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Presentation Notes
Being able to read and understand complex text, independently and proficiently, at or above grade level is absolutely necessary for college and career readiness. The chief difference between students who succeed and students who struggle in introductory college courses is the ability to comprehend complex texts.  To ensure students become college and career ready, educators must consider text complexity at each grade level.  This presentation explains how to determine text complexity levels for both informational and literary texts. 


Text Complexity Model

Text complexity is determined by:
= Quantitative Measures
= Qualitative Measures

fﬁ
= Reader and Task Consideration ?’
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Presentation Notes
Appendix A of the Connecticut Core Standards defines a three part model for determining text complexity.   

Quantitative Measures are readability scores, such as a Lexile measure or Flesch-Kincaid grade-level readability formula.

Qualitative Measures are determined by the reader of the text, such as a teacher or curriculum developer. These consider meaning or purpose, text structure, language features, and knowledge demands.   

Lastly, the Reader and Task Considerations are best employed by those educators who know the background, experiences, and motivation of the students who will read the text, as well as the complexity of the task assigned and the questions accompanying the text.  

We triangulate the information because no single measure is a perfect determinant of text complexity.  Quantitative measures place texts by using formulas, but do not take into consideration the challenges posed by narrative fiction or the concepts presented in expository texts.  Some of these measure are less valid for certain types of texts, such as prose or dramatic texts.  So, while these are helpful as data points, they should not be used in isolation as a single determinant in choosing a text.  However, using the three dimensions listed, texts chosen for students will appropriately challenge them. 


Determining Text Complexity

Four Steps:
= Find the guantitative measure of the text.

Complete the qualitative measure rubric.
Reflect on the reader and task considerations.
Recommend placement in the appropriate text complexity band.
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Presentation Notes
There are four steps to determining the complexity of a text and the same steps are followed, regardless of the type of text. 
 1. Find the quantitative measure of the text.  Using https://fab.lexile.com you can search for a Lexile measure of book by title or author.  Many sites, such as Scholastic, will offer guided reading, DRA, and ACR levels for books.  Lexile Analyzer, a free resource available to all CT educators on the new MetaMetrics Hub, allows you to upload texts or, for shorter pieces of work, type in the text you are measuring. 

Complete the qualitative rubric that aligns to the type of text chosen. Rubrics for literary and informational text were developed by educators from across the country. These rubrics align to the expectations for complex text in the CCS, Appendix A, and can be found on the CSDE web site.

Using several guiding questions, discuss and determine the challenges this text will pose to your specific group of students. 

Then, determine the best placement for the text within a grade level.  These text complexity bands are based on grade levels. 




CCS Text Complexity Bands

Text Complexity
Grade Bands
K-1
2-3

4-5
6-8
9-10
11-CCR

%
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Presentation Notes
The bands were determined by the creators of the Connecticut Core Standards. 


Step-By-Step

Step 1. Quantitative Measures
=  Word length ;
= Word frequency Qf

=  Word difficulty

= Sentence length

Reader and Task

= Text length
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You should be aware that different quantitative measures use a variety of factors in determining the readability level.  
Flesch Kincaid uses an algorithm that counts:
the average number of words per sentence 
the average number of letters per word 
and the frequency of passive and complex constructions 

Lexile uses an formula that considers:
 semantic difficulty (word frequency) and  
 syntactic complexity (sentence length)

Using more than one measure when reviewing a text can be helpful, but is not required. 


Using Multiple Measures

Degrees of
Common Core Reading Flesch- The Lexile Reading
Band ATOS Power® Kincaid? Framework® Maturity Text Evaluator
2nd _ 3rd 2.75-5.14 42 -54 1.98-5.34 420 - 820 3.53-6.13 100 - 590
4th — gth 4.97 -7.03 52 — 60 4.51-7.73 740 - 1010 5.42-7.92 405 -720
gth — gth 7.00-9.98 57 — 67 6.51 —10.34 925 -1185 7.04 - 9.57 550 — 940
gth _ 1pth 9.67 -12.01 62 —-72 8.32-12.12 1050 — 1335 8.41-10.81 750 -1125
11* - CCR 11.20 - 14.10 67 - 74 10.34 - 14.2 1185 — 1385 9.57 —12.00 890-1360
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This chart aligns the various readability measures with grade bands determined by the CCS.  Remember that CT provides free access to the Lexile Analyzer for all our educators. The final recommendation for a grade band based on the chosen quantitative measures may be validated, influenced, or even over-ruled by an examination of the qualitative measures and the reader and task considerations.  


Step-By-Step

Step 2. Qualitative Measures

= Levels of meaning &
4

= Structure F

G

= Text features

= Subject-specific vocabulary

= Prior subject matter knowledge demands

Intertextuality
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Step two is more involved, and can be done alone or collaboratively.  It requires teachers to consider various aspects of a text such as the purpose, structure, language, and knowledge demands. Using the rubrics designed for literary and informational texts make this portion of the process much easier for educators. The aspects presented in the rubrics require a close read of the text by a human reader who will decide if the level of meaning is subtle or explicit, and if there are multiple levels of meaning within a text.  The reader must establish if connections are made easily between ideas or events, or if are they buried in an intricate text.  Does the text have graphics, and will they support a student’s understanding of the material or are they extensive, providing information beyond what is written in the text?  The teacher should review the use of language and conclude if literal language is regularly used, or if the text contains abstract or figurative language that add to the complexity, such as idioms, descriptive language, or metaphors; and they must ask themselves if the vocabulary is archaic or subject specific, as opposed to simplistic vocabulary or commonly used terms that will allow the student to easily comprehend the ideas in the text.  A more complex use of sentence structure and allusions to other texts add to the difficulty of a piece of writing, and should be noted by the reader during this step of the process. 




Rubrics

Text Complexity: Qualitative Measures Rubric
Text Title Text Author
Text Complexity: Qualitative Measures Rubric
INFORMATIONAL TEXTS Exceedingly Complex Very Complex Moderately Complex Slightly Complex
Text Title Text Author MEANING O Meaning: Several levels and competing 2 Meaning: Several levels of meaning thar O Meaning: More than one level of : Omne level of meaning; theme is
elements of meaning thar are ditficult o may be difficult 1o identify or separate; meaning with levels clearly distinguished obvious and revealed early in the rext.
Exceedinaly Complex Very Complex Moderately Comnlex 3 identify, separate, and interpret; theme theme is implicit or subtle and may be from each other; theme is clear but may
9y P’ Y P Y P is implicit or subtle, often ambiguous and revealed over the entfirety of the text be conveyed with some subtlety
revealed over the entirety of the text
PURPOSE © Purpose: Subtle, implied, difficult to O Purpose: Implied, but foirly easy to  Purpose: Implied, but easy to identify QO Purpose
determine; intricate, theoretical elements infer; more theorefical than concrete based upon context or source with a n
O Organization: Organization isintricate O Organization: Organization may incude O Organization: Organizationmay have O Organization: Organization of text is
L N B _ . . } . » o . . ~ . . with regard to elements such as narrative subplots, time shifts and more complex two or more storylines and occasionally dlear, chronclogical or easy to predict
O Organization of Main Ideas: Comnections O Organizafion of Main Ideas: Connections O Organizafion of Main Ideas: Cornections O Organi viewpaint, time shifts, multiple characters,  characters be difficult to predict
berween an extensive range of ideas or berween an expanded range of ideas, berween some |c_leu§ or evenfs ars implicir baw:e_er TEXT STRUCTURE storylines and detal
events are deep, infricate and often processes or events are deeper and often or subtle; organization is evident and explidr
TEXT STRUCTURE implicit or subtle; organization of the text implicit or subtle; may contain g iy | dlear or
is intricate or specialized for a particular multiple pathways and may exhibit traits O Use of Graphics: If used, minimal O Use of Graphics: If used, a few O Use of Graphics: If used, a range of 2 Use of Graphics: If used, extensive
discipline commen to a spedfic disdpline illustrarions thar support the text, or illustrations thar support the texr, or illustrations thar supporrt selecred parts of ilustrations thar directly supporr and assist
the text, or in interprating the written text, or
O Text Features: If used, are essenfial in O Text Features: If used, greatly enhance the O Text Features: If used, enhance the 2 Text Feq Graphics are present and are essenfial Graphics are present and extend the
understanding content reader’s understanding of content reader’s understanding of content navigard for understanding the meaning of the meaning of the fext A few graphics are present that support Graphics may be present but are not
not essed text the meaning of the text necessary to understanding the meaning of
the fext
O Use of Graphics: If used, extensive, O Use of Graphics: If used, essantial O Use of Graphics: If used, graphics mostly O Use of
intricare, essential integrared graphics, integrared graphics, tables, charrs, erc; supplementary 1o understanding of the unnecess)
tables, charts, etc, necessary to make may occasionally be essential 1o text, such as indexes, glossaries; graphs, directly O Conventionality: Dense and complex; O Conventionality: Complex; contains O Conventionality: Largely explicit and O Conventionality: Explic, literal,
!neurlng_of text; also may provide . understanding the text pictures, tables, and charts directly the writt| contains abstract, irenic, and/or some abstrad, ironic, and /or figurath sasy to d with some occasions igh 1, easy to und
;hm;";;":‘"“" not otherwise conveyed in support the text figurative language lenguage for more complex meaning
LANGUAGE
FEATURES O Yocabulary: Generally unfamiliar, 0 Vocobulary: Somewhar complex O Yocabulary: Mostly contemporary, O Yocabulary: Contemporary, familiar,
© Conventionality: Dense and complex; O Convenfionality: Complex; contains O Convenfionality: Largely expligt and O Conven archaic, subject-specific, er averly language that is some familiar, conversational; rarsty conversational language
contains abstract, irenic, andor some abstract, ironic, andj/or figurative zasy to understand with some occasions straightf] ge; may archaic, subject-spadific, or overly unfamiliar or everly acodsmic
figurative language language for more complex meaning or purposefully misleading academic
LANGUAGE
FEATURES @ Vocabulary: Generally unfamiliar, © Vocabulary: Somewhat complex O Vocabulary: Mostly contemporary, O Vocabu O Sentence Structure: Mainly complex O Sentence Struchure: Many complex O Sentence Structure: Simple and O Sentence Structure: Mainly simple
archaic, subject-specific, or averly I that is i il familiar, conversafional; rarely conversd sentences often containing multiple with several subordi comp d sentences, with some more sentences
i may be archaic, subjecr-spedific, or averly unfamiliar or overly acodemic concapts phrasas or clauses and transition words complex constructions
or purpossfully misleading academic
O Sentence Structure: Mainly complex O Sentence S'T“dw-: Many mTplE‘ O Sentence Structure: S'".‘)IE ard O Sentenc O Life Experiences: Experiences and,/or O Life Experiences: Experiences and /or O Life Experiences: Experiences and /or O Life Experiences: Experiences and,/or
sentences often containing muliple semences with several subordinare compound sentences, with some more senrance] h e P h : : h
concepts hrases or clauses and fransition words complex constructions KNOWLEDGE ideas are distinctly different from the ideas ars uncommon to most readers ideas porfrayed are common to many ideas portrayed are everyday and
P common reader readers common to most readers
DEMANDS
O Subject Matter Knowledge: Extensive, O Subject Matter Knowledge: Moderate O Subject Mofter Knowledge: Everyday O Subject O Intertextuality and Cultural Knowledge: O Intertextuality and Cultural Knowledge: } i}
perhaps specialized or even theoratical levels of discipline-spedfic content practical knowledge and some discipline- practica Many references or allusions 1o other rexrs Some references or allusions 1o other texrs O Interfextvality and Cultural Knowledge: &4 O Interfextvality and Cultural Knowledge:
KNOWLEDGE discipline-specific content knowledge; knowledge; some theorstical knowledge spedfic content knowledge; both simple ideas or altural elements or cultural elements few references or allusions to other texts or Mo references or allusions to other texts or
DEMANDS range of challenging abstract and may enhance understanding; range of and more complicated, abstract ideas cuitural elements cultural elements
theoratical concapts recognizable ideas and challenging
abstract concepts
O Infertextuality: Many raferences or O Intertextuality: Some referances or ol ity: A faw or I lity: Mo references or allusions
allusions 1o other texts or ourside ideas, allusions to other texts or outside ideas, allusions to other texts or outside ideas, 1o other rexts, or cutside ideas, theories,
theories, etc. theories, etc. theories, etc. etc.
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Presentation Notes
While many teachers can tell that a text is complex, describing precisely what makes it complex is much more difficult. The rubrics were designed to support teachers in developing a common language to describe and discuss texts.

The rubrics for literary text and for informational text allow educators to easily evaluate the important elements of a text that are often missed by computer software that tends to focus on more easily measured factors. 

Because the factors for literary texts are different from information texts, these two rubrics contain different content. However, the formatting of each document is exactly the same. And because these factors represent continua rather than discrete stages or levels, numeric values are not associated with these rubrics.  The link to these rubrics is available at the end of the presentation.



Step-By-Step

Step 3. Reader and Task Considerations
= Motivation
= Knowledge

= EXperience .
= Complexity of assigned task

= Complexity of questions
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Presentation Notes
During this step of the process, educators must use their professional knowledge of the students who will read the assigned text.  What do your students bring to this text and how might the ideas portrayed or the references made in that piece of writing help or hinder your students’ comprehension? A list of questions has been written to support teachers when considering the use of a specific text with their students.


Considering the Reader

= What aspects of the text will likely pose the most challenge for
students?

= Content or theme concerns or challenges?
= Text structure challenges?

= Language feature challenges?

= Knowledge and experience demands?

= What supports can | provide to make this text accessible to my
students?
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These questions are meant to stimulate ideas about and reflection on the text, students, and any tasks associated with a piece of writing.  Questions encourage educators to see not only the barriers a text might pose, but to think about how to scaffold a text to make it more accessible.  




Considering the Reader

= How will this text help my students build knowledge about the
world?

= What Connecticut Core Standards should | focus on when using
this text in an assessment?

=  What are natural areas of focus for this text?
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Presentation Notes
These are open-ended questions without single, correct answers that should help teachers think through the implications of using a particular text. The link to these questions is included at the end of the presentation. 



Potential Challenges

= Accessible for most students

= Sentence and text structures

= Archaic language, slang, idioms
= Background knowledge

= Bias and sensitivity concerns

= Word count
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It is imperative that teachers consider a number of potential challenges inherent in a text.  On this screen, I have listed just a few. Appendix A of the CCS notes that students who are interested in a topic may be more likely to attempt to access difficult texts about that subject.  Students who are reading above grade level should be provided with text that challenges them at their own level, so they should be given appropriately complex texts to read.  Across the school year, educators can certainly mix less demanding and more challenging reading materials to provide students with an opportunity to have full access to some texts without struggling, while improving their reading comprehension and moving them toward college and career readiness.  


Next Steps

= Develop a pool of annotated texts

= The texts and the annotations accompanying them can be
used to help select appropriate materials.
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Presentation Notes
Teachers can develop a pool of annotated texts that exemplify and help benchmark the process of evaluating text complexity, using both quantitative and qualitative measures and the professional judgment of teachers -- complex text playlists!

The texts and the annotations accompanying them will provide educators with a deeper, multidimensional picture of text complexity that can be used to help them select materials for their students.



Step-By-Step

Step 4. Placemat

= Complete and keep a record
of analysis

Text Complexity Analysis of

(title)
by {outhor)

Recommended Complexity Band:

Meaning/Punpese:  (Brily enplain the levals of meaning (Wierary Tert] or purpose
Drormational tewt.}

Text Structure: [Brigfy describe the struchuns, orpanization, and other features of
the tart. ]

Langusge Fosturss: [Bricfy describe the aomventions and carity of the languase
usnd in tho tourt, including tho complonity of the vombuary and somtono
shructares.|

Knowisdge Demands: [Bricfy doescribe the knowlodge domands the hort roguircs
of studants. |

Text Description

Briefiy descrine the text:

Quantitative Measure

Complexity Band Lewel {provide range)

Ll or Other Quantitative Mezsure of the Text:

Considerations for Reader and Task

Below zire Schors o consider with respect o the resder and tusk (Sos attachad
[puiding questions to sssist smch tescher in filfing out this ssction for hits ar her own
=t

Potentisl Challenges this Text Poses:

Mizjor Instructional  Aness of Foors |34 005 Standands] for this Text:

[DifferentivtionSupports  far Studemnts:

Recommended Placement
Brisfly expisin the recommendsd plscement of the text in & particulsr grade band.

Optional: Crested try fremme, ctase el daee| Reiamd oy

jrmime ctate e-meil dae|
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Presentation Notes
After reflecting on all three legs of the text complexity model, you can make a final recommendation of placement within a text complexity band and begin to document your thinking for future reference. This is the focus of step four.  Once the recommended grade-band placement has been decided on, educators might find it useful to document the aspects of the text and the final determination of difficulty levels from the rubric that led them to their conclusion.
The template offers space to record information for each of the three legs of the model.  A link for this template is available at the end of the presentation.




Text Complexity In Action:
Step 1

Quantitative Measures

Various readability measures of The Hunger Games agree that it is of appropriate
complexity for Grades 7-adult.

The ATOS formula (used with the Accelerated Reader program) identifies this title as
having a book level of 5.3.

The Lexile measure for this novel is 810L.
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Let’s try this analysis with the Hunger Games.  This placemat was created by the Kansas Department of Education.  The link to the site containing completed placemats is included at the end of the presentation.
The first of our four steps is to find the quantitative measure of the text. The educator who completed this placemat used an ATOS formula and a Lexile measure, both of which place this book in 4th to 5th grade.  The book is listed by the publisher as appropriate for grade bands 6-8 and 9-12.  So we have some disparity in the quantitative measures. 


Text Complexity In Action:

Exceedingly Complex

Very Complex

Moderately Complex

Slightly Complex

Step22

MEANING ) Meaning: Several levels and competing ) Meaning: Several levels of meaning that 0 Meaning: More than ene level of ) Meaning: One level of meaning; theme is
elements of meaning that are difficult fo may be difficult fo identify or separate; meaning with levels clearly disfinguished obvious and revealed early in the fextf.
identify, separate, and interpret; theme theme is implicit or subtle and may be frem each other; theme is clear but may
is implicit or subtle, often ambiguous and revealed over the entirety of the text be conveyed with some subflety
revealed over the enfirety of the fext

O Qrganization: Organizafion is infricate O Qrganizafion: Organization may include O @rganization: Organizafion may have ) @rganization: Organization of text is
with regard to elements such as narrafive subplots, time shifts and more complex twi or more storylines and occasionally clear, dhronological or easy to predict
wiewpaoint, time shifts, multiple characters, characters be difficult to predict

TEXT STRUCTURE sterylines and detail

O Use of Graphics: If used, minimal ) Wse of Graphics: If vsed, a faw O Wse of Graphics: If used, a range of O Wse of Graphics: If used, extensive

illustraticns that support the text, or illustrations that support the texf, or illustrations that support selected parts of illustrations that directly support and assist
the text, ar in interpreting the written text, or
Crraphics are present and are essential (Graphics are present and extend the
for understanding the meaning of the meaning of the fext & few graphics are present that support Graphics may be present but are not
text the meaning of the text necessary fo understanding the meaning of
the text

) Conventienality: Dense and complex; O Convenfienality: Complex; centains 2 Qonventionality: Largely explicit and O Convenfienality: Explidt, literal,
centains abstract, irenic, and for some abstract, ironic, and/or figurafive easy fo understand with some occasions straightfor«ard, easy to understand
figurative language language for more complex meaning

LANGUAGE

FEATURES O Vocabulary: Generally unfamiliar, O Vocabulary: Somewhat complex O Vocabulary: Mostly contemporary, O Vocabulary: Contemporary, familiar,
archaic, subject-specific, or overly language that is sometimes unfamiliar, familiar, conversational; rarely conversational language
academic language; may be ambiguous archaic, subject-specific, or averly unfamiliar or overly academic
or purposefully misleading academic

2 Sentence Structere: Mainly complex O Sentence Structure: Many complex 2 Sentence Shrudure: Simple and Zentence Structure: Mainly simple
sentences offen containing multiple sentences with several subordinate compound senfences, with some more sentences
concepts phrases or clavses and fransition words complex constructions

) Life Experiences: Experiences and,/or O Life Experiences: Experiences and for b Life Experiences: Experiences and /or O Life Experiences: Experiences and/or

KNOWLEDGE ideas are distinctly different from the ideas are wncommon e most readers ideas portrayed are common 1o many ideas portrayed are everyday and
comman reader readers commaon to most readers

DEMANDS

O Intertextuality and Sultural Knowledge:
Many references or allusions to other texts
or cultural elements

O Intertextuality and Culivral Knowledge:

Some references or allusions to other texts O Inferfextuality and Sultural Knowledge: & O Intertextuvality and Culivral Knowledge:

or cultural elements

few references er allusions fo other texts or

cultural glements

Mo references er allusions to other texts or
cultural elements
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Presentation Notes
Step two is the completion of the qualitative measure rubric for literary text. The categories chosen are highlighted.  The meaning falls somewhere between moderately and very complex because of the varying levels of meaning in the story.  The structure of the text, however, is simple and only slightly complex.  While the vocabulary and sentence structures are mainly straightforward and conventional, the reader found a very complex use of abstract and figurative language throughout.  The reader felt that this book included difficult references to topics that might be unfamiliar to some readers. 

After completing this rubric, notes are written in the placemat for future reference and discussion.


Text Complexity in Action:
Ste p 2 Qualitative Measures

Levels of Meaning:

The novel has a multiple levels of meaning. Literally, the story centers around
Katniss, who lives in the not-too-distant future in the remains of what was once North
America. As her home district’'s representative to the annual Hunger games, she
competes for survival. The book 15 also a social commentary on reality television and
social 1Issues.

Structure:

The structure 13 simple and 13 a story told in the first person by a narrator using
foreshadowing and flashback. The book does require the reader to picture a future
world with events and customs that may be unfamiliar.

Language Conventionality and Clarity:

Vivid description, figurative language, and imagery are used to help the reader
picture this world in the not-too-distant future. The voice of the narrator i1
conversational, familiar, and contemporary.

Knowledge Demands:

The story includes higher-level themes of moral dilemma, social criticism, government
control, war, and hunger. Events of the novel are unique to Katniss's world of the
future and require a deeper level of thinking on the part of the reader.
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Presentation Notes
This is a detailed explanation of what the reader determined using the rubric.  


Text Complexity In Action:
Step 3

These are to be determined locally with reference to such variables as a student's
motivation, knowledge, and experiences, as well as purpose and the complexity of
the task assigned and the question posed.

Here in Kansas, educators might want to examine the following elements or issues:
the consequences of hunger, people’s Constitutional rights, and links to other books
such as 19684, The Giver, Fahrenheit 451, and others for student learning
differentiation purposes.
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But each teacher must determine the reader and task considerations based on their own students and recommended placement in the appropriate text complexity band.  Using the guiding questions provided earlier in the presentation, considerations might be given to specific aspects of the text will likely pose the most challenge for students, or content and theme concerns in the book.  The creator of this placemat felt that topics to cover might be the consequences of hunger or the constitutional rights of the public.  There are other books that also question these issues, which might be used in a text set to facilitate more discussion. 





Text Complexity In Action:
Step 4

Recommended Placement

The Hunger Games I the 2010 Heartland Award winner in Kansas. Both the qualitaive and quantitative measures support the novel's placement in the Grades 7 and higher text
complexity band. This book also ties into social studies and some science standards.

%
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Presentation Notes
The final step is the recommend placement in the appropriate text complexity band.  The creator of this placemat felt that this novel would be more suitable for Grades 7 and higher, overriding the two readability measures provided earlier.  And for some classrooms, this book may not be appropriate at this grade either, but that would be determined by the teacher, who knows the knowledge, experiences, and understandings of their students. 



Text Complexity Analysis of The Hunger Games by Suzanne Collins

Qualitative Measures

Levels of Meaning:

The novel has a muliiple levels of meaning. Literally, the story centers around
Katniss, who lives in the not-too-distant future in the remains of what was once North
America. As her home district's representative to the annual Hunger games, she
competes for suraval. The book is also a social commentary on reality television and
social issues.

Structure:

The structure is simple and is a story told in the first person by a narrator using
foreshadowing and flashback. The book does require the reader to picture a future
world with events and customs that may be unfamiliar.

Language Conventionality and Clarity:

Vivid description, figurative language, and imagery are used to help the reader
picture this world in the not-too-distant future. The voice of the narrator is
conversational, familiar, and contemporary.

Knowledge Demanda:

The story includes higher-level themes of moral dilemma, social criticism, government

control, war, and hunger. Events of the novel are unique to Katniss's world of the
future and require a deeper level of thinking on the part of the reader.

Quantitative Measures

\anous readability measures of The Hunger Games agree that it is of appropniate
complexity for Grades 7-adult.

The ATOS formula (used with the Accelerated Reader program) idenfifies this title as
having a book level of 5.3.

The Lexile measure for this novel is 3101,

These are to be determined locally with reference to such vanables as a student's
motivation, knowledge, and experiences, as well as purpose and the complexity of
the task assigned and the guestion posed.

Here in Kansas, educators might want to examine the following elements or issues:
the consequences of hunger, people’s Constitutional rights, and links to other books
such as 19384, The Giver, Fahrenheit 451, and others for student leaming
differentiation purposes.

Recommended Placement

The Hunger Games is the 2010 Heartland Award winner in Kansas. Both the gualitative and quantitative measures support the novel’s placement in the Grades 7 and higher text

complexaty band. This book also ties into social studies and some science standards.
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Presentation Notes
This is the completed placemat, available on the link provided by Kansas.  


Benefits of Text Analysis

= The text complexity analysis process gives teachers a method
for becoming more purposeful in their text selection.

= The process expects teachers at all grade levels to be confident
In their content knowledge and to read and analyze a text
before they teach it.

= The process encourages teachers to engage in meaningful
discussions about a text with colleagues.

%
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Presentation Notes
While this process may seem involved, the benefits far outweigh the time spent analyzing a piece of text.  Teachers who engage in close reads of the texts they will later assign to students are more purposeful in their text selection.  Educators can have confidence that those chosen informational or literary pieces are appropriately complex for the students in their classes.  And, when this is done collaboratively, it provides teachers with a common language and a meaningful process to discuss those texts.  


Resources: Text Placemats

= CSDE web site: Smarter Balanced Related Resources

= Achieve the Core: hitps://achievethecore.org
o Find Classroom Resources

o Choose ELA/Literacy Lessons

= Cooperative Children’s Book Center (CCBC)
https://ccbc.education.wisc.edu/books/detailListBooks.asp?idBo
okLists=549

= Kansas Department of Education
o ELA Standards: Text Complexity

https://community.ksde.org/Default.aspx?tabid=5575
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The following links are for completed placemats and further information on text complexity.  The CSDE site has the templates for the placemat and both the literary and informational text rubrics. 

https://portal.ct.gov/SDE/Student-Assessment/Smarter-Balanced/Find-Information-about-Smarter-Balanced/Related-Resources
https://achievethecore.org/
https://ccbc.education.wisc.edu/books/detailListBooks.asp?idBookLists=549
https://community.ksde.org/Default.aspx?tabid=5575

Resources: Quantitative

= The Lexile Framework for Reading: https://fab.lexile.com
=  The Hub: https://hub.lexile.com/sign-in
= CSDE web site: Smarter Balanced Related Resources

= Scholastic for Educators:

http://teacher.scholastic.com/education/quidedreading/level
ng_chart.htm
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Presentation Notes
These resources provide quantitative measures for most trade books.  A Flesch Kinkaid measure can be determined using Microsoft Word.  CT educators now have free access to the Metametrics Hub, a site that provides a upload feature to determine the Lexile for texts and provides the Lexile measures for hundreds of thousands of published books. 


https://fab.lexile.com/
https://hub.lexile.com/sign-in
https://portal.ct.gov/SDE/Student-Assessment/Smarter-Balanced/Find-Information-about-Smarter-Balanced/Related-Resources
http://teacher.scholastic.com/education/guidedreading/leveling_chart.htm

Questions or Concerns

Cristi Alberino, Ph.D.
English Language Arts
Education Consultant
Performance Office
Cristi.Alberino@ct.gov
860-713-6862

Joanne R. White

English Language Arts/Literacy
Education Consultant
Academic Office
Joanne.White@ct.gov
860-713-6751
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Please contact us for any questions on this topic.  Thank you. 

mailto:Cristi.Alberino@ct.gov
mailto:Joanne.white@ct.gov

	Text Complexity
	Text Complexity Model
	Determining Text Complexity
	CCS Text Complexity Bands
	Step-By-Step
	Using Multiple Measures
	Step-By-Step
	Rubrics
	Step-By-Step
	Considering the Reader
	Considering the Reader
	Potential Challenges
	Next Steps
	Step-By-Step
	Text Complexity in Action: Step 1
	Text Complexity in Action: Step 2
	Text Complexity in Action: Step 2
	Text Complexity in Action: Step 3
	Text Complexity in Action: Step 4
	Slide Number 20
	Benefits of Text Analysis
	Resources: Text Placemats
	Resources: Quantitative
	Questions or Concerns

