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BRIEF FROM THE CHIEF

What a busy, vibrant time of year, here in the Bureau of Special Education (BSE)
as it must be in your districts and home. Given the excitement of the holiday sea-
son and upcoming school vacation, we can imagine the bustle of activity occur-
ring as 2009 draws to a close. In our November-December Bureau Bulletin edition,
we’ve selected articles to keep you informed on federal, state, and bureau hap-
penings, ranging from BSE customer service changes to the status of the Con-
necticut State Department of Education’s Race to the Top grant application. In the
upcoming winter and spring editions, the BSE will continue to focus on the fol-
lowing themes: family involvement, assessment, technology, summer program-
ming and bringing 2009-10 to a close.

We recognize that the new year will remain a busy one for all of us and during
these times we appreciate that through partnerships... in our work to improve
the lives and educational experiences and outcomes for students with disabili-
ties... we are better together! It is through developing personal relationships and

identifying common messages with school personnel, families, community and s (s e ey
professional organizations, advocates and others that we can leverage support to

achieve great things for students with disabilities. Brief From the Chief 1
This past fall has brought me in touch with many people as I have traveled to Featured Story 2
speak with conference attendees, boards, councils and statewide or district level State of the State 3

work groups. Within Connecticut, I have had opportunities to dialogue with
these groups’ leaders, as well as individuals within their membership, along with ~|Bureau Happenings 4
families that are served by these organizations, agencies and institutions reinforc-

Federal Focus 6
ing for me the collective power this wealth of experience and expertise has and
can have in serving our children, families and schools in Connecticut. Resources & 7
Opportunities

In October, I had the intense and inspiring experience of meeting and dialoguing
with other state directors of special education (National Association of State
Directors of Special Education) and national leaders in education who are part-

ners with us in the process of educating students with disabilities within this
country. For more of this article and a hearty season’s greetings from the BSE,
click here.
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Featured Story:

Race to the Top Grant Program c§
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The Connecticut State Department of Education (CSDE) is preparing a grant application for
the new federal grant competition entitled Race to the Top. The Race to the Top program is
authorized under sections 14005 and 14006 of the American Recovery and Reinvestment
Act of 2009 (ARRA). Race to the Top is a competitive grant program established to reward
States that are implementing significant reforms in the four education areas described in
the ARRA: enhancing standards and assessments, improving the collection and use of data, increasing
teacher effectiveness and achieving equity in teacher distribution and turning around struggling schools. Stu-
dents with disabilities are one of multiple groups in Connecticut schools to benefit from this major reform
initiative

As Connecticut prepares its application in time to meet the January 19, 2010, deadline for Phase I applicants,
state education Commissioner Mark K. McQuillan and his staff have been working to respond to complex
requirements of the grant. The Commissioner has called together teams of local superintendents, other educa-
tion leaders, university and business representatives and teachers to help fashion Connecticut’s proposal for
public school reform. Please click here to access the November 2009 memo released by the Commissioner
regarding the CSDE’s application and those contributing to its development.

According to the U.S. Secretary of Education Arne Duncan, the Race to the Top program “will go to States that
are leading the way with ambitious yet achievable plans for implementing coherent, compelling and compre-
hensive education reform. Race to the Top winners will help trail-blaze effective reforms and provide exam-
ples for States and local school districts throughout the country to follow as they, too, are hard at work on
reforms that can transform our schools for decades to come.” The program is aimed at improving efforts that
meet the needs of students with and without disabilities and to proactively address the achievement gap
measured by statewide assessments and the National Assessment of Educational Progress (NAEP).

The U.S. Department of Education (USDOE) will make awards in two phases, with Phase 1 funding awarded

in Spring 2010 and Phase 2 funding awarded by September 30, 2010. Section 14006(c) of the ARRA requires at

least 50 percent of the Race to the Top funding to States to be sub-granted to participating local education agen-

cies (LEAs) according to their relative shares of funding under the Education and Secondary Education Act

(ESEA) Title I, Part A program for the most recent year. States have flexibility in allocating the remaining 50

percent of their Race to the Top awards, which are available for State-level activities, disbursements to LEAs
and other purposes the State may propose in its plan. As part of its support to States
preparing applications, the USDOE released a notice for public meetings announcing
a series of expert and public input meetings regarding technical assistance on assess-
ment. For more information on the Race to the Top program, please visit the federal
Web site for an overview as well as to access the Frequently Asked Questions docu-
ment released November 2010.

Back to Inside this Issue

Stay tuned via The Bureau Bulletin and the CSDE Web site for multiple opportunities to engage,

statewide, in strengthening partnerships! We appreciate your involvement.
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Certification Update

The Bureau of Educator Standards and Certification within the CSDE presented a final
draft of proposed regulatory changes to the Connecticut State Board of Education (SBE)
on December 2, 2009. One of the proposed changes is the inclusion of a new endorsement
as a special education teacher and intervention specialist PK-12 and the discontinuation of
the comprehensive special education (bachelor’s level) endorsement. All the information
is on the "Proposed Regulations webpage. Further, it is recommended that readers review
the Summary of Regulations Changes for the SBE on December 2, 2009, document or the
full detailed document as presented at the December meeting. Draft 2014 Certification
regulations Presented to the SBE on December 2, 2009. The tentative procedural

timeline for approval of the regulations is as follows:

Regulations Promulgation Steps Timeline
1. Intent to adopt regulations submitted to Board January 2010
2. Proposed regulations sent to Office of Policy and Management and January 2010

governor's office for review

3. Intent to adopt published in Connecticut Law Journal February 2010
4. Public hearings on proposed regulations March 2010
5. Resolution to adopt submitted to Board June 2010

6. Regulations submitted to the Attorney General’s office for approval June 2010

7. Regulations submitted to the Legislative Regulations Review Com- |
mittee for approval July 2010
8. Regulations filed with the Secretary of State Fall 2010
Department Collaboration on SRBI Initiative Back to Inside this Issue

As part of the recent CSDE reorganization brought about by the early retirement incentive this summer, the
Scientifically Research-Based Interventions (SRBI) initiative is now managed within the Bureau of Account-
ability and School Improvement with support from consultants and managers throughout the Department.
Perri Murdica and Anne Louise Thompson from the Bureau of Special Education provide input regarding
special education issues as they interface with the SRBI initiative, including eligibility determination, services
to students with disabilities, the use of IDEA funds and the role of special educators and integrated support
service specialists. The Departmentwide team oversees program offerings in SRBI and provides technical
assistance along with the RESC/SERC/CAS alliance for the state. Currently, the team is developing Q and A
documents and white papers to assist the field with implementation; developing training for secondary level
implementation and continuing the development of on-line training modules describing the identification of
learning disabilities using SRBI as part of a comprehensive evaluation. For more information regarding SRBI
please contact Iris White in the Bureau of Accountability and School Improvement at 860-713-6794, or
iris.white@ct.gov, or Perri Murdica in the BSE at 860-713-6942, or perri.murdica@ct.gov.

Back to [nside this Issue
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Orientation for New Connecticut Special Education Administrators

The BSE in partnership with the State Education Resource Center (SERC) is pleased

to introduce an orientation series for new special education administrators offered

as webinars and face-to-face sessions. Topics will range from identifying resources

available to support administrative practices to discussing strategies that ensure on-

going compliance with state and federal requirements. Districts will receive monthly

e-mail alerts with dates, times and topics concerning upcoming webinar events.

Attendees will need access to a computer and either speakers or headphones to hear

the presentation. If attendees would like to be able to converse with the presenters

and other attendees during the session, be sure to also have a microphone connected to the computer. Atten-
dees will need to register for each session and, upon registering, will receive a confirmation e-mail containing
more information about joining the webinar. We look forward to your participation and developing Webinar
content that will meet your professional needs. For more information, please contact Chief Anne Louise
Thompson by e-mailing Annelouise.thompson@ct.gov or by calling 860-713-6912. Information from the
November session is located here. While there will be no January session, the next session will occur on
Friday, February 5, 2010, 1:30-4:00 p.m. in the SERC Classroom in Middletown. If you are a director or super-
visor of special education and pupil personnel services new to your position within the past two years or new

to Connecticut within the past two years, please contact Lisa Spooner at lisa.spooner@ct.gov in the BSE to be

sure you are on the listserve to receive more specific information.

Back to Inside this Issue

LD Guidelines Q & A Section

The Bureau of Special Education is in receipt of questions districts are posing during the case study training
sessions on the Guidelines for Identifying Children with Learning Disabilities. The BSE will periodically publish
frequently asked questions and answers as we encounter them. Questions are being collected and presented
in a hand out disseminated at the training sessions. The first two questions presented are as follows:

Q1. On the NEW Multidisciplinary Evaluation Report Form (ED 629), what information does a LEA need to
provide for the Statement of Assurances “I” where it says: “Student’s parents were notified about state
policies for performance, strategies for increasing the student’s rate of learning and parent’s right to re-
quest an evaluation”?

Q2. If a parent makes a referral for a special education evaluation, how should a district proceed — particu-
larly if the LEA is still working on developing a [SRBI/RTI] process to provide quality data to document
that a child’s difficulty is not due to “lack of appropriate instruction”?

For answers, please click here. For more information about the LD Guidelines, contact Patricia Anderson by
calling 860-713-6923 or Perri Murdica by calling 860-713-6942.

Assistive Technology Back to Inside this Issue
The CSDE is pleased to announce that the Comprehensive System of Professional Develop-
ment Council (CSPD) of the Connecticut Birth-to-Three System, the BSE and the SERC will
direct the revision of the Guidelines for Assistive Technology (AT). This revision project
will begin in January 2010 and span the 2009-2010 and 2010-2011 school years. Sarah Har-
vey will serve as the SDE liaison to the AT guidelines revision project. After careful consid-
eration, the CSDE determined potential revision projects for the Guidelines for Occupa-

/ JV] tional Therapy in Educational Settings and the Guidelines for Physical Therapy in Educa-

\ N ,/\} ’
/ /@// 4 tional Settings will be undertaken following the AT guidelines revision project.
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Findings, Corrective Actions and Compliance Monitoring

IDEA establishes a state’s authority to conduct district monitoring to assure compliance with the IDEA and
state statutes regarding special education. As part of this monitoring responsibility, the state reviews dis-
tricts” submission of annual data that informs the 20 indicators constituting the State Performance Plan and
resulting in the District Annual Performance Report and Determination. Of the 20 indicators, several require
a district to be either at 0% or at 100% compliance. Anything other than this results in corrective action at a
district and/or individual student level. For districts achieving 95 — 99.9% compliance with a 100% compliance
indicator, their APR determination status may indicate Substantial Compliance; however, the district has not
fully met the target and the BSE is obligated to investigate individual cases of noncompliance. The extent the
district deviates from the 0% or 100% and the degree of progress the district has made from prior years affect

the overall district determination of compliance which is identified annually in June.

Recently, 129 districts across Connecticut received written notification of noncompliance based on data
reported on initial evaluations as part of Indicator 11 Evaluation Timelines. Although districts were already
aware of their performance through the Annual Performance Reports, they had not yet received formal writ-
ten notification regarding their 2006-07 status. The BSE sent districts compliance notification with respect to
2006-07 data in the same electronic package as written notification of noncompliance based on 2007-08 and

2008-09 data submissions. Please contact Indicator 11 Manager, Jacqueline Kelleher, by e-mailing Jacqueline.

kelleher@ct.gov.

Customer Service Changes

The BSE education consultants are changing their outreach approach in working with Connecticut school
districts. Each BSE consultant will be assigned as a liaison to 8-10 LEAs. Any phone or e-mail communica-
tion initiated by someone from a particular district will be directed to the BSE liaison to whom the district is
assigned. Please click here for a listing of district assignments by individual consultants. The BSE anticipates
beginning this format for outreach effective December 23, 2009.

Back to Inside this Issue
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Root Cause Analysis Overview & Strategic Solution Session

In November 2009, twenty five districts came together as part of special education
focused monitoring. Districts with concerning data, around the achievement of stu-
dents with disabilities as measured using Connecticut Mastery Test (CMT) and Con-
necticut Academic Performance Test (CAPT), were given a month to prepare a data
wall for the purpose of sharing with the CSDE and their peers, how they are analyzing
their data, policies, procedures and practices to ground strategies for addressing this
priority.

Historically, districts have been asked to respond in writing to questions aligned with the Key Performance
Indicator determined by the Focused Monitoring Steering Committee and investigated by the BSE for any
given year. This year the BSE implemented a more interactive process; instead of requiring formal written
responses from each district identified as struggling with the Key Performance Indicator, the BSE called the
districts together for some technical assistance up front. Using the Doug Reeves data wall process, districts
brought display boards filled with their analyses of data, analyses of root causes behind the concerning data,
other data sources they intend to investigate and a preliminary list of strategies they are considering for
implementation. Districts presented their work to peers and were tasked with evaluating the products other
districts had developed. Education consultants from the CSDE reviewed each data wall and provided written
feedback. Based on this peer review process and the quality of the products as assessed by education consult-
ants, a smaller group of districts were targeted for receiving more intensive technical assistance and support
December 17, 2009.

Another highlight from these events was a presentation on conducting a root causes analysis and digging
deeper into district data to fully understand the real problems so that strategic solutions can be implemented.
The BSE shared some ideas from its own practices in discovering root causes of noncompliance across its
various monitoring activities. SERC staff offered strategic solutions and training to participating districts.
Readers can review slides on Root Causes Analysis from the Data Wall Day by clicking here. For more infor-
mation on focused monitoring, the Key Performance Indicators, district selection or on how to be more
involved with focused monitoring, please contact Dana Corriveau by e-mailing Back to Inside this Issue

Federal Focus
SSI and PASS —Information on Two Student Benefits

As its name implies, Supplemental Security Income (SSI) supplements a person's income up

to a certain level. SSI is a program that pays monthly benefits to people with low incomes and

limited assets who are 65 years of age or older, are blind, or have other disabilities. Children

with disabilities identified by districts as eligible under IDEA may qualify if they meet Social

Security's definition of disability and if their income and assets fall within the eligibility lim-

its. The level varies from one state to another and may increase each year to reflect changes in cost-of-living.
The local Social Security office can tell families more about SSI benefit levels in Connecticut. The Social Secu-
rity Administration may also approve a Plan for Achieving Self Support (PASS), in which a student is able to
set aside income and resources that are being used toward a specific vocational goal (such as college tuition)
and still receive SSI payments. However, be aware that earnings from employment may affect SSI benefits.
For more information on SSI and PASS, contact your local Social Security Administration office or consult
http://www.ssa.gov/disability/. Back to Inside this Issue
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Resources & Opportunities

Free Curricula Addressing Cyberbullying

The National School Board Association and its Technology Leadership Network has
created a free CyberSmart! Cyberbullying Package to schools nationwide. In devel-
oping these lessons, all current research findings concerning cyberbullying were
examined as well as best practices from the fields of cyber security, school violence
prevention, and character education which impact behavioral change. These materi-

THE BUREAU BULLETIN

S

als were developed as an avenue for schools to begin a dialogue with students and

build a sustained cyberbullying prevention campaign that continually reminds each
school community about safe, ethical online use. Interested readers can access the

curriculum and related materials here.

CSDE Assessment Training Updates

The Bureau of Student Assessment within the CSDE has announced dates and
descriptions of winter training sessions on CMT/CAPT Skills Checklist, Accommoda-
tions, the Measurement Incorporated Secure Testing (MIST) Application, Assessment
Guidelines, and so forth. Please click here for a complete list. Readers may contact

Janet Stuck by e-mail.

Nondiscrimination Statement

The State of Connecticut Department of Education is com-
mitted to a policy of equal opportunity/affirmative action
for all qualified persons and does not discriminate in any
employment practice, education program, or educational
activity on the basis of race, color, national origin, sex, dis-
ability, age, religion or any other basis prohibited by Con-
necticut state and/or federal nondiscrimination laws. In-
quiries regarding the Department of Education’s nondis-
crimination policies should be directed to the Affirmative
Action Administrator, State of Connecticut Department of
Education, 25 Industrial Park Road, Middletown, CT
06457-1543, 860-807-2071.

Connecticut State Department of Education
Division of Family and Student Support Services

Please note recent leg-
islative revisions re-
lated to special educa-
tion services by RESCs
and cooperative ar-

Back to Inside this Issue rangements between 2

or more boards of
education. By clicking
here. Stay tuned to the
Bulletin for coverage
on these and other up-
dates relevant to your
work in special educa-
tion.

Back to Inside this Issue
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Brief from the Chief-November/December 2009 edition

What a busy, vibrant time of year, here in the Bureau of Special Education (BSE) as it must be in
your districts. Given the excitement of the holiday season and upcoming school vacation, we
can imagine the bustle of activity occurring as 2009 draws to a close. In our November-
December Bureau Bulletin edition, we’ve selected articles to keep you informed on federal, state,
and bureau happenings, ranging from BSE customer service changes to the status of the
Connecticut State Department of Education’s Race to the Top grant application. In the
upcoming winter and spring editions, the BSE will continue to focus on the following themes:
family involvement, assessment, technology, summer programming and bringing 2009-10 to a

close.

We recognize that the new year will remain a busy one for all of us and during these times we
appreciate that through partnerships... in our work to improve the lives and educational
experiences and outcomes for students with disabilities... we are better together! It is through
developing personal relationships and identifying common messages with school personnel,
families, community and professional organizations, advocates and others that we can leverage

support to achieve great things for students with disabilities.

This past fall has brought me in touch with many people as I have traveled to speak with
conference attendees, boards, councils and statewide or district level work groups. Within
Connecticut, I have had opportunities to dialogue with these groups’ leaders, as well as
individuals within their membership, along with families that are served by these
organizations, agencies and institutions reinforcing for me the collective power this wealth of
experience and expertise has and can have in serving our children, families and schools in

Connecticut.

In October, I had the intense and inspiring experience of meeting and dialoguing with other
state directors of special education (National Association of State Directors of Special
Education) and national leaders in education who are partners with us in the process of
educating students with disabilities within this country. Included in these groups were leaders
from the Learning Disabilities Association, National Association of School Psychologists, the
National Council of Administrators of Special Education, the American Association of School
Administrators, the U.S. Department of Education, the Office of Special Education Programs,
the National Association of Occupational Therapists and Parent Training and Information
Centers. This conference explored how we as educators can create shared messages, develop

areas of leverage and convene for action on behalf of students with disabilities.





Through this fall of dialogue with Connecticut and national colleagues, as well as with persons
with disabilities and their families, I have recommitted to the BSE’s efforts to partner with
others to reach our common goals. While partnering with others with whom we agree is like
bonding with superglue, easy and strong, we must also cultivate partnerships with unlikely
partners that provide diverse and sometimes challenging perspectives. Bridging these
partnerships in order to develop trusting relationships will require lubrication, like WD 40, as
we set aside differences and focus on commonalities in order to achieve a greater good. Please
join us in the Bureau in the new year and invite us to your gatherings as well, so we can work to
bring people and organizations with similar as well as differing perspectives together to achieve

even greater outcomes than what any of us can achieve individually.

Partnerships...whether a bond like superglue or a bridge needing WD 40...we are better
together!

We want to take the opportunity to wish you all a happy and joyous holiday season! Thank you
for your continued service and dedication on behalf of improving outcomes for students with

disabilities in Connecticut.

Back to Bulletin
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Guidelines for Identifying Children with Learning Disabilities

Questions and Answers

November 12, 2009

Q1. On the NEW Multidisciplinary Evaluation Report Form (ED 629), what information does a
Local Education Agency (LEA ) need to provide for the Statement of Assurances “I” where it
says: “Student’s parents were notified about state policies for performance, strategies for
increasing the student’s rate of learning and parent’s right to request an evaluation”?

A 1. In terms of the Statement of Assurances “I” that says that “Student’s parents were notified about
state policies for performance, strategies for increasing the student’s rate of learning, and parents right
to request an evaluation,” CSDE has information on the website that can be used to address each of
these areas and therefore is not developing a specific document or form for districts to use in providing
this information to parents. CSDE will address, section by section, what information is available to
meet each of these requirements below. However if any district or organization creates a form,
document, or publication that could be used or adapted for this purpose, CSDE would be happy to
review it and make it available as a possible resource for other LEAS to use.

A. Information regarding a “parent’s right to request an evaluation” would be available in the
Procedural Safeguards that you would provide to a parent anytime a referral is made (see
Procedural Safeguards under Publications/Legal:
http://www.sde.ct.gov/sde/cwp/view.asp?a=2678&Q=320730#publications).

B. On page 12 in the LD GL Executive Summary we indicate: “In determining if a student has a
specific learning disability, districts are required under IDEA 2004 to document that families were
provided with information about the district’s SRBI process, including general education services,
intervention strategies, and the amount and nature of student performance data that is to be
collected (34 CFR § 300.311(7)(ii)).” Thus information regarding “state policies for performance .
..” which describes general education services that are available in part through a district’s SRBI
process, can be found in several places on the CSDE website:

1.) The complete SRBI Framework document that describes the state’s perspective on
Scientific Research-Based Interventions (SRBI)
(http://www.sde.ct.gov/sde/cwp/view.asp?a=2604&0Q=321716) as well as the SRBI Framework
Executive Summary are both on the Bureau of Special Education’s website under
Resources/Publications/Resources-Best Practices:
http://www.sde.ct.gov/sde/cwp/view.asp?a=2678&Q=320730#publications.

11/12/2009
Bureau of Special Education
CT State Department of Education 1



http://www.sde.ct.gov/sde/cwp/view.asp?a=2678&Q=320730#publications

http://www.sde.ct.gov/sde/cwp/view.asp?a=2604&Q=321716

http://www.sde.ct.gov/sde/cwp/view.asp?a=2678&Q=320730#publications



Bureau Bulletin November/December 2009

2.) Under Resources for Parents and Families, there is also a publication developed by the
Parent Information Resource Center (PIRC) called: A Family Guide: Connecticut's Framework
to RTI that would also be appropriate to address the “state policies for performance.”

3.) Additional information can be found on the CSDE website in terms of curriculum standards
and CMT/CAPT grade-level goals:

a.) http://www.sde.ct.gov/sde/lib/sde/pdf/Curriculum/Curriculum_Development Guide 2009.pdf
- Curriculum Development Guide

b.) http://www.sde.ct.gov/sde/cwp/view.asp?a=2618&0q=320866 - English Language Arts
Curriculum Framework Pre-K-12; Pre-K-8 Curriculum Standards and Grade Level
Expectations; and Grades 3-8 Comprehension Pacing Guide

c.) http://www.sde.ct.gov/sde/cwp/view.asp?a=2618&Q=322136 - A Model for Mathematics
Curriculum Pre-K-8

d.) http://www.sde.ct.gov/sde/cwp/view.asp?a=2618&q=320850m - Connecticut’s Blueprint for
Reading Achievement, Grade K-3

e.) http://www.sde.ct.gov/sde/cwp/view.asp?a=2618&Q=321834 - Connecticut’s Beyond the
Blueprint: Literacy in Grades 4-12 and Across the Content Areas

4.) As soon as districts have an SRBI process in place, print information describing the
specifics of that process could also be made available to parents.

5.) “Strategies for increasing the student’s rate of learning . . .” As students go through the
SRBI process, information regarding the scientific research-based interventions that will be
used for a particular student to increase his/her learning in general education as well as how and
when the student’s progress will be measured and how and when results will be reported to the
parent(s) should also be available to families. Districts are encouraged to provide this
information in any format that is deemed appropriate by the local school administration.

C. Additional resources are available on the Bureau’s website under the “Application for
Extension: RE: LD Criteria - (http://www.sde.ct.gov/sde/cwp/view.asp?a=2678&Q=320730#
Application). Professional development resources that either are already available or could be
made available through the SERC/RESC Alliance will also be identified to assist districts with the
implementation of the LD Guidelines and incorporating SRBI data into the LD identification and
eligibility process.

Q 2. If a parent makes a referral for a special education evaluation, how should a district proceed —
particularly if the LEA is still working on developing a [SRBI/RTI] process to provide quality
data to document that a child’s difficulty is not due to “lack of appropriate instruction”?

11/12/2009
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A 2. Based on the language that is in the Executive Summary of the Guidelines on ldentifying
Children with Learning Disabilities (2009) on pages 9 & 11-12:

“Regardless of when in the SRBI process the interventions occur, once a referral is
received, the district must convene a PPT to review the referral and decide if a special
education evaluation is warranted. The PPT may determine that a special education
evaluation is not needed and the parent would then have the right to challenge that refusal
through due process. . . . To help ensure that an evaluation is comprehensive, the PPT
must first gather input from multiple sources (e.g., families, general classroom,
curriculum-based measures, standardized assessments, student records, observations) and
include a review of existing evaluation data to determine what additional data, if any, are
needed to identify a disability, a student’s need for special education and write an IEP.
Included in this review must be any evaluative data gathered during the SRBI process. It
is possible that, based on a review of existing data, the PPT will have sufficient
information to determine if the student has a disability and to determine her or his
educational needs. This review of existing data may qualify as the comprehensive
evaluation required for identification and writing the IEP. . . . If a review of existing data
is not sufficient to identify whether a student has a disability, school personnel must
provide notice to parents that describes any proposed evaluation procedures (34 CFR §
300.304(a)) and conduct an evaluation consistent with the requirements of IDEA 2004 . .

2

“As specified in IDEA 2004, families and school personnel always have the right to refer
a student for consideration of eligibility for special education services by requesting an
evaluation at any time, including prior to completion of an SRBI process. The PPT must
respond to all referrals by holding a PPT meeting to determine whether a comprehensive
evaluation is warranted. From the date of the referral to the completion of the
evaluation, identification, eligibility determination and writing and implementing an
IEP, the timeline is 45 school days (exclusive of the time necessary to secure parental
consent) under Section 10-76d-13 of the State Regulations unless the PPT and the
family extend that time frame by mutual written agreement (34 CFR 8§ 300.309(c)).
However, a PPT may conclude, through analysis of data that document a student’s
progress through the use of appropriate, technically adequate assessments, that a student
is making sufficient, adequate progress through SRBI, and that further evaluation,
therefore, is currently unnecessary. Families then would have the right to challenge that
conclusion through a complaint resolution or due process hearing if they choose, and may
use mediation if agreed to by the district. A PPT also may determine that a trial
diagnostic placement (i.e., structured placement of not more than eight weeks’ duration)
is appropriate to assess the needs of a student for whom an IEP may be needed but for

11/12/2009
Bureau of Special Education
CT State Department of Education 3
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whom the evaluation is either inconclusive or the data insufficient to determine the
student’s IEP (Connecticut Regulations § 10-76d-14(b)). A diagnostic placement is an

evaluation.” (page 12) [emphasis added]

11/12/2009
Bureau of Special Education
CT State Department of Education

Return to Bulletin







Bureau Bulletin November/December 2009

Bureau of Special Education Consultant Assignments for Districts

December 2009 List

Back to Bulletin

All parent calls will be directed to the consultant handling the district of nexus for the child.
General calls from district staff will be directed to the consultant assigned to the district. Very
specific questions regarding focused topics may be directed to appropriate consultant assigned to
that area of focus, if necessary. If you have any questions about this process, please contact the
consultant assigned to your district. This list may be revised from time to time, based on the
needs of the Bureau of Special Education.

#1 (Terri DeFrancis)

Bozrah Columbia
Ellington Lebanon
Norwich Oxford
Salem Stonington

Woodstock RSD #17

#2 (Mike Tavernier)

Andover Canton

E. Granby E. Haddam
Hebron Marlborough
Portland Rocky Hill

S. Windsor RSD #8

#3 (Patricia Anderson)

Chaplin Litchfield
Thompson Tolland
Vernon West Hartford
RSD #11

#4 (Mike Smith)

Avon Berlin
Farmington Granby
Hampton Lisbon
Putnam Scotland

Windham RSD #10

#5 (Dana Corriveau)

Canterbury East Windsor
Hartford Plainfield
Stafford Sterling
12/14/09

Bureau of Special Education

East Hampton
Naugatuck
Preston
Suffield

USD #1

Cromwell
East Hartford
Plainville
Simsbury

New Britain
Union
Wethersfield

Enfield
Griswold
Pomfret
Somers

Franklin Windsor Locks
Sprague
Voluntown

Connecticut State Department of Education






#6 (Jacqui Kelleher)

Ashford Brooklyn
Coventry Eastford
Killingly Manchester

New Hartford Southington

#7 (Colleen Hayles)

Clinton East Lyme
Waterbury Waterford
RSD #18 RSD #16

#8 (Sarah Harvey)

Ansonia Bolton
CTHSS Newington
Winchester Windsor
RSD #14

#9 (Maria Synodi)
Bloomfield Cheshire
Ledyard Middletown

New Fairfield Seymour

Colchester
Glastonbury
Mansfield

Willington RSD #19

Madison
Westbrook

Bristol
Stratford
RSD #13

Derby
Montville
Wallingford

#10 (New)- Contact Brian Cunnane until staff is assigned

Bethany Branford
Meriden Milford
Old Saybrook Orange
RSD #5

#11 (Christine Spak)

East Haven Hamden

N. Branford North Haven
West Haven Wolcott

#12 (Mary Jean Schierberl)

Fairfield New Haven
Watertown Westport
RSD #6

12/14/09

Bureau of Special Education

Groton
N. Stonington
Woodbridge

New London
Shelton
USD #2

Connecticut State Department of Education





#13 (Rhonda Kempton)
Bridgeport Guilford
Plymouth Thomaston
#14 (Perri Murdica)
Monroe New Canaan
Torrington RSD #1
RSD #15

#15 (Gail Mangs)

Bethel Danbury
New Milford  Ridgefield
#16 (Brian Cunnane)

Brookfield Chester
Deep River Easton

Norwalk Redding
Trumbull RSD #4
RSD #9
12/14/09

Bureau of Special Education

Newtown

Stamford
RSD #12

Greenwich
Wilton

Darien
Essex
Sherman
RSD #7

Connecticut State Department of Education

Back to Bulletin
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List of districts getting focused monitoring letter for 2009-10:
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Bloomfield
Columbia
Coventry
Cromwell
Derby

East Haven
East Windsor
Enfield
Griswold

. Groton

. Killingly

. Lisbon

. North Branford
. Plymouth

. Seymour

. Sprague

. Stonington

. Thomaston

. Thompson

. Torrington

. Vernon

. Wethersfield

. Windsor Locks
. RSD #16

. DCF

Return to Bulletin
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Root Cause Analysis

Dr. Jacqueline Kelleher
Connecticut State Department of Education
November 12, 2009

11/12/2009 Bureau of Special
Education, CT State Department
of Education





Think Question

* \When you have a problem at work or
school, how do you approach it?

* Do you jump In and start treating the
symptoms?

* Or do you stop to consider whether there's
actually a deeper problem that needs your
attention?






Band-Aids on the Symptoms?

Symptom Approach

“Errors are often a result of
staff carelessness.”

“We need to train and
motivate staff to be more
careful.”

“We don’t have the time or
resources to really get to
the bottom of this
problem.”

Root Cause
“Errors are the result of

defects in the system.
People are only part of
the process.”

“We need to find out why

this is happening, and
Implement mistake-proofs
so it won't happen again.”

“This is critical. We need to

fix it for good, or it will
come back and burn us.”





Think Reflection

* If you only fix the symptoms — what you
see on the surface — the problem will
almost certainly happen again, which will
lead you to fix it, again, and again, and
again.

* If, Instead, you look deeper to figure out
why the problem Is occurring, you can fix
the underlying systems and processes that
cause the problem.

4





Definitions

* Root Cause Analysis Is a method used to
address a problem or noncompliance In
order to get to the “root cause”. It is used
SO we can understand, correct or eliminate
the cause, and prevent the problem from
recurring. Root cause analysis helps
identify what, how and why something
happened, thus preventing recurrence.

Return to Bulletin 5





Root Causes

 Root causes are underlying, are
reasonably identifiable, can be
controlled by administration and
management.

— The identification of root causes allow for
the generation of recommendations.

— The process involves data collection,
cause charting, root cause identification,
recommendation generation and
Implementation.





More specifically...

 Root causes are underlying causes.

The investigator's goal should be to
identify specific underlying causes. The
more specific the investigator can be
about why an event occurred, the easier it
will be to arrive at recommendations that
will prevent recurrence.





More specifically...

Root causes are those that can reasonably be
Identified.

Root causes are those over which schoaols,
administrators, and management have control.
|dentify root causes that decision-makers have control
over.

Root causes are those for which effective
recommendations can be generated.
Recommendations should directly address the root
causes identified during the investigation. If the
Investigators arrive at vague recommendations such as,
“Improve adherence to written policies and procedures,”
then they probably have not found a basic and specific
enough cause and need to expend more effort in the
analysis process.





Wisdom before moving forward...

* The “true” problem must be understood
before action Is taken.

— Problems are often masked for a variety of
reasons

* To do this well, we must be
— Both focused and open-minded
— Both patient and quick
— Above all, we must be relentless





Three Causes

 Physical causes - Tangible, material items failed in some way (for
example, a car's brakes stopped working).

« Human causes - People did something wrong, or did not do
something that was needed. Human causes typically lead to
physical causes (for example, no one filled the brake fluid, which led
to the brakes failing).

 Organizational causes - A system, process, or policy that people
use to make decisions or do their work is faulty (for example, no one
person was responsible for vehicle maintenance, and everyone
assumed someone else had filled the brake fluid).

What do we see in schools with respect to addressing the needs of
students?

Return to Bulletitp





Five Identifiable Steps

Step One: Define the Problem
 What do you see happening?
 What are the specific symptoms?

Step Two: Collect Data

« What proof do you have that the problem exists?
 How long has the problem existed?

 What is the impact of the problem?

You need to analyze a situation fully before you can move
on to look at factors that contributed to the problem. To
maximize the effectiveness of your Root Cause Analysis,
get together everyone — experts and front line staff —
who understands the situation. People who are most
familiar with the problem can help lead you to a better
understanding of the issues. "





Five Identifiable Steps

Step Three: Identify Possible Causal Factors
« What sequence of events leads to the problem?
« What conditions allow the problem to occur?

« What other problems surround the occurrence of the
central problem?

During this stage, identify as many causal factors as
possible. Too often, people identify one or two factors
and then stop, but that's not sufficient. With root cause
analysis, you don't want to simply treat the most obvious
causes - you want to dig deeper.

12





Strategy: Asking Why

. Write down the specific problem. Writing the issue helps
you formalize the problem and describe it completely. It
also helps a team focus on the same problem.

Ask why the problem happens and write the answer
down below the problem.

. If the answer you just provided doesn't identify the root
cause of the problem that you wrote down in step 1, ask
why again and write that answer down.

. Loop back to step 3 until the team is in agreement that
the problem's root cause is identified. Again, this may
take fewer or more times than five Whys.

13





Five Identifiable Steps

Step Four: Identify the Root Cause(s)
Why does the causal factor exist?
What is the real reason the problem occurred?

Use the same tools you used to identify the causal factors (in Step Three) to look at the
roots of each factor. These tools are designed to encourage you to dig deeper at
each level of cause and effect.

Step Five: Recommend and Implement Solutions
What can you do to prevent the problem from happening again?
How will the solution be implemented?
Who will be responsible for it?
What are the risks of implementing the solution?

Analyze your cause-and-effect process, and identify the
changes needed for various systems. It's also important
that you plan ahead to predict the effects of your
solution. This way, you can spot potential failures before
they happen. 14





Putting Root Cause Analysis into
Practice

« Case Study: Mountain Laurel High School

— Rural, over 55% Free or Reduced Lunch,
95% White, 15% of graduating class has
dropped out, 12.5% students with disabllities,
less than 1% ELL

— Discrepancy between general education and
special education students greater than 75%
on the reading portion of the CAPT
assessment in 2006-07 and 2007-08 data.

— Gap less than 35% on Grade 8 CMT.

11/12/2009 Bureau of Special Return to Bulletin
Education, CT State Department
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Updates from the Bureau of Student Assessment

CMT/CAPT Skills Checklist Training

Initial Level Training

All sessions of our initial level training on the Skills Checklist are closed for the 2009-2010 school year. If
you are a special education teacher who will be assessing a student with the CMT/CAPT Skills
Checklist during the 2009-2010 school year, and have not received initial training from CSDE
please follow these procedures.

1. Contact your district test coordinator to ensure that they are aware of the situation and so they can
assist you in locating a trained teacher to work with

2. View the skills checklist overview part 1 and 2.
http://www.csde.state.ct.us/public/cedar/assessment/checklist/index.htm

3. Administer the skills checklist to your student with support from a trained teacher and submit it online in
March via the skills checklist Web site.

4. You will sign the rater certification page and use your e-mail when submitting even though you have
not been trained by CSDE. This will generate a letter from us in April reminding you to attend Skills
checklist training in the summer or fall of 2010.

Certified Rater Training for the CMT/CAPT Skills Checklist

Special education teachers who have received initial level training from CSDE during the 2006-2007
school year are required to participate in Certified Rater Training for the CMT/CAPT Skills Checklist. We
are in the process of creating an online training module to allow teachers to complete this important
training. District test coordinators will receive information regarding the registration process. Like all
teachers administering the CMT/CAPT Skills Checklist, these teachers should continue to administer the
CMT/CAPT Skills Checklist throughout the year and submit the final ratings online in March. If a special
education teacher has completed the initial CMT/CAPT Skills Checklist training with CSDE after the 2006-
2007 school year they may choose to participate in the Certified Rater Training online training.

Here is a link to individuals who have received training.

http://www.csde.state.ct.us/public/cedar/assessment/common/ChecklistTrainingParticipants10-2009.pdf

Accommodations Training

The Bureau of Student Assessment will be providing an opportunity for Assessment Accommodations
training on January 13 or 14, 2009 at the Crowne Plaza in Cromwell. Morning or afternoon sessions are
available. (See flyer)



http://www.csde.state.ct.us/public/cedar/assessment/checklist/index.htm

http://www.csde.state.ct.us/public/cedar/assessment/common/ChecklistTrainingParticipants10-2009.pdf



MIST

Measurement Incorporated Secure Testing (MIST) Application

Measurement Incorporated has created a secure online testing environment to support the
CSDE'’s efforts to continually improve the quality of the Connecticut assessment system.
The Measurement Incorporated Secure Testing System (MIST) application was initially
used in 2006 with volunteer districts for the CAPT Interdisciplinary Writing test. Its proven
effectiveness in securely delivering assessments has enabled the Bureau of Student
Assessment to expand its use to provide accommodations to Connecticut’s special
populations students.

The 2010 CMT/CAPT administration will require all students assessed with the CMT/CAPT
MAS Reading test to submit their responses using the MIST application.

Students identified for the “word processor/online computer response” accommodation will
also submit their responses using the MIST application for any test sessions outlined below.

MIST Test Sessions Available for the 2010 CMT/CAPT

CMT CAPT

Editing & Revising Editing & Revising*

Direct Assessment of Writing Interdisciplinary Writing 1 & 2
Reading Comprehension Reading for Information
Degrees of Reading Power® Response to Literature
Science

CMT MAS Reading Test CAPT MAS Reading Test
Reading Comprehension** Reading for Information**

Degrees of Reading Power®**  Response to Literature**

* New test session on the MIST application for 2010.

** New test session on the MIST application for all students assessed with the
CMT/CAPT MAS Reading test.

The MIST application will not be used for CMT/CAPT supplemental testing.

Additional MIST Information

CMT

e Students should complete the entire content area test on the MIST application

(e.g., students who are identified as needing a word processor/Online computer

response accommodation for the CMT Reading Comprehension test will also complete

the Degrees of Reading Powere using the MIST application)

e CMT, Mathematics (standard and MAS) is the only subtest that will not be available
on the MIST application.

CAPT

e Mathematics (standard and MAS) and Science are the only subtests that will not be
available on the MIST application.






e The Editing & Revising test will now also be available on the MIST application for
students who are identified as needing the Word Processor/Online computer
response accommodation for this test session.

Reader of Directions Only Accommodation

Based upon continuing accommodations research and our commitment to provide
appropriate accommodations for our students with special needs we have been able to
embed a text reader function for those students that will be accessing the subtests through
the MIST application and have a Reader of Directions only accommodation documented in
their IEP. For the 2009-2010 testing session those students already using the MIST system
for response who also have a “reader of directions only” accommodation will be able to
access the text reader function in the MIST application.

CMT/CAPT MAS

The CMT/CAPT Modified Assessment System (MAS) is an alternative assessment for
students with a disability listed under Section 602(3) of the IDEA. The student’s IEP team
determines if a student meets the eligibility criteria to be assessed with the CMT/CAPT MAS
in mathematics and/or reading. Students who are administered the CMT/CAPT MAS in
mathematics and/or reading will participate in the standard grade-level CMT/CAPT for all
other content areas.

Students assessed with the Reading CMT/CAPT MAS will receive a test booklet for
reference but will submit their responses for the Reading CMT/CAPT MAS by using the
Measurement Incorporated Secure Testing (MIST) application.

Additional CMT/MAS Information can be viewed at

http://www.csde.state.ct.us/public/cedar/assessment/mas/index.htm

Assessment Guidelines
The Assessment Guidelines have been updated and are available on our Website.

http://www.csde.state.ct.us/public/cedar/assessment/agl/resources/AssessmentGuideline2009-10.pdf




http://www.csde.state.ct.us/public/cedar/assessment/mas/index.htm

http://www.csde.state.ct.us/public/cedar/assessment/agl/resources/AssessmentGuideline2009-10.pdf



District Test Coordinator Workshops
District test Coordinators will be receiving registration information about upcoming required District Test
Coordinator workshops.

Schedule of CMT and CAPT District Test Coordinator Workshops

DATE WORKSHOP AND TIME
CMT Workshop CAPT Workshop
Tuesday, January 19
8:30 - 11:30 a.m. 1:00 — 4:00 p.m.
CAPT Workshop CMT Workshop
Thursday, January 21

8:30 —11:30 a.m.

1:00 — 4:00 p.m.

Schedule of Combined CMT/CAPT Test Coordinator Workshops

DATE WORKSHOP AND TIME
CMT/CAPT Workshop
Wednesday, January 20
1:00 — 4:00 p.m.
CMT/CAPT Workshop
Friday, January 22
8:30 —11:30 a.m.
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