKBOX 
 No Aplicable:  El estudiante no ha cumplido 15 años y la planificación de transición no es requerido ni apropiada en este momento.



		 
 FORMCHECKBOX 
 Este es ya sea el primer PEI por implementarse después del 16° cumpleaños del estudiante  (o más joven, si es apropiado y requiere planificación de transición).



		2. 
Preferencias / intereses del estudiante – documente lo siguiente:


a)  ¿Se le invitó al  estudiante a asistir a su reunión del Comité de Planificación y Ubicación?
 FORMCHECKBOX 
Sí
 FORMCHECKBOX 
No



b)  ¿Asistió el estudiante?
 FORMCHECKBOX 
Sí
 FORMCHECKBOX 
No



c)  ¿Cómo se determinaron las preferencias/intereses del estudiante, según se relacionen con Servicios de Planificación para Transición?      FORMCHECKBOX 
Evaluación Informal/Formal apropiada para su edad



		

 

		 FORMCHECKBOX 
 Entrevistas personales

		 FORMCHECKBOX 
Comentarios en la reunión

		 FORMCHECKBOX 
Evaluaciones vocacionanes funcionales

		 FORMCHECKBOX 
Otro:  (especifique)

		     



		
d)  Resuma las preferencias/intereses del estudiante según se relacionen con Servicios de Planificación para Transición:

		     



		

		     



		3. 
Evaluación(es) apropiadas a la edad realizada(s) (Especifique la(s) evaluación(es) y las fechas cuando se administraron: ______________________________________________________



		       ____________________________________________________________________________________________________________________________________________________________________________________________________



		4. 
Participación de Agencia:           



		
a)  ¿Se invitaron agencias externas a la reunión del COMPU?
 FORMCHECKBOX 
 Sí
 FORMCHECKBOX 
 No  (Si no, especifique la razón) 

		     



		
b   En caso afirmativo, ¿asistió un representante de la agencia?
 FORMCHECKBOX 
 Sí
 FORMCHECKBOX 
 No    FORMCHECKBOX 
 Se consiguió permiso por escrito del padre para invitar (o del niño si es mayor de 18 años)



		
c)  ¿Alguna agencia participante ha aceptado proporcionar o pagar servicios/vínculos?    FORMCHECKBOX 
 Sí    FORMCHECKBOX 
 No    (En caso afirmativo, especifique)

		     



		5. 
Declaración(es) de Meta de Resultado Post-secundaria y Servicios de Transición recomendadas en este PEI



		
a)  Declaración de Meta de Resultado Post-secundaria - Educación o Entrenamiento: _____________________________________________________________________________________


           ____________________________________________________________________________________________________________________________________________________________  



		            FORMCHECKBOX 
   Meta(s) anuales y objetivos relacionados con la Educación Post-secundaria o Entrenamiento se han desarrollado y están incluidos en este PEI



		            ____________________________________________

		

		

		

		



		      b)  Declaración de Meta de Resultado Post-escuela  - Empleo: _________________________________________________________________________________________________________



		           ____________________________________________________________________________________________________________________________________________________________



		            FORMCHECKBOX 
   Meta(s) anuales y objetivos relacionados con el empleo se han desarrollado y están incluidos en este PEI



		
c)  Declaración de Meta de Resultado Post-escuela  - Destrezas de la Vida Independiente (si es apropiada): __________________________________________________________________



		
     ___________________________________________________________________________________________________________________________________________________________



		            FORMCHECKBOX 
   Meta(s) anuales y objetivos relacionados con destrezas de la vida independiente se han desarrollado y están incluidos en este PEI



		6. 
Por favor escoja SOLAMENTE uno: 

		

		



		       FORMCHECKBOX 
   El curso de estudios que se necesita para ayudar al niño a lograr las metas de transición y los objetivos relacionados incluirá: (incluyendo actividades de educación general):



		       FORMCHECKBOX 
   El estudiante ha completado los requisitos académicos; no se requiere ningún curso de estudios académicos - el PEI del estudiante incluye solamente metas y servicios de transición.



		
 b)
Los servicios relacionados que se necesitan para ayudar al niño a lograr las metas de transición y los objetivos relacionados incluirán:

		     



		7. 
Por lo menos un año antes de cumplir 18 años, el estudiante tiene que ser informado de sus derechos bajo IDEA, los cuales serán transferidos a él o ella a la edad de 18 años.



		        FORMCHECKBOX 
 NA (Estudiante no tendrá 17 años dentro de 1 año)




		 FORMCHECKBOX 
 Estudiante ha sido informado sobre sus derechos bajo IDEA que se le transferirán a los 18 años

		 FORMCHECKBOX 
 No se transferirán derechos de IDEA 



		8. Para un niño cuya elegibilidad bajo educación especial terminará al año siguiente debido a graduación con un diploma de educación regular o por haber excedido la edad de elegibilidad, el Resumen de Rendimiento tendrá que completarse a más tardar para: (Especifique la fecha)       








		Padres por favor noten:  Los derechos concedidos a los padres bajo la Ley de Educación para Individuos con Discapacidades (IDEA) son trasferidos a los estudiantes al cumplir la mayoría de edad (18 años), a menos que se hubiese obtenido la tutoría legal.





		Estudiante:

		     

		

		FDN:

		    

		

		Distrito:

		     

		

		Fecha de reunión:

		     



		

		Apellido, Nombre

		

		

		mm/dd/aaaa

		

		

		

		

		

		mm/dd/aaaa





		 FORMCHECKBOX 
Academico/Cognitivo

 FORMCHECKBOX 
Autoayuda

		 FORMCHECKBOX 
Social/Conductual

 FORMCHECKBOX 
Empleo

		 FORMCHECKBOX 
Comunicación

 FORMCHECKBOX 
Vida Independiente 

		 FORMCHECKBOX 
Motor Grueso/Fino

 FORMCHECKBOX 
Salud

		 FORMCHECKBOX 
Post-secundaria Educación/Entrenamiento

 FORMCHECKBOX 
Otro: (especifique)      

		Entre fechas para evaluaciones y reportes de progreso en las casillas abajo



		 FORMCHECKBOX 
 Indique aquí si el niño tiene 15 años de edad.  (Note:  Página 6, Planificación de Transición, tiene que llenarse si esta casilla está marcada) 

		1     

		2     

		3     

		4     



		

		5     

		6     

		7     

		8     



		

		Meta anual medible*: (Vinculada con niveles actuales de ejecución) #

		     

		

		Procedim. de Eval.:

		     

		

		Reporte progreso abajo (Use la Clave de Reporte)



		

		     

		

		

		

		

		



		

		     

		

		Criterios perf.:

		     

		

		1  

		2  

		3  

		4  



		

		     

		

		(%, Intentos, etc:) 

		     

		

		5  

		6  

		7  

		8  



		Objetivos a corto plazo /  Parámetros (vinculados con el logro de progreso hacia la Meta Anual)

		

		

		

		

		

		

		



		

		Obj # 1

		     

		

		

		

		

		

		

		



		

		     

		

		Procedim. de Eval.:

		     

		

		Reporte progreso abajo (Use la Clave de Reporte)



		

		     

		

		Criterios perf.:

		     

		

		1   

		2  

		3  

		4  



		

		     

		

		(%, Intentos, etc:) 

		

		

		5  

		6  

		7  

		8  



		

		     

		

		

		

		

		

		

		

		



		

		Obj # 2

		     

		

		

		

		

		

		

		



		

		     

		

		Procedim. de Eval.:

		     

		

		Reporte progreso abajo (Use la Clave de Reporte)



		

		     

		

		Criterios perf.:

		     

		

		1   

		2  

		3  

		4  



		

		     

		

		(%, Intentos, etc:) 

		

		

		5  

		6  

		7  

		8  



		

		     

		

		

		

		

		

		

		

		



		

		Obj # 3

		     

		

		

		

		

		

		

		



		

		     

		

		Procedim. de Eval.:

		     

		

		Reporte progreso abajo (Use la Clave de Reporte)



		

		     

		

		Criterios perf.:

		     

		

		1   

		2  

		3  

		4  



		

		     

		

		(%, Intentos, etc:) 

		     

		

		5  

		6  

		7  

		8  



		

		     

		

		

		

		

		

		

		

		



		Procedimientos de Evaluación

		Criterios de Rendimiento



		1. Evaluación de referencia a criterio/basada en el currículo

		7. Escala de calificación de conducta / rendimiento

		A. Porciento de cambio

		F. Duración



		2. Evaluación estandarizada Pre- y Post-  

		8. CMT/CAPT

		B. Meses de crecimiento

		G. Terminación exitosa de Tarea / Actividad



		3. Datos de línea de referencia Pre- y Post-

		9. Muestras de trabajo, rendimiento  o productos de trabajo

		C. Aumento de puntuación estándar

		H. Dominio



		4. Pruebas cortas / exámenes

		10. Metas de logro (Note: use con la meta solamente)

		D. Notas / puntuación aprobadas

		I.  Otro: (especifique)

		     



		5. Autoevaluación por el estudiante/Rúbrica

		11. Otro: (especifique)

		     

		E. Frecuencia / ensayos

		J. Otro: (especifique)

		     



		6. Proyecto / Experimento / Portafolio

		12. Otro: (especifique)

		     

		

		



		Clave de Reporte de Progreso:  (indicando a qué grado el progreso es suficiente para lograr la meta para el final del año)
M = Dominado

S = Progreso Satisfactorio – Logro de la meta es probable


                 U= Progreso Insatisfactorio – Lograr la meta no es probable 
N = Ningún Progreso – No logrará la meta   
NI = No Introducido

O = Otro: (especifique)      





*
Relacionado con la satisfacción de las necesidades del estudiante que resulten de la discapacidad del estudiante, para permitir que el estudiante participe y progrese en el currículo general, y con la satisfacción de las demás necesidades educativas que resulten de la discapacidad del estudiante.


Página ___ de ___ páginas de las metas anual

		Estudiante:

		     

		

		FDN:

		    

		

		Distrito:

		     

		

		Fecha de reunión:

		     



		

		Apellido, Nombre

		

		

		mm/dd/aaaa

		

		

		

		

		

		mm/dd/aaaa





Adaptaciones y modificaciones de Programa – INCLUYENDO ACTIVIDADES NO ACADÉMICAS Y EXTRACURRICULARES/COLABORACIONES/APOYOS PARA PERSONAL ESCOLAR

		Adaptaciones y modificaciones que se proporcionarán para permitir que el niño:


· Avance apropiadamente hacia la realización de sus metas anuales

· Participe en, y progrese en el currículo de la educación general

· Participe en actividades extracurriculares y otras actividades no académicas, y

· Se eduque y participe con otros niños con y sin discapacidades 


Las adaptaciones pueden incluir aparatos y servicios de tecnología de ayuda 

		Sitios/Actividades donde

se requieren y la duración



		

		Materiales / Libros / Equipo:

		     

		

		     



		

		     

		

		



		

		     

		

		



		

		Exámenes / Pruebas cortas / Evaluaciones:

		     

		

		     



		

		     

		

		



		

		     

		

		



		

		Calificaciones:

		     

		

		     



		

		     

		

		



		

		     

		

		



		

		Organización:

		     

		

		     



		

		     

		

		



		

		     

		

		



		

		Entorno:

		     

		

		     



		

		     

		

		



		

		     

		

		



		

		Manejo /  Apoyo de Conducta:

		     

		

		     



		

		     

		

		



		

		     

		

		



		

		Estrategias de instrucción:

		     

		

		     



		

		     

		

		



		

		     

		

		



		

		Otro:

		     

		

		     



		

		     

		

		



		

		     

		

		





Note:  Al especificar los apoyos requeridos para que el personal implemente este IEP, incluya los apoyos específicos requeridos, las veces que han de proporcionarse (frecuencia) y por cuándo tiempo (duración).

		

		La frecuencia y duración de los apoyos requeridos para que personal de la escuela implemente este IEP incluyen:

		     

		



		

		     

		



		

		     

		





		Estudiante:

		     

		

		FDN:

		    

		

		Distrito:

		     

		

		Fecha de reunión:

		     



		

		Apellido, Nombre

		

		

		mm/dd/aaaa

		

		

		

		

		

		mm/dd/aaaa





PRUEBAS Y ACOMODOS EN LAS PRUEBAS ESTATALES Y DE DISTRITO


La sección de CMT/CAPT y la sección de EVALUACIONES POR TODO EL DISTRITO tienen que llenarse

		CMT/CAPT 


Indique el grado en que el estudiante estará cuando se administra la prueba

 FORMCHECKBOX 
  Grado 3:
 FORMCHECKBOX 
  Grado 4:
 FORMCHECKBOX 
  Grado 5:
 FORMCHECKBOX 
  Grado 6:


 FORMCHECKBOX 
  Grado 7:
 FORMCHECKBOX 
  Grado 8:
     FORMCHECKBOX 
  Grado 10:
             FORMCHECKBOX 
  Grado 10 (Repetir prueba)

 FORMCHECKBOX 
  Grado 11:
 FORMCHECKBOX 
  Grado 12:
     FORMCHECKBOX 
  < grado 3 / > grado 10: no se requiere la prueba

		EVALUACIONES POR TODO EL DISTRITO 


Indique el/los grado(s) en que el estudiante estará cuando se administran las pruebas


 FORMCHECKBOX 
  Grado Pre-K
 FORMCHECKBOX 
  Grado K      
 FORMCHECKBOX 
  Grado 1      
 FORMCHECKBOX 
  Grado 2       
 FORMCHECKBOX 
  Grado 3  


 FORMCHECKBOX 
  Grado 4
 FORMCHECKBOX 
  Grado 5      
 FORMCHECKBOX 
  Grado 6      
 FORMCHECKBOX 
  Grado 7       
 FORMCHECKBOX 
  Grado 8


 FORMCHECKBOX 
  Grado 9
 FORMCHECKBOX 
  Grado 10      
 FORMCHECKBOX 
  Grado 11       FORMCHECKBOX 
  Grado 12       
  






		CMT/CAPT 


(Se tiene que marcar UNA de las Opciones de Evaluación 1, 2 y 3, a menos que el estudiante se encuentre por debajo del grado 3 ó arriba del grado 10 y no requiere la prueba.  Escoja cualesquier Opciones de Administración)


Opciones de Administración:

 FORMCHECKBOX 
  1.  CMT/CAPT Estándar para todas las pruebas

 FORMCHECKBOX 
  2.  Sistema Modificada de Evaluación (MAS)* de CMT/CAPT para las pruebas:

            FORMCHECKBOX 
 de matemática solamente   FORMCHECKBOX 
 de lectura solamente    FORMCHECKBOX 
 de matemática y lectura

           (Esta opción incluye CMT/CAPT Estándares para todas las pruebas no especificadas arriba)


 FORMCHECKBOX 
  3.  Lista de cotejo de Destrezas de CMT/CAPT


Opciones de Administración: (Marque N/A para ambas opciones si el estudiante es evaluado por medio de Lista de Cotejo de Destrezas)

 FORMCHECKBOX 
 Sí   FORMCHECKBOX 
 No   FORMCHECKBOX 
 N/A    Se proporcionarán Acomodos.**


                                             Se adjunta el formulario completado de Acomodos de CMT o CAPT

 FORMCHECKBOX 
 Sí   FORMCHECKBOX 
 No   FORMCHECKBOX 
 N/A
Se dará exención de pruebas de lectura y escritura para Aprendices de Inglés NOTE: Esta exención solamente aplica para un estudiante que haya asistido a la escuela en los EEUU por menos de 12 meses Y tenga competencia limitada en el inglés.  El estudiante tiene que haber tomado una evaluación del idioma inglés (los enlaces LAS).  Esta exención está disponible solamente para UNA administración de CMT o CAPT; el estudiante no puede ser exento de las pruebas en años subsiguientes.  Los estudiantes eximidos no tienen que tomar las pruebas de lectura y escritura, pero tienen que tomar todas las demás pruebas de CMT o CAPT.  Para más información, vea las directrices en http;//www.sde.ct.gov/sde/cwp/view.asp?A=2618Q=320820 .



		EVALUACIÓN POR TODO EL DISTRITO- marque la opción apropiada



		

		 FORMCHECKBOX 


		NA -  No se cita ninguna evaluación por todo el distrito durante el término de este PEI



		

		 FORMCHECKBOX 
       

		Evaluación(es) Estándar(es)



		

		 FORMCHECKBOX 
       

		Evaluación(es) Alternativa(s)



		

		

		Hay que especificar las evaluaciones alternativas y dar una declaración para cada una respecto a la razón por la cual el niño no puede participar en la evaluación estándar y el por qué se seleccionó la evaluación alternativa en particular como apropiada para el niño.

		



		

		

		

		



		

		

		

		



		

		

		

		



		

		

		

		



		

		Escoja una de las siguientes opciones:



		

		 FORMCHECKBOX 
        

		No se proporcionará ningún acomodo,   O



		

		 FORMCHECKBOX 
        

		Se proporcionarán acomodos según se especifica en la Página 8,  O



		

		 FORMCHECKBOX 
        

		Se proporcionarán acomodos según se especifica abajo



		

		

		

		



		

		

		

		



		* La Hoja de Trabajo de de Elegibilidad de CMT/CAPT (MAS) y documento de Preguntas Frecuentes debe usarse como una guía general sobre la elegibilidad.  Entregue una copia completada de la hoja de trabajo al coordinador de pruebas del distrito para la inscripción obligatoria de estudiantes evaluadas con CMT/CAPT (MAS) en el sitio Web de CMT/CAPT (MAS) de Recopilación de Datos de Acomodos.  Una decisión de COMPU para evaluar el estudiante utilizando CMT (MAS) o CAPT (MAS) tiene que documentarse en la página 3 del PEI,  Aviso Previo por Escrito.

		

		

		



		

		

		

		



		

		

		

		



		

		

		

		



		** Si se dan acomodos, llene el Formulario de Acomodos de Prueba de CMT o CAPT y adjúntelo a este PEI.  Entregue una copia del formulario al coordinador de pruebas del distrito para la inscripción obligatoria en el sitio Web de CMT/CAPT (MAS) de Recopilación de Datos de Acomodos.  

		

		

		





		Estudiante:

		     

		

		FDN:

		    

		

		Distrito:

		     

		

		Fecha de reunión:

		     



		

		Apellido, Nombre

		

		

		mm/dd/aaaa

		

		

		

		

		

		mm/dd/aaaa





FACTORES ESPECIALES, REPORTES DE PROGRESO, CRITERIOS DE SALIDA

		CONSIDERACIÓN DE FACTORES ESPECIALES:



		1.  Para  estudiantes cuyo comportamiento impida su aprendizaje o el de otras personas, el PPT ha considerado otras estrategias, intervenciones conductuales positivas y apoyos que tratan 


     con dicho conducta, y:



		 FORMCHECKBOX 
 NA

		 FORMCHECKBOX 
 Se ha desarrollado un plan de intervención conductual 

		 FORMCHECKBOX 
 Se han desarrollado Metas y Objetivos para tratar con la conducta

		 FORMCHECKBOX 
 Otro: (especifique)

		     



		

		

		

		

		



		2.  Para estudiantes con dominio limitado del inglés, el PPT ha considerado las necesidades de lenguaje de lestudiante según estas necesidades se relacionen con el IEP del estudiante y 


     recomendó  lo siguiente:



		
 FORMCHECKBOX 
 NA

		 FORMCHECKBOX 
 Recomendación: (especifique)

		     



		

		

		



		3.  Para estudiantes ciegos o impedidos de la vista:   FORMCHECKBOX 
 NA

		 FORMCHECKBOX 
 Instrucción en Braille o se está proporcionando Braille según la necesidad

		 FORMCHECKBOX 
 El PPT ha determinado, después de una



		evaluación de las necesidades de destrezas de lectura y escritura del estudiante, y apropiados medios de lectura y escritura (incluyendo una evaluación de la necesidad del estudiante en el futuro para instrucción en Braille o el uso de Braille),que la instrucción en Braille o el uso de Braille no es apropiado para este estudiante.



		4.  Para estudiantes sordos o duros de audición, el PPT ha determinado (después de considerar las necesidades del estudiante en lenguaje y comunicación, oportunidades para 


     comunicaciones directas con sus condiscípulos y personal profesional en el modo de lenguaje y comunicación del estudiante, su nivel académico y su gama total de necesidades, incluyendo 



		oportunidades para instrucción directa en el lenguaje y medio de comunicación del estudiante, y considerando si el estudiante requiere aparatos y servicios de tecnología de ayuda) que  



		 se requieren los siguientes  servicios:
  FORMCHECKBOX 
 NA


 FORMCHECKBOX 
 No requiere servicios



		 FORMCHECKBOX 
 Servicios / modificaciones requeridos:  (especifique) 

		     



		



		REPORTES DE PROGRESO

		

		

		

		

		



		1. Un reporte del progreso hacia el logro de las Metas Anuales Medibles o los Objetivos de Corto Plazo incluidos en este IEP se enviarán periódicamente a los padres, de acuerdo con el siguiente plan:



		 FORMCHECKBOX 
 Trimestralmente

		 FORMCHECKBOX 
 Consistente con los reportes de nota del grado

		 FORMCHECKBOX 
 Otro: (Especifique)

		     

		



		

		     

		



		

		     

		



		

		

		

		



		CRITERIOS DE SALIDA

		

		

		

		

		



		

		

		

		

		

		

		



		1. Criterios de salida: Se le dará de alta al niño de la Educación Especial cuando:  (Indique uno)

		 FORMCHECKBOX 
 Tenga la capacidad de tener éxito en la Educación Regular sin el apoyo de Educación Especial

		 FORMCHECKBOX 
 Graduación

		 FORMCHECKBOX 
 Edad de 21 años

		 FORMCHECKBOX 
 Otro: (especifique)

		     

		



		2. 

		

		

		

		

		



		





		Estudiante:

		     

		

		FDN:

		    

		

		Distrito:

		     

		

		Fecha de reunión:

		     



		

		Apellido, Nombre

		

		

		mm/dd/aaaa

		

		

		

		

		

		mm/dd/aaaa



		EDUCACIÓN ESPECIAL, SERVICIOS RELACIONADOS, Y EDUCACIÓN REGULAR



		Servicios de Educ. Especial

		Meta(s) #

		Frecuencia

		Personal Responsable 

		Implementador de servicio

		Fecha de Inicio
(mm/dd/aaaa)

		Fecha de Terminación
(mm/dd/aaaa)

		Sitio*

		Si se necesita, una descripción de la Entrega de Servicio (p.ej. grupo pequeño, clases enseñadas por equipo, etc.)



		     

		     

		     

		      

		     

		     

		     

		  

		     



		     

		     

		     

		     

		     

		     

		     

		  

		     



		     

		     

		     

		     

		     

		     

		     

		  

		     



		     

		     

		     

		     

		     

		     

		     

		  

		     



		Servicios relacionados

		

		

		

		

		

		

		

		



		     

		     

		     

		     

		     

		     

		     

		  

		     



		     

		     

		     

		     

		     

		     

		     

		  

		     



		     

		     

		     

		     

		     

		     

		     

		  

		     



		* Sitio (Lugar de instrucción):     1.  Salón regular     2.  Salón de Recursos/Servicios relacionados     3.  Salón autónoma      4.  Basada en la comunidad      5.  Otro:



		Descripción de participation en la educación general

		     



		Note: Cada número
#1-13 
tiene que incluir una respuesta.

		1. Tecnología de ayuda:

		 FORMCHECKBOX 
 No se Requiere

		 FORMCHECKBOX 
 Requerido: Vea la pág. 8

		5. Duración del día escolar:

		 FORMCHECKBOX 
 Especifique

		     

		



		

		2. Aplicada(Voc.) Ed:

		 FORMCHECKBOX 
 Regular

		 FORMCHECKBOX 
 Especial (especifique) 

		     

		 FORMCHECKBOX 
 N/A

		6. N° de días x semana:

		 FORMCHECKBOX 
 Especifique

		     

		



		

		3. Educación física:

		 FORMCHECKBOX 
 Regular

		 FORMCHECKBOX 
 Especial (especifique) 

		     

		 FORMCHECKBOX 
 N/A

		7. Duración del año escolar:

		 FORMCHECKBOX 
 Especifique

		     

		



		

		4. Transportación

		 FORMCHECKBOX 
 Regular

		 FORMCHECKBOX 
 Especial (especifique)

		     

		 FORMCHECKBOX 
 N/A



		8.  Horas en total de escuela por semana: (Especifique)       

		9.  Horas de Educación Especial por semana: (Especifique)       

		 10.  Horas por semana que el estudiante pasará con niños/estudiantes que no tengan discapacidades (Tiempo con compañeros sin discapacidades):       



		11.  Desde la última Revisión Anual, ¿el estudiante ha participado en actividades extracurriculares patrocinadas por la escuela junto con compañeros sin discapacidades?
 FORMCHECKBOX 
 Sí
 FORMCHECKBOX 
 No



		12.  Servicios de año escolar extendido:    FORMCHECKBOX 
 No Requeridos    FORMCHECKBOX 
 Requeridos: Vea el cuadro de Entrega de Servicios arriba o una página 11 adicional para los servicios que se proporcionarán

		 FORMCHECKBOX 
 Requeridos: Continuar implementando el IEP actual



		13.  a) Hasta qué punto, si es el caso, el estudiante no participará en clases regulares y en actividades extracurriculares y otras actividades no académicas , incluyendo el almuerzo, recreo, 



		transportación, etc., con estudiantes sin discapacidades:

		     



		     

		 FORMCHECKBOX 
 No Aplicable:  El estudiante participará plenamente



		      b) Si el IEP requiere cualquier retiro del estudiante de la escuela, del salón, o actividades extracurriculares o no académicas, (p.ej., almuerzo, recreo, transportación, etc.). a los cuales él/ella asistiría si no estuviera discapacitada, el PPT tiene que justificar este retiro del entorno de educación regular. 
 FORMCHECKBOX 
 No Aplicable:  El estudiante participará plenamente



		 FORMCHECKBOX 
 El IEP requiere el retiro del estudiante del entorno del salón regular porque: (dé una explicación detallada – use hojas adicionales si es necesario)       



		Note:  La lista de control de LRE  tiene que llenarse y adjuntarse a este IEP si se va a retirar al estudiante del entorno de educación regular por  60% ó más del tiempo. Se recomienda que se use la lista de control de LRE al realizar cualquier decisión de ubicación para asegurar conformidad con las provisiones de  LRE de la Ley de Individuos con Discapacidades. 





		Estudiante:

		     

		

		FDN:

		    

		

		Distrito:

		     

		

		Fecha de reunión:

		     



		

		Apellido, Nombre

		

		

		mm/dd/aaaa

		

		

		

		

		

		mm/dd/aaaa





Recopilación Requerida de Datos

(Recopile y/o actualice en cada COMPU)

		Para niños de 3 a 5 años



		 FORMCHECKBOX 
 ¿Recibió el niño alguna vez servicios de Infantes a Tres Años?

		 FORMCHECKBOX 
 Sí

		 FORMCHECKBOX 
 No

		

		



		 FORMCHECKBOX 
 Educación Pública Gratuita y Apropiada (FAPE) a partir de los 3 años                  FORMCHECKBOX 
 Sí              FORMCHECKBOX 
 No      



		Si la reportada “Fecha de Revisión Anual/Reunión de COMPU” de 1° de octubre y la FDN del niño indican que no recibió FAPE para su 3er cumpleaños, ¿por qué no?



		

		 FORMCHECKBOX 
 Referido tardío  (menos de 30 día antes del 3er cumpleaños)         FORMCHECKBOX 
 Se mudó al distrito tarde           FORMCHECKBOX 
 Otro (Especifique) 










		

		 FORMCHECKBOX 
 Niño considerado no elegible inicialmente a los 3 años (referido otra vez más tarde)    FORMCHECKBOX 
 Opción de los padres     FORMCHECKBOX 
 FAPE satisfecho en COMPU anterior.  Fecha de COMPU inicial ___________



		Ubicación / Entornos para  estudiantes de 5 años ó menos O si el grado es preescolar:



		 FORMCHECKBOX 
 Programa Prekínder o Kínder de temprana edad - incluye 50% ó más de niños
 FORMCHECKBOX 
 Programa de Educ. Especial de temprana edad en salón aparte - incluye menos del 50% de niños no discapacitadas



		       no discapacitadas.
 FORMCHECKBOX 
 Programa de Educ. Especial de temprana edad en una facilidad residencial - incluye menos del 50% de



		 FORMCHECKBOX 
 Programa de Educ. Especial de temprana edad en escuela aparte - incluye menos
        niños no discapacitados.




		      del 50% de  niños no discapacitadas
 FORMCHECKBOX 
 Local de Proveedor de servicios (Servicios Itinerantes) - aplicable solamente cuando un niño no



		 FORMCHECKBOX 
  Hogar
      pasa tiempo alguno en un ambiente con compañeros no discapacitados



		Ubicación educativa -  3 a 21 años de edad





		1.  Participante de Intervención Temprana (EIP)           FORMCHECKBOX 
 Sí              FORMCHECKBOX 
 No  



		2.  Razón principal por la Ubicación Educativa



		 FORMCHECKBOX 
 COMPU
 FORMCHECKBOX 
 Elección abierta

 FORMCHECKBOX 
 Entorno Educ. Interino
 FORMCHECKBOX 
 Orden de la Corte

 FORMCHECKBOX 
 Programa de transición/vocacional de distrito o programa
     FORMCHECKBOX 
 Sin hogar



		                                       (ubicación por padres)                          Alternativo - IAES                      previa Proceso Debido                          apropiado a la edad basado en la comunidad                                     



		 FORMCHECKBOX 
 CTHSS
 FORMCHECKBOX 
 Esc. Vo-Ag 

 FORMCHECKBOX 
 Expulsión

 FORMCHECKBOX 
 Acuerdo de mediación (acordado con participación de mediador de SDE)

    FORMCHECKBOX 
 Ninguna (esperando ubicación)



		(opción de padres)           (opción de padres)



		 FORMCHECKBOX 
  CTHSS´               FORMCHECKBOX 
  Plan de Servicios Solamente                   FORMCHECKBOX 
 Acuerdo Padres/Consejo Educ.                    FORMCHECKBOX 
 Acuerdo de Resolución (por medio de sesión de resolución celebrada en relación 



		  (opción de padres)       (ubicación por padres en  esc. privada)                                                                                                con la petición de un padre para una audiencia)



		 FORMCHECKBOX 
 Esc. Imán Inter-Distrito         FORMCHECKBOX 
 Médica (Hospital o                FORMCHECKBOX 
 Audiencia de Proceso Debido                 FORMCHECKBOX 
 Restricción no educativa / Límite de Tratamiento (hay que contestar 3a - quién inició la 



		 (opción de padres)                           confinado en hogar)                                                                                                               restricción no educativa / límite de tratamiento)



		3. Si el estudiante no vive en casa, ¿dónde vive?



		 FORMCHECKBOX 
 Facilidad correccional (sólo Distrito 336)

		 FORMCHECKBOX 
 Centro de detención municipal

      (Bridgeport, Hartford, New Haven)

		 FORMCHECKBOX 
 Hogar de crianza temporal

		 FORMCHECKBOX 
 Hogar seguro

		 FORMCHECKBOX 
 Centro de Tratamiento Residencial Privado



		 FORMCHECKBOX 
 Facilidad de DCF  (sólo Distrito 347)

		 FORMCHECKBOX 
 Centro de detención privado (p.ej.,  SAGE, Washington St.  Juvenile Detention Center)

		 FORMCHECKBOX 
 Hogar Familiar Permanente

http://www.dir.ct.gov/dcf/LicencedFacilities/listing PFR.asp




		 FORMCHECKBOX 
 Vivienda apoyada (vivienda subvencionada por DCF, DDS, DMHAS u otra agencia estatal)

		 FORMCHECKBOX 
 Escuela Educativa Residencia  privada



		 FORMCHECKBOX 
 Facilidad de DMHAS (sólo Distrito 337)

		 FORMCHECKBOX 
 Hospital

		 FORMCHECKBOX 
 Vivienda apoyada

		 FORMCHECKBOX 
 Albergue temporal (incluye Albergues de Centro Diagnóstico de Permanencia (PDC) y STAR)

		 FORMCHECKBOX 
 Otro (especifique) _______________



		3a. Si la ubicación del estudiante no es dentro de un programa del distrito, ¿quién/qué entidad inició la ubicación?



		Subvención de Agencia Estatal para Ubicación aplica si fue iniciada por:     FORMCHECKBOX 
 DCF            FORMCHECKBOX 
 DDS          FORMCHECKBOX 
 DMHAS                              FORMCHECKBOX 
 Departamento Judicial     FORMCHECKBOX 
 Nación Indígena                  



		Subvención de LEA por Costo Excesivo podría aplicar cuando la realiza:     FORMCHECKBOX 
 COMPU      FORMCHECKBOX 
 Médico      FORMCHECKBOX 
  Acuerdo de Resolución     FORMCHECKBOX 
 Acuerdo Extrajudicial       FORMCHECKBOX 
 Acuerdo de Mediación     FORMCHECKBOX 
 Decisión de Audiencia



		GRADUACIÓN



		¿En qué año está programado el estudiante para graduarse?  (Anote el año escolar en formato de AAAA-AAAA según se determina en la revisión anual durante el año del 9° grado del estudiante)

		-


           A                  A                  A                 A                     A                 A                 A                 A
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June 2009 UEdate for District Contacts for ParaBrofessional Issues

The Connecticut State Department of Educa-
tion (CSDE) established the District Contacts
for Paraprofessional Issues to disseminate
information of importance to paraprofession-
als and their supervisors. This update is part
of the Department’s efforts to provide districts
with the information and resources to effec-
tively train, supervise, and evaluate parapro-

fessionals.

SERC ] SERC’s 14th Annual Statewide

Paraprofessionals Conference will be held on

October 29th. The session topics range from
SRBI to guided reading. We have recently
learned that the CSDE supports the use of
ARRA funds to cover the $65.00 registration
fee for participation. Since we know you are
working on those budgets currently, this infor-
mation may come in handy. If you have any
questions, feel free to contact Stefanie Car-
bone, Consultant at SERC 860-632-1485, ext.
306.

Research on Paraprofessionals:

The Rhode Island Technical Assistance Project
website has compiled a list of research studies
that provide a link between paraprofessionals

and student achievement.

http://www.ritap.org/ta/content/ResearchOnTAs. pdf

The next update, August 2009 will focus on

paraprofessional and teacher collaboration.

Have a wonderful Summer!

In each update, we will highlight a district that has developed a quality, comprehensive
professional development program for their paraprofessionals. In this edition, the

spotlight is on the Madison School District.

When NCLB (No Child Left Behind) was signed into law requiring paraprofessionals to
have an Associates Degree or higher, 60 college credits or pass the ParaPro Assessment,
Madison decided to implement the same requirements, even though Madison was not a
Title | district at the time. At the same time the district initiated a pilot paraprofessional
training series for a cohort comprised of veteran and newly hired paraprofessionals who
were released from their daily schedule to participate in the training. All of the present-
ers were certified Madison staff; the topics for workshops were chosen by teachers, spe-
cialists, and administrators. The cohort of paraprofessionals evaluated each session so
that the district learned what worked and what did not work for them. Training for para-
professionals was well received then and continues to be well received. The co-
presidents of Madison Association of Educational Supportive Services (MAESS) met
with the Assistant Superintendent to make recommendations about training matters. The
paraprofessional’s negotiated contract includes three paid professional development days.
Each professional development day consists of two three hour sessions, 8:00 a.m.to 11:00
a.m. and 12:00 p.m. to 3:00 p.m. In addition to the negotiated 18 hours of professional
development, paraprofessionals have sessions scheduled as needed during the school
week. During every school year, paraprofessionals have a total of 30 hours of profes-
sional development. All funds used for paraprofessional development in Madison are
local education agency (LEA) dollars. The district has both, general education and spe-
cial education professional development budget accounts for this purpose. In addition,
individual schools have professional development accounts that can be accessed for para
training. If required training occurs at times other than during paraprofessional sched-
uled work time, paraprofessionals are paid their hourly rate. This is charged to the pro-
fessional development accounts

Topics for training relate to the job assignments of the paraprofessionals. Madison has
paraprofessionals who work in various capacities. Some of these are: instructional, li-
brary, technology, special education, special assignment and health paraprofessionals.
The goal of all training is to improve productivity and performance. For example, since
every elementary classroom has an instructional paraprofessional that supports student
instruction in reading, mathematics, science and social studies, their training topics in-
clude, but are not limited to phonological awareness, phonics, vocabulary, fluency, read-
ing comprehension, strategies for mathematics, strategic tutoring, behavior management,
universal screening, exceptional learners, hands on science, mentoring mathematical
minds, SRBI (Scientific Research-Based Interventions) and other topics that promote
student achievement. Madison uses ProTraxx to document all staff development activi-
ties for all employees - certified and classified. Paraprofessionals are adept at registering
for their training activities in ProTraxx, evaluating the sessions in ProTraxx and review-
ing their transcripts in ProTraxx. They receive certificates of participation rather than
CEU certificates.

To learn more about Madison’s professional development program for paraprofessionals, please
contact Anita Rutlin, Assistant Superintendent, rutlina@madison.k12.ct.us.

The CSDE along with SERC is finalizing a frequently asked questions document to answer
common questions that educators have regarding paraprofessionals. In each update, we will
include one question and its answer.

Question: Can a paraprofessional be asked to perform personal care duties
(i.e., toileting)?
Answer:

Toileting is an activity of daily living and generally falls under the responsibility of a parapro-
fessional. If the child has special needs, the Guidelines for Special Health Procedures for
School Nurses (1997) does say that the school nurse should assess the situation to ensure that
the proper position, equipment available, etc., are in place and that any training for the para-
professional should be provided. This document is available in school nurses’ offices or by
calling 860-807-2108.

Back to Bulletin
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U.S. DEPARTMENT OF EDUCATION

DETERMINATION LETTERS ON

STATE IMPLEMENTATION OF IDEA
JUNE 2009

The U.S. Department of Education’s Office of Special Education and Rehabilitative Services
released State determinations on implementation of the Individuals with Disabilities Education Act
(IDEA) for Part B and Part C for fiscal year 2007. The 2004 Amendments to the IDEA require each
State to develop a State Performance Plan (SPP) that evaluates the State’s efforts to implement
the requirements and purposes of the IDEA, and describes how the State will improve its
implementation. The Part B SPP includes baseline data, measurable and rigorous targets, and
improvement activities for 20 indicators such as graduation rate, dropout rate, participation and
performance on assessments, meeting evaluation timelines, and ensuring that complaints and
hearings are resolved within required timelines. The Part C SPP includes baseline data,
measurable and rigorous targets, and improvement activities for 14 indicators such at ensuring
positive outcomes for infants and toddlers with disabilities, timely provision of services, meeting
evaluation timelines, and provision of services in natural environments.

The IDEA also requires each State to report annually to the Secretary on its performance under the
SPP. Specifically, the State must report in its Annual Performance Report, the progress it has
made in meeting the measurable and rigorous targets established in its SPP. The Secretary is
required to issue annual determination letters to each State on their progress in meeting the
requirements of the statute. The determinations are part of the ongoing efforts to improve
education for America’s 7 million children with disabilities.

IDEA details four categories for the Secretary’s determination. A state’s determination may be:

= Meets the requirements and purposes of IDEA,;

= Needs assistance in implementing the requirements of IDEA,

= Needs intervention in implementing the requirements of IDEA,; or

= Needs substantial intervention in implementing the requirements of IDEA.

IDEA identifies specific technical assistance or enforcement actions for States that are not
determined to “meet requirements,” that the Department must take under specific circumstances. If
a State “needs assistance” for two consecutive years, the Department must take one or more
enforcement actions, including among others, requiring the State to receive technical assistance,
designating the State as a high-risk grantee, or directing the use of State set-aside funds to the
area(s) where the State needs assistance. If a State “needs intervention” for three consecutive
years, the Department must require a corrective action plan or compliance agreement, or withhold
further payments to the State. Any time a State “needs substantial intervention” the Department
must take immediate enforcement action, such as withholding funds or referring the matter to the
Department’s inspector general or to the Department of Justice.
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Following is each State’s performance in meeting the requirements of IDEA Part B, which serves
students with disabilities, ages 3 through 21:

e MEETS REQUIREMENTS—
Alabama, Alaska, Arkansas, Arizona, California, Commonwealth of the Northern Mariana
Islands, Connecticut, Hawaii, Idaho, lowa, Kansas, Maryland, Michigan, Minnesota,
Mississippi, Missouri, Montana, North Carolina, North Dakota, New Jersey, Ohio,
Oklahoma, Oregon, Republic of Marshall Islands, South Dakota, Utah, Virginia,
Washington, Wisconsin and Wyoming

e NEEDS ASSISTANCE—
Delaware, Guam, Pennsylvania, Puerto Rico, Texas, Virgin Islands and Vermont

0 NEEDS ASSISTANCE (two consecutive years) —
American Samoa, Federated States of Micronesia, Florida, Georgia, lllinois, Kentucky,
Massachusetts, Maine, Nebraska, New Hampshire, Nevada, New Mexico, New York,
Palau, South Carolina, Tennessee and West Virginia

e NEEDS INTERVENTION—
Bureau of Indian Education, Louisiana and Rhode Island

0 NEEDS INTERVENTION (three consecutive years)—
Colorado, District of Columbia and Indiana

Following is a list of each state’s performance under IDEA Part C, which serves infants and
toddlers birth through age 2:

e MEETS REQUIREMENTS—
Alabama, Arkansas, Commonwealth of the Northern Mariana Islands, Connecticut,
Delaware, lowa, Idaho, lllinois, Indiana, Kansas, Maryland, Massachusetts, Minnesota,
Missouri, Montana, North Carolina, Nebraska, New Hampshire, New Jersey, Oklahoma,
Oregon, Pennsylvania, Rhode Island, South Dakota, West Virginia and Wisconsin

e NEEDS ASSISTANCE—
Alaska, Maine, South Carolina, Tennessee, Texas and Wyoming

0 NEEDS ASSISTANCE (two consecutive years)—
American Samoa, Arizona, California, Colorado, Florida, Guam, Hawaii, Louisiana,
Michigan, Mississippi, New York, North Dakota, Ohio, Puerto Rico, Utah, Virginia, Virgin
Islands, Vermont and Washington

e NEEDS INTERVENTION—
Georgia, Kentucky, New Mexico and Nevada

0 NEEDS INTERVENTION (three consecutive years)—
District of Columbia

Back to Bulletin
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		The U.S. Department of Education’s Office of Special Education and Rehabilitative Services released State determinations on implementation of the Individuals with Disabilities Education Act (IDEA) for Part B and Part C for fiscal year 2007.  The 2004 Amendments to the IDEA require each State to develop a State Performance Plan (SPP) that evaluates the State’s efforts to implement the requirements and purposes of the IDEA, and describes how the State will improve its implementation.  The Part B SPP includes baseline data, measurable and rigorous targets, and improvement activities for 20 indicators such as graduation rate, dropout rate, participation and performance on assessments, meeting evaluation timelines, and ensuring that complaints and hearings are resolved within required timelines.  The Part C SPP includes baseline data, measurable and rigorous targets, and improvement activities for 14 indicators such at ensuring positive outcomes for infants and toddlers with disabilities, timely provision of services, meeting evaluation timelines, and provision of services in natural environments.

		The IDEA also requires each State to report annually to the Secretary on its performance under the SPP.  Specifically, the State must report in its Annual Performance Report, the progress it has made in meeting the measurable and rigorous targets established in its SPP.  The Secretary is required to issue annual determination letters to each State on their progress in meeting the requirements of the statute. The determinations are part of the ongoing efforts to improve education for America’s 7 million children with disabilities. 

		IDEA details four categories for the Secretary’s determination. A state’s determination may be:
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NIMAS/NIMAC - Ensuring Access to Students with Print Disabilities

As a requirement of IDEA-2004, printed textbooks and other core printed materials used in
elementary and secondary schools must be available in formats that can be used by all students in
the classroom. The National Instructional Materials Access Center (NIMAC) is part of the
solution for districts in obtaining these materials in formats that their students can use. In
instituting the NIMAC, the federal government created a standard file format, the National
Instructional Materials Accessibility Standard (NIMAS) and required the states and local
districts to work with textbook publishers to make these file formats available for conversion to
systems actually used by children with print disabilities.

How do I get started?

When you file your IDEA grant application, you may choose not to participate in the NIMAC.
We strongly suggest that you do not opt out. Districts that do not participate are required to
submit a detailed plan to the State Department of Education (CSDE) indicating how they will
otherwise ensure that students who are blind or have other print disabilities will receive their
curricular materials in a timely manner.

What do | need to do with my textbook orders?

When your district submits its order for textbooks, it is recommended that the following
language be included in the contract:

By agreeing to deliver the materials marked with “NIMAS”” on this contract or purchase order,
the publisher agrees to prepare and submit, on or before _/ / , a NIMAS file set to the
NIMAC that complies with the terms and procedures set forth by the NIMAC. Should the vendor
be a distributor of the materials and not the publisher, the distributor agrees to immediately
notify the publisher of its obligation to submit NIMAS file sets of the purchased products to the
NIMAC. The files will be used for the production of alternative formats, as permitted under the
law for students with print disabilities.

Thisis page __ of __ of this contract or purchase order.

When your book order includes this statement, the publisher will make a NIMAS file set
available to the NIMAC for each textbook ordered.

While having the file sets in the NIMAC will permit your district to access the remainder of this
procedure for your students, there is nothing to prevent you from purchasing, directly from the
publisher, textbooks in alternate formats for your students. The NIMAC becomes important
when those formats are not available directly from the publishers.

Who is eligible to receive alternative texts from the NIMAC?
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Unfortunately, NIMAC texts are not available to every student who is struggling with reading.
The Library of Congress regulations (36 CFR 701.6(b)(1)) related to the Act to Provide Books
for the Adult Blind provide that "blind persons or other persons with print disabilities” include:

(a) Blind persons whose visual acuity, as determined by competent authority, is 20/200 or less in
the better eye with correcting glasses, or whose widest diameter if visual field subtends an
angular distance no greater than 20 degrees.

(b) Persons whose visual disability, with correction and regardless of optical measurement, is
certified by competent authority as preventing the reading of standard printed material.

(c) Persons certified by competent authority as unable to read or unable to use standard printed
material as a result of physical limitations.

(d) Persons certified by competent authority as having a reading disability resulting from organic
dysfunction and of sufficient severity to prevent their reading printed material in a normal
manner.

"Competent authority™ is defined in 36 CFR 701.6(b)(2) as follows:

(1) In cases of blindness, visual disability, or physical limitations: doctors of medicine,
doctors of osteopathy, ophthalmologists, optometrists, registered nurses, therapists, and
professional staff of hospitals, institutions, and public or welfare agencies (e.g., social
workers, case workers, counselors, rehabilitation teachers, and superintendents).

(i) In the case of a reading disability from organic dysfunction: doctors of medicine who
may consult with colleagues in associated disciplines.

So, what next?

You will need to acquire from your schools a list of students who meet the above definition. The
state will not be collecting medical certificates, so you will have to be responsible for assuring
that only eligible students access this service. You will also need to know what adaptive
equipment the student is currently using, including the software in use. Finally, you will need a
list of the text materials the student will need for the coming year including the correct
International Standard Book Number (ISBN).

If you are looking for digital text for your student (for example, your student uses a screen
reader, books on tape/disc, etc.), you need to immediately access the Bookshare website where
you will be permitted, for free, to register your student. Your student will be given an access
number. If you have a student for whom you would prefer a human voice read text in addition to
the digital version, you need to access the Reading for the Blind and Dyslexic (RFB&D) website
and register your student, for a small annual fee, with this site. You will receive a membership
number here as well. NOTE: RFB&D and Bookshare are wonderful sources of literature and
trade books for students, and membership will entitle your students to access a wealth of
wonderful reading materials well beyond their textbooks.





When you have this material compiled, fill out the form below and fax it to the Bureau of Special
Education at (860) 713-7051. The State Coordinator for NIMAC or a designated “Authorized
User” will access the NIMAC for the NIMAS file, contact Bookshare, RFB&D or other
appropriate organization to initiate conversion of the file and follow up with you to make sure
you get your materials. You cannot access the NIMAC yourselves. At this time, the CSDE is the
only entity authorized to do this.

If you complete the steps above before you leave for summer break, you will have your text
books in usable format for your eligible students before school starts in the Fall.

A few last reminders:

1. The NIMAC applies only to textbooks published after 2006. The publishers do not have
to go back and create NIMAS files for older texts.

2. Publishers still retain copyright protection for their written material. The law was not
intended to circumvent copyright and provide materials to children not covered under the
law. It will be your responsibility to ensure that this does not happen in your district.

3. Increasingly, publishers are making their material available in a variety of formats. When
you negotiate book orders or are assessing the value of a new text for your district, it
would be wise to ask about alternate versions of text that you can purchase directly from
the publishers with no restrictions on which students may use them.





Referred by:
District:

Student:

STATE OF CONNECTICUT

STATE DEPARTMENT OF EDUCATION

NIMAC Referral

Date:

Fax to: Mike Smith, Bureau of Special Education at (860) 713-7051

School:

Grade:

Documentation of qualifying disability is on file: Y [] N[]

Name and title of competent authority that determined or certified qualifying disability:

DOB:

Format needed: Braille[ ] Large Print[] Digital Text (] Audio [ ] Other (specify)

Assistive technology used to access the format above:

Student has an account with:

Bookshare: Y[ N[]

Recording for the Blind & Dyslexic: Y [] N[]

Instructional Materials Requested

Subject

Title

Edition

Publisher

Copyright
Date

ISBN

Box 2219 « Hartford, Connecticut 06145

An Equal Opportunity Employer
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STATE OF CONNECTICUT

STATE BOARD OF EDUCATION

May 2009

Dear Superintendent:

It’s that time of year again—time to help your students become better readers this summer by
encouraging them to participate in CONNECTICUT READS—the 2009 Governor’s Summer
Reading Challenge.

On May 7, 2009, Governor M. Jodi Rell kicked off the Summer Reading Challenge in an effort
to highlight the need to have Connecticut’s students become better readers. Since the program’s
initiation, it is estimated that more than seven million books have been read. While these
numbers are impressive, the goal is to involve all students and all schools in reading during the
summer months. This program and other state initiatives supporting early reading literacy,
reading intervention, and assessment are part of a concerted effort to improve the reading skills
of Connecticut students.

Many districts already hold a variety of activities to support summer reading and take part in
community-wide programs run by their local public libraries. The Governor’s Summer Reading
Challenge builds upon and links these efforts by reinforcing the importance of reading.

In previous years, all materials regarding the Governor’s Summer Reading Challenge were sent
directly to schools. This year, all information and materials for the Governor’s Summer Reading
Challenge can be found on the Connecticut State Department of Education Web site at
http://www.state.ct.us/sde/ctread/ctread.htm, and the State Library Summer Reading Web site at
http://ct.webjunction.org/do/DisplayContent71d=6087.

[ ask that you forward this e-mail to your principals so that they can continue to include the
Governor’s Summer Reading Challenge in their summer programming.

Please contact Amy Radikas at 860-713-6762 or amy.radikas@ct.gov if you have any questions
about the Governor’s Summer Reading Challenge.

Sincerely,

Mark K. McQuillan
Commissioner of Education

MKM/ar
cc; Marion H. Martinez, Ed.D., Associate Commissioner, Division of Teaching, Learning
and Instructional Leadership
Amy Radikas, Education Consultant, Bureau of Curriculum and Instruction
Kendall F. Wiggin, State Librarian, Connecticut State Library
Principals of Public Schools

Box 2219 = Hartford, Connecticut 06145

An Equal Opportunity Employer
. o Back to Bulletin
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Brief from the Chief - Anne Louise Thompson

Throughout our schools, the natural rhythms and routines of end of year activities serve
as a guide to the culmination of another busy year. In preschool and elementary
settings, field days, award ceremonies and parties abound to celebrate another
successful year of growing and learning. At the secondary level, final exams, proms and
graduation ceremonies signal endings and new beginnings for scholarship and
maturation. These signals point us toward closure as we speed toward that final day of
school, knowing there is much left to accomplish and little time to squeeze it all in. So
when the dust settles, and students have completed all of their assignments, families
have ended the daily preparations of sending and receiving their children from school,
and school personnel have shelved their materials and locked their files for the summer,
the time is right for reflection and acknowledgement.

Reflecting on the past year’s accomplishments is important, no matter what role you
play in the education of our children and youth with disabilities. Their success is rooted
in the instruction, support, encouragement and beliefs that parents, peers, teachers,
support personnel, school staff, and administrators have been committed to for the prior
twelve months. All who serve and support students with disabilities need to pause and
recognize the contributions they have made.

During this year many young people succeeded because you made a difference! Earlier
this month, the Governor’s Coalition for Youth with Disabilities recognized 18 young
men and women with disabilities graduating from our state’s high schools with
scholarships to support further post-secondary education. We are in a historical time
that proudly encourages and holds high expectations for all students, including students
with disabilities, at all levels across the range of “able-ism”. This includes students that
perhaps in the past would have been deemed not capable of achieving at levels that
would allow them to enter post secondary educational environments. Yet, these
students’, their families” and their teachers” ambitions provide these students with a goal
of continuing with their education that is truly possible and attainable. Scholarships,
such as those from the GCYD and recognitions that are occurring in assemblies,
classrooms and families throughout the state are but a small recognition of the students’
hard work. But as meaningful, these recognitions reinforce for these young people that
others see possibilities for their future and help them make that hope a reality.

Many of you made a difference in these young people’s lives as well as so many
students, of all ages, that go unmentioned. Congratulate yourself! They are the children
that have kept you returning every day to school, and looking forward to the opening of
the next school year. While they are the children you may never hear from again, you
know as educators and parents, you touch and change lives daily. Celebrate your efforts
through considering your students accomplishments. In their successes lie your
rewards!

Back to Bulletin
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Happy Anniversary, SERC!!!
State Education Resource Center Celebrates 40 Years of Service
1969 -2009

In 1969, “Sesame Street™ aired for the first time. “The Very Hungry Caterpillar’” was
published for the first time. And, for the first time, Connecticut had a resource center for
educators. That Center has expanded its scope considerably and is proudly celebrating
its 40" anniversary in 2009.

The State Education Resource Center, known statewide as SERC, is maintained by the
State Board of Education to assist and support the CT State Department of Education in
ensuring equity and excellence in education. SERC provides extensive professional
development, parent and family education, library resources, and technological and
print information across Connecticut to educators, families, service providers,
community partners, and others interested in high-quality education. The agency is
authorized under Section 10-76n of the Connecticut General Statutes.

SERC was established in 1969 as the Special Education Resource Center to support
Connecticut’s pioneering efforts in providing special education programs. Although this
mission continues as part of SERC’s activities, SERC was renamed by state statute as the
State Education Resource Center in 2005 in recognition of the undeniable
interrelationship between special education and all other educational improvement
initiatives. Initiatives involving early childhood education, family engagement, the
education of English Language Learners, literacy, SRBI, and Positive Behavior Support
are only some of the areas of focus that have become significant components of SERC’s
programming. SERC’s enhanced work in these areas has supported efforts to close all of
the state’s various achievement gaps by meeting the needs of diverse populations.

SERC’s evolution is perhaps reflected best in Professional Development Partnerships,
which have expanded in recent years. The partnership work, in collaboration with the
SERC Library, involves district, school, and program-based activities. These activities
have included more and more on-site training, technical assistance, consultation, and
group facilitation to help school and program personnel meet the challenges of
increasingly diverse student populations in education.

SERC’s Initiatives....To Name Just a Few

SERC is comprised of numerous initiatives. Many of the initiatives focus on aspects of
the Individuals with Disabilities Act (IDEA), collaborating with the Bureau of Special
Education to provide educators, other professionals, and families with coordinated
professional development, parent education, and technical assistance programs to
support the teaching and learning of students with disabilities.
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The primary goal of SERC’s work in IDEA is to promote positive academic and vocational
outcomes for students with disabilities that lead to success beyond the school years.
The Center’s efforts aim to increase the number of placements of students with
disabilities, especially students with significant disabilities, in general education
classrooms and to promote access to a general education curriculum for all students
with disabilities regardless of setting. This is done through the systematic provision of
continuum of supports and services.

Although not an inclusive list, SERC provides professional development in the following
areas:

e Prevention, early intervention, intervention, and crisis response in support of
student academic performance and healthy development through
interdisciplinary collaboration, as well as discipline-specific programs for support
services personnel, such as occupational therapy, physical therapy, school
counseling, school nursing, school psychology, school social work, and speech-
language pathology;

e Use of assistive technology and alternative augmentative communication
systems from low to high technology tools and strategies to support the learning
of students with diverse needs;

e Processes for conducting Person Centered Planning;

e Tools and strategies for Transition Assessments and Planning;

e The provision of best practices specifically for educating children with autism,
intellectual disabilities, visual impairments, and hearing impairments; and

e Strategies to address the State Performance Plan indicators and the five goals of
the Settlement Agreement.

SERC’s Teaching & Learning Initiative (T&L) encompasses SERC programs that have a
focus on curriculum and instruction. All of the programs and projects are designed to
provide educators with instructional models to use with students who are
demonstrating difficulty learning in the general classroom. The initiative addresses
Literacy, Math, and Science and promotes the use of “best practices” in strategic
instruction and Scientifically Based Research Interventions (SRBI), which is Connecticut’s
framework regarding Response to Intervention (Rtl).

T & L's Differentiated Instruction (DI) Program employs a strategic decision-making
process to assist educators in designing and implementing instruction that maximizes
each student’s growth by meeting each student’s needs and helping the student to
progress. In the Co-Teaching Program, SERC consultants work with teachers to create
and sustain an inclusive service delivery model for students with disabilities in general
education classes.

Although the work of T&L is largely with general and special education teachers, the
Paraprofessional as Partners Initiative works to enhance the skills of paraprofessionals



http://ctserc.org/s/index.php?option=com_content&view=category&id=13:t-and-l&Itemid=110&layout=default



providing instructional support to students in various educational settings, including
students with disabilities. This includes a popular statewide conference as well as focus
groups, study groups, and other professional development opportunities. SERC does in-
district work with paraprofessionals as well on such topics as Assistive Technology and
Roles & Responsibilities.

All projects within T&L have a statewide training component, which includes sessions
with national speakers, panels of classroom teachers, and SERC Consultants. The
projects also provide in-district training and technical assistance that includes classroom
observations, walkthroughs with administrators, and teacher feedback and networking
sessions.

SERC also has a team of projects that work together to change systems within schools
and districts. These include the Early Intervention Project (EIP), Positive Behavior
Support, (PBS), and a team that works in collaboration with the State Department of
Education and the RESCs on the Connecticut Accountability for Learning Initiative
(CALI).

EIP works to empower educators to meet the instructional and behavioral needs of
students in the classroom, as schools and families come together to form
interdependent partnerships focused on student progress. These collaborative
partnerships promote collective responsibility for all students, contribute to the
development of school-wide learning communities, and foster school-wide
implementation of effective instructional practices and early intervening
services/response to intervention (Rtl), thus reducing inappropriate referrals for special
education evaluation and improving student achievement. The project currently
provides statewide Core Skills Training, in-district projects, and a Reflective Team
Process (RTP).

SERC has provided training and technical support on PBS to Connecticut school districts
since 2000. The goal of the PBS program is to provide educators and families with
guality professional development to enhance their efforts in providing and sustaining a
comprehensive continuum of behavior support. The professional development is
designed to build the capacity for school-based teams to support appropriate behavior
at the school-wide, classroom, and individual level and to build districts’ capacity for
district-wide implementation.

A Focus on Anti-Racist, Anti-Bias Leadership

SERC understands that Connecticut has among the worst educational achievement gaps
in the nation between students of color and their white peers. The State Department of
Education has provided SERC with resources specifically to address the intersection of
race and education in Connecticut.



http://ctserc.org/s/index.php?option=com_content&view=article&id=317%3Aenhancing-the-effectiveness-of-early-intervention-teams-through-the-reflective-team-process-rtp&catid=17%3Aeip&Itemid=110

http://ctserc.org/s/index.php?option=com_content&view=article&id=317%3Aenhancing-the-effectiveness-of-early-intervention-teams-through-the-reflective-team-process-rtp&catid=17%3Aeip&Itemid=110

http://www.ctserc.org/pbs/sercpbs.ppt



While it is true that in Connecticut similar achievement patterns exist among low-
income students as compared to higher income students, as well as between native
English speakers and English language learners (ELL), if race, SES, and language were
linked inextricably in the context of academic achievement, then students of color
would perform higher if only their families had higher incomes and spoke English. That is
consistently not the case.

To that end, eliminating the institutionalized racism that results in the predictability of
the racial achievement gap is crucial to executing Connecticut’s education reform
initiatives. For example, the 20 indicators of the State Performance Plan address race
explicitly—citing the disproportionate representation of racial and ethnic groups in
special education and specific disability categories—as well as implicitly, through the
measurement of graduation, dropout, and suspension and expulsion rates. To address
all of these issues, SERC has sponsored programs on Courageous Conversations About
Race.

The Courageous Conversations Consortium is a powerful and personally transforming
professional development experience designed to help teachers, parents,
administrators, and community members consider the implications of racism, exclusion,
and prejudice on student achievement. During the Consortium, participants engage in a
thought-provoking, poignant exploration of racism and how it manifests in our schools
and our society. Participants also dialogue and undertake systemic transformation in
our districts to ensure equity in their schools. It is a program originating from the Pacific
Educational Group Inc. (PEG). Teachers and administrators learn to “isolate race” and
explore how they bring their own personal racial identity to the school. With the
support and guidance of PEG associates and SERC Coaches, the Courageous
Conversations Consortium is designed to guide participants in identifying and addressing
policies and practices that negatively impact students’ ability to meet rigorous academic
standards across racial lines and what educators, families, and other community group
members can do to address the issues.

Some of the topics include:

e Defining Systemic Equity/Anti-Racism Leadership

e Breaking the Silence: Ushering in “Courageous Conversations” about the Impact
of Race on Student Achievement

e Engaging Critical Race Theory to Deepen Understanding of Racial Achievement
Disparity and Special Education Disproportion

e Investigating Anti-Racism Education, Cultural Proficiency, and Culturally
Responsive Instruction

e Culturally Relevant Learning and Teaching

e Making Meaningful Family and Community Connections





Other efforts in collaboration with the SDE have included specific activities on the
intersection of race and education, programs on ELL, and a statewide two-day
professional development experience entitled “Beyond Diversity.” There is also a
commitment to the power of student voice. Students of color are in the best position to
identify what they need and the challenges they face in school. So far, Connecticut high
school students have participated in many SERC-sponsored conferences: Addressing the
Achievement of Connecticut’s Black and Hispanic/Latino Male Students (2007); The Fifth
Annual Summit: Closing Connecticut’s Achievement Gaps (2008); Creating Effective
School Environments to Reduce Suspension/Expulsion in Connecticut Schools (2007);
and The Annual Symposium on the Intersection of Race and Education (2009). During
the 2008-2009 school year, SERC also established its first Youth Advisory Council and
initiated collaboration with the CT Association for Schools regarding programs for
secondary level students on race and other issues of social justice.

“The mere fact that so many teachers and administrators continue to blame students
and parents of color for low achievement is the clearest sign that they have not yet
begun to accept responsibility for addressing the obstacles to achievement,” Dr. Pedro
Noguera, a professor in the Steinhardt School of Education at New York University,
wrote in a recent issue of In Motion (2008). “In contrast, districts and communities that
confront this challenge of racial disparities directly, with a clearly articulated and fully
funded strategy, are more likely to experience tangible gains for their students.” SERC is
uniquely qualified to support schools and districts in this challenging endeavor.

Conclusion

In addition to the activities mentioned above, SERC has also established an Early
Childhood Resource Center and coordinates the federally-funded CT Parent Information
and Resource Center. It maintains the SERC Library and an ever-expanding and evolving
Website dedicated to best practices. Come explore and help SERC celebrate the
beginning of its next 40 years in service on behalf of Connecticut’s children and families!

State Education Resource Center
25 Industrial Park Road
Middletown, CT 0657
860-632-1485

www.ctserc.org

Back to Bulletin
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SR STATE OF CONNECTICUT
gf‘g b STATE BOARD OF EDUCATION
TO: Superintendents of Schools
Diocesan Superintendents
Executive Directors, Regional Educational Service Centers
Principals/Directors, Charter and Magnet Schools
Endowed and Incorporated Academies
FROM: Mark K. McQuillan
Commissioner of Education
DATE: April 23, 2009

SUBJECT: 2010 U.S. Census Bureau

The U.S. Constitution requires a national census every 10 years. It is an event that affects all of us. The
designated date is April 1, 2010. In 2010, the U.S. Census will define who we are as a nation. The census
affects political representation and directs the allocation of billions of dollars in government funding. As a
2010 partner, you can educate your community about the importance of participating in this historic event
and help ensure that no one is left uncounted. You can help your community receive the fiscal and social
benefits to which it is entitled.

The U.S. Census Bureau has contacted Governor M. Jodi Rell’s office about establishing a partnership
with all state agencies. | am glad to endorse the census education, “Census in Schools” program. It is part
of a comprehensive communications effort to increase awareness and overall response for the 2010
census. This partnership with schools is vital. Children are powerful voices in their homes and educators
are trusted voices in their communities and can help deliver the 2010 census message to their students,
including children whose first language is not English. The program includes:

o Free educational materials and event ideas provided to educators to teach students and their
families about the census’ role in U.S. history, current events and more.

e Scholastic Inc. has been selected to help develop supplementary materials.

e Students in kindergarten through Grade 12 will be targeted with tailored learning materials
produced by the Census Bureau. The K-6 materials (in English and Spanish) will be available in
print for selected areas. All materials will be available online.

Please note that school budgets are affected by census data, especially distribution of Title | and special
education funds.

For more information about becoming a 2010 census partner, please go to http://2010census.gov/partners/.

Please join me in making this program a success so that all Connecticut residents, regardless of their
citizenship status, can be counted. If you have questions concerning this letter, please contact Reinaldo
Matos at 860-713-6747 or reinaldo.matos@ct.gov or Sherri L. Wood at 203-449-9025 or
sherri.l.wood@census.gov.

MKM:rm

cc: Marion H. Martinez, Ed.D, Associate Commissioner, Division of Teaching,
Learning and Instructional Leadership
Barbara M. Westwater, Chief, Bureau of Curriculum and Instruction
Jack Hasegawa, Education Manager, Bureau of Curriculum and Instruction
Reinaldo Matos, Education Consultant, Bureau of Curriculum and Instruction
Sherri L. Wood, Partnership Specialist, U.S. Census Bureau

Box 2219 * Hartford, Connecticut 06145 Back to Bulletin
An Egual Opportunity Employer
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STATE OF CONNECTICUT
EXECUTIVE CHAMBERS

M. JODIRELL
GOVERNOR

To Agency Heads:

Executive Directive #3

In light of the continuing fiscal difficulties facing the State of Connecticut, I am sending this
directive to further curtail agency spending and to ensure that the spending we do is limited to
goods and services that are absolutely and immediately essential to core operations.

Effective immediately, state agencies are to:

(1) Cease printing all brochures, leaflets, annual reports and similar communications or
informational materials, unless such materials are required to fulfill a federal or state mandate.
This directive includes all printing, whether ordered from outside vendors or accomplished with
agency or state resources.

(2) Cease printing all agency business cards and letterhead.

(3) Use paperless processes whenever possible.

* State agencies should electronically publish or use the internet to make information or
documents available to clients, customers, the public, and others, to the extent permitted by
federal or state law and as reasonably practicable.

* State agencies and employees should attempt to communicate electronically to the extent
permitted by federal or state law and as reasonably practicable. Employees should not send hard-
copy letters or other documents if it is possible and legally permissible to send such letters and
documents electronically. If necessary, please familiarize yourselves with the Connecticut
Uniform Electronic Transactions Act, Conn. Gen. Stat. Sections 1-266 through 1-286, which
facilitates the use of electronic transactions.

Your continued cooperation with these cost saving measures in these difficult financial times is
greatly appreciated.

STATE CAPITOL, HARTFORD, CONNECTICUT 06106
TEL: (860) 566-4840  FAX: (860) 514-7396

WWWLCLL g;(“W .
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Report of Seclusion or Restraint

Incident Report

School District; School:
Address: Address:
Phone: Phone:

Name and Title of Person Preparing the report:

Incident: Seclusion Restraint
Name of Student: Student Disability:
Birth Date of Student: Male/Female Race:

Describe the nature and use of seclusion: (Identify the emergency that necessitated the use of
seclusion and how long the student was in seclusion. Was the use of seclusion included in the student’s
IEP?)

Describe the nature and use of restraint: (Identify the emergency that necessitated the use of
restraint, time in restraint and type of restraint used.)

Was the parent contacted within twenty-four hours of the use seclusion or restraint as an
emergency intervention to prevent immediate or imminent injury to the person or others?
Yes No If “No”, did the parent receive a copy of the incident report
no later than five days from the date of the incident? Yes No

Was the student injured during the emergency use of restraint or seclusion?
Yes___ No If “Yes”, complete and attach a Report of Injury.

ED 636: Seclusion/Restraint Report

Back to Bulletin
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STATE OF CONNECTICUT
REGULATION
of
State Board of Education

The Regulations of Connecticut State Agencies are amended by adding Sections 10-76b-
5 to 10-76b-11, inclusive, as follows:

(New) Section 10-76b-5. Use of physical restraint and seclusion in public schools.
Definitions.

For the purposes of sections 10-76b-6 to 10-76b-11, inclusive, of the Regulations of
Connecticut State Agencies:

(1) *“Assistant” means “assistant” as defined in section 46a-150 of the General
Statutes;

(2) “Behavior intervention” means supports and other strategies developed by the
planning and placement team to address the behavior of a person at risk which
impedes the learning of the person at risk or the learning of others;

(3) “Business day” means “business day” as defined in subsection (a) of section 10-
76h-1 of the Regulations of Connecticut State Agencies;

(4) “Individualized education plan” or “IEP”” means “individualized education plan”
as defined in section 10-76a-1 of the Regulations of Connecticut State Agencies;

(5) “Parent” or “parents,” means “parents” as defined in section 10-76a-1 of the
Regulations of Connecticut State Agencies;

(6) “Person at risk” means “person at risk” as defined in subparagraph (A) of
subdivision (3) of section 46a-150 of the Connecticut General Statutes;

(7) “Physical restraint” means “physical restraint” as defined in section 46a-150 of
the Connecticut General Statutes;

(8) “Planning and placement team” or “PPT” means “planning and placement team”
as defined in section 10-76a-1 of the Regulations of Connecticut State Agencies;

(9) “Provider” means “provider” as defined in section 46a-150 of the Connecticut
General Statutes; and

(10) “Seclusion” means “seclusion” as defined in section 46a-150 of the Connecticut
General Statutes, provided seclusion does not include any confinement of a
person at risk in which the person is physically able to leave the area of
confinement including, but not limited to, in-school suspension and time-out.

(New) Section 10-76b-6. Use of physical restraint and seclusion in public schools.
No provider or assistant shall (1) use involuntary physical restraint on a person at risk or

(2) involuntarily place a person at risk in seclusion, unless such use conforms to the
requirements of sections 46a-150 to 46a-154, inclusive, of the Connecticut General
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Statutes, and the requirements of sections 10-76b-5 to 10-76b-11, inclusive, of the
Regulations of Connecticut State Agencies.

(New) Section 10-76b-7. Use of physical restraint and seclusion in public schools,
exceptions.

Nothing in sections 46a-150 to 46a-154, inclusive, of the Connecticut General Statutes or
sections 10-76b-5 to 10-76b-11, inclusive, of the Regulations of Connecticut State
Agencies shall be construed to interfere with the responsibility of local or regional boards
of education to maintain a safe school setting in accordance with section 10-220 of the
Connecticut General Statutes or to supersede the provisions of subdivision (6) of section
53a-18 of the Connecticut General Statutes concerning the use of reasonable physical
force.

(New) Section 10-76b-8. Use of seclusion in public schools, requirements.

(a) Except for an emergency intervention to prevent immediate or imminent injury to
the person or to others conforming to the requirements of subsection (b) of section
46a-152 of the Connecticut General Statutes, seclusion may only be used if (1)
this action is specified in the IEP of the person at risk and (2) if other less
restrictive, positive behavior interventions appropriate to the behavior exhibited
by the person at risk have been implemented but were ineffective.

(b) If the PPT of a person at risk determines, based upon the results of a functional
assessment of behavior and other information determined relevant by the PPT,
that use of seclusion is an appropriate behavior intervention, the PPT shall include
the assessment data and other relevant information in the IEP of the person at risk
as the basis upon which a decision was made to include the use of seclusion as a
behavior intervention. In such a case, the IEP shall specify (1) the location of
seclusion, which may be multiple locations within a school building, (2) the
maximum length of any period of seclusion, in accordance with subsection (d) of
this section, (3) the number of times during a single day that the person at risk
may be placed in seclusion, (4) the frequency of monitoring required for the
person at risk while in seclusion, and (5) any other relevant matter agreed to by
the PPT taking into consideration the age, disability and behaviors of the child
that might subject the child to the use of seclusion.

(c) In the event the parent disagrees with the use of seclusion in the IEP of the person
at risk, the parent shall have a right to the hearing and appeal process provided for
in section 10-76h of the Connecticut General Statutes.

(d) Any period of seclusion (1) shall be limited to that time necessary to allow the
person at risk to compose him or herself and return to the educational
environment and (2) shall not exceed one hour. The use of seclusion may be
continued with written authorization of the building principal or designee to
prevent immediate or imminent injury to the person at risk or to others. In the case
where transportation of the person at risk is necessary, the written authorization to





continue the use of seclusion is not required if immediate or imminent injury to
the person at risk or to others is a concern.

(e) The PPT shall, at least annually, review the continued use of seclusion as a
behavior intervention for the person at risk. When the use of seclusion as a
behavior intervention is repeated more than two times in any school quarter, the
PPT (1) shall convene to review the use of seclusion as a behavior intervention,
(2) may consider additional evaluations or assessments to address the child’s
behaviors, and (3) may revise the child’s IEP, as appropriate.

(F) The PPT shall inquire as to whether there are any known medical or
psychological conditions that would be directly and adversely impacted by the use
of seclusion as a behavior intervention. A person at risk shall not be placed in
seclusion if such person is known to have any medical or psychological condition
that a licensed health care provider has indicated will be directly and adversely
impacted by the use of seclusion. For purposes of this subsection, a “licensed
health care provider” means (1) a legally qualified practitioner of medicine, (2) an
advanced practice registered nurse, (3) a registered nurse licensed pursuant to
chapter 378 of the Connecticut General Statutes, or (4) a physician assistant
licensed pursuant to chapter 370 of the Connecticut General Statutes. Such
licensed health care provider may be the person at risk’s licensed health care
provider or a licensed health care provider utilized by the public schools to
provide an evaluation of the person at risk for purposes of determining the
appropriate use of seclusion as a behavior intervention in the person at risk’s IEP.
As part of the assessments described in subsection (b) of this section, the PPT
may request a medical or psychological evaluation of the child for purposes of
determining whether there is a medical or psychological condition that will be
directly and adversely impacted by the use of seclusion as a behavior intervention.
The parent may provide that information to the PPT. Any written statement
provided by a licensed health care provider shall be included in the educational
record of the person at risk.

(9) A person at risk in seclusion shall be monitored as described in the child’s IEP by
a provider or assistant specifically trained in physical management, physical
restraint and seclusion procedures including, but not limited to, training to
recognize health and safety issues for children placed in seclusion to ensure the
safe use of seclusion as a behavior intervention.

(h) Any room used for the seclusion of a person at risk shall:

(1) Be of a size that is appropriate to the chronological and developmental
age, size and behavior of the person at risk;

(2) Have a ceiling height that is comparable to the ceiling height of the
other rooms in the building in which it is located:;

(3) Be equipped with heating, cooling, ventilation and lighting systems
that are comparable to the systems that are in use in the other rooms of
the building in which it is located;





(4) Be free of any object that poses a danger to the person at risk who is
being placed in the room;

(5) Have a door with a lock only if that lock is equipped with a device that
automatically disengages the lock in case of an emergency. Not later
than January 1, 2014, the locking mechanism of any room in a public
school specifically designated for use as a seclusion room shall be a
pressure sensitive plate. Any latching or securing of the door, whether
by mechanical means or by a provider or assistant holding the door in
place to prevent the person at risk from leaving the room, shall be able
to be removed in the case of any emergency. An “emergency” for
purposes of this subdivision includes, but is not limited to, (A) the
need to provide direct and immediate medical attention to the person at
risk, (B) fire, (C) the need to remove the person at risk to a safe
location during a building lockdown, or (D) other critical situations
that may require immediate removal of the person at risk from
seclusion to a safe location; and

(6) Have an unbreakable observation window located in a wall or door to
permit frequent visual monitoring of the person at risk and any
provider or assistant in such room. The requirement for an unbreakable
observation window does not apply if it is necessary to clear and use a
classroom or other room in the school building as a seclusion room for
a person at risk.

(New) Section 10-76b-9. Parental notification of physical restraint, seclusion.

(a) If a person at risk is physically restrained or placed in seclusion, an attempt shall
be made to notify the parent on the day of, or within twenty-four hours after,
physical restraint or seclusion is used with the child as an emergency intervention
to prevent immediate or imminent injury to the person or others, as permitted
under sections 46a-150 to 46a-154, inclusive, of the Connecticut General Statutes.
Such notification shall be made by phone, e-mail or other method which may
include, but is not limited to, sending a note home with the child. The parent of
such child, regardless of whether he or she received such notification, shall be
sent a copy of the incident report no later than two business days after the
emergency use of physical restraint or seclusion. The incident report shall contain,
at a minimum, the information required under subsection (d) of section 46a-152
of the Connecticut General Statutes.

(b) Where seclusion is included in the IEP of a person at risk, the PPT and the parents
shall determine a timeframe and manner of notification of each incident of
seclusion.

(c) The Department of Education shall develop a plain language notice for use in the
public schools to advise parents of the laws and regulations concerning the
emergency use of physical restraint or seclusion or the use of seclusion as a
behavior intervention in a child’s IEP. On and after October 1, 2009, this notice
shall be provided to the child’s parent at the first PPT meeting following the





child’s referral for special education. For children who were eligible for special
education prior to October 1, 2009, the notice shall be provided to the parent at
the first PPT meeting convened after October 1, 2009. The notice shall also be
provided to a child’s parent at the first PPT meeting at which the use of seclusion
as a behavior intervention is included in the child’s IEP.

(New) Section 10-76b-10. Required training for providers or assistants on the use of
physical restraint or seclusion.

A person at risk may be physically restrained or removed to seclusion only by a provider
or assistant who has received training in physical management, physical restraint and
seclusion procedures. Providers or assistants shall also be provided with training as
described in subdivision (2) of subsection (a) of section 46a-154 of the Connecticut
General Statutes.

(New) Section 10-76b-11. Reports of physical restraint, seclusion.

The recording and reporting of instances of physical restraint or seclusion and the
compilation of this information shall be in accordance with section 46a-153 of the
Connecticut General Statutes. The recording of such instances shall be done on a
standardized incident report developed by the Department of Education. Such reports
shall be completed no later than the school day following the incident.

EFFECTIVE DATE: Upon filing with the Secretary of the State.
STATEMENT OF PURPOSE:

(A) Purpose of regulation: To address the use of physical restraint or seclusion in the
public schools for children who are or may be eligible for special education consistent
with the requirements of Public Act 07-147.

(B) Summary of the main provisions of the regulation: This regulation adopts definitions
contained in Public Act 07-147 concerning what is seclusion and restraint and who may
perform such; requires that the use of physical restraint or seclusion conforms to the
requirements of Public Act 07-147; provides exceptions to the restrictions on the use of
physical restraint or seclusion as emergency interventions to allow districts to maintain a
safe school setting and to use reasonable physical force consistent with the requirements
of Section 53a-18 of the general statutes; details under what conditions seclusion may be
used as a behavioral intervention strategy for a child eligible for special education;
provides for parental notification in the event physical restraint or seclusion must be used
as an emergency intervention, allows the PPT to determine the appropriate method of
notification if seclusion is used as a behavior intervention and provides clarification on
how school districts are to notify parents regarding the laws and regulations on the use of
restraint and seclusion in the public schools; provides that providers or assistants be
provided with training as required pursuant to subdivision (2) of subsection (a) of section
46a-154 of the general statutes; and requires that the Department of Education create a





standardized incident report form for reporting incidents of physical restraint or
seclusion.

(C) Legal effects of the regulation: The proposed regulation adds to the regulatory
requirements for the provision of special education and related services to children who
are eligible or whose eligibility for special education is being determined. The
development of the IEP, including the conducting of any assessment or evaluation would
follow the procedural requirements contained in the federal Individuals with Disabilities
Education Act (IDEA) and the state special education regulations.
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STATE OF CONNECTICUT
STATE BOARD OF EDUCATION

TO: Superintendents of Schools
Charter School Directors
Regional Educational Service Center Directors

FROM: Mark K. McQuillan
Commissioner of Education

DATE: June 2, 2009

SUBJECT:  American Recovery and Reinvestment Act of 2009

In accordance with the accountability and transparency provisions of the American
Recovery and Reinvestment Act of 2009 (ARRA), | am asking that all ARRA applications
(from any funding source) approved by the State Department of Education be posted on
your local Web site. It is our understanding that posting the applications will meet the
accountability and transparency requirements.

If for some reason the approved applications cannot be posted on your Web site, please
be sure that electronic and/or printed copies are readily available for public review.

If you have any questions, do not hesitate to contact Jessica Andrews, Accountability
Officer, at Jessica.andrews@ct.gov. Thank you for your cooperation.

MKM:kk
cc: Jessica Andrews
School Business Officials

Box 2219 e Hartford, Connecticut 06145
An Equal Opportunity Employer
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